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OSDE
ALTERNATE ASSESSMENTS

Alternate Assessment 

ESEA/NCLB and IDEA

Academic and Functional Skills

Oklahoma Alternate Assessment Program 

OAAP Participation Criteria

Portfolio

Dynamic Learning Maps (DLM)

AGENDA

Central Questions
What is the purpose of the Alternate 

Assessment?
Which population of students should 

participate in the Alternate Assessment?
What are the participation criteria for 

students with disabilities in Oklahoma?
What alternate assessments are administered 

under the Oklahoma Alternate Assessment 
Program?

LEARNING OBJECTIVES
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UNDERSTANDING KEY TERMS

Alternate Assessment
Alternative procedure used by states to evaluate 

student progress on state standards.

Academic Content Standard
Educational outcome for all students in academic 

curricular domains like language arts & math.

Alternate Achievement Standards
Different level of performance on the same academic 

content standards.

 The requirement for states to develop alternate 
assessments first appeared in the Individuals with 
Disabilities Education Act Amendments of 1997 (IDEA 
97). 

 ESEA included the results of alternate assessments in its 
accountability requirements, assuming them to be based 
on grade-level achievement standards, l ike the general 
assessment, even though they had a different format 
that improved accessibility.

 ESEA regulations clarified that students with significant 
cognitive disabilities participating in alternate 
assessments could be held to alternate achievement 
standards different from the general assessment 
(December 2003 Title I Regulations).

ELEMENTARY AND SECONDARY 
EDUCATION ACT (ESEA)

 Alternate assessments are used to ensure 
educational accountability for all students with 
disabilities. 

When students are excluded from the state 
assessment:

ACCESS

Reporting of test 
results is 

incomplete

Test results don’t 
give a clear 

picture for how to 
improve practice

Students are 
denied equitable 

educational 
opportunities
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 The Alternate Assessment based on Alternate 
Achievement Standards (AA-AAS) is intended to be 
used for students with significant cognitive 
disabilities as determined by each state's eligibility 
criteria. 

National data on who participates in AA-AAS show 
that participating students are those with the most 
severe intellectual disabilities and multiple 
disabilities − children who represent fewer than 1% 
of all students.

THE 1%

 The figure of 1 percent is the regulatory cap on the 
percent of students whose scores on AA-AAS can be 
treated as proficient for purposes of school 
accountability. 

More students can participate in the AA-AAS than 1 
percent, but the cap on how the scores are used in 
accountability is meant to avoid inappropriate 
inclusion of many students in a lower achievement 
expectation than evidence suggests is warranted.

THE 1%

For more information please go to: 
http://ok.gov/sde/accountability-assessments.

ALTERNATE ASSESSMENT

Less Depth

Less 
Breadth

Less 
Complexity

Same 
Grade 
Level 

Content
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 An AA-AAS measures academic skills within the 
same domains required by regular state 
assessments. 

 The content differs from grade level in range, 
balance, and depth of knowledge (DOK), but matches 
high expectations set for students with significant 
cognitive disabilities. 
 Content is academic and includes the major domains/strands 

of the content area as reflected in state standards.
 The potential barriers to demonstrating what students know 

and can do are minimized in the assessment. 
 The expected achievement for students is for the students to 

show learning of grade level academic content. 

ALTERNATE ASSESSMENT

Aligned with the State 
academic content standards

Promotes access to the general 
curriculum; and 

Challenges students to achieve 
the highest achievement 

standards possible. 

ALTERNATE ASSESSMENT

IMPLICATIONS

All students need access to the general 
curriculum including instruction in reading 
and math.

Students with significant cognitive disabilities 
need instruction that is effective in helping 
them achieve alternate achievement 
standards for reading and math.
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 The Prevailing Paradigm about Disability and 
Competence:

1. Intelligence is something that can be reliably 
measured.

2. Students with significant cognitive disabilities can’t 
learn much general education content. Therefore, 
the benefits of attending general education classes 
are limited or do not exist.

3. When we aren’t sure that students know, 
understand, can learn, or have something to say, 
we presume that they don’t, can’t, and probably 
never will. 

PREVAILING PARADIGM

 Practices that result from the prevailing paradigm:

1. Students are not included in general education 
classrooms. 

2. People talk with students as if they are talking with 
a much younger child. 

3. Students are not supported to engage in social 
activities with same-age peers. 

4. Planning for students’ futures does not include the 
choice of a postsecondary education or their 
interests are not considered over their abilities. 

PREVAILING PARADIGM

 A New Paradigm about Disability and Competence:

1. All people have different talents and skills.

2. Intelligence is not a one-dimensional construct, nor 
can it (or its absence) be measured accurately and 
reliably enough to base students’ educational 
programs and future goals on test results.

3. Children learn best when they feel valued, when 
people hold high expectations for them, and when 
they are taught and supported well.

NEW PARADIGM
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 Influence of the New Paradigm on Our Beliefs and 
Actions:

1. “Person-first” language is used.
2. Descriptions of students are based on abilities and 

strengths.
3. IEP goals reflect both general education content 

standards and functional skills. 
4. Students are seen as capable of learning.
5. People speak directly to students.
6. Age-appropriate vocabulary is used when speaking to 

students.
7. Parents receive feedback regarding student success.
8. Students’ privacy concerns are discussed with high 

levels of confidentiality.

NEW PARADIGM

1. How would I want to be treated if someday I was unable 
to communicate or demonstrate my competence?

2. How would I want others to treat my child if he or she 
were in the same situation?

3. What do adults with disabilities tell  us about their 
educational experiences and how they want to be 
treated?

4. What does research tell  us?

5. What does history tell  us? 

THE LEAST DANGEROUS 
ASSUMPTION

 Two Scenarios

Which do you think is The Least Dangerous 
Assumption?

THE LEAST DANGEROUS 
ASSUMPTION
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THE LEAST DANGEROUS 
ASSUMPTION

 Overview
 Late 1970’s 
 Curriculum focus: "functional life skills."

 1980’s
 Curriculum focus: skills believed to be prerequisites to community 

placements (e.g., food preparation, housekeeping, laundry, home 
safety, telephone use, shopping, community mobility and 
community leisure). 

 1990's 
 Curriculum focus: benefits of socialization with peers, however, 

this inclusion tended to involve the physical access to the 
classroom while excluding meaningful learning opportunities.

 Recognition of perceived functional sight words (survival words) 
were often the basis for reading instruction. Math skills primarily 
centered on time and money.

CURRICULUM FOCUS

 Many children with the most significant cognitive 
disabilities have IEP goals that are focused solely on 
learning l ife skills. 

 The NCLB and IDEA recognizes that students with the 
most significant cognitive disabilities can learn both 
functional skil ls and academic skills at the same time. 

 That is, we should not wait to teach a child to read until  
after they have mastered functional skills. 

 As one researcher put it, “Students who are nondisabled 
are not expected to master cleaning their rooms or 
washing their hands before they receive instruction in 
reading.”

ACADEMIC AND FUNCTIONAL 
SKILLS
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1. A standards based education (SBE) is a civil right, 
2. A SBE is relevant because it prepares students for 

postsecondary education and to live in an extended 
community, 

3. We are realizing students with severe disabilities can learn 
more and more, 

4. It should not be required for students to learn all functional 
skills because everyone lacks them in some respect, 

5. A SBE is not a full replacement for functional skills and as 
students enter secondary school, it may be more 
appropriate to focus on transition skills, 

6. Academic skills are needed for successful post-school life, 
and

7. State and district assessments based on a SBE is mandated 
not just due to NCLB and IDEA but also because students 
have the skills to be assessed.

STANDARDS BASED 
EDUCATION

 Functional/life skills are beneficial to students with 
significant cognitive disabilities.

 Academic and functional skills are both life skills.

 IEP Goals: Both academic and functional.

 The IEP must include a statement of measurable 
annual goals, including academic and functional 
goals, designed to meet the child’s needs that result 
from the child’s disability to enable the child to be 
involved in and make progress in the general 
education curriculum [§300.320(a)(2)(i)(A)].

ACADEMIC AND FUNCTIONAL 
SKILLS

ACADEMIC AND FUNCTIONAL 
SKILLS

Reading signs 
menus, 
directions, 
newspapers, 
books.

Gaining 
information 

from 
printed text

Decoding 
unfamiliar words
Reading connected 
text sentences
Using context clues 
to gain meaning
Using technology to 
access printed text

Reading as 
a functional 

life skill
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ACADEMIC AND FUNCTIONAL 
SKILLS

Problem solving 
processes
Basic 
computation

Applying 
Math 
skills

Understanding 
the natural 
and social 
world, diverse 
cultures, and 
natural events

Science 
and Social 

Studies

 Purposeful work
 Aligning standards with activities and other learning 

experiences that teach the standards in a functional way. 

 Generalizing skills learned through the standards in functional 
applications. 

 Helping students communicate with others about their needs, 
current life events, work related tasks, signing their name, and 
buying groceries. 

STANDARDS BASED 
INSTRUCTION

Academic 
Standards

Functional 
Skills

Student 
Learning

Designing purposeful, standards based instruction:

What do my students need to know?

Why have I designed the task in this way for this 
student?

Why did I choose this activity to teach these 
standards?

Would grade-level peers use these tools and engage 
in this type of activity?

What functional skills might students encounter in 
life related to this standard?

Do I use this skill/knowledge myself in my adult life?

STANDARDS BASED 
INSTRUCTION
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 Only when students are given instruction in both 
academic content standards and functional skills will 
we be able to appropriately assess students 
according to the requirements of NCLB and IDEA.

 Standards based instruction provides:
 Feedback for parents: Identifies a student’s areas of 

strength/need/improvement, and identifies specific areas of 
focus for acquisition of functional skills; 

 Feedback for teachers: Guides future instruction based on 
areas of weakness, identifies student’s areas of 
strength/need/improvement, and identifies specific areas of 
focus for the development of academic and functional goals.

FROM INSTRUCTION TO 
ASSESSMENT

W H I C H  S T U D E N T S  S H O U L D  B E  A S S E S S E D  W I T H  T H E  OA A P  P O R T F O L I O ?

Source:  Criteria Checklist for  Assessing Students With Disabilities on Alternate Assessments

PARTICIPATION CRITERIA

1
2
3
4

5

QUESTION 1

Does the student have significant intellectual 
disabilities AND significant adaptive behavior deficits? 

 IDEA Definition of Intellectual Disability:
 Intellectual disability means significantly subaverage general 

intellectual functioning, existing concurrently with deficits in 
adaptive behavior and manifested during the developmental 
period, that adversely affects a child’s educational 
performance. [34 CFR §300.8(c)(6)]

1
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QUESTION 1

 Intellectual disabilities are diagnosed by looking at 
two main things. These are:

1. The ability of a person’s brain to learn, think, solve 
problems, and make sense of the world (called IQ 
or intellectual functioning); and

2. Whether the person has the skills he or she needs 
to live independently (called adaptive behavior or 
adaptive functioning).

1

QUESTION 1
INTELLECTUAL DISABILITY

 There is not an IQ score to define this term for 
alternate assessment purposes.

 However, when the USDE first determined that states 
would be allowed to utilize alternate assessments, 
they almost put an IQ score requirement in place.  
The number they determined appropriate was 3 
standard deviations below average!!!  

 This assessment is not intended for students in the 
mild or moderate range of intellectual disability.

1

QUESTION 1
ADAPTIVE BEHAVIOR

 A limitation in adaptive skills must be assessed to be 
sure that it is a result of an adaptive behavior rather 
than the result of sensory, health or physical 
limitations.

 A comprehensive adaptive skills assessment is 
based on a body of evidence that reflects the child’s 
social, linguistic, and cultural background.

1
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QUESTION 1
ADAPTIVE BEHAVIOR

 Measuring adaptive behavior
Communication
•Interacting with others, using expressive and receptive language, writing, and listening, etc.

Self-Care
•Eating, dressing, hygiene, toileting, grooming, etc. 

Home Living
•Caring for clothes, housekeeping, performing property maintenance, preparing food, cooking, budgeting, etc. 

Social
•Getting along with others, being aware of other people’s feelings, forming relationships.

Motor
•Fine motor, gross motor, sensory motor, etc. 

Practical Academics
•Literacy and numeracy, etc

Community
•Accessing the community, transportation, shopping, safety, medical, etc. 1

Does the student’s IEP require alternate achievement 
standards in ALL content areas?

QUESTION 2
THE IEP

Goals for all content 
areas.

2
Links between present 

levels and goals.

Does the IEP team feel extensive family/community 
supports will be a lifelong requirement, regardless of 

modifications, accommodations or adaptations 
implemented in the student’s program?

 Related to significant adaptive behavior deficits.

 Students will need various supports throughout their 
lives. 

QUESTION 3
LIFELONG REQUIREMENT

3
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Does the student require intensive and extensive 
direct instruction in multiple settings to acquire, 

maintain, generalize and demonstrate knowledge of 
skills? 

 Relates to intellectual functioning. 

 The severity of the student’s disability requires the 
use of alternate achievement standards in daily 
instruction for all areas. 

QUESTION 4
MULTIPLE SETTINGS

4

The decision to place the student on an alternate 
assessment is based on the student’s disability and 

NOT on excessive absences, language, social, cultural, 
or economic differences, OR administration reasons 
such as the student is expected to perform poorly on 

the regular assessment, the student displays 
disruptive behaviors, or the student experiences 

emotional distress during testing. 

QUESTION 5
BASED ON DISABILITY

5

Portfolio
•Science and Social Studies

Dynamic Learning Maps (DLM)
•Math and ELA

2014-2015 OAAP
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 Subjects: 

 Portfolios are a collection of student work (including, 
but not limited to, worksheets, student-produced 
products, videos, pictures, or data sheets) that 
measure a limited number of benchmarks or 
objectives (usually two to six per content area). Tasks 
and activities are teacher-designed or modified. 

OAAP PORTFOLIO

Science Social 
Studies

Social Studies Grade 8: 
Content Standard 1

 The student will analyze 
the foundations of the 
United States by 
examining the causes, 
events, and ideologies 
which led to the 
American Revolution.

Social Studies Grade 8: 8.3 

 The student will identify 
or illustrate a critical 
event leading to the 
American Revolution 
(e.g. taxation without 
representation, the 
Boston Massacre, the 
Boston Tea Party, or the 
First Continental 
Congress).

OAAP PORTFOLIO
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 Rubrics and required training for the 2014-15 OAAP 
Portfolio Administration are currently available. 

 Training will be exclusively online in the form of a 
webcast. 

OAAP PORTFOLIO

rubrics training

 Subjects:

 The Dynamic Learning Maps™ (DLM) project offers 
an innovative way for all students with significant 
cognitive disabilities to demonstrate their learning 
throughout the school year via the DLM Alternate 
Assessment System. The DLM system maps student 
learning aligned with college and career readiness 
standards in English language arts and mathematics.

DYNAMIC LEARNING MAPS

English 
Language 

Arts
Math

DLM MEMBER STATES
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THE LEARNING MAP

PASS Grade 4 
Writing Standard 2

 2. Mechanics: Students are 
expected to demonstrate 
appropriate language 
mechanics in writing. 
 a. Correctly capitalize the first 

word of a sentence, the pronoun, 
geographical names, holidays, 
dates, proper nouns, book titles, 
titles of respect, sentences, and 
quotations. 

 b. Capitalize correctly familial 
relations, proper adjectives, and 
conventions of letter writing. 

 c. Indent correctly at the 
beginning of each paragraph. 

 d. Observe left and right hand 
margins.

Essential Element L.4.2

 A. Capitalize the first 
word in a sentence.

 B. Spell words 
phonetically, drawing 
on knowledge of letter-
sound relationships, 
and/or common 
spelling patterns

DLM

PASS Grade 4 
Reading/Literature 1.1 

 Vocabulary - The 
student will develop 
and expand knowledge 
of words and word 
meanings to increase 
vocabulary. 
 1. Words in Context - Use 

context clues (the meaning 
of the text around a word) 
to distinguish and interpret 
the meaning of multiple 
meaning words as well as 
other unfamiliar words.

Essential Element L.4.4

Demonstrate 
knowledge of word 
meanings.
 a. Use context as a clue to 

guide selection of a word 
that completes a sentence 
read aloud by an adult.

DLM
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ELA.EE.RL.4.4 Determine the meaning of words in a text. 

Successor Node: Can understand that words can have multiple meanings, that may 
include a concrete and psychological meaning (i.e. "sweet") 

Target Node: Can identify simple semantic definitions for unambiguous words in a text 

Proximal 
Precursor: 

Can ascertain which words or phrases fit the meaning of literal 
sentences in a text and can complete those sentences by choosing the 
best ones. 

Distal Precursor: Can determine when two words have the same, similar, or different 
meanings or whether meanings of a single word are the same or 
different. 

Initial Precursor: Child can look at, show, or get an object as directed or can demonstrate 
understanding that objects or persons have names by responding to 
stimulus cues (verbal, signed, Brailled, or graphic images) by saying, 
signing, or keyboarding the name or when asked the location of an 
object or person, can respond by pointing, looking/gazing, verbalizing, 
signing, or writing a correct response can look at or point to person 
indicated through speech or gesture. 

 Professional development for Dynamic Learning 
Maps is currently available online in the KITE 
Educator Portal, the dashboard where educators 
manage student data, access professional 
development, receive test information, access 
training modules and view reports.  

DLM TRAINING

standards training and roles
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 Professional development topics are addressed by role and 
align with the responsibilities of that role.  

DLM ROLES

Assessment 
Coordinator
•The person(s) supporting 

assessment 
implementation as well as 
supporting teachers as 
they prepare for the 
assessment. This role is 
often fulfilled by the district 
test coordinator or special 
education director.  

Data Steward 
•The person(s) 

managing student and 
enrollment data. This 
role can be fulfilled by 
the Assessment 
Coordinator.

Technical Liaison 
•The person managing 

technology 
requirements for the 
district. The 
responsibilities of this 
role include installing 
KITE Client to computer 
operating systems. 

Test Administrator 
•The teacher or test 

examiner.  

Oklahoma State Department of 
Education
http://ok.gov/sde/assessment

Dynamic Learning Maps (DLM)

http://dynamiclearningmaps.org/Oklahoma

RESOURCES

CONTACT INFORMATION

 Kurt Johnson, Project Specialist
 405-522-3246

 Kurt.Johnson@sde.ok.gov

 Todd Loftin, Executive Director
 405-522-3237

 Todd.Loftin@sde.ok.gov


