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PURPOSE OF THE SCHOOL IMPROVEMENT GRANT (1003(G) PROGRAM

School Improvement Grants, authorized under section 1003(g) of Title I of the Elementary and
Secondary Education Act of 1965 (Title I or ESEA), are grants, through State educational
agencies (SEAs), to local educational agencies (ILEAs) for use in Title I schools identified for
improvement, corrective action, or restructuring that demonstrate the greatest need for the funds
and the strongest commitment to use the funds to provide adequate resources in order to raise
substantially the achievement of their students so as to enable the schools to make adequate
yearly progress and exit improvement status.

Under the mterim final requirements, published in the Federal Register in January 2010, school
improvement funds are to be focused on each State’s Tier I, Tier I, and Tier III schools.

Tier I schools are a State’s persistently lowest-achieving Title 1 schools in improvement,
corrective action, or restructuring,

Tier IT schools are a State’s persistently-lowest achieving secondary schools that are eligible for,
but do not receive, Title I, Part A funds and, secondary schools that have had a graduation rate
below 60 percent over a number of years.

Tier 11 schools are any Title I school in improvement, corrective actiou, or restructuring that
have not been identified as a Tier I school.

FOUR INTERVENTION MODELS:

Any Tier I and Tier 11 schools an LEA chooses to serve must implement one of four school
intervention models: turnaround model, restart model, school closure, or transformation model.
A more detailed description of each model can be found in Appendix A of this application.

Twmnaround model — Replace the principal (although a recently hired principal where a
turnaround, restart, or transformation was instituted in the past two years may be retained) and
rehire no more than 50% of the staff} grant greater autonomy to the principal,

Restart model - Convert a school or close and reopen a school under a charter school operator, a
charter management organization, or an education management organization that has been
selected through a rigorous review process.

School closure - Close a school and emroll the students who attended that school in other schools
in the LEA that are higher achieving.
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Transformation model - Implement each of the following strategies: (1) replace the principal
(although a principal recently hired where a turnaround, restart, or transformation was instituted
in the last two years may be retained) and implement a rigorous staff evaluation and
development system; (2) mstitute comprehensive instructional reforms; (3) increase learning
time and apply community-oriented schools strategies; (4) reward staff who increase student
achievement and graduation rates and remove staff who have not improved afier ample
opportunity; and (4} provide operational flexibility and sustained support,

ADDITIONAL REQUIREMENTS OF THE 1003(g) GRANT

Turnaround Office(r) — LEAs must establish an LEA based Turnaround Office or Turnaround
Officer(s) that will be responsible for the day-to-day management of the reforin efforts at the site
level. This office will also be responsible for coordinating and communicating with the
Oklahoma State Department of Education (OSDE) about the LEAs progress and efforts toward
meeting the goals of the 1003(g) grant.

Collaboration Time —~ LEAs must provide at least 90 minutes of scheduled and protected
collaboration time per week for each teacher in a Tier I and Tier II school.

Professional Development — LEAs must provide at least five (5) days of site-based training on
initiatives to support the goals of the application for each teacher in a Tier I and Tier I school.
Additionally, the LEA must provide a five (5) day teacher academy or institute to provide
training in school improvement initiatives and information about the requirements of the 1003(g)
grant.

New Teachers — LEAs must provide additional training beyond the required five (5) days of site-
based training and the five (5) day teacher institute for new teachers that join after the start of
implementation of the selected intervention model. New teachers should be provided training on
initiatives to support school improvement efforts and the process and requirements of the
1003(g) grant.

Resources and meetings — LEAs must utilize the OSDE’s State System of Support technical
assistance. School Support Teams will be provided for each Tier I, Tier II, and Tier III school
receiving 1003(g) funds, based on priority need. These teams will meet on site at least three (3)
times per year to provide technical assistance and support to schools and to conduct an external
evaluation of the school based on Oklahoma’s Nine Essential Elements. Schools in Tier I, Tier
Il and Tier III will also be required to use Oklahoina’s online planning and coaching tool, Ways
to Increase School Effectiveness (WISE). This online planning and coaching tool designed to
help schools focus on Oklahoma’s Nine Essential Elements and provides a framework for
progress monitoring for continuous school iinprovement,

Additionally, LEAs and staff from schools in Tiers I, II, and III will be required to attend
Implementation Meetings with representatives from the Oklahoma State Department of
Education. These meetings will focus on progress made toward goals, fidelity of implementation
of the selected intervention model, and data related to the improvement indicators.

Oklahoma LEA 1003(g) Application 2



REQUIRED APPLICATION COMPONENTS

Instructions for completing the LEA application should be carefully read and followed.

Incomplete applications may not be submitted to the review team.

This application includes an LEA section, a school section to be duplicated for each Tier I and
Tier I school served, and a budget section., Each LEA is to complete the LEA section, one
school application for each Tier I and Tier II school to be served, and the budget section. See the
application checklist below for required application forms and documentation.

Application Cover Sheet

1
Assurances 1
Waivers 1
Schools to be Served 1
LEA Capacity Up to 3 pages
LEA Procedures/Policy for External Providers Attachment
LEA Integration of Services Chart Up to 3 pages
LEA Modification of Policies and Procedures Up to 3 pages
LEA Sustamablhty Efforts Up to 3 pages

f01 Tlel HI S hools

Application Cover Shéef

Upto3

d)

1

School Needs Assessment

Up to 3 pages

School Identification of Intervention Model

Up to 3 pages

School SMART Goals

Up to 3 pages

School Action Plan for Selected Model

Attachment

School Integration of Services Chart

Up to 3 pages

School Modifications of Policies and Procedures

Up to 3 pages

School Sustainability Efforts

Up to 3 pages

LEA Budget Narrative

Up to 3 pages

School Budget Narrative (to be duplicated for each Tier I and Tier I1
school served) .

Up to 3 pages

LEA Summary Budget and Justification Pages

Attachment

School Summary Budget and Justification Pages

Attachment

APPLICATION SUBMISSION AND DUE DATE

Grant applications must be received by the Oklahoma State Department of Education no later

than Thursday, May 20, 2010.

Grant applications inay be submitted in person or via postal mail with original signatures to the

contact listed on the application.
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Grant applications will be screened for completeness upon submission. Incomplete applications
may not be forwarded for review. Factors that may delay application review include:

» Missing required materials or documents

s Incorrect budget information (i.e., request exceed maximum amount)

s No signature or signatures are not original

Complete applications will be forwarded for review. Additional information or clarification may
be requested before approval is granted.

Successful grant applicants will be notified within four weeks. Applicants may be partially or
fully funding, depending on the availability of funds. All decisions made by OSDE are final.
Selected applicants must wait until they receive an official award letter before incurring any
expenditures. Expenditures incurred before approval are not reimbursable,

APPLICATION RESOURCES

A list of links to helpful information regarding 1003(g) grants can be found in Appendix B of
this application.

APPLICATION REVIEW

The LEA application for 1003(g) will undergo a rigorous review process by a review panel
including external reviewers at the SEA. LEA applications will be reviewed according to the
rubric included in Appendix C of this application. In the event the SEA does not have sufficient
funds to serve all ¢ligible schools for which each LEA applies, the SEA will prioritize schools
that demonstrate: The greatest overall need as evidenced by student academic progress over a
number of years.

APPLICATION CONTACT

LEAs requiring assistance or with questions about the application should contact the OSDE
Office of School Support.

Mary Pearson, Executive Director, Title I/School Support/ARRA

Mary Pearson@sde.state.ok.us

405-522-3253

Jackic Mania, Program Specialist, School Support

Jackie Mania@sde.state.ok.us
405-522-3263
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APPLICATION INSTRUCTIONS
SCHOOL IMPROVEMENT GRANTS 1003(g) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

LEA APPLICATION SECTION

LEA APPLICATION CHECKLIST

LEAs applying for 1003(g) funds must complete the LEA section of the application and submit
any required documentation (listed below as attachment). The LEA section of the application
should be no more than 19 pages total minus attachment. The LEA is required to only submit
one (1) LEA section regardless of number of Tier I, Tier 11, and Tier Il schools to be served.

(3 Application Cover Sheet 1

O Assurances 1

O Waivers 1

1 Schools to be Served 1

O LEA Capacity Up to 3 pages
{7 LEA Procedures/Policy for External Providers Attachment
O LEA Integration of Services Chart Up to 3 pages
(J LEA Modification of Policies and Procedures Up to 3 pages
O LEA Sustainability Efforts Up to 3 pages
O LEA Application for Tier Il Schools Up to 3 pages

APPLICATION COVER SHEET

LEAs must complete one (1) application cover sheet regardless of number of Tiers I, TI, and TII
schools to be served. Applicants should ensure that all information is complete and correct and
original signatures are included on the submitted application.

ASSURANCES

LEAs applying for a 1003(g) grant must read carefully and sign the Assurances Agreement.
Signature certifies that the LEA/school will comply with all applicable federal, state, and local
laws pertaining to the application and with all requirements of the 1003(g) School Improvement
Grant.

Assurances —

A, Grantees will fully and effectively implement one of the intervention models, turnaround,
transformation, restart, or school closwre, with fidelity as described in the final
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requirements of the School Improvement Grant 1003(g) and Appendix A of this
application.

B. Grantees will establish three year goals for student achievement on the State’s academic
assessments in reading/language arts, mathematics, and graduation rate, if applicable.

C. Grantees will include in any contract with a charter management organization (CMQ),
education management organization (EMO), or charter organization, accountability for
complying with the final requirements of the School Improvement Grant 1003(g).

D. Grantees will report school level data, including trend data over a number of years in the
following areas:

a. Number of minutes in the school year;

b. Participation rate by subgroup on State assessments in reading/language arts and
mathematics; '
Dropout rate;

Graduation rate;

Student attendance rate;

Number and percentage of students enrolled in advanced coursework or dual
enroliment classes;

Discipline incidents;

Truancy rate;

Distribution of teachers by experience and student achievement; and
Teacher attendance rate.

ho oo

e

E. Grantees will meet the additional requirements of the 1003(g) grant as listed below:

a. Establish an LEA based Turnaround Office or Turnaround Officer(s) that will be
responsible for the day-to-day inanagement of reform efforts at the site level and
coordinate and cominunicate with the SEA,;

b. Provide at least 90 mimutes per week of protected collaboration time for each
teacher to work in Professional Learning Communities;

¢. Provide at least five (5) days of site based training as well as a five (5) day teacher
academy or institute for each teacher in each Tier I and Tier II school to be
served; and

d. Provide additional training on the selected intervention model and process aligned
to the selected intervention model for new teachers that join turnaround schools
after the start of implementation,

F. Grantees must utilize the technical assistance of the SEA provided School Support Team
and Educational Leadership Coaching, as applicable.

G. Grantees must commit to attend all required SEA school improvement meetings and
conferences including, but not limited to, What Works in Schools: Phases I and 11, Pre-
Data Retreat Leadership Meeting, Summer Data Retreat, and 1003(g) Implementation
Meetings.
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H. Grantees must ensure that any Tier T or Tier II school receiving 1003(g) funds that does
not receive Title I, Part A funds receives all the State and local funds it would have
received in the absence of 1003(g) funds.

I. Grantees cannot use 1003(g) funds to support district-level activities for schools that are
not receiving 1003(g) funds as part of this application.

J. Grantees receiving a waiver allowing Tier T and Tier II schools to “start over” in the
school improvement timeline will begin the new timeline m the first year of
implementation of the selected intervention model. '

WAIVERS

LEAs awarded a 1003(g) grant are eligible to receive waivers made available with the 1003(g)
grant, The LEA must indicate the waiver it plans to implement. If not all waivers will be
implemented at all Tier I, Tier II, and Tier IIT schools, the LEA must indicate which schools are
applying for which waivers.

Waivers available to LEAs applyimg for 1003(g) funds are:

e  Waive section 421(b) of the General Education Provisions Act (20 U.S.C. § 1225(b)) to
extend the period of availability of school improvement funds for the SEA and all of its
LEAs to Septemnber 30, 2014.

e Waive section 1116(b)(12) of the ESEA to permit LEAs to allow their Tier I and Tier IT
Title I participating schools that will implement a turnaround or restart model to “start
over” in the school improvement timeline,

e  Waive the 40 percent poverty eligibility threshold in section 1114(a)(1) of the ESEA to
permit LEAs to implement a schoolwide program in a Tier I or Tier II Title 1
participating school that does not meet the poverty threshold.

SCHOOLS TO BE SERVED

An LEA funded by the 1003(g) grant must serve all its eligible Tier I and Tier II schools unless
the LEA demonstrates a lack of capacity to serve all such schools. Tier III schools may be
served only after all eligible Tier [ and Tier Il schools are served.

When completing the Schools to be Served section of this application, list all schools to be
served in the first chart, indicating the Tier and the selected intervention model. If the LEA is
claiming a lack of capacity to serve all eligible Tier I or Tier II schools, provide specific and
detailed information in the space provided. LEAs should take into consideration the Capacity
Indicators Chart located in the LEA Capacity Section of this document. Address all indicators,
as necessary, when claiming lack of capacity.

More detailed information about selecting an intervention model is found in the Application
Instructions for the School Section of this application.
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LEA CAPACITY

The LEA must demonstrate it has the capacity to use 1003(g) funds to provide adequate
resources and related support to each Tier I and Tier Il school identified in the LEA’s application
in order to implement fully and effectively the selected intervention at each of those schools.

LEAs should consider school, district, and community capacity when selecting an intervention
model as each intervention model requires unique responsibilities of those involved. The criteria
the SEA will use to evaluate LEA capacity are included in the chart below. The LEA must
address all criteria in the LEA Capacity section of this application providing specific and detailed
information.

If after SEA review of the claim of Lack of Capacity, the SEA determines an LEA has more
capacity than it has claimed, the SEA will:
1. Notify the LEA of the SEA’s decision and require the LEA to provide additional
evidence to support the lack of capacity claim within two weeks of such notice.
2. Provide technical assistance and support to the LEA to increase capacity to serve eligible
Tier I and Tier [ schools.
3. Require the LEA to submit a revised LEA application including the eligible schools.
LEAs will have a two-week time period in which to submit an amended application.

o The LEA has outlined its design and implementation activities | All Models
for each intervention model. A detailed and realistic timeline
has been established. The person/position for providing
leadership for each requirement of the intervention has been
determined.

¢ The LEA has demonstrated that it has involved and received | All Models
commitment to support from relevant stakeholders, mcluding
administrators, teachers, teachers’ unions (if appropriate),
parents, students, and outside community members in
activities related to decision making, choosing an intervention
model, and/or development of the model’s design.

o Staff with the credentials and capacity to implement the Turnaround, Transformation,
selected intervention successfully has been identified. Restart

e The ability of the LEA to serve the identified Tier I and Tier I | All Models
schools has been addressed.

e The ability to recruit new principals with the necessary All Models
credentials and capacity has been demonstrated.
¢ The LEA has conducted a strategic planning process that All Models
supports the selection and implementation of the chosen
model.
o The LEA has developed three-year budgets that directly align | Turnaround, Transformation,
to the activities and strategies stated in the plan. Restart
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The LEA has developed a monitoring plan that encompasses
multiple visits to each school and requires evidence of
effective LEA interventions if there is limited student
academic success.

Turnaround, Transformation,
Restart

The LEA has plans to establish schedules and implement
strategies that provide increased learning time.

Turnaround, Transformation,
Restart

The LEA has established an LEA Turnaround Office or
Officer(s) that will be responsible for the day-to-day
management of reform efforts at the school level and
coordinating with the SEA.

Turnaround, Transformation,
Restart

The LEA has made a commitment to expand teachers’
capacity to plan collaboratively in the academic areas where
students fail to make Adequate Yearly Progress.

Turnaround, Transformation,
Restart

The LEA has identified a 1003(g) Turnaround Team and/or a
Turnaround Program Contact that meets regularly with SEA
staff to discuss progress of schools. Turnaround Teams and/or
Turnaround Program Contact are highly knowledgeable
educators who specialize in school improvement, understand
culture and climate, and relate well to stakeholders,
Turnaround Teams and/or Turnaround Program Contact must
also demonstrate that they communicate regularly with the
LEA administrative team, including the LEA Superintendent.

Turnaround, Transformation,
Restart

The LEA has demonstrated, through past grant applications,
that they have sound fiscal management with limited audit
findings.

All Models

The LEA has completed a self assessment of its own capacity
to design, support, monitor and assess the implementation of
the models and strategies that it selects for its Tier I, Tier I
and Tier 1l schools.

All Models

The LEA has demonstrated a commitment of the sustainability
of the intervention model after the funding is no longer
available,

Turnaround, Transformation,
Restart

The LLEA has access and proximity to higher achieving
schools, including but not limited to charter schools or new
schools for which achievement data are not yet available.

School Closure

The LEA completes the grant application within the timelines | All Models
set forth in the application.
Assurances are signed and submitted with the application. All Models
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LEA PROCEDURES/POLICES FOR EXTERNAL PROVIDERS

LEAs applying for 1003(g) funds must have in place a written procedure/policy to recruit,
screen, and select external providers, if applicable. This written policy should include how the
LEA will analyze the operational needs of the school and the goals and expectations for the
provider, how the LEA will research and prioritize available providers, how LEAs will engage
parents and other stakeholders in the review and selection process, how the external provider’s
progress towards goals will be reviewed, and define consequences for the provider if the goals
and expectations are not met.

For this section, LEAs must attach the written procedure/policy to recruit, screen, and select
external providers. If an LEA has already selected an external provider, the LEA must also
submit a detailed justification for the selection of this provider. The justification should include
any information related to the history of success of this provider, the alignment of the external
provider with existing LEA services or initiatives, and the capacity of this provider to perform
the services at the Tier I or Tier II school.

INTEGRATION OF SERVICES

The LEA must complete an Integration of Services Chart showing how the LEA will align other
available federal, state, and local resources to the selected intervention models. The LEA should
also consider the alignment of resources to support the initiatives implemented in any Tier III
schools the LEA plans to serve. Resources LEAs may consider when completing the Integration
of Services Chart include:

g
Title I, Part A Turnaround, Transformation, e Stipends for teachers
Restart attending professional
development

e Supplemental instructional
materials for extended
school hours

Title I, Part A “Turnaround, Transformation, ¢ Registration and travel for
Restart teachers attending National
Conferences and
Workshops

¢ Salary for instructional
facilitator to provide
ongoing professional
development and coaching

Title 11, Part D Turnaround, Transformation, | e Instructional technology to
Restart be integrated into core
subjects

¢ Increased capacity of
current data system to
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promote use of data by all

teachers
Title 111, Part A Turnaround, Transformation, s Professional development
Restart in strategies for English
language learners
Oklahoma State Triple A Turnaround, Transformation, ¢ Monetary state award for:
Award Restart highest overall student

achievement or highest
annual improvement in
reading and math.

LEA MODIFICATION OF POLICIES AND PROCEDURES

The LEA may need to modify its policies and practices to enable the schools to effectively
implenent the selected intervention models. LEAs must submit a narrative explaining its plans
to modify policies or practices. Examples of modifications an LEA may make include providing
flexibility in hiring practices at the site level, scheduling protected collaboration time, adding at
least an hour to the school day, or adopting an alternate/extended calendar for Tier 1 and Tier II
schools, and/or change the structure of a high school to enhance learning opportunities (i.e.,
sinall learning communities, dual-enrollment, credit recovery programs).

LEA SUSTAINABILITY EFFORTS

The LEA must submit a plan for sustaining the reforms after the funding period for 1003(g)
ends. In this plan, LEAs must address how all stakeholders were involved in the planning phase
of the intervention model and will share leadership throughout implementation; the written plans
for transitions of staff, funding and the exit of external providers; the strategic planning process
the LEA has in place and how it incorporates the Ways to Improve School Effectiveness (WISE)
online planning and coaching tool into that process; the formative and summative data system
the LEA has in place; any other funding sources that have been secured or are being actively
sought to enable the school to continue initiatives; and how the Title I, Part A schoolwide/school
improvement plan incorporates the goals and action steps of the 1003(g) application.

LEA APPLICATION FOR TIER TII SCHOOLS

The LEA must provide a narrative naming the Tier ITI schools it wishes to serve, the needs
assessment conducted at the Tier 11T schools, the interventions the LEA proposes to provide at
the Tier III schools, the SMART goals established for the Tier IlI schools, an action plan for
each goal, and a timeline for implementation. The LEA should include budgetary information
for Tier Il schools on the LEA summary budget and justification pages,
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APPLICATION INSTRUCTIONS
SCHOOL IMPROVEMENT GRANTS 1003(G) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

SCHOOL APPLICATION SECTION

SCHOOL SECTION CHECKLIST

For each Tier I and Tier IT school to be served, the LEA should provide the information included
in the School Section Checklist. The School Section for each Tier I or Tier II school should be
no more than 22 pages plus the School Action Plan.

i uplic
Application Cover Sheet
School Needs Assessment Up to 3 pages
School Identification of Intervention Model Up to 3 pages
School SMART Goals Up to 3 pages
School Action Plan for Selected Model As needed
School Integration of Services Chart Up to 3 pages
School Modifications of Policies and Procedures Up to 3 pages
School Sustainability Efforts Up to 3 pages
APPLICATION COVER SHEET

For each Tier I and Tier II school served, the LEA should provide an application cover sheet.
LEAs should ensure all information provided is correct and complete.

SCHOOL NEEDS ASSESSMENT

The LEA must describe how it has consulted with relevant stakeholders regarding the LEA’s
application and implementation of school improvement models in its Tier I and Tier II schools.

For each Tier I and Tier Il school, the LEA must conduct a comprehensive needs assessment,
utilizing external evaluators as necessary, to identify the strengths, weaknesses, and areas of
critical need. For each Tier I and Tier II school, the LEA must describe the needs assessment
process and summarize the results of the data analysis. The LEA must identify the intervention
model selected for each Tier I and Tier Il school and the relationship between the results of the
needs assessment and this selected intervention model,

LEAs must include in the description of the needs assessment:

» A list of the inultiple sources of data used which could include, but is not limited to
student and staff profiles, student achievement data, graduation rate, curriculum analysis
data, instructional practices inventories, focus walk data, school culture surveys, student,
family and community surveys, professional development inventories and evaluations,
leadership evaluations, and budget analysis;
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A list of who was involved in the needs assessment and the role each person involved
played in the process;

A description of the process used by those conducting the needs assessment to collect,
analyze and report data.

LEA must provide in its summary of the data analysis:

A summary of the results including strengths, weaknesses, and areas of critical need as
evidenced by the data; and

The provided summary chart showing the results of the needs assessment as related to
Oklahoma’s Nine Essential Elements.

SCHOOL IDENTIFICATION OF INTERVENTION MODEL

Selecting the appropriate intervention model for each Tier T and Tier II school as evidenced by
data will be critical to the success of the intervention. For this reason, the LEA should ensure the
selected intervention model is closely aligned with the needs of each site. To assist LEAs in this
selection, the National Center on Innovation and Improvement in its Handbook on Effective
Implementation of School Improvement Grants has provided some guiding questions for each

model;

Turnaround Model

How will the LEA select a new leader for the school, and what experience, skills, and
training will the new leaders possess?

How will the LEA assign effective teachers and leaders to the lowest achieving schools?
How will the LEA begin to develop a pipeline of effective teachers and leaders to work in
turnaround schools?

How will staff replacement take place?

What supports will be provided to staff being assigned from other schools?

What are the budgetary implications of this model?

What is the LEA’s capacify to execute and support this model?

What changes in operational practice must accompany the infusion of human capital?

Restart Model

Are there qualified charter management organizations (CMOs) or education management
organizations (EMOs) willing to partner with the LEA to start a new school?

Based on supply and capacity, which option is most likely to result in acceptable student
growth for the student population to be served — home grown chatter school, CMO, or
EMO?

How will support be provided to staff that are reassigned to other schools as a result of
the restart?

What is the LEA’s capacity to support the charter school?

How will the SEA assist the restart?

What performance expectations will be contractually specific for CMOs, EMOs, or
charter organizations and what will the contractual consequences be if the expectations
are not met?
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Transformation Model

* How will the LEA select a new leader for the school and what experience, training, and
skill will the new leader be expected to possess?

¢ How will the LEA enable the new leader to make staff replacements?

¢ What is the LEA's capacity to support the transformation?

s  What changes in policies and procedures must accompany the transformation?

* What changes in operational practice must accompany the transformation; and, how will
these changes be brought about and sustained?

School Closure Model

e What are the metrics to identify schools to be closed?

» What steps are in place to make certain closure decisions are based on tangible data and
readily transparent to the community?

» How will the students and their families be supported by the LEA through the re-
enrollment process?

¢ Which higher achieving schools have the capacity to receive students froin schools being
considered for closure?

¢ How will the receiving schools be staffed with quality staff to accommodate the increase

~ in students?

¢ What safety and security considerations might be anticipated for students of the school to
be closed and the receiving school?

e  What are the budgetary implications?

e How does school closure fit within the LEA’s overall reform effort.

Based on the results of the needs assessment, the LEA must identify an intervention model for
each Tier I and Tier I school to be served and provide in the application a narrative describing
the correlation between the results of the data analysis and the selected intervention.

SCHOOL SMART GOALS

LEAs must establish three-year goals for each Tier 1 and Tier II school in the areas of reading,
mathematics, and graduation rate, if applicable. These goals should identify the desired increase
in student achievement and will focus the entire school on improvement activities. These goals
should also be SMART:

Strategic and Specific

Measurable

Attainable

Results Based

Time Bound

Strategic — Strategic goals reflect the areas of highest need, the area where the gap between the

school’s vision and current reality is the greatest. To be strategic means that a goal also aligns
with other initiatives, such as those in the district.
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Specific - Specific goals identify with sufficient detail the who and what the school needs to
target. Specificity allows schools to focus resources and attention for the greatest benefit.
Measurable —- A measurable goal is one that defines the starting point and the final value to be
achieved. By using measurable goals, school can adjust resources or reforms based on
continuous evaluation and feedback.

Attainable — Attainable goals arc those that have a final value, a measure, that is reachable within
the given time frame. Attainable goals, however, are not goals that are aimed low, but rather are
goals that stretch the previous achievement level.

Results-Based — Results-based goals are those that have built in benchmarks or progress
monitoring checks to measure efforts. Assessments, evaluation tools and responsible parties are
all assigned before efforts begin.

Time Bound — A time bound goal is one that has a specific time frame. This is critical as it
builds internal accountability and motivates those involved to take action.

Examples of SMART Goals —

o The percentage of all students in Grades 3-5 at Anytown Elementary who score satisfactory or
above in reading on the Oklahoma Core Curriculum Test (OCCT) will increase from the
current 67% to 75% in the 2011-2012 school year.

» The API mathematics score for students in the All Students subgroup will increase from 894
to the identified state performance benchmark of 1074 in the 2011-2012 school year,

On the application, the LEA must identify three-year SMART goals for each Tier I and Tier II
school in the areas of reading and mathematics in the All Students subgroup. The LEA must also
provide a written rationale for the established goals as they relate to the comprehensive needs
assessment. High schools must also include three-year SMART goals for graduation rate.

SCHOOL ACTION PLAN

The LEA must submit for each Tier 1 and Tier II school to be served a three-year action plan for
the selected intervention model. This action plan includes the required components of the
selected model, the action steps the school plans to take to meet the requirements of the model, a
timeline for the actions, and identification of the person(s) responsible to carry out the action
steps. These action plans must include specific and detailed information regarding the TEAs
commitment to implement the selected intervention model with fidelity.

Action plans can be expanded as needed and should be duplicated for each Tier 1 and Tier II
school.

SCHOOL INTEGRATION OF SERVICES CHART

The LEA must complete for each Tier [ and Tier II school an Intepration of Services Chart
showing how the LEA will align other available federal, state, and local resources to the selected
intervention models. The LEA should also consider the alignment of resources to support the
initiatives implemented in any Tier III schools the LEA plans to serve.
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Resources LEAs may consider when completing the Integration of Services Chart include:

Title I, Part A Turnaround, Transformation, . S.t.ipends for teachers
Restart attending professional
development

¢ Supplemental instructional
materials for extended
school hours

Title I, Part A Turnaround, Transformation, ¢ Registration and travel for
Restart teachers attending National
Conferences and
Workshops

¢ Salary for instructional
facilitator to provide
ongoing professional
development and coaching

Title I, Part D Turmnaround, Transformation, | e Instructional technology to
Restart be integrated into core
subjects

¢ Increased capacity of
current data system to
promote use of data by all

teachers
Title III, Part A Turnaround, Transformation, ¢ Professional development
Restart in strategies for English
Language Learneis
Oklahoma State Triple A Turnaround, Transformation, | ¢ Monetary state award for:
Award Restart highest overall student

achievement or highest
annual improvement in
reading and math.

SCHOOL MODIFICATION OF POLICIES AND PROCEDURES

In addition to the policies and procedures that may need to be modified by the LEA, the Tier I or
Tier Il school may also need to modify its policies and practices to enable the school to
effectively implement the selected intervention models. LEAs must submit a narrative
explaining the school’s plans to modify policies or practices, Examples of modifications a
school may make include providing flexibility in hiring practices at the site level, scheduling
protected collaboration time, adding at least an hour to the school day or adopting an
alternate/extended calendar for Tier I and Tier 1 schools, and/or change the structure of a high
school to enhance learning opportunities (i.e., small learning communities, dual-enrollment,
credit recovery programs).
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SCHOOL SUSTAINABILITY EFFORTS

In addition to the plans the LEA must submit information for sustaining the reforms after the
funding period for 1003(g) ends. The Tier I or Tier Il school must address how it is involving ali
stakeholders in the implementation and the efforts at the school level that are being made to plan
for transition including: written plans for transitions of staff, funding and the exit of external
providers; a strategic planning process; incorporation of the Ways to Improve School
Effectiveness (WISE) online planning and coaching tool into that process; a formative and
summative data system; any other funding sources that have been secured or are being actively
sought to enable the school to continue initiatives; how the school is building capacity through
collaborative leadership; and how the Title I, Part A schoolwide/school improvement plan
incorporate the goals and action steps of the 1003(g) application.
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APPLICATION INSTRUCTIONS
SCHOOL IMPROVEMENT GRANTS 1003(g) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

BUDGET SECTION

BUDGET SECTION CHECKLIST

An LEA must submit the requirements listed on the budget checklist for the LEA and for each
Tier I and Tier 1I school to be served. The budget pages should be no more than 3 pages for the
LEA and 3 pages for each Tier [ and Tier Il school to be served plus aftachments.

LEA Budget Narrative Up to 3 pages
School Budget Nawrative (to be duplicated for each Tier I and Tier I Up to 3 pages
school served)

LEA Summary Budget and Justification Pages Attachment
School Summary Budget and Justification Pages Attachment
LEA BUDGET NARRATIVE

The LEA budget narrative must describe, in detail, the needs of the LEA for district level
activities, a description of the proposed initiatives, services, and/or materials, and the
commitment of the LEA to timnely distribution of funds during each of the three years over the
period of availability of the grant (2010-2011; 2011-2012; and 2012-2013). The LEA budget
nairative must also describe how the LEA will meet and fund the additional requirements of the
grant;

e Establish an LEA based Turnaround Office or Turnaround Officer(s) that will be
responsible for the day-to-day management of reform efforts at the site level and
coordinate and communicate with the SEA,

» Provide oversight and monitoring of school implementation of intervention model(s).

SCHOOL BUDGET NARRATIVE

The LEA must provide a budget narrative for each Tier I and Tier II school to be served. The
budget narative must describe, in detail, the needs of the school to fully implement the
intervention model and a detailed description of the proposed initiatives, services, and/or
materials. The school budget narrative must also describe how the school will meet and fund the
additional requirements of the grant;
¢ Provide at least ninety (90) minutes of protected collaboration time per weck for cach
teacher to work in professional learning communities;
e Provide at least five (5) days of site based training as well as a five (5) day teacher
academy or institute for each teacher in each Tier I and Tier Il school to be served;
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e Provide additional training on the chosen intervention model and process aligned to the
chosen model for new teachers that join tuimaround schools after the start of
implementation;

LEA SUMMARY BUDGET AND JUSTIFICATION

The LEA must submit a summary budget page and justification pages for the planned district
level activities and interventions planned for the Tier III schools to be served for each year of the
grant. Budgets submitied for Tier ITT schools should not be less than the minimum of $50,000
and should not exceed the maximum of $2,000,000 allowable per year over the period of grant
availability for each identified Tier III school.

The LEA must also submit a comprehensive Summary Budget page totaling the district
Summary Budget Page and the school Summary Budget Pages for all Tier I and Tier II schools.

The Summary Budget Pages must be signed by the LEA Superintendent and the designated
financial officer.

Budgets will be reviewed by the Titles I, II, and VI office for accuracy.

SCHOOL SUMMARY BUDGET AND JUSTIFICATION

The LEA must submit for each Tier [ and Tier II school to be served, a Summary Budget and
Justification Page for each year of the grant.

Budgets submitted for Tier I and Tier II schools should not be less than the minimum of $50,000

and should not exceed the maximum of $2,000,000 allowable per year over the period of grant
availability for each identified Tier I and Tier Il schools.
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OKLLAHOMA LEA APPLICATION
SCHOOL IMPROVEMENT GRANT 1003(G) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

LEA SECTION
Legal Name of Applicant: Applicant’s Mailing Address:
Kiefer High School 4600 West 151 Street South

Kiefer, Oklahoma 74041

Local Educational Agency Contact for the School Improvement Grant

Name: Mary Murrell

Position and Office:  Superintendent

Contact’s Mailing Address: 4600 West 151% Street South, Kicfer Oklahoma 74041

Telephone: 918-321-3421
Fax: 918-321-5216

Email address:
mmurrell@kiefer.k12.0k,us

Telephone:
918-321-342] or 918-606-2909

Signatyre of the Superintgndent Date:
7/} % /1 May 18, 2010
X/ Y dumg /Y iruped

Frd

¥
The Local Educagonal Agency (LEA), through its authorized representative, agrees to comply with all
requirements applicable to the School Improvement Grant (SIG) progiam, including the assurances contained
herein and the conditions that apply to any waivers that the LEA receives as result of this application.
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ASSURANCES

Read carefully the assurances below and provide an original signature certifying that the LEA
will comply with all applicable federal, state, and local laws and fulfill all requirements specific
to the 1003(g) grant.

A. Grantees will fully and effectively implement one of the intervention models, turnaround,
transformation, restart, or school closure, with fidelity as described in the final
requirements of the School Improvement Grant 1003(g) and Appendix A of this
application,

B. Grantees will establish three-year goals for student achievement on the State’s academic
assessments in reading/language arts, mathematics, and graduation rate, if applicable.

C. Grantees will include in any contract with a CMO, EMO, or charter organization,
accountability for complying with the final requirements of the School Improvement
Grant 1003(g).

D. Grantees will report school level data, including trend data over a number of years in the
following arecas:

a.
b.

o oo

s

Number of minutes in the school year;

Participation rate by subgroup on State assessments in reading/language arts and
mathematics;

Dropout rate;

Graduation rate;

Student attendance rate;

Number and percentage of students enrolled in advanced coursework or dual
enrollment classes;

Discipline incidents;

Truancy rate;

Distribution of teachers by experience and student achievement; and
Teacher attendance rate,

E. Grantees will meet the additional requirements of the 1003(g) grant as listed below:

d.

Establish an LEA based Turnaround Office or Turnaround Officer(s) that will be
responsible for the day-to-day management of reform efforts at the site level and
coordinate and communicate with the SEA;

Provide at least 90 minutes per week of protected collaboration time for each
teacher to work in Professional Learning Communities;

Provide at least five (5) days of site-based training as well as a five (5) day
teacher academy or institute for each teacher in each Tier I and Tier II school to
be served; and
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d. Provide additional training on the selected intervention model and process aligned
to the selected intervention model for new teachers that join turnaround schools
after the start of implementation.

F. Grantees must utilize the technical assistance of the SEA. provided School Support Team
and Educational Leadership Coaching, as applicable.

G. Grantees must commit to attend all required SEA school improvement meetings and
conferences imcluding, but not limited to, What Works in Schools: Phases [ and II, Pre-
Data Retreat Leadership Meeting, Summer Data Retreat, and 1003(g) Implementation
Meetings.

H. Grantees must ensure that any Tier I or Tier II school receiving 1003(g) funds that does
not receive Title I, Part A funds receives all the State and local funds it would have
received in the absence of 1003(g) funds.

I. Grantees cannot use 1003(g) funds to support district-level activities for schools that are
not receiving 1003(g) funds as part of this application,

J. Grantees receiving a waiver allowing Tier I and Tier II schools to “start over” in the
school improvement timeline will begin the new timeline in the first year of
implementation of the selected intervention model.

Sig’f]aturc of} uperinte{n}féﬁl N

s

WAIVERS

Indicate in the box below the waivers for which the LEA is applying and the Tier [ and Tier 11
schools that will implement the waiver.

/) Waive section 421(b) of the General Education Provisions Act (20 U.S.C. §
1225(b)) to extend the period of availability of school improvement funds for the
SEA and all of its LEAs to September 30, 2014,

Identify the schools that will implement the waiver: Start typing here.

O Waive section 1116(b)(12) of the ESEA to permit LEAs to allow their Tiet I and
Tier II Title I participating schools that will implement a turnaround or restart
model to “start over” in the school improvement timeline,

Identify the schools that will implement the waiver: Start typing here.

O Waive the 40 percent poverty eligibility threshold m section 1 114(a)(1) of the
ESEA to permit LEAs to implement a schoolwide program in a Tier I or Tier I
Title I participating school that does not meet the poverty threshold.

Identify the schools that will implement the waiver: Start fyping here.
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SCHOOLS TO BE SERVED

In the chart below, indicate the schools the LEA will serve by completing the table below. For
Tier I and Tier Il schools, identify the Intervention Model Selected for each school.

Note: An LEA that has nine or more Tier I and Tier I schools may implement the
transformation model] in no more than 50 percent of those schools.

INTERVENTION MODEL
NCES ] = E
SCHOOL NAME ID # o o 9 - 2 |8
2 2 B |3 |5 |& |8
=R 8 (5 ]Y |8
E | & |3 z
&= 5 kS
Kiefer High School 40165000 X X
0768

Complete the table below if the LEA has elected not to serve one or more of the eligible Tier I or
Tier II schools. Add rows as needed. Explain in detail why the LEA lacks capacity to serve the
Tier I or Tier Il schools listed below.

SCHOOL NAME NCESID | E REASON LEA LACKS CAPACITY TO SERVE
H = =) THE SCHOOL
= =
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LEA CAPACITY

In the chart below, address the LEA’s capacity in regards to the rcquired indicators. Be specific and detailed in the
narrative, providing evidence the LEA has the capacity to fully and effectively implcment the selected intervention
model,

e The LEA has outlined is design and implementation
activities for each intervention model. A detailed and
realistic timeline has been established. The
person/position for providing leadership for each
requirement of the intervention has been determined.

The Kiefer Public School District has chosen the Transformation
Model for Kiefer High School. The Kiefer High School SIG
Transformation Project planning committee completed a thorough
analysis of data using the components in the state’s WISE Needs
Assessment tool and many other data sources to identify needs.
(Please see appendix.) The intervention model selected was
chosen to address the four recommendations within the U.S.
Department of Edncation Institute of Education Science’s Practice
Guide: Turning Around Chronically Low-Performing Schools .In
developing our district-wide school improvement plan and selecting
the school intervention model for Kiefer High School, the Kiefer
Public School District Planning Committee has analyzed student
achievement data and compared it to state data. The human and
financial resources with which Kiefer High School has operated has
been takewn into consideration. In addition, the planning committee
has taken into consideration the commitment and capacity
necessary to make major systemic changes for improving academic
achievement. A detailed and realistic timeline has been established.
{See appendix.) The principal of Kiefer High School was hired
this year. He is a highly capable principal who is committed to
successfully leading a transformation. He has begun implementing
changes this school year by instituting increased leaming time for
“at risk” students through before and after school intervention and
additional time during the school day for remediation.
Implementation activities include establishing a rigorous staff
evalnation and development system; rewarding staff who increase
student achievement and/or graduation rates and removing staff
who have not improved after amnple opportunity; instituting a
comprehensive instructional reformn; increasing learning time and
applying community-oriented school strategies. Also, greater
operational flexibility aud support for the school will be
established. In addition, a turnaround officer has been selected if
Kiefer High Schoot is successful in obtaining an award for the
School Improvement Grant funding, She is an experienced
certified teacher who is highly committed to building a successful
transformation. The tumaround officer will he responsible for the
day-to-day management of the reform efforts and for coordinating
and communicating with the Oklahoma State Department of
Education abont Kiefer High School’s progress and efforts to meet
the goals of the 1003 (g) grant. Teachers are onboard, a bilingual
teacher has been selected to provide intervention to ELL students
and interventionists have been identified for in school intervention
and before aud after school and summer schooi intervention.
Teachers Liave also heen identified for a summer transition program
for Algebra. Finally, after reviewing the Needs Assessment, a
Parent Community Liaison has been chosen to bnild parental and
commnnity involvement, Job descriptions are included in the
Appendix section of this grant,

Oklahoma LEA 1003(g) Application
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Staff with the credentials and capacity to implement
the selected intervention successfully has been
identified.

As stated above staff have been selected who have a sincere
commitment to the success of the Kiefer High School SIG
Transformation project. These individuals include the principal,
turnaround officer, parent community liaison, teachers, and
interventionists. (See Job Descriptions in Appendix.)

The ability of the LEA to serve the identified Tier 1
and Tier I schools has been addressed.

The Kiefer Public School District is committed and prepared to
provide adequate resources and support to successfully impiement
the Kiefer High School SIG Transformation Project. Key resources
to be provided by the district are material resources, including
physical space, tine, and information, and human resources, which
include the qualities our administrators offer such as knowledge,
leadership, and access to expertise.

The LEA has conducted a strategic planning process
that supports the selection and implementation of the
chosen wnodel.

in developing our district-wide school improvement plan and
selecting the school intervention imodel for Kiefer High School, the
Kiefer Public School District Planning Committee has analyzed
student achievement data and compared it to state data. (Please see
data sources in appendix.) The huinan and financial resources
with which Kiefer High School has operated has been taken into
consideration. In addition, the planning committee has taken into
consideration the comniitment and capacity necessary to make
major systemic changes for improving academic achievement, The
intervention model selected (Transformation) was chosen to address
the four recommendations by the U..S. Department of Education
Institute of Education Science’s Practice Guide: Turning Around
Chronically Low-Performing Schools.

The LEA has developed three-year budgets that
directly align to the activities and strategies stated in
the plan.

The Kiefer Public School District has developed three-year budgets
that directly align to the activities and strategies stated in the plan.

The LEA has developed a monitoring plan that
encompasses multipte visits to each school and
requires evidence of effective LEA interventions if
there is limited student academic success.

The Kiefer Pubfic School Disirict has developed a inonitoring plan
utilizing assessments and multiple visits to Kiefer High School to
ensure effective interventions based upon student academic success.
Data will be reviewed from the time of enrollment and nonthly
thereafter. The principal will make multiple visits (every two
weeks the first year of implementation, monthly in year two and
three) monitoring the effectiveness of the implementation of the
inferventions

Thie LEA has plans to establish schedules and
implement strategies that provide increased learning
time.

The Kiefer Public School District has established a schedule to
increase learning time during school with a Renaissance period.
(Please sce Extended Learning Time Comparison in Appendix.)
There will also be learning time scheduled one hour before and one
hour after school and summer school.

The LEA has establislied an LEA Turnaround Office
or Officer(s) that will be responsible for the day-to-
day management of reform ¢fforts at the school level
and coordinating with the SEA,

A turmaround officer has been chosen and will be hired upon
awarding of the grant,

The LEA has made a commitment to expand teachers’
capacity fo plan collaboratively in the academic areas
where students fail to make Adequate Yearly
Progress.

Teachers will be provided with 90 minutes of protected
collaboration time per week. 45 minutes is scheduled each week on
Wednesday after school. The remaining 45 minutes will be
completed either before or after school or during planning time
during which data will be analyzed with the turnaround officer.
(See Exftended Learning Opportunity Schedule in Appendix,)

The LEA has identified a 1003(g) Turnaround Team
and/or a Turnaround Programm Contact that meets
regularly with SEA staff to discuss progress of
schools. Turnaround Teams and/or Turnaround

A turnaround officer has been chosen and will meet regularly with
SEA staff to discuss progress of Kiefer High School. This
individual is an experienced, positive, motivated and extremely
knowledgeable teacher who has attended training in school
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Program Contact are highly knowledgeable educators
who specialize in school improvement, understand
culture and climate, and relate weil to stakeholders.
Tumaround Teams and/or Turnaround Program
Contact must also demonstrate that they cormunicate
regularly with the LEA administrative team, including
the LEA Superintendent,

improvement and understands the culture and climate of the schoo?
and community of Kiefer. She is able to relate well to stakeholders.
She will communicate regularly with the LEA and the
superintendent.

The LEA has demonstrated, through past grant
applications, that they have sound fiscal management
with limited audit findings.

Kiefer Public Schools has had excellent audits and has not had
material findings,

The LEA has completed a self assessment of its own
capacity to design, support, momtor and assess the
implementation of the models and strategies that it
selects for its Tier I, Tier II, and Tier 1I{ schools.

Kiefer Public Schools has completed a self assessment of its own
capacity to design, support, monitor and assess the implementation
of the transfonnation model chosen. The WISE needs assessmient
has been reviewed and external providers have been chosen,
Personnel, resources, and materials are in place for implementation
of the Transformation Project.

The LEA has demonstrated a commitment of the
sustainability of the iitervention model after the
funding is no longer availabie.

Kiefer Public Schools is committed to sustaining the transformation
model after funding is no longer available by using local, state, and
other federal funding. All stakeholders will be involved in the
implementation and the efforts at the school level that are being
made to plan for transition including: written plans for transitions
of staff, funding and the exit of external providers; a strategic
planning process; incorporation of the WISE online planning and
coaching tool into that process; a formative and sumimative data
system; any other funding sources that have been secured or are
being actively sought to enable Kicfer High School to continue
initiatives. The school will build capacity through collaborative
leadership and the Title I, Part A schoolwide/school improvement
plan will incorporate the goals and action steps of the 1003(g)
application,

The LEA completes the grant application within the
timelines set forth in the application.

The grant application has been completed within the timelines set
forth.

Assurances are signed and submitted with the
application.

Assurances have been signed and submitted with the application.

OnlyFor LE

The LEA has access and proximity to higher
achieving schools, including but not linited to charter
schools or new schools for which achievement data
are not yet available,

Oklahoma LEA 1003(g) Application

NOTE: If after SEA review of the claim of Lack of Capacity and the required Capacity Chart above, the SEA
determines an LEA has more capacity than it has claimed, the SEA will:

I. Notify the LEA of the SEA’s decision and require the LEA to provide additional evidence to support the
lack of capacity claim within two weeks of such notice.
2. Provide technical assistance and support to the LEA to increase capacity to serve eligible Tier I and Tier 11

schools.

4. Require the LEA to submit a revised LEA application including the eligible schools. LEAs will have a two-
week time period in which to submit an amended application.
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LEA PROCEDURE/POLICIES FOR EXTERNAL PROVIDERS

LEAs applying for 1003(g) funds must have in place a written procedure/policy to recruit, screen, and
select external providers. Attach to this application, a written copy this procedure/policy. Check the
appropriate box below,

0O The LEA does not have a written procedure/policy to recruit, screen, and select external providers,

xx3 The LEA has a written procedure/policy to recruit, screen, and select external providers and a
copy is attached to this application.

If the LEA has already selected external providers for a Tier I or Tier Ii site, provide in the space below
a justification for the selection of said providers that includes the following information:
* History of success working with the LEA, school or particular population;
¢ Alignment of external provider and existing LEA services or initiatives; and
s Capacity of external provider to serve the identified Tier I and Tier I schools and their selected
intervention models.
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In choosing external providers, the Kiefer High School SIG Transformation Project Planning Committee carefully
researched and evaluated several educational companies and chose Pearson and Scholastic as the best fit for Kiefer
High School. Pearson is considered to be one of the world’s leading PreK-20 Educational publishing companies
and is dedicated to transforming classrooms through effective curriculum and training, They offer educational
materials for learners of every age, and we found their representatives to be extremely knowledgeable regarding the
needs of persistently lowest-achieving schools. In particular, the planning committee was impressed with their
digital solutions for reading and mathematics instruction and assessment. The planning committee was also
impressed with their credit recovery and ELL programs. Pearson also offers outstanding professional development
through tutorials, webinars and on-site training. Pearson’s professional services organization has played au integral
role in designing an ongoing staff development plan to successfully implement reform strategies at Kiefer High
School. The Kiefer High School SIG Transformation Project planning committee chose Pearson because their
NovaNET program is aligned/correlated to state and national standards, follows a 9-12 format, provides a
technology based curriculum, is research based and was designed through consultation with reading specialists and
recommendations from leading educational researchers.

Scholastic has been at the forefront of an intensive effort to improve literacy achievement and reduce the dropout
rate for over the past ten years. Scholastic has demonstrated the ability to scale student achievement in over
15,000 classrooms and servicing 1,000,000 struggling students every day resulting in Scholastic’s Best Practices:
A data-centric orientation. Data analytics allows Scholastic to target all below proficient students for intervention
treatment and gronp by their instructional needs. Data-driven instruction is at the heart of ALL Scholastic
intervention programs, leveraging adaptive technology to collect and report on student, class, school and district
data. Research-Based and Proven to Work at Scale, READ (80 is the most thoroughly researched and
documented reading intervention program in the world. With (37) studies, five peer-reviewed journals and the
Institute for Education Science’s (IES) What Works Clearinghouse have all documented READ 180’s proven
ability to raise reading achievement Scholastic also provides a Tiered Literacy Intervention Treatment Plan.
Scholastic’s three tiered literacy intervention treatment plan was built for students who feel disenfranchised from
traditional curriculums. In addition, for the “Most Challenged Tier 11l Students” in literacy Scholastic has READ
180°s fourth and newest stage System 44 which focuses on foundational reading. For the “Struggling Tier I
Students” READ 180 Stages A (Elementary), B (Middle) or C (High). A Professional Development Team can
help build capacity, Scholastic has over 225 consultants comprised of former reading specialists, coaches, school
leaders, past READ 180 teachers who partnered with the district’s teachers and administrators to ensure fidelity of
implementation and ultimately student achievement, In addition, Scholastic has worked with some of the most
challenging schools in the conntry to produce sustained gains in student achievement.

The NovaNet and Scholastic’s READ 180 programs have a successful history with schools with small
populations. Both programs are nsed by small districts in the state of Oklahoma such as Jones Public Schools,
Yukon Public Schools and Grove Public Schools.

Data will be evaluated and if student progress is not achieved, the external provider’s contract will be terminated.

(See Policy for External Providers,)
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INTEGRATION OF SERVICES

Complete the following Integration of Services chart showing how the LEA will align any other federal,
state, and local resources to the selected intervention models. You may add boxes as necessary.
Examples can be found in the Application Instructions: LEA Section.

Title I1, Part A

Title I, Part D Instructional technology to be integrated into core
subjects. Technology will be used with Pearson
NOVA Net programs and in the classroom to
enhance instruction.

Title I, Part A

| Other Federal Resources

e List here.
o 21" Century Grant Applying for this grant in 2011-2012 year for
extended day programs such as before and after
school and summer programs

s Title VII Indian Ed After school tutoring

State Resources

e List here.

¢ Professional Development Registration & Travel for Conferences &
Workshops

o _Alternative Education Drop-Out Prevention and Credit Recovery

Intervention for students scoring below proficient
on EOI tests

¢  Ace Remediation

¢ Oklahoma State Dept. of Education

Curriculum Division Curriculum development and alignment

Local Resources

e STEP Resources for extended day programs
s Kiefer Public School Foundation Instructional technology to be integrated into core
subjects

Oklahoma LEA 1003(g) Application 29




LEA MODIFICATION OF POLICIES AND PROCEDURES

In the space below, provide a narrative describing the steps the LEA has taken or will take to modify its
policies and procedures to enable the schools to effectively implement the selected intervention models.

In order to enable Kiefer High School to implement all of the strategies outlined in this application, the
Kiefer Public School District will provide Kiefer High School with adequate flexibility to carry out the
Kiefer High School SIG Transformation Project goals in ways that will positively impact students. Areas
of operational flexibility will include:

oStaffing. Kiefer High School will be encouraged to reward teachers who increase student achievemnent
and remove those who, after ample professional development opportunities, do not. Schools will also be
given flexibility in implementing recruiting and retention strategies including financial incentives, career
growth opportunities, and flexible work conditions. (See Reward Criteria Policy in Appendix.)

Time allotment. Kiefer High School will have the freedom to revise teacher planning schedules, class
schedules, and extended learning opportunities (e.g., summer transition programs for students transitioning|
from middle to high school, extended day intervention, extending the regular school day, etc.) as
necessary. For example, a policy extending the instructional day will be submitted to the BOA upon
approval of the grant.

*Budgeting. School leaders will be given flexibility in making final decisions about budget decisions as
they pertain to the Kiefer High School SIG Transformation Project,

‘Structural: Allow Nova Net curriculum for credit recovery

LEA SUSTAINABILITY EFFORTS

In the space below provide the LEA plan for sustaining the reform efforts after the funding period ends.
Provide in the narrative, evidence of the following:
* All stakeholders were involved in the planning phase and will share leadership throughout the
implementation;
There are written plans in place for transitions;
* The LEA has in place a strategic planning process utilizing Oklahoma’s WISE planning and
coaching tool;
* The LEA has a system of formative and sununative data collection in place;
*  Other funding sources have been secured or are being actively sought to enable the school to
continue the initjatives; and
* The Title I, Part A schoolwide/school improvement plan includes goals and action steps that will
sustain reform efforts.

As evidenced in our Coordination of Funding Table above (Table 6), the Kiefer Public School District is
committed to sustaining this project after the grant period is complete. We will coordinate current
programs, materials, and funds with grant monies to support our goals and objectives and provide a written
framework that will allow SIG activities to carry on past the grant period. All stakeholders were involved
in the planning phase as detailed above and will share leadership throughout the implementation of the
project. Professional development sources such as the Oklahoma State Department of Education, Train-
the-Trainer, and sharing of professional development opportunities with other school districts will be
utilized. The Kiefer School District Planning Committee will use the WISE planning tool and provide a
system of formative and summative data collection. Other funding sources such as the KPS Foundation
and the local parent/teacher organization will be used to support continuing the costs for Pearson and
Scholastic and other grants will be researched to fund financial incentives for teachers and summer
programs. A written sustainability plan will be developed through meetings with community leaders, the
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RECRUITING, SCREENING, AND SELECTING
EXTERNAL SERVICE PROVIDERS

The Kiefer Board of Education and Administration intend to utilize only those external service providers who will positively
impact the education of students in the Kiefer Public School district. In an effort to provide quality services to the students ¢
the Kiefer School district, every effort will be made to retain external service providers that have been identified as having [
success in working with low performing school districts. The superintendent, Board of Education, principals, teachers,
parents, and community leaders will be involved in the review and selection of external providers. The operational needs of]
the Kiefer Public School District, and the goals and expectations of the provider will be reviewed.

In addition, the following steps will be followed when hiring external service providers:

t 1. Unambiguous reasons for hiring an external partner will be identified; i
f 2. Engage all stakeholders about the need to hire external providers and ensure the entire process is transparent arfi
fair;
3. Articulate specific goals of the relationship with the external partner,

including measurable expectations and criteria for selection of external
pariners to meet these goals;

4, Create conditions to attract wuitiple high quality external partners (e.g., extend key flexibilities, allocate
adequate funds for external providers, infuse fairness and transparency into selection and accountability
processes); H

5. Budget adequate funding to support relationship with external partner for duration of contract;

6. Develop a rigorous process to select an external partner whose experience and qualifications match the specifiddl

goals (¢.g., a written application, due diligence to confirmn track record of success and financial stability, an in-
person interview with the external provider’s leadership team, and, if appropriate due to scope, a site visit to
schools receiving services from the external partner);

7. Negotiate a contract outlining roles and responsibilities of the external partmer as well as the district and relevaty
schools, and if applicable, state departinent of education, as well as explicit and ineasurable outcomes, including
interim indicators of growth;

8. Provide support as needed and appropriate ; fl

9. Evaluate the external partner’s progress toward goals; and

10. Provide consequences for failure including termination or modification of contract.




LEA MODIFICATION OF POLICIES AND PROCEDURES

In the space below, provide a narrative describing the steps the LEA has taken or will take to modify its
policies and procedures to enable the schools to effectively implement the selected intervention models.

In order to enable Kiefer High School to implement all of the strategies outlined in this application, the
Kiefer Public School District will provide Kiefer High School with adequate flexibility to carry out the
Kiefer High School SIG Transformation Project goals in ways that will positively impact students. Areas
of operational flexibility will include:

sStaffing, Kiefer High School will be encouraged to reward teachers who increase student achievement
and remove those who, after ample professional development opportunities, do not. Schools will also be
given flexibility in implementing recruiting and retention strategies including financial incentives, career
growth opportunities, and flexible work conditions,

¢Time ailotment. Kiefer High School will have the freedom to revise teacher planning schedules, class
schedules, and extended learning opportunities (e.g., summer transition programs for students transitioning|
from middte to high school, extended day interveution, extending the regular school day, etc.) as
necessary. :

*Budgeting. School leaders will be given flexibility in making final decisions about budget decisions as
they pertain to the Kiefer High School SIG Transformation Project.

eStructural: Allow Nova Net curriculum for credit recovery

LEA SUSTAINABILITY EFFORTS

In the space below provide the LEA plan for sustaining the reform efforts after the funding period ends.
Provide in the narrative, evidence of the following;
¢  All stakeholders were involved in the planning phase and will share leadership throughout the
implementation;
"There are written plans in place for transitions;
¢ The LEA has in place a strategic planning process utilizing Oklahoma’s WISE planning and
coaching tool;
e The LEA has a system of formative and summative data collection in place;
»  Other funding sources have been secured or are being actively sought to enable the school to
continue the initiatives; and
» The Title I, Part A schookhwide/school improvement plan includes goals and action steps that will
sustain reform efforts.

As evidenced in our Coordination of Funding Table above (Table 6), the Kiefer Public School District is
committed to sustaining this project after the grant period is complete. We will coordinate current
programs, materials, and funds with grant inonies to support our goals and objectives and provide a written
framework that will allow SIG activities to carry on past the grant period. All stakeholders were involved
in the planning phase as detailed above and will share leadership throughout the implementation of the
project. Professional development sources such as the Oklahoma State Department of Education, Train-
the-Trainer, and sharing of professional development opportunities with other school districts will be
utilized. The Kiefer School District Planning Committee will use the WISE planning tool and provide a
system of formative and suntmative data collection. Other funding sources such as the KPS Foundation
and the local parent/teacher organization will be used to support continuing the costs for Pearson and
Scholastic and other grants will be researched to fund financial incentives for teachers and summer
programs. A written sustainability plan will be developed through meetings with community leaders, the
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local school foundation, the local parent/teacher organization, parents, administrators, staff at Kiefer Petblic
Schools, and the Kiefer Board of Education.

LEA APPLICATION FOR TIER III SCHOOLS

In the space below, provide a natrative describing 1) the Tier III schools to be served, 2) the needs
assessment process conducted at each of the Tier Il schools and the interventions the LEA plans to
implement in each Tier IIT school.

| Kiefer Public Schools does not have a Tier LI school. l

Duplicate and complete the chart provided for each Tier IIT school to be served. List the SMART Goals
established for the school, the action plan for the goal, and the timeline for implementation.

e _ - Tier Il School Action Plan: Insert School Name Here
SMART Goals: - SRR R
2010-2011 —

2011-2012 -

2012-2013 ~

Action Plan R TR ©oon ] Timeline for Implementation

Resources Needed -
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OKLAHOMA LEA APPLICATION
SCHOOL IMPROVEMENT GRANT 1003(G) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

SCHOOL SECTION

LEAs must duplicate the School Section of this application for each Tier I and Tier 1l school to be served.

School Name:Kiefer High School SIG Site Contact: Mike McCormick
Address:4600 West 151%' Street South Name & Position:Principal

Kiefer, Oklahoma 74041
Phone#:918-321-3533

Email Address
mmecormick@kiefer.kl12.0k.us

Grade levels emrolled (SY10):9-12 Number of Students Enrolled (SY10):142
Tier Level Title 1 Status:
Tier I _ X Schoolwide Program
Tier I X Targeted Assistance Program
Tier IIT Title I Eligible School
School Improvement Status Intervention Model Selected:
_ X  School Yeart Turnaround Model
School Year2 Closure
Corrective Action Restart
Restructuring Planning __ X Transformation

Restructuring Implementation

Waiver Request: Amount the LEA is requesting from 2009

Title I 1003(g) School Improvement Funds

Requested for this School for the next three years.
Year 1: SY 2010-11 902,128.73

Not Requested for this School Year 2: SY 2011-12 651,611.60
Year 3: SY 2012-13 651,611.60
Total Amount of 2,205,351.93
Funding Requested for
this School
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SCHOOL NEEDS ASSESSMENT

Describe how the LEA has consulted with relevant stakeholders regarding the LEA’s application and
implementation of school improvement models in its Tier I and Tier II schools.

In order to bring about effective change for the students and staff at Kiefer Fligh School, a School
Planning Committee was formed which included the superintendent, principal, turnaround officer, ELL
teacher, special education director, library media specialist and ELL director, the technology director,
comununity leaders, teachers, and parents. The Kiefer Public School SIG Transformation Project was
discussed at the regular board meeting of the Kiefer Board of Education on May 3, 2010 as evidenced by
the agenda, meetings were held at the regular monthly meetings of the local parent/teacher organization,
the local school foundation meeting, community events and teachers meetings.

Complete the chart below showing the data sources used as part of the comprehensive needs assessment.
Rows may be added as needed.

End of Instruction Tests, "WISE Tool
English II & 1, Algebra I and
II, Geometry, Biology I, U.S.

History ,

occCT Parent Surveys Discipline Referrals
Star Reading & Math Minutes of meetings of Board of Teacher turnover rates
Assessments Education

Kiefer High School Minutes of meetings of Indian Teacher length of tenure
Accountability Report Card Education Programs

Kiefer Public Schools District | Minutes of meetings of Safe School | Teacher Qualifications
Accountability Report Card Comumittee

Free & Reduced Meal Data

Special Education Child
Count
Drop-Out Reports
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Complete the chart below by providing a list of the stakeholders involved in the needs assessment process.

itle o
MARY MURRELL SUPERINTENDENT ADMINISTRATOR
MIKE MCCORMICK PRINCIPAL ADMINISTRATOR
TAMMIE HIXON TURNAROUND OFFICER | TEACHER
ELSA FOSTER ELL TEACHER TEACHER
GAYLA JOHNSON FAMILY/COMMUNITY ADMINISTRATOR
LIAISON
SHIRLEY LASTINGER SPECIAL ED TEACHER
DIRECTOR/TEACHER
JULIE MATHIS COMMUNITY LEADER COMMUNITY
GAYLE MCKENZIE TEACHER TEACHER
KRISTY RAMEY PARENT PARENT
TRENA THOMPSON LIBRARY MEDIA DISTRICT STAFF
SPECIALIST & ELL
DIRECTOR
DONALD MURRELL TECHNOLOGY DISTRICT STAFF
DIRECTOR

Provide in the space below a narrative describing the needs assessment process the LEA used to collect,
analyze, and report data.

In planning the Kiefer High School SIG Transformation Project and selecting an intervention model, the Kiefer
Public Schoot District conducted a thorough needs assessment using the state’s WiSE Planning

Tool (see attached) analyzing the following key areas: school profile, curriculum, classtroom
evaluations/assessments, instruction, school culture, student, family, and commnnity support, professional growth,
development and evalnation, leadership, organizational structure and resources, and comprehensive and effective
planning. In particular, tite planning committee looked at the following factors: student achievement on state
assessments in reading and math, risk factors that affect student achievement, student attendance rates, discipline
referrals, teacher turnover rate and fength of tenure, staff qualifications, quality of existing professional development
programs, teacher self assessinent of skills and needs, research base of current instructional program, quality of
instruction, teacher lesson plans, availability of community programs, attendauce at parent events and meetings, and
feedback from parental sarveys. Graduation rates and number of students at risk of dropping out and studeuts
participating in credit recovery programs were also important factors assessed. The planning committee evaluated
this data and selected a transformation model, and set challenging yet achievable goals for student achievement at
Kiefer High School. The school intervention model was selected to effect rapid improvement while making the
most of existing resources and addressing the four recommendations within the U.S. Department of Education
Institute of Education Science’s Practice Guide: Twrning Around Chronically Low-Performing Schools:

1. Signal the need for dramatic change with strong leadership;
The Needs Assessment revealed a need for strong leadership., Kiefer High School has a new principal who has
started implementing necessary changes. This principal has the skills necessary to initiate dramatic change. He has
a strong desire to achieve outstanding results and is task-oriented and will ensure actions are followed to achieve
success. He is committed to motivating others and influencing their thinking and behavior to obtain results, The
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principal also can problem solve. He will analyze data to inform decisions, making clear, logical plans that people
can follow; and ensuring a strong connection between school learning goals and classroom activity, He will visible
in the classroom. He is self-confident, focused, committed and self-assured despite controversy surrounding change.
Iinplementation activities include establishing a rigorous staff evaluation and development system; rewarding staff
who increase student achievement and/or graduation rates and removing staff who have not improved after ample
opportunity; instituting a comprehensive instructional reform; increasing learning time and applying community-
oriented school strategies.

2. Maintain a consistent focus on improved instruction;
Data will be reviewed frequently by teachers and administrators. This data will be nsed to identify specific gaps in
student learning, The Twnaround Officer will review data during collaboration time with teachers and during
scheduled group collaboration time. Teachers will use formative data about individual students to analyze their
instruction in light of student progress toward standards. The constant focus will be on improving instruction. Data
will be used to set goals for instructional improvement, make changes to affect instruction immediately and directly,
i.e. focused intervention, extended leaming time, and student leaming will be continually assessed and reassessed.

3. Make visible improveinents early in the school tuwrnaround process (quick wins);
Quick wins (visible improvements early in the transformation process) will rally stafT around the effort and
overcome resistance. Although these initial changes may not improve student achievement immediately, they can
set the tone for change. A short-term focus on quick wins can establish a climate for long-term change. One quick
change we will make is to add instructional time to the school day and a focus to maximize learning time, In
addition, the Principal will identify one or two goals that can be accomplislied qunickly, such as increasing attendance
rates and reducing discipline referrals in the firsi gnarter of the school year. The positive results show that it is
possible to reach our goal — raising student achievement, When one or two goals ate identified that can be
accomptlished quickly, the positive results sliow that it is possible to reach our school’s overarching goal — raising
student achievement. So, it is importanito identify issues that can be addressed quickly and with noticeable success.
and

4, Build a committed staff
Staff for the Kiefer High Sehool S1G Transformation Project will be committed to the project goals and will be
qualified to meet them. Staff members will share a common purpose and have a belief that all students can leam.
High expectations for instruction will be shared by ail team members and everyone’s efforts will be focused in
improving student performance. Professional development to help all staff members reach the goals of the Kiefer
High School SIG Transformation Project will be an essential element of our reform effort,  Staff inewnbers identified
for this project are the turnarcund officer, parent/community liaison and interventionists. These individuals are
highly qualified and have a sincere desire to see the Kiefer High Schoo!l SIG Transformation Project succeed.

In selecting the school intervention model for Kiefer High School, transformation, the Kiefer Public School District
Planning Committee has analyzed student achievement data from Kiefer High School and compared it to data from the
district and state. The human and financial resources with which each school has operated were taken into
consideration. In addition, the Kiefer Public School District has carefully considered Kiefer High School’s
commitment and capacity to make major systemic changes necessary for improving academic achievement.
Stakeholders involved were the superintendent of Kiefer Public Schools, all member of the Kiefer Board of Education
Principal of Kiefer High School, staff members including the library media speeialist, treasurer, special education
director, ELL director, teachers, parents, community members. The student and teacher needs for Kiefer High School
are presented below:
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Provide in the chart below a summary of the results of the comprehensive needs assessment including
strengths, weaknesses and areas of critical need as indicated by the data.

Areas to be considered as part of the
comprchensive needs assessment.

Summary of analysis of each of the areas
considered as part of the comprehensive needs
assessment,

School Profile:
Includes student and staff data.

The school profile indicates a growing population
of ELL students at Kiefer High School. There is
also a large percentage of IEP students (20%) and a
high mobility rate (22%). The staffing data also
indicates there is not an ELL teacher nor a
family/parent liaison. The EOI data shows low
proficiency rates in Mathematics, English, Science,
and Social Studies. '

Curriculum:

Includes academic expectations, alignment to
PASS, and the process to monitor, evaluate and
review curriculum,

The data indicates that teachers are aligning their
own cwriculum with PASS. There is not a district
curricufum guide that is used continunously by
teachers. While some teachers work together to
align curriculum in the high school, there is a
curricular gap in some subject areas and when
students move from the middle school to high
school. Efforts need to be made to align content
taught across grades with cross-district and cross
grade teams assigned to work on these tasks. There
is not a system to monitor, evaluate and review
curriculum. Some teachers have high academic
expectations as evidenced by the subject area
department heads working together to align
cutriculum in the high school, but most do not.

Classroom Evaluation/Asscssment:
Includes classroom assessments, alignment to
PASS, and use of assessment data,

Data indicates that many teachers do not use test
results to identify instructional and curriculum
gaps. The data also indicates that some teachers
are using STAR reading and 1nath assessments, but
most are using OCCT and EOI test scores to
determine mastery. Data does not indicate an
alignment to PASS using assessment data.

Instruetion:

Includes the varied strategies used in the classroom,
integration of technology, and teacher
coflaboration,

The data shows that not all instructional strategies
are scientifically research based. The data also
indicates that activitics sometimes do not correlate
with learning objectives in an organized manner.
Data shows that teachers do not have access to
resources necessary to differentiate instruction but
teachers try to modity course work based upon
individual students’ needs. Data does not indicate
teacher collaboration, Data shows that technology
is used by the web-based student inforination
system to show assignments and homework.
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School Culture:
Includes learning environment, leader and teacher
beliefs, and value of equity and diversity.,

Data indicates that professional development is
needed to meet the expectations of a positive
school climate. Data also indicates that many
teachers are not using scientifically research based
techniques. Professional development, rewards,
and positive principal leadership is needed for
teachers to recognize and accept their professional
role in student successes and failures.

Student, Family, and Cornmunity Support:
Includes communication methods and including
parents as partners,

Data indicates that while there is a local
parent/teacher organization that is actively
involved, there is a need for professional
development to encourage families to become
active partners in the educational process. Data
also indicates a need for extended learning
opportunities.

Professional Growth, Development, and
Evaluation:

Includes professional development plan, capacity
building, and evaluation process.

The data indicates a sirong need for funding for
professional development opportunities. There is
no collaboration time to engage in peer
observations to improve classroom practice.
Funding is needed to encourage collaboration time.

Leadership:
Includes process for decision making, policies and
procedures, and the shared vision.

The data indicates a strong vision within the school
system and community in the past few years to
improve the school system; however there is a need
for professional development for the principal in
evaluating teachers and a need for leadership
teams. Data shows that teachers do not have
collaboration, classrocomn observations, and analysis
of student data. More professional development is
needed along with collaboration time and time for
classroom observations.

Organizational Structure and Resources:
Includes use of resources, master schedule,
staffing, and teaming,

Data indicates that not all teachers are maximizing
instructional time. There have been tardies and
students are leaving class for errands for teachers.
Professional development is needed in this area.

Comprehensive and Effective Planning:
Includes the process for collaboration, use of data,
development of school goals, and continuous
evaluation.

Data indicates that a school planning team has been
organized. Professional development and funding
is needed to provide the collaboration time and
development of school goals.

SCHOOL IDENTIFICATION OF INTERVENTION MODEL

In the space below, provide a detailed narrative describing how the selected intervention model was
chosen and the correlation between the selected intervention model and the results of the

comprehensive needs assessment.
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The Kiefer High School intervention model chosen was selected to effect rapid improvement while
making the most of existing resources and addressing the four recommendations within the U.S.
Department of Education Institute of Education Science’s Practice Guide: T wrning Around Chronically
Low-Performing Schools.

1. Signal the need for dramatic change and strong leadership;

2. Maintain a consistent focus on improved instruction;

3. Make visible improvements early in the school turnaround process (quick wins); and
4. Build a committed staff.

In developing our district-wide school itnprovement plan and selecting the school intervention model for
Kiefer High School, the Kiefer Public School district planning committee has analyzed student
achicvement data from Kiefer High School and compared it to data from the state. The human and
financial resources with which Kiefer High School has operated were taken into consideration. In
addition, the Kiefer Public School District has carefully considered our school’s commitment and
capacity to make major systemic changes necessary for improving acadeinic achievement. The
Oklahoma Ways to Improve School Effectiveness (WISE) needs assessment was reviewed and correlated
to the selection of the intervention mode!. The WISE survey indicated a need for an instructional model
based upon employing and training a principal who will motivate others and influence their thinking and
behavior to obtain results, implementing a new teacher evaluation and rewards system, providing
increased learning time, providing an ongoing mechanism for community and fanily engagement,
ensuring continuous use of data to informn and differentiate instruction, and providing job embedded
professional development,

The student and teacher needs for Kiefer High School are listed below:

The results below are the percentage of students scoring below proficiency on the 2008-2009 EOI tests.
Results are for ALL students including non full academic year and full academic year, regular education
students and IEP students.

State Average

% below proficiency

Level of Achievement
2009

% below proficiency

District Average

% below proficiency

23% English IT 47%

23% English IT1 34%

State Average Level of Achievement District Average
2009

27% Geometry 67%
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19% Algebra 1 37%

38% Algebra I 74%
29% Biology 1 55%
30% U.S. History 47%

The Kiefer Public School District has selected the transformation mode} for Kiefer High School, a high
school which has been identified as “persistently low-performing” by the state and is in critical need of
academic improvement, The poor math and reading scores cited above emphasize that Kiefer High
School tust implement an intervention that students can access in and out of school, that provides credit
recovery options, that allows for individualized instruction, and most importantly, that is engaging and
interesting for all learners. Furthermore, both teachers and students report that they would like integrated
technology to be a key component of future instructional programs, In particular, the planaing committee
identified the need for a technology-based curriculum that embeds assessments and on-demand reporting
as provided by Pearson data to serve as part of an early warning system that lets teachers know when
students are struggling to make progress. While school students are assessed annually, teachers lack on-
demand access to student data to inform and differentiate daily instruction in order to meet the academic
needs of individual students. Without this type of performance reporting, it is difficult for teachers to
make instructional decisions that can impact students’ academic progress. The WISE survey indicates that
teachers feel the need for professional development and more time for planning and collaborating with
other teachers as well as expert assistance to stimulate improved instructional strategies. The WISE
survey also indicated other weaknesses: teacher knowledge and confidence levels regarding research-
based teaching practices remain low, professional development opportunities have not been evaluated in
terwns of their impact on teacher leaming and student achievement, there is insufficient time to
disseminate new learning among staff, teachers and the principal need additional professional
development and support in order to implement effective strategies to support students with disabilities
and limited English proficient students and incorporating research-based instructional methods using
teclmology is needed. A review of school data indicates that only 26% of teachers in the school possess a
master’s degree or advanced certification; however, the experience level of the teachers is high. Results
of the WISE survey indicate that teachers are willing to undergo intensive training specific to increasing
reading and math performance and reaching at risk students. The Kiefer School District is experiencing
an increasing number of English Language Learners and teachers need training to address the unique
needs of this student group. A Spanish speaking interventionist is needed to provide reading and math
intervention to ELL students. In the WISE survey teachers indicated that they need more time for
planning and collaborating with other teachers as well as expert assistance to stimulate improved
instructional strategies.

Oklahoma LEA 1003(g) Application 39




SCHOOL SMART GOALS

Complete the charts below by providing three-year SMART Goals in Reading/L.anguage Arts,
Mathematics, and Graduation Rate, if applicable for the All Students subgroup. See the
Application Instructions for the School Section for more information on SMART Goals.

SMART Reading/Language Arts Goals

Goal for 2010-2011: The API score for students in grades 10-12 in the ALL subgroup will
increase from 53% proficient in Reading to 70% proficient.

Goal for 2011-2012:The API score for students in grades 10-12 in the ALL subgroup will
increase from 70% proficient in Reading to 75% proficient.

Goal for 2012-2013:The API score for students in grades 10-12 in the ALL subgroup will
increase from 75% proficient in Reading to 85% proficient.

Rationale: Reading scores will increase because instructional time is increased during school and
through before and after school intervention and sutnmer school intervention. A scientifically
researched reading program (Scholastic’s Read 180) will be established and instruction will be
data driven. Teachers will have received extensive professional development and collaboration
time and a reward system will have been implemented based on student performance.

SMART Mathematics Goals

Goal for 2010-2011:The API score for students in grades 9-12 in the ALL subgroup will increase
froin 51% proficient in Math to 70% proficient.

Goal for 2011-2012:The API score for students in grades 9-12 in the ALL subgroup will increase
from 70% proficient in Math to 75% proficient.

Goal for 2012-2013:The API score for students in grades 9-12 in the ALL subgroup will increase
from 75% proficient in Math to 80% proficient.

Rationale: Math scores will increase because instructional time is increased during school and
through before and after school intervention and a summer school math bridge program. This
program will strengthen incoming 9" graders’ wastery of fractions, decimals, percents, and basic
algebra with the goal of preparing them for success in advanced high school math courses and
state testing. In addition, a scientifically researched program will be established and instruction
will be data driven through Pearson. Teachers will have received extensive professional
development and collaboration tiine and a reward system will have been impleinented based on
student performance,

SMART Graduatioh Rate Goals

Goal for 2010-2011: The API graduation rate for students in grade 12 will increase from 81.8%
to 90%.

Goal for 2011-2012:The APT graduation rate for students in grade 12 will increase from 90% to
95%.

Goal for 2012-2013:The API graduation rate for students in grade 12 will increase from 95% to
100%.

Rationale: Graduation scores will increase because instructional time is increased during school
and through before and after school intervention and summer school intervention. A
scientifically researched credit recovery program will be established and instruction will be data
driven. Teachers will have received extensive professional development and collaboration time
and a reward system will have been implemented based on student performance on EQOI tests.
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Kiefer High School Schoo! improvement Team

Indicator Assessment, Key Indicators are shown in Red May 20, 2010

Academic Learnlng and Performance

j'Currlcu}um

EEIA-1.01

Instructional teams align the curriculum with state and national academic content and

.process standards that identify the depth of knowledge, skils, and abilties needed for
‘student success.(233)
Assess |

?kubric Score: o 1
| Level of Development: .No development or I:m!emntanon o
- o ' .W!” :ndude in p!an
Index: - 3 E(Pr:onty Score X Opportumty Score)
?Priorily Scoré':m . 3 f(3 highest 2- medlum 1- lowest) o
iOpportu.nity Scare; 1 (3 - relatively easy to address, 2 - accompli'shed

EIA-1.03

 EEIA-1.07 :
‘academic core curriculum. (239)

Assess

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
- conditions)

fDescribe current level of development: ‘' Teachers currendy align their own curriculum to fit the state

B ;s_tandards

Instructional teams engage in discussions within the school which result in the elmination of

- ﬁun_necessary overla_pgand _close purncular gqp_s_.(235)
Assess

Rubric Score: i 2

E'Level of Deve[opment ' Ltmrted Develbpnwnt

Index: 3 j(Pnor;ty Score x Opportunlty Score)

%Priority Score: ' 3 - /(3 - highest, 2 - medium, 1 - lowest)
;.Opportuhft&_gcore: o 1 ' ‘3(3 - relat]vely easy to address, 2- acco'm'pllshed

‘within current policy and budget conditions, 1 -
‘requires changes In current policy and budget
:conditions)

§De5.c.r:|.l-:)“; current level of developr'h'é_r;t: Some subject area department heads work together to ahgn

‘curriculum in the high school. There is currently a curricular
.gap in some subject areas and when students move from the
:middle school to high school.

School leadership and instructional teams ensure all students have access to the common

Rubric Score: 2

~Level of Devetopment - Limited Develapment
;mdex ' 3 (Pnonty Score x Opportunlty Score)
“Priority Score: ; 3 (3 highest, 2 - medlum 1 Iowest)
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‘Opportunity Score: 1 (3 - relatively easy to address, 2 - accomplished
: : ‘within current policy and budget conditions, 1 -
-requires changes in current policy and budget

‘ ; ‘conditions)

‘Describe current level of development: 'New textbooks ordered this year for mathematics include the
: correlating PASS objectives for each lesson. Students currently
do not have access to a common academic core curriculum

‘other than textbooks.

Academic Learniﬁg and Perfdkmance
Classroom Evaluation an&Assessmeht"

EEIB-2.03 ;AH teachers d'ésig'n units of instruction to include pfe- and post:tests that assess student
‘Mmastery of standards-based objectives.(242)

Assess
~ Rubric Score: 2
5 Level of Development: - Limited Development
CIdec 3 (priority Score x Opportunity Score)
:'Priority Score: i 53' | (3 - highest, 2- médium, 1- lowest)
OpportunityScore: 1 (3- relatively easy to address, 2 - accomplished

,within current policy and budget conditions, 1 -
-requires changes in current policy and budget
7 7 o ﬁcondition.f,) _ 7 7
.Describe current level of development: 'Some teachers use STAR reading and math assessments.
‘Most use OCCT and EQI test scores to de_t__e_*:__r_rninermastery.

EEIB-2.05 ;'AII teachers use test stores, incl'uding 'pre— a'nd'post-tes't fesutts, to identffy instructional and
curriculum gaps, modify units of study, and reteach as apprg_priatg.(244)___

Assess ‘
. '-'i'Rubrit Score: 2
Level of "b'evelohment:"' ' . Limited éveloﬁmenfm
Index: - “ ' :3 i(Puﬁlor'ib/ Score xﬂ(‘)'pp'ortljnib/ S"(f"ore) "
EPri(')r'iiy Score: 3 (3 -mr"i'ighest;rz - rhé_dium,i - !ov@éét) ----
fOppbftunity Score ' B 1 (3 - relatlvely easy to a'ddress, 3 :"éccomplished-

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
& sconditions)
‘Describe current level of development: :Some teachers do use test scores to identify Instructional and -
' curriculum gaps, modify units of study, and reteach as
-appropriate, but the majority do not,

.Acad'enic Learning and Performance
bstaction
EEIC-3.01 ‘All teachers use varied instructional strategles that are scientiﬁcally research—'baséd.(248)”
PRl S
~ Rubric Score: 2
Leve! of”f)eveldpment:m N ;lihﬂed .D.evelobmentm
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§Index: '

éPriortty Score:
fOpportunity Score:

“ '?Descnbe current level of devefopment

EEIC-3.02 -
Objectives, (249)

Assess

. Priority Score:

3 f(Prrorzty Score x Opportunrty Score)
3 (3 - highest, 2 - medlum 1~!owest)

1 (3 - relatively easy to address, 2 - accomplished
“within current policy and budget conditions, 1 -
-requires changes in current policy and budget
cond|trons)

Textbooks are sclentifically research-based because we choose
‘hooks that are approved by the state textbook committee, but

) _not alf instructional strategfles are scientifically research-based.

All teachers use instructional strategies and activities that are aligned with Iéarning

‘Rubric Score:

h Opportunity Score:

" ;-D"escribe current level of de'\'retopment:

EEIC-3.03

Assess

' Rubric Score:
Level of Development:
Index:

' fPriorlty Score;

| Opportunity Score:

: Describe current fevel of developmeht:

Limited Development
3 -(Prlorrty Score X Opportun:ty Score)
3 ;(3 hrghest 2 - medium, 1- Iowest)
1 (3 - relatrvely easy to address 2 - accomplished

within current policy and budget conditions, 1 -
-requires changes in current policy and budget
:condltrons)

Most teachers use their textbooks and lndlcate in their fesson
:plans the correlation to the PASS objectives. They do not have
‘teams that organize the curriculum into unit plans that guide
JInstruction for alf students. Activities sometimes do not
.correlate with learning objectives In an organized manner. For
-example objectives are not taught in a consecutive manner.

Al teachers use instructional s't'rategies and activities that are differentiated to meet specific
;student learning needs.(250)

2
:Linited bevelopmht“ B
3 §(Pnorrty Score X Opportun:ty Score)
' 3 (3 highest 2- medrum 1- Iowest)
1 (3 - relatwely easy to address, 2- accomplrshed

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
§cond1t]ons)

Teachers do not have access to the resources necessary to
‘differentiate all instructional strategies to meet specific student .
‘fearning needs. Class sizes have increased due to budget cuts
-and they do not have the technology necessary to pre and post
‘test students; however, most teachers do everything possible
‘to meet the needs of all students by modifying course work,
ete.

EEIC-3.08 ?Afl_teaehers .assign purposeful h_ome\)uork and provide timely feedback to students.(255)
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Assess

‘Rubric Score:
Level of Development:
Index:

Priority Score:

_ibbportunity Score:

‘Describe current level of development:

2

Limited De;}éropmént

3 ;(Prlortty Score x Opportunlty Score)

3 j"(3 hlghest 2 - medium, 1 - Iowest)

'?'1 §(3 - relatwely easy to address, 2- accomp]ashed

‘within current policy and budget conditions, 1 -
‘requires changes in current palicy and budget
conditions)

Most teachers provide timely feedback to parents through our

‘web-based student information system, Homework is used as
:a practice and mastery tool rather than to introduce new
-material. Many parents have not learned how to properly use
this tool and training is needed.

Professmnal Learnmg En\nronment Effectn.re Teachers

School Culture
'EEIIA-4.01 School Ieadersth fosters a positive school climate and provides support for a safe and

Assess

EEIIA-4.03

Assess

‘respectful environment.(256)

Rubric Score:

Level of Development:
S

Prlorlty Score:
iOpportunlty Score

Describe current fevel of development: -

2

' : Limited De velobment

3 - ‘(Priority Score x Opportumty Score)

3 ' §(3 hlghest 2- medlum 1 —!owest)

;1' ?(3 reiatlveiyeasyto address 2- accompiished

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
;condmons)

Many teachers do post rules and some teachers are

‘intermittent in their enforcement. Professional development is
‘needed to meet the expectations of a positive sohool cIir__r_r_a_t_e.

Al teachers hold high academic and behavioral expectations for al students.(258)

Rubric Score:
Level of Development
; Index:

‘Priority Score:

j' Oppormnitygcore:

-Describe curre'r'zt'ievel'of deveioprheht.

2

Lmrted Development

3 f(Prlor:ty Score X Opportumty Score)

“-;3 f(3 hlghest 2 - medium, 1 - iowest) _
1 a ;(3 - relahvely easy to address 2- accompllshed'

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
;condmons)

:Although teachers have high expectahons however, they are

§not using scientifically research based techniques to implement
‘them. Professional development and positive principal

~ leadership is needed for full implementation of this indicator.
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EEIIA-4.05

Assess

EELIA4.07

Assess

All teachers recognize and accept their professional role in student successes and failures.

f (260)

Rubrlc Score; ; h 2 '

‘Level of Deveiopment ' él.mrted Deve!apment

iIndex . 3 f(Pnonty Score x Opportunlty Score)

fPr:orlty Score: 3 o (3- highest, 2 - medium, 1 - IUWest)
§0pportunsty Score: h 1 B (3 - reiatlvely easy to address, 2 - accomplished

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
cconditions)

§Describe current ievel of de\relopment: =Princi'pat "Ieadersnip is needed to motivate teachers to

-recognize and accept their professional role in student
successes and failures, Professional development and
JIncentives are needed for full implementation of the indicator.

Al teacher's: cornrnunicate regularh,.l. .with famfies aboutrmdividuai student progress'.”(262.)“ “

‘Rubric Score: 2

Level of 'Development: | errted Deve!aprm-nt

: ?index: o o 4'3 g(Prrority Score x Opportunity Score)
?'b—rzonty Score: o " 3 (3 hrghest 2- medlum 1- lowest)
éOpportunity Score; 1 B (3 relahvely easy to address 2- accomphshed“

Descrrbe current level of 'developrnent: ‘Teachers do communicate through the web-based student

‘within current policy and budget conditions, 1 -
-requires changes in current policy and budget
iconditions)

JInformation system and through telephone calls and quarterly
-progress reports; however, training is needed for many
-parents In order for them to properly use the web-based
-system. A family liason Is necessary to encourage parents or
‘guardians to play an active role in their child's education.

Profess:onal Learnmg Enwronment Effectlve Teachers

Student Fam:ty, and Commumty Support

EEIIB-5.01'

Assess

Famlhes and communities are actrve partners in the educatlonal process and work with staff

‘Rubric Score: 2

‘Level of Development: ' - Lmrted Deue'lopmnt

.;Index- """ a 53 (Pnonty Score x Opportuntty Score)

;Prlonty Score: o 3 (3 hlghest 2- medlum 1 - lowest)
EOpportunity Score: 1 (3 - relahvely easy to addressmz accomplished

:within current policy and budget conditions, 1 - :
‘requires changes in current policy and budget
conitions)
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‘Describe current ievel of development: 'We have a program calted STEP that Is made up of parents

' and teachers in our community. They work very hard with the
‘teachers to provide any tools or help necessary to make the
:classroom and any other activities a success; however there is
.a gap with parents being actively involved in the schoal.
-Professional development is needed to encourage families to
‘become more involved In the educational process.

EEIIB-5.02 Al students have access to academic and behavioral supports including tutorihg, co- and

Assess

-extra-curricular activities, and extended learning opportunties (e.g., summer bridge
‘programs, Saturday school, counseling services, Positive Behavior Intervention Supports

_;_[__P_BIS] and com petitive and noncompetitive teams).(268)

Rubric Score: : 2
Level of Devélopmehf:' h Limited Deve;'bpment
fIndexﬁ ' . ' ' 3 h i(Priority Score X Oppoﬁuniﬁy}"écore)
Priority Score: ' " 3 o -('3 - highest,”é - rhédiﬁm, 1- idWest)
;C)'p'portuni'til Score: ) T '2(3 - réfnéﬁvely eésy to add'r“ess, 2 '-'accomliiiﬂéhed

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
: : -conditions)
- Describe current level of development: ‘Some of our students do receive after school tutoring as well
: .as Saturday school. These are not offered to all students, due
-to the current budget conditions, Thee is not a summer school.
- We would like to be able to offer many extended opportunities
‘to all of our students.

EEIIB-5.05' All school staff maintains timely and accurate academic, behavioral, and attendance

Assess

information to parents.(271)

RubricScore: 2

Level of Deveidpment: ' Limited Developiment
Cmdex 3 (Priority Score x Opportunity Score)

éPrioriw Score; ' 3 §(3 - highest, 2- medium,' - IoWest) ' _
"'é"ébportunéty'écoréi 1 (3 relatively easy to addross, 2 - accomplished

-within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
:conditions)

‘Describe current level of development; :The main program used to communicate these areas is our

‘Wengage computer data system. Most teachers use this on a
__daily and weekly basis.

Proféssionai l;ééfning Environh&é.nt-Effective "I:q'a.achers

Professional Growth, Development, Evaluation
~EI1C-6.04 School planning team uses goals for student learning to determine professional

Assess

~ development priorities for all staff.(275)
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‘Level of Developmen't:
Index:
. Priority Score:

~ Opportunity Score:

EEIIC-6.06

Assess

Rubric Score:
Level of Devetobfh'ent:
S
Priorify Scoré:
‘Opportunity Score:

Describe current level of development:

Limited Developmerit

3 (Priority Score x Opportunity Score)
3 (3 - highest, 2 - medium, 1 - lowest)
1 (3 - relatively easy to address, 2 - accomplished

:within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
conditions)

A schdol'plannihg‘ team has been establiéhed, but goals for

-student learning have not been accomplished at this time.
-Professional development had previously been based on state
:mandates and focusing on achieving PASS objectives.
Professional development had aiso been implemented based on
‘teacher recommendations.

School planhing team deéigns profe's's'ionai devek;prhent that has a directuﬁonnection to the

analy_;is of stude__fr_j_t achievem__ent da

"meescribe current level of déﬁélopment:

EEIIC-6.11

ta.(277)

”

Limited Development

6 B g(Pribrity Score x Opportuﬁéb/ Score)

3 (3 - highest, 2 - medium, 1 - lowest)

;2 : (3 . reléﬁ'vely éasy tb_éddreSS, 2- éétompliéhed

‘within current policy and budget conditions, 1 -

-requires changes in current policy and budget
. . tondlions)
Some professional development has been designed with a

direct connection to the analysis of student achievement data.
‘We do not have the technology needed to implement this
indicator fully.

S;choolﬂléadefghip p'rrovkjeénoppo'l‘cunitié's for teachers to activéi\_,"/ paltiéipaté--' in collaboration

-and to engage in peer observations
programs.(282)

Assess

: Rubric Score:
-Level of Development;

) Index:
”5'Priority Score:
:Opportunity Score:

'Describe current level of dével'c;pfr'nent:
: -opportunities for teachers to participate in coliaboration and

to improve classroom practice across disciplines and

=y

" No development or Implementation

Willindude inplan

3 (priorlty Score x Opportunity Score)

3 (3 - highest, 2 - medium, 1 - lowest)

1 ' (3 - ré!étivewuéésy to addrégs, 2- accom'p'E.i'shed'

-within current policy and budget conditions, 1 -
Erequlres changes in current policy and budget
conditions)
We have not had the funding in the past to provide

:peer observations,
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'EEIIC-6.13 fSchool leadership uses the evaluation process to provide teachers with'foibw-up and
:support to change behavior and instructional practices.(820)

Assess
~Rubric Score: S 2
‘Level of Development: Limited Development
‘ndex: N ' 3 - (Priority Score 'x'OppBrtunity 'Sc'oré)'“
?Pribrity Score: ' 3 ' (3 - highest, 2 - medium, 1 - lowest) _
iOpbd.rtunity Score: o (3 - relatively easy to address,“é - accomplished

-within current policy and budget conditions, 1 -
-requires changes in current policy and budget
. .conditions)
:Describe current level of development: -Our current principal has been at ijefer High School for less
: than one year and has not had the opportunity to provide follow
-up and support to evaluations to all teachers. He will _
-concentrate on providing the follow-up and support to teachers
-during implementation of the transformation process.

Co}laﬁbrativé Leadé'l'*.ship~Effect'i'u're Leaders h

Leadership
'EEIIIA- fSchbbE leadérsh'ib'deverlops and sustains a shared vis'ian.(28'4)
7.0_1__
Assess 4
" ?Rubric Score: o 2
Levelof Development:  Limited Development

%Index: 3 | (Priority Scare X Opportunity Score)
priorityScore: 3 (3 - highest, 2 - medium, 1 - lowest)
:Opportunity Score: : 1 o '5(3 - relaﬁ\}ély eééy to address,'."z - accomp!iéhed_

‘within current policy and budget conditions, 1 -
;requires changes in current policy and budget
-conditions)

‘Describe current level of development: -Kiefer Public Schools was considered one of the lowest school

: districts in the county until the past five years. Gradually, this
‘perception has changed dramatically. With the help of
‘administrators, board of education, teachers, parents, and
-community leaders, test scores have risen and bond issues
‘have passed providing excellent facilities and resources;
‘however there is need for improvement. Leadership teams
_have not been formed with teachers nor was there a school
.improvement team until recently. Funding Is limited for
-summer programs and extended day programs. Researching
-grant opportunities, forming leadership teams and extending
‘instruction ime is needed.

EEIIIA- :Schbdi leadership“hakes decisions that are data-drivéﬁ, coﬂé'borati\'/'e, and focused on
/.02 student academic perfo_r_mance.(28§_)_
Assess ;
. ;Rubric'S'Core: . 2
‘Level of Dévefbpmen'lgf Limited 'De#efopnieﬁi‘
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 EEIIIA-
7.10

Assass

Index: ' 3 j(Pr'iorEty Score x Opportunity Score)
;Prlorlty Score: 3 (3- hlghest 2 - medium, 1 - Iowest)
:Opportunity Score: 1 (3 - reiahve!y easy to address, 2 - accomplished.

‘within current policy and budget conditions, 1 - -
‘requires changes in current policy and budget
§cond|hons)

‘Describe current level of development Teachers currenUy do not have the time for co]!aboratlon

‘classroom observations, and analysis of student data.
Teachers are given EOl test results at the beginning of the
:school term and intervention programs are set up with fimited
ACE remediation and Indian Ed funding. More professional
‘development is needed along with collaboration time and time
‘for classroom observations.

;School ieadershrp uses the indicators ldentrﬂed in the areas of academzc perFormance
‘learning environment, and collaborative leadership to assess school needs.(293)

' Rubric Scdéé' . '.2
‘Level of Development | .meted Development
ndex: 3 E(Prlority Score x Opportumty Score)
. Priority Score: i 3 (3 hlghest 2- medlum 1- Iowest)

:Opportunity Score: B 1 (3- relatlvely easy to address, 2 - accomplished

‘within current policy and budget conditions, 1 -
-requires changes in current policy and budget
iv:ondmons)

7 jDescribe current level of deveiopment: ‘While data is reviewed by teachers and admlnlstrators it is not

‘disaggregated by learning objectives, focusing on individual
‘students and learning objectives. Professional development is .
‘needed and funding for assessment software. Collaboration
‘time is needed to review data.

'éollaboratiee Leader'e'h'ip-Effec'tﬂive Lea"l":iers

bfganizatio'l:l-a'l Structure and Resources

EEIIIB-
8.03

Assass

EEIIIB-
- 8.04
: Assess

fS"c'Hoof leadership orglje'hizes and alocates instructional and non- instructional staff based
-upon the learning needs of all students.(297)

Rubric Score: ' o 3

ELeveI of Development: Full Inplementation
‘Evidence: Instructional and non-instructional staff are allocated to the

maximum level based upon current funding.

‘School leadershlp ensures efficient use of instructional time to maximize student kearning.

(298)

Rubric Score: - 2

LeveI of Deve!opment meted Development

EIndex 3 (Prionty Score x Opportumty Score)
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* EEIIIB-
8.09
Assess

;Priority Score; - 3 f(3 - high'es't, 2 - medium, 1 - lowest)

‘Opportunily Score; A1 (3 - relatively easy to address, 2 - accomplished
f -within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
-conditions)
‘Describe current level of development: * Currently, not alf teachers are maximizing instructional time.
There has been a number of tardies among students, students
.leaving class for errands for teachers, and some teachers are
not beginning class on time. The new principal is committed to
‘maximizing instructional time and professional development is
:needed In this area,

‘School leadership directs funds based on an assessment of needs aligned to the school
‘improvement plan.(303)

Rubric Score: ' 2

Level of Deveiopment - Limited Deve!opment

§Index . 3 ;(Priorlty Scare x Opportunlly Score)
;PriorityScore: o :3 | (3 h[ghest 2- medium, 1—towest)
f(')pportuhi"tj}'étore: ' 1 (3~ relahve!y easy to address 2- accomphshed'

‘within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
fcondEl]ons)

‘Describe current level of development: - Currently, the state of OKlahoma has dramahcaily cut funding
-to public schools, Itis extremely difficult to provide the exira
-funding necessary for before and after school intervention,
‘'summer school, professional development, etc. An assessment’
-of needs has not been aligned to the school improvement plan.
Professional development is needed to maximize the current
‘resources.

Collaborative Leadershlp -Effective Leaders '

Comprehenswe and Effective Piannmg

EEIIIC-

%01

Assess

EEITIC-
9.05

Assess

':"Rubric Score: o 3

School Ieadershup uses a colaborative process to develop vnsron behefs mlssron, and goals
1(305)

' 'f'LeveI of Develob-rheh.t.: @Full Irmfe;ieetatidn 7 ) _
Evidence: -Administrators, teachers, and support personnel are committed

.to working with the community to support the vision of Kiefer
Public Schoals as a growing school district committed to
‘providing students with the best facilities and resources
“possible. The past seven school bonds have easily passed and
‘community members volunteer their ime and funds to support
:the schoo!. :
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EEIIIC-
9.07

Assess

‘Rubric Score:

- Level of Development:
;IIndex
Priority Score:
:'Obportunity Score:

Descrlbe current level of develoohent:

‘Rubric Score:

Level of Development
g'Index

Priority Scare:
 Opportunity Score:

;DeeEFibe current level of deve]oor'h'e‘nt:

2

Limited Development

3 _'(Pnorlty Score x Opportunity Score)

3 (3~ hlghest 2- medtum 1- Iowest)

1 . (3- relahvely easy to address 2 - accomplished

-within current policy and budget conditions, 1 -
‘requires changes in current policy and budget
:condltlons)

The school planning team has been organazed and Is in the
_processing of identifying the action steps, resources, timeles,
.and persons responsible for implementing the acitivities aligned
.with school improvement goals and objectives.

Schooi 'l'ead'e'r'ship and all staf'f"r-egularly evaluate their ';"J'fogress toward achievin'g"j the goak
‘and objectives for student learning set by the plan.(311)

; 2

 Limited Dévelopment
3 : :(Pnorlty Score X Opportunity Score)
3 | :(3 hlghest 2 - medium, 1 - Iowest)
1 o :(3 - relatlvefy easy to address 2- accompllshed

‘within current policy and budget conditions, 1 -
requires changes in current policy and budget
‘condlt]ons)

Administrators and some staff regularly evaluate progress
toward achieving the goals and objectives for student learning.

‘After implementation of the plan, extensive evaluation will be
‘provided to all staff members In order to achieve the goals of
.the transformahon team.

Page: 11 of 11



SCHOOL ACTION PLAN

For each Tier I and Tier II school, complete a three-year action plan for the selected intervention
model. Be specific and provide detailed information regarding action steps, timelines, and
person(s) responsible. Action plans can be expanded as needed.

Okiahoma LEA 1003(g) Application 41
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APPLICATION INSTRUCTIONS
SCHOOL IMPROVEMENT GRANTS 1003(z) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

BUDGET SECTION

LEA BUDGET NARRATIVE

In the space below, provide a narrative that describes, in detail, the needs of the LEA for district level
initiatives, the proposed initiatives, and/or materials and resources necessary to implement initiatives.
Include in the nairative, the process the LEA will use to ensure tiinely distribution of funds during each
year of the grant.

| Start typing here.

In the space below, provide a narrative describing how the LEA will meet the additional 1003(g)
requirement listed below:
o The LEA will establish and LEA based Turnaround Office or Turnaround Officer(s) that wiil be
responsible for the day-to-day tnanagement of reform efforts at the site level and coordinate and
communicate with the SEA.

l Start typing here.

The LEA must complete and attach the budget pages required for the LEA Section of the application:
e Suunmary Budget page and Justification page each year*® of the grant for the LEA activities
including those proposed for Tier Il schools;
¢ Summarty Budget page totaling the amounts shown on the LEA Summary Budget page and each
of the Summary Budget pages for the Tier I and Tier 1I schools for each year of the grant,

* Note that the budget for the school closure model may be lower than the amount required for the other
models and would typically cover only one year.

SCHOOL BUDGET NARRATIVE

Provide in the space below, a budget narrative for each Tier I and Tier II school to be served. The
narrative must describe in detail the needs of the school to implement the selected intervention model and
the proposed initiatives, services, and/or resources. The school budget narrative must alse address how
the school will fund the additional requirements of the grant:
¢ Provide at least 90 minutes of protected collaboration time per week for each teacher to work in
Professional Learning Communities; :
¢ Provide at least five (5) days of site based training as well as a five (5) day teacher academy or
imstitute for each teacher in Tier I and Tier II school to be served;
¢ Provide additional training on the selected intervention model and process aligned to the selected
intervention model for new teachers that join turnaround schools after the start of implementation.

Year 1
Scientifically Researched Curriculum and Assessments
Pearson,
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The LEA must complete and attach the budget pages required by the School Section of the LEA
application:
¢ Summary Budget page and Justification page for each year of the grant for each Tier I and Tier II
school to be served.

APPENDIX A

FINAL REQUIREMENTS FOR SCHOOL IMPROVEMENT GRANTS

A. Defining key terms, To award School Improvement Grants to its LEAs, consistent with section

1003(g)(6) of the ESEA, an SEA must define three tiers of schools, in accordance with the requirements
in paragraph 1, to enable the SEA to select those LEAs with the greatest need for such funds. From
among the LEAs in greatest need, the SEA must select, in accordance with paragraph 2, those LEAs that
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demonstrate the strongest commitment to ensuring that the funds are used to provide adequate resources
to enable the lowest-achieving schools to meet the accountability requirements in this notice.
Accordingly, an SEA must use the following definitions to define key terms:

1. Greatest need. An LEA with the greatest need for a School Improvement Grant mnst have one
or more schools in at least one of the following tiers:

(a) Tier I schools: A Tier I'school is a Title I school in improvemet, corrective action, or
restructuring that is identified by the SEA nunder paragraph (a)(1) of the definition of “persistently lowest-
achieving schools,”

(b} Tier 1I schools: A Tier 1I school is a secondary school that is eligible for, but does not
receive, Title I, Part A funds and is identified by the SEA under paragraph (a)(2) of the definition of
“persistently lowest-achieving schools.”

{c) Tier IIl schools: A Tier Il school is a Title I school in improvement, corrective action, or
restructuring that is not a Tier I school. An SEA may establish additional criteria to use in setting
priorities among LEA applications for funding and to encourage LEAs to differentiate among these
schools in their use of school improvement funds.

2. Strongest Commitinent. An LEA with the strongest commifment is an LEA that agrees to

implement, and demonstrates the capacity to implement fully and effectively, one of the following
rigorous interventions in each Tier I and Tier II school that the LEA commits to serve:

(a) Turnaround model: (1) A turnaround model is one in which au LEA must--

(i) Replace the principal and grant the principal snfficient operational flexibility (including in
staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in order to
substantially improve student achievement ontcomes and mcrease high school graduation rates;

(ii) Using locally adopted competencies to measuie the effectiveness of staff who can work
within the turnaround environment to meet the needs of students,

(A) Screen all existing staff and rehire no more than 50 percent; and

(B) Select new staff;
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(iii) Implement such strategies as financial incentives, increased opportunities for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with
the skills necessary to meet the needs of the students in the tumaround school,

(iv) Provide staff ongoing, high-quality, job-embedded professional development that is aligned
with the school’s comprehensive instructional program and designed with school staff to ensure that they
are equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies;

(v) Adopt a new governance structure, which may include, but is not limited to, requiring the
school to report to a new “turnaround office” in the LEA or SEA, hire a “turnaround leader” who reports
directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LEA
or SEA to obtain added fiexibility in exchange for greater accountability;

(vi) Use data to identify and implement an instructional program that is research-based and
vertically aligned from one grade to the next as well as aligned with State academic standards;

(vii) Promote the continuous use of student data (such as from formative, interim, and suinmative
assessments) to inform and differentiate instruction in order to meet the academic needs of individual
students;

(viii} Establish schedules and implement strategies that provide increased learning time (as
defined in this notice); and

(ix) Provide appropriate social-emotional and community-oriented services and supports for
students.

(2) A turnaround model may also implement other strategies such as--

(i) Any of the required and permissible activities under the transformation model; or

(ii) A new school model (e.g., themed, dual language academy).

(b) Restart model: A restart model is one in which an LEA converts a school or closes and
reopens a school under a charter school operator, a charter management organization (CMO), or an

education management organization (EMO) that has been selected through a rigorous review process. (A
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CMO is a non-profit organization that operates or manages charter schools by centralizing or sharing
certain functions and resources among schools. An EMO is a for-profit or non-profit organization that
provides “whole-school operation” services to an LEA.) A restart model must enroll, within the grades it
serves, any former student who wishes to attend the school.

(c) School closure: School closure occurs when an LEA closes a school and enrolls the students
who attended that school in other schools in the LEA that are higher achieving. These other schools
should be within reasonable proximity to the closed school and may include, but are not limited to,
charter schools or new schools for which achievement data are not yet available.

(d) Transformation model: A transformation model is one in which an LEA implements each of

the following strategies:

(1) Developing and increasing teacher and scheool leader effectiveness,

(i) Required activities. The LEA must--

(A) Replace the principal who led the school prior to commencement of the transformation
model;

(B) Use rigorous, transparent, and equitable evaluation systems for teachers and primcipals that--

(1) Take into account data on student growth (as defined in this notice) as a significant factor as
well as other factors such as multiple observation-based assessments of performance and ongoing
collections of professional practice reflective of student achievement and increased high school
graduations rates; and

“(2) Are designed and developed with teacher and principal involvement;

(C) Identify and reward school leaders, teachers, and other staff who, in implementing this
model, have increased student achievement and high school graduation rates and identify and remove
those who, after ample opportunities have been provided for them to improve their professional practice,
have not done so0;

(D) Provide staff ongoing, high-quality, job-embedded professional development (e.g.,

regarding subject-specific pedagogy, instruction that reflects a deeper understanding of the community
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served by the school, or differentiated instruction) that is aligned with the school’s comprehensive
instructional program and designed with school staff to ensure they are equipped to facilitate effective
teaching and learning and have the capacity to successfully implement school reform strategies; and

(E) Implement such strategies as financial incentives, increased opportunities for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with
the skills necessary to meet the needs of the students in a transformation school.

(i)} Permissible activities. An LEA may also implement other strategies to develop teachers’ and

school leaders’ effectiveness, such as--

(A) Providing additional compensation to attract and retain staff with the skills necessary to meet
the needs of the students in a transformation school;

(B) Instituting a system for measuring changes in instructional practices resulting from
professional development; or

(C) Ensuring that the school is not required to accept a teacher without the mutual consent of the
teacher and principal, regardless of the teacher’s seniority.

(2) Comprehensive instructional reform strategies.

(i) Required activities. The LEA must--

(A) Use data to identify and implement an instructional program that is research-based and
vertically aligned from one grade to the next as well as aligned with State academic standards; and

(B) Promote the continuous use of student data (such as from formative, interim, and summative
assessiments) to inform and differentiate instruction in order to meet the academic needs of individual

students,

(ii) Permissible activities. An LEA may also impiement comprehensive instructional reform
strategies, such as--

(A) Conducting periodic reviews to ensure that the curricuium is being implemented with
fidelity, is having the intended impact on student achievetneat, and is modified if ineffective;

(B) Implementing a schoolwide “response-to-intervention” model;
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(C) Providing additional supports and prdfessional development to teachers and principals in
order to implement effective strategies to support students with disabilities iu the least restrictive
environment and to ensure that limited English proficient students acquire language skills to master
academie content;

(D) Using and integrating technology-based supports and interventions as part of the
instructional program; and

(E) In secondary schools--

(1) Increasing rigor by offering opportunities for students to enroll in advanced coursework (such
as Advanced Placement; International Baccalaureate; or science, technology, engineering, and
mathematics courses, especially those that incorporate rigorous and refevant project-, inquiry-, or design-
based contextual learning opportunities), early-college high schools, dual enroflment programs, or
thematic learning academies that prepare students for college and careers, including by providing
appropriate supports designed to ensure that low-achicving students can take advantage of these programs
and coursework;

(2) Improving student transition from middle to high school through summer transition programs
or freshman academies;

(3) Increasing graduation rates through, for example, credit-recovery programs, re-engagetnent
strategies, smaller learning cominunities, competency-based instruction and performance-based
assessments, and acceleration of basic reading and mathematics skills; or

(4) Establishing early-warning systems to identify students who may be at risk of failing to
achieve to high standards or graduate.

(3) Increasing leaming time and creating community-oriented schools.

(i) Required activities. The LEA must--

(A) Establish schedules and strategies that provide increased learning time (as defined in this
notice); and

(B) Provide ongoing mechanisms for family and conununity engagement,
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(i) Permissible activities. An LEA may also implement other strategies that extend learning

time aud create community-oriented schools, such as--

(A) Partnering with parents and parent organizations, faith- and community-based organizations,
health clinics, other State or local agencies, and others to create safe school environments that meet
students’ social, emotional, and health needs;

(B) Extending or restructuring the school day so as to add time for such strategies as advisory
periods that build relationships between students, faculty, and other school staff;

(C) Implementing approaches to improve school climate and discipline, such as implementing a
system of positive behavioral supports or taking steps to eliminate builying and student harassment; or

(D) Expanding the school program to offer full-day kindergarten or pre-kindergarten.

(4) Providing operational flexibility and sustained support.

(i) Required activities. The LEA must--

(A) Give the school sufficient operational flexibility (such as staffing, calendars/time, and
budgeting) to implement fully a comprehensive approach to substantially improve student achievement
outcomes and increase high school graduation rates; and

(B) Ensure that the school receives ongoing, intensive technical assistance and related support
from the LEA, the SEA, ora deéignated external lead partner organization (such as a school turnaround
organization or an EMO).

(i) Permissible activities. The LEA may also implement other strategies for providing

operational flexibility and intensive support, such as--

(A) Allowing the school to be run under a new governance arrangelﬁent, such as a turnaround
division within the LEA or SEA; or

(B) Implementing a per-pupil school-based budget formula that is weighted based on student
needs.

3. Definitions.
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Increased learning time means using a longer school day, week, or year schedule to significantly

increase the total number of school hours to include additional time for (a) instruction in core academic
subjects inchuding English, reading or language arts, nathematics, science, foreign languages, civics and
government, economics, arts, history, and geography; (b) instruction in other subjects and enrvichment
activities that contribute to a well-rounded education, including, for example, physical education, service
learning, aud experiential and work-based learning opportunities that are provided by partnering, as
appropriate, with other organizations; and (c) teachers to collaborate, plan, and engage in professional
development within and across grades and subjects,

Persistently lowest-achieving schools means, as determined by the State--

(a)(1} Any Title I school in improvement, corrective action, or restructuring that--

(i} Is among the lowest-achieving five percent of Title I schools in improvement, corrective
action, or restructuring or the lowest-achieving five Title I schools in improvement, corrective action, or
restructuring in the State, whichever number of schools is greater; or

(i1) Is a high school that has had a graduation rate as defined in 34 CFR 200.19(b) that is less
than 60 percent over a number of years; and

(2} Any secondary school that is eligible for, but does not receive, Titfe I funds that--

(i) Ts among the lowest-achieving five percent of secondary schools or the lowest-achieving five
secondary schools in the State that are eligible for, but do not receive, Title I funds, whichever number of
schoois is greater; or

(ii) Is a high school that has had a graduation rate as defined in 34 CFR 200.19(b) that is less
than 60 percent over a number of years,

(b) To identify the lowest-achieving schools, a State must take into account both--

(i) The academic achievement of the “all students” group in a school in terms of proficiency on
the State’s assessments under section 1111{(b)(3) of the ESEA i reading/language arts and mathematics

combined; and
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(ii) The school’s lack of progress on those assessments over a number of years in the “all
students™ group.

Student growth means the change in achievement for an individual student between two or more
points in time. For grades in which the State administers summative assessments in reading/language arts
and mathematics, student growth data must be based on a student’s score on the State’s assessment under
section 1111(b)(3) of the ESEA. A State may also include other measures that are rigorous and
comparable across classrooms.

4. Evidence of strongest commitment. (a) In determining the strength of an LEA’s commitment

to ensuring that school improvement funds are used to provide adequate resources to-enable persistently
lowest-achieving schools to improve student achievement substantially, an SEA must consider, at a
minimum, the extent to which the LEA’s application demonstrates that the LEA has taken, or will take,
action to--

(i) Analyze the needs of its schools and select an intervention for each school;

(ii) Design and implement interventions consistent with these requirements;

(iif) Recruit, screen, and select external providers, if applicable, to ensure their quality;

(iv) Align other resources with the mterventions;

(v) Modify its practices or policies, if necessaty, to enable it to implement the interventions fully
and effectively; and

(vi) Sustain the reforms after the funding period ends.

(b) The SEA must consider the LEA’s capacity to implement the interventions and may approve
the LEA to serve only those Tier [ and Tier 11 schools for which the SEA determines that the LEA can
implement fully and effectively one of the interventions.

B. Providing flexibility.

1. An SEA may award school improveient funds to an LEA for a Tier L or Tier 11 school that

has implemented, in whole or in patt, an intervention that meets the requirements under section 1.A.2(a),

Oklahoma LEA 1003(g) Application 88



2(b), or 2(d) of these requirements within the last two years so that the LEA and school can continue or
complete the intervention being implemented in that school.

2. An SEA may seek a waiver from the Secretary of the requirements in section 1116(b) of the
ESEA in order to permit a Tier I school implementing an intervention that meets the requirements under
section 1.A.2(a) or 2(b) of these requirements in an LEA that receives a School Improvement Grant to
“start over” in the school improvement timeline. Even though a school implementing the waiver would
no longer be in improvement, corrective action, or restructuring, it may receive school improvement
funds.

3. An SEA may seek a waiver from the Secretary to enable a Tier I school that is incligible to
operate a Title 1 schoolwide program and is operating a Title I targeted assistance program to operate a
schoolwide program in order to implement an intervention that meets the requirements under section
I.A.2(a), 2(b), or 2(d) of these requirements.

4. An SEA may seck a waiver from the Secretary to enable an LEA to use school improvement
funds to serve a Tier Il secondary school.

5. An SEA may seek a waiver from the Secretary to extend the period of availability of school
improvement funds beyond September 30, 2011 so as to make those funds available to the SEA and its
LEAs for up to three years.

6. If an SEA does not seek a waiver under section I.B.2, 3, 4, or 5, an LEA may seek a waiver.
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APPENDIX B

RESOURCES FOR GRANT APPLICATIONS

Additional information related to the 1003(g) School Improvement Grant may be found at the following
Web sites:

United States Department of Education

http/fwwiw2 ed.gov/programs/siffindex. himl

Center for Comprehensive School Reform and Improvement

http://www.centerforcsri.org/index.php?option=com _frontpage&Itemid=1

Center on Innovation and Tmprovement

http://www.centerii.org

Doing What Works — School Improvement

http://dww.ed.gov/priority area/priority landing.cfm?PA ID=11

National High School Center

http://betterhighschools.org
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Regional Educational Libraries Program

http://ies.ed.govincee/edlabs/

What Works Clearinghouse

hitp://ies.ed.gov/ncee/wwe/

APPENDIX C

RUBRIC FOR APPLICATION REVIEW

Note that a Level ITI must be met in all areas before approval is granted,

LEA Capacity

Level I

Level T

Level 1

¢ TIew or none of the indicators | e

for the chosen intervention
model have been
demonstrated or fully
addressed in the LEA

Most of the above indicators
for the chosen intervention
model are demonstrated by
the district and have been
fully addressed in the LEA

e All of the above indicators for
the chosen intervention model
are demonstrated by the
district and have been fully
addressed in the LEA

application, application. application.
LEA Procedures/Polices for Exterital Providers
Level Level 11 Level Il
» The LEA has not fully e The LEA has a written * The LEA has fully developed |
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developed a written
procedure/policy for
recruiting and selecting
external providers or no
procedure/policy exists

procedure/policy for
recruiting and selecting
external providers, but the
policy is too general.

a clear and specific written
proeedure/policy for
recruiting and selecting
external providers,

LEA Integration of Services

Level 1

Level II

Level IH

» The LEA has integrated few .

or no resources to support the
selected intervention model.

The LEA has integrated
limited resources to support
the selected intervention

¢ The LEA has fully integrated
multiple resources to support
the selected intervention

model, model.
LEA Modification of Policies and Procedures
Level I Level I Level ITL

e The LEA has provided little
to no policy change to enable
sehools to implement the
selected intervention model.

¢ The LEA has provided some

policy change to enable
schools to implement
interventions.

¢ The LEA has provided
multiple policy changes and
maximum flexibility to
implement interventions, as
appropriate.

LEA Sustainability

Level 1

Level I

Level 11

¢ The LEA has addressed few .

or none of the indicators of
sustainability.

The LEA has addressed most
of the indicators of
sustainability,

e The LEA has fulty and
thoughtfully addressed all the
indicators of sustainability.

LEA Application for Tier Il Schools

Level 1

Level II

Level 111

¢ The LEA has addressed few .

or none of the requirements of
the Tier 11l application.

The LEA has addressed most
of the Tier INT application
requirements,

* The LEA has fully and
thoughtfully addressed all the
Tier 11l application
requirements.

School Needs Assessment and Identification of Intervention Model

Level 1

Level I

Level 1

¢ Data sources used in analysis
or summary of analysis is
nonexistent or minimal,

¢ Needs assessment provided by
external evaluator was not
considered. (If applicable.)

¢ The identified model is not

¢ Few data sources were used
in analysis or analysis is
lacking.,

¢ Needs assessment provided
by extermal evaluator was
minimally integrated into the
overall data analysis, (If
applicable.)

* Multiple data sources were
used and have been
sununarized into a meaningful
analysis,

* Needs assessment provided by
external evaluator was fully
and thoughtfully implemented
into the overall data analysis,
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supported by the data analysis
or needs assessment or is
minimally supported.

¢ The identified model is

partially supported by the
data analysis and needs
assessment,

(If applicable.)

¢ The identified model is fully
supported by the data analysis
and needs assessment,

School SMART Goals

Level 1 Level II Level I

¢ (Goals do not include or ¢ Goals include most ¢ Goals are clearly defined and
inciude few components of components of SMART include all components of
SMART goals: specific, goals: specific, measurable, SMART goals: specific,
measurable, attainable, resuits attainable, results driven, and measurable, attainable, results
driven, and time bound. time bound. driven, and time bound,

School Action Plan

Level | Level I Level I

¢ The Action Plan is not » The Action Plan adequately ¢ The Action Plan fully
complete or does not provide addresses most of the addresses all the requirements
adequate information requirements of the of the intervention model.
regarding the intervention intervention model,
model.

LEA/School Budget Swumnary*

Level I Level I Level 1T

Few or none of the required
budget criteria are adequately
addressed.

Few or none of the additional
grant requirements have been
addressed in the narrative and
included in the budget
worksheet,

The LEA has not sufficiently
funded the required
componeunts of the chosen
intervention model.

Most of the required budget
criteria have been adequately
addressed.

Most of the additional grant
requirements have been
addressed in the narrative and
included in the budget
worksheet,

The LEA has sufficiently
funded most of the required
components of the chosen
intervention model
considering the needs
assessment and the LEA’s
ability to align other
resources.

e All required budget criteria
have been adequatety
addressed.

» All of the additional grant
requirements have been
addressed in the narrative and
included in the budget
worksheet,

* The LEA has sufficiently
funded all of the required
components of the chosen
intervention model
considering the needs
assessment and the LEA’s
ability to align other
resources.

* Note that Summary Budget Pages and Justification Pages for the LEA and Tier I and Tier Il schools
will be reviewed by the Title I Office for accuracy.
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INTEGRATION OF SERVICES

Complete the following Integration of Services chart showing how the School will align
any other federal, state, and local resources to the sclected intervention models. You may
add boxes as necessary. Examples can be found in the Application Instructions: School
Section,

lignment with 1003(g)

Title II, Part A

Title IT, Part D Instructional technology to be integrated
into core subjects. Technology will be
used with Pearson NOV A Net programs
and in the classroom to enhance
instruction.

Title ITI, Part A

Other Federal Resources

e List here,
¢ 2157 Century Grant Applying for this grant in 2011-2012 year
for extended day programs such as before
and after school and summer programs

e Title VII Indian Ed After school tutoring

State Resources
o List here,

e Professional Development Registration & Travel for Conferences &
Workshops
e Alternative Education Drop-Out Prevention and Credit Recovery

¢ Ace Remediation Intervention for students scoring below

proficient on EOI tests
Local Resources
¢ STEP Resources for extended day programs
¢ Kiefer Public School Foundation Instructional technology to be integrated

into core subjects




SEA MODIFICATION OF POLICIES AND PROCEDURES

In the space below, provide a narrative describing the steps the SEA has taken or will take
to modify its policies and procedures to enable the schools to effectively implement the
selected intervention models.

In order to enable Kiefer High School to implement al! of the strategies outlined in this
application, Kiefer High School will be provided with adequate flexibility to carry out the Kiefer
High School SIG Transformation Project goals in ways that will positively impact students. Areas
of operational flexibility will include:

sStaffing, Kiefer High School will be encouraged to reward teachers who increase student
achievement and remove those who, after amnple professional development opportunities,
do not. Schools will also be given flexibility in implementing recruiting and retention
strategies including financial incentives, career growth opportunities, and flexible work
conditions.

oTime allotment. Kiefer High School will have the freedom to revise teacher planning
schedules, class schedules, and extended learning opportunities (e.g., suminer transition
programs for students transitioning from middle to high school, extended day intervention,
etc.) as necessary.

eBudgeting. School leaders will be given flexibility in making final decisions about
budget decisions as they pertain to the Kiefer High School SIG Transformation Project.
eStructural: Allow Nova Net curriculum for credit recovery

SEA SUSTAINABILITY EFFORTS

As evidenced in our Coordination of Funding Table above (Table 6), Kiefer High School
is committed to sustaining this project after the grant period is complete. We will
coordinate current programs, materials, and funds with grant monies to support our goals
and objectives and provide a written framework that will allow SIG activities to carry on
past the grant period. All stakeholders were involved in the planning phase as detailed
above and will share leadership throughout the implementation of the project. The Kiefer
High School SIG Transformation Planning Committee will utilize the WISE planning tool
and provide a system of formative and summative data collection. Other funding sources
have been secured and are being actively sought to enable the school to continue the
initiatives and the Title I, Part A schoolwide/school improvement plan will include goals
and action steps that will sustain reform efforts.




APPLICATION INSTRUCTIONS
SCHOOL TMPROVEMENT GRANTS 1003(g) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

BUDGET SECTION

LEA BUDGET NARRATIVE

In the space below, provide a narrative that describes, in detail, the needs of the LEA for district level
initiatives, the proposed initiatives, and/or materials and resources necessary to implement initiatives.
Include in the narrative, the process the LEA will use to ensure timely distribution of funds during each
year of the grant.

Year |

In the space below, provide a narrative describing how the LEA will meet the additional 1003(g)

requirement listed below: »
* The LEA will establish and LEA based Turnaround Office or Turnaround Officer(s) that will be
responsible for the day-to-day management of reform efforts at the site level and coordinate and

commusnicate with the SEA.

LEA Budget Narrative

Year 1 .
sEstablish an LEA based Turnaround Office or Turnaround Officer(s) that will be responsible for
the day-to-day management of reform efforts at the site level and coordinate and communicate
with the SEA

Tammie Hixon

Cost: $50,000

Benefits: $12,325

Year 2

«Establish an LEA based Turnaround Office or Turnaround Officer(s) that will be responsible for
the day-to-day management of reform efforts at the site level and coordinate and communicate
with the SEA

Tammie Hixon

Cost: $50,000

Benefits: $12,325

Year 3

*Establish an LEA based Tumaround Office or Turnaround Officer(s) that will be responsible for
the day-to-day management of reform efforts at the site level and coordinate and communicate
with the SEA

Tammie Hixon

Cost: $50,000

Benefits: $12,325
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School District will provide the following with other federal, local, and state funding:
*Replace the principal who led the school prior to commencement of the transformation model.
Principal Salary

The technology director will provide technical assistance and will provide all services to install technology and
training for teachers,

Facilities and resources such as copiers, paper, additional technology, and other resources as needed.
Superintendent Salary

The superintendent will provide administration and guidance to adhere to the goals of the Kiefer High School SIG
Transformation Project,

Other Kiefer High School and district personnel and resources will be available to adhere to the goals of the Kiefer
High School SIG Transfonmation Project.

The LEA must complete and attach the budget pages required for the LEA Section of the application:
¢  Summary Budget page and Justification page each year* of the grant for the LEA activities
including those proposed for Tier III schools;
* Summary Budget page totaling the amounts shown on the LEA Summary Budget page and each
of the Summary Budget pages for the Tier I and Tier I schools for each year of the grant.

* Note that the budget for the school closure model may be lower than the amount required for the other
models and would typically cover only one year,

SCHOOL BUDGET NARRATIVE

Provide in the space below, a budget narrative for each Tier T and Tier II school to be served. The
narrative must describe in detail the needs of the school to implement the selected intervention model and
the proposed initiatives, services, and/or resources. The school budget narrative must also address how
the school will fund the additional requirements of the grant:
* Provide at least 90 minutes of protected collaboration time per week for each teacher to work in
Professional Learning Comimunities;
* Provide at least five (5) days of site based training as well as a five (5) day teacher academy or
institute for each teacher in Tier I and Tier IT school to be served;
* Provide additional training on the selected intervention model and process aligned to the selected
intervention model for new teachers that join turnaround schools after the start of implementation.

Year {
elmplement an instructional program that is research-based and “vertically aligned” from one grade to the
next as well as aligned with State academic standards.

* Use data to identify and implement an instructional program that is research-based and “vertically
aligned” fromn one grade to the next as well as aligned with State academic standards.
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APPLICATION INSTRUCTIONS
SCHOOL IMPROVEMENT GRANTS 1003(g) AND
AMERICAN RECOVERY AND REINVESTMENT ACT

BUDGET SECTION

LEA BUDGET NARRATIVE

In the space below, provide a parrative that describes, in detail, the needs of the LEA for district level
initiatives, the proposed initiatives, and/or materials and resources necessary to implement initiatives,
Inchude in the narrative, the process the LEA will use to ensure timely distribution of funds during each
year of the grant.

| Start typing here.

In the space below, provide a narrative describing how the LEA will meet the additional 1003(g)
requirement listed below:
o The LEA will establish and LEA based Turnaround Office or Tumaround Officer(s) that will be
responsible for the day-to-day management of reform efforts at the site level and coordinate and
communicate with the SEA.

| Start typing here.

The LEA must comnplete and attach the budget pages required for the LEA Section of the application:
¢ Summary Budget page and Justification page each year* of the grant for the LEA activities
including those proposed for Tier III schools;
¢ Summary Budget page totaling the amounts shown on the LEA Summary Budget page and each
of the Summary Budget pages for the Tier I and Tier II schools for each year of the grant.

* Note that the budget for the school closure model may be lower than the amownt required for the other
models and would typically cover only one year.

SCHOOL BUDGET NARRATIVE

Provide in the space below, a budget narrative for each Tier 1 and Tier Il school to be served. The
narrative must describe in detail the needs of the school to implement the selected intervention model and
the proposed initiatives, services, and/or resources. The school budget narrative must also address how
the school wilt fund the additional requirements of the grant:
¢ Provide at feast 90 minutes of protected collaboration time per week for each teacher to work in
Professional Learning Communities;
¢ Provide at least five (5) days of site based tratning as well as a five (5) day teacher academy or
institute for each teacher in Tier I and Tier Il school to be served;
* Provide additional training on the selected intervention model and process aligned to the selected
intervention model for new teachers that join turnaround schools after the start of implementation.
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After conducting a thorough needs assessment using the WISE planning tool as well as numerous other
data, the Kiefer High School SIG Transformation Project Planning Committee selected a Transformation
Model to effect rapid improvernent while making the most of existing resources. In order to implement:
the Transformation model, the Kiefer High School SIG Transformation Project will implement the
following proposed initiatives:

Key WISE Indicators from Oklahoma’s Nine Essential Elements and SIG Grant Requirements are
referenced to the initiative;

Year 1
sImplement an instructional program that is rescarch-based and “vertically aligned” from one grade to the
next as well as aligned with State academic standards.

sUse data to identify and implement an instructional program that is research-based and “vertically
aligned” from one grade to the next as well as aligned with State academic standards.

In School Programs

3 Interventionists (2 Part Time 1 Full Time)
Certified Teachers

Cost $75,433

Benefits $23,874.55

Scholastic

Literacy Intervention Materials

Classroom materials to setup (1) of READ 180/System 44

60 New READ 180 Software Licenses and READ 180 Student Books

20 READ 180 System 44 Software Licenses and Student Books

7 Expert 21 Licenses including teacher and student materials

80 new Scholastic Reading Inventory Lexile Assessment Software Licenses
60 new Scholastic Phonics Inventory Sofltware Licenses

Services

Installation and Classrooin Setup and Support

Initial READ 180 aud System 44 Day 1 and Day 2 teacher training

Leadership Training (Building and District Leaders)

(2) days of Monthly In-classroom Expert 21/READ 180/System 44 teacher support
Certification Training for school and district literacy/reading coaches

Quarterly Implementation Effectiveness Report, Mid and Eud of Year Data Analytics
Scholastic U (24/7) to Interactive Teaching System

Teacher & Administrator access (24/7) to Digital Training Zone

Onsite, telephone, online technical support and relevant software updates

Hardware to support Scholastic
Computers, servers, headsets, ete.

Cost $149,661.88

Pearson
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NovaNet Courseware Subscription License
Cost $20,970

ELLIS Software
Cost $3,950

Technology

10 Lap Top Carts with 20 Laptops
$150,000

Sound System for Smart Boards
$11,990

INSTALLATION COSTS FOR TECHNOLOGY $2,000

(5) Elmo TT-02RX Teachers Tool Document Camera — 1,39 MP CMOS Sensor, 41.6 Zoom, LED Light,
30 Frames Per Second, Remote Control
$894 x 5=3%4,470

eImplement such strategies such as financial incentives, increased opportunities for promotion and career
growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the
skills necessary to meet the needs of the student in a transformation school.

Rewards for Improving Student Achievement
10 Teachers x $5,000

Cost: $50,000
Benefits: $15,825

Reward teachers who are clevated to a position of department chair
$750.00 x 4 teachers

Cost: $3,000
Benefits $949.50

Start-up funds for classroom instructional supplies
$250.00 x 20 teachers

Cost: 5,000

eProvide staff with ongoing, high-quality, job-embedded professional developinent that is aligned with
the school’s comprehensive instructional program and designed with school staff to ensure they are
equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies.

Scholastic Training for READ 180 and System 44
Included in proposal

Pearson
NovaNET Training 2 Onsite Days
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Cost $5,700

Teacher Compass

Professional Development for Principals and Teachers
Pearson

$35.00 per individual assessed

$£875.00

sProvide at least ninety (90) minutes of protected collaboration time per week for each teacher to work in
professional learning communities;

Collaboration time 90 minutes for teachers and administrators per week
$52.50 per person x 25 teachers and staff

Cost $52,500
Benefits: $16,616.25

sProvide at least five (5) days of site based training as well as a five (5) day teacher academy or institute
for each teacher in Tier I and Tier 1T school to be served.

5 days x 25 x 210.00 per day =
Cost: $26,250.00
Benefits: $8,308.13

5 additional days for turnaround officer and school personnel
5 days x 5 staff members x 210.00 = 5,250
Benefits: 1,661.63

Travel Expenses for Training

5 days to workshops out of the district

$150.00 per day x 5 days x 5 teachers and staff
$3$3,750.00

sEstablish schedules aud implement strategies that provide increased learning time.
Add 20 minutes to school day

$11.90 per day x 163 days x 25 teachers and staff = $48,492.50

Benefits: $15,347.88

Extended Day before and after school
10 people x 2 hours per day x 163 days x $35.00

Cost: $114,100
Benefits: $36,112.65

Summer School and Summer Bridge Math Academy
12 people x 4 hours per day x 20 days x $35.00

Cost $33,600
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Benefits: 10,634.40

Supplies for Extended Day Programs and Summer School

$5,000

Provide ongoing mechanisms for family and comtnunity engagement

Family/Community Liaison
Gayla Johnson

$9,720

$3,076.38

Year2

sImplement an instructional program that is research-based and “vertically aligned” from one grade to the
next as well as aligned with State academic standards.

«Use data to identify and implement an instructional program that is research-based and “vertically
aligned” from one grade to the next as well as aligned with State academic standards.

In School Programs

3 Interventionists (2 Part Time 1 Full Time)
Certified Teachers

Cost $75,433

Benefits $23,874.55

Scholastic Curriculum and Software
$59,864.75

Pearson
NovaNET Courseware Subscription License
Cost $20,970

ELLIS Software
Cost $3,950

eImplement such strategies such as financial incentives, increased opportunities for promotion and career
growth, and more flexible work conditions that are designed to recruit, place, and retain staft with the
skills necessary to meet the needs of the student in a transformation school.

Rewards for hnproving Student Achievement
10 Teachers x $5,000

Cost: $50,000
Benefits: $15,825

Reward teachers who are elevated to a position of department chair
$750.00 x 4 teachers
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Cost: $3,000
Benefits $949.50

Start-up funds for classroom instructional supplies
$250.00 x 20 teachers

Cost: 5,000

sProvide staff with ongoing, high-quality, job-embedded professional development that is aligned with
the school’s comprehensive instructional program and designed with school staff to ensure they are
equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies.

Scholastic Training for READ 180 and System 44
Included in proposal

Pearson
NovaNET Training 2 Onsite Days

Cost $5,700

Teacher Compass

Professional Development for Principals and Teachers
Pearson

$35.00 per individual assessed

$875.00

sProvide at least ninety (90) minutes of protected collaboration time per week for each teacher to work in
professional learning communities;

Collaboration time 90 minutes for teachers and administrators per week
$52.50 per person x 25 teachers and staff

Cost $52,500
Benefits: $16,616.25

Provide at least five (5) days of site based training as well as a five (5) day teacher academy or institute
for each teacher in Tier I and Tier Il school to be served.

5 days x 25 x 210.00 per day =
Cost: $26,250.00

Benefits: $8,308.135 additional days for turnaround officer and school personnel
5 days x 5 staff members x 210.00 = 5,250
Benefits: 1,661.63

Travel Expenses for Training
5 days to workshops out of the district
$150.00 per day x 5 days x 5 teachers and staff
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$$3,750.00

oLstablish schedules and implement strategies that provide increased learning time.
Add 20 minutes to school day

$11.90 per day x 163 days x 25 teachers and staff = $48,492.50

Benefits: $15,347.88

Extended Day before and after school
10 people x 2 hours per day x 163 days x $35.00

Cost: $114,100
Benefits: $36,112.65

Summer School and Summer Bridge Math Academy
12 people x 4 hours per day x 20 days x $35.00

Cost $33,600
Benefits: 10,634.40

Supplies for Extended Day Programs and Summer School

$5,000

Provide ongoing mechanisms for family and community engagement
Family/Community Liaison

Gayla Johnson

$9,720

$3,076.38

Year3

sImplement an instructional program that is research-based and “vertically aligned” from one grade to the
next as well as aligned with State academic standards.

eUse data to identify and implement an instructional program that is research-based and “verticaily
aligned” from one grade to the next as well as aligned with State academic standards.

In School Programs

3 Interventionists (2 Part Time | Full Time)
Certified Teachers

Cost $75,433

Benefits $23,874.55

Scholastic Curriculum and Software
$59,864.75

Pearson
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NovaNET Courseware Subscription License
Cost $20,970

ELLIS Software
Cost $3,950

eImplement such strategies such as financial incentives, increased opportunities for promotion and career
growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the
skills necessary to meet the needs of the student in a transformation school.

Rewards for Improving Student Achievement
10 Teachers x $5,000

Cost: $50,000
Benefits: $15,825

Reward teachers who are elevated to a position of department chair
$750.00 x 4 teachers

Cost: $3,000
Benefits $949,50

Start-up funds for classroom instructional supplies
$250.00 x 20 teachers

Cost: 5,000

eProvide statf with ongoing, high-quality, job-embedded professional development that is aligned with
the school’s comprehensive instructional program and designed with school staff to ensure they are
equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies.

Scholastic Training for READ 180 and System 44
Included in proposal

Pearsou
NovaNET Training 2 Onsite Days

Cost $5,700

Teacher Compass

Professional Developinent for Principals and Teachers
Pearson

$35.00 per individual assessed

$875.00

sProvide at least ninety (90) minutes of protected collaboration time per week for each teacher to work in
professional learning commaunities;

Collaboration time 90 minutes for teachers and administrators per week
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$52.50 per person x 25 teachers and staff

Cost $52,500
Benefits: $16,616.25

*Provide at least five (5) days of site based training as well as a five (5) day teacher academy or institute
for each teacher in Tier T and Tier II school to be served.

5 days x 25 x 210.00 per day =

Cost: $26,250.00

Benefits: $8,308.135 additional days for turnaround officer and school personnel
5 days x 5 staff members x 210.00 = 5,250

Benefits: 1,661.63

Travel Expenses for Training

5 days to workshops out of the district

$150.00 per day x 5 days x 5 teachers and staff
$3$3,750.00

eEstablish schedules and implement strategies that provide increased leaming time,
Add 20 minutes to school day

$11.90 per day x 163 days x 25 teachers and staff = $48,492,50

Benefits: $15,347.88

Extended Day before and after school
10 people x 2 hours per day x 163 days x $35.00

Cost: $114,100
Benefits: $36,112.65

Summer School and Summer Bridge Math Academy
12 people x 4 hours per day x 20 days x $35.00

Cost $33,600
Benefits: 10,634.40

Supplies for Extended Day Prograins and Smmmer School

$5,000

Provide ongoing mechanisms for family and community engagement
Family/Community Liaison

Gayla Johnson

$9,720
$3,076.38
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The LEA must complete and attach the budget pages required by the School Section of the LEA
application:

¢ Summary Budget page and Justification page for each year of the grant for each Tier I and Tier II
school to be served.

APPENDIX A

Oklahoma LEA 1003(g) Application 88




School Level Budget - Tier I or Tier II School
School Improvement Grant 1003(g)

General Instructions

Please be sure to save this Excel spreadsheet to your computer before you begin
entering information.

For more information regarding the School Level Budget, please refer to the LEA Application
Instructions in the LEA School Improvement Grant Application

The LEA must complete sumimary budget and justification pages for each eligible Tier I and Tier II school to be served in
each year of the grant, Worksheels may be duplicated as needed. The budget pages must mclude ail proposed expenditures
designed to ensure effective implementation of the selected intervention inodel. In addition, the school level budget for each
Tier I and Tier II school must inclide expenditures that align with the requirements of the grant: 1) Provide at least 90
minutes of protected collaboration time per week for each teacher to work in Professional Learning Communities; 2)
Provide at Icast 5 days of site based training and as well as a 5 day teacher academy or institute for each teacher in
each Ticer I and Tier 11 school to be served; and 3) Provide additional training on the selected intervention mocel and
process aligned to the selected intervention model for new teachers that join turnaround schools after the start of
implementation.

Click on the tabs below to get to each page of the application. Some cells have help comments included. The cells with
comments are identified with a red triangle in the top right comer of the cell. To see a comment just place the cursor over the
cell and it witl pop up. Pages included are:

Cover Page - Please complete with all data requested for accurate processing of the district's application.

Total Summary Budget - The amounts recorded on the Total Sunimary Budget page are the totals of all Sumimary Budget
Pages for FY2011-2013.

School Summary B.udget - THIS PAGE 1S REQUIRED TO BE COMPLETED FOR THREE FISCAL YEARS*. The

Schivol Summary Budget Page shouid include all school level activities necessary to fully and effectively implement all
components of the selected imtervention model.

Justification Page-School - THIS PAGE IS REQUIRED TO BE COMPLETED FOR THREE FISCAL YEARS*, The
School Justification Budget Pages should include a description all school level activities necessary to fully and effectively
implement all components of the selected intervention model. Worksheets may be duplicated or expanded as needed.

Proposed Title IA Personnel - THIS PAGE IS REQUIRED TO BE COMPLETED BY ALL TIER 1 AND TIER 11
SCHOOLS HIRING PERSONNEL. List any school level employee to be paid in part or in tull with 1003(g) funds. List
job title for each funded position {one time) and provide a job description for each job title.

* Budgets for Tier I or Tier I school implementing the school closure model may be lower than the amount required for the
other models and would typically cover only one year.



Site Level Budget

Tier I or Tier Il School
School Improvement Grant 1003(g)

Due: May 20,2010
District KIEFER PUBLIC SCHOOL 1018 County 19
Code Name Code
Address 4600 WEST 151ST STREET KIEFER 74041
Mailing Address City Zip (9-digit)
Phaone 918-321-3421 Fax  918-321-5216
Area Code and Number Area Code and Number
Application Contact ~ MARY MURRELL 918-321-3421 OR
Type or Print Name School Phene
mmurrell@kiefer.k12.0k.us 918-606-2909
E-mail Address Summer Phone
School SIG Contact ~ MARY MURRELL 018-321-3421  mmurrell@kiefer.k12.0k.us
Type or Print Name Telephone E-mait Address
Superintendent MARY MURRELL OR 918-606-2909 mmurrell@kiefer.k12.0k.us
Type or Print Name E-maii Address

Submission Guidelines:
Before proceeding:

* Has the district engaged in comprehensive planning at all Tier I and Tier II schools to ensure
effective implementation of the selecied intervention model?

* Have the appropriate groups participated in consultation and planning?

* Budgets for Tier I and Tier I schools must include the requirements of the grant including 1)
providing at least 90 minute of protected collaboration time each week for each teacher in
Professional Learning Communities, 2) providing at least five days of site based training as well as a
five day teacher academy or institute, and 3) providing additioual training on the selected
intervention modet and process aligned to the selected mtervention model for new teachers.
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To be completed by the Oklahomna State Department of Education

Authorized SDE Staff Date
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LEA Budget

Includes Activities at Eligible Tier III Schools
School Improvement Grant 1003(g)

Due: May 20, 2010
District  KIEFER PUBLIC SCHOOLS 1018 County CREEK 19
_ Name Code Name Code
Address 4600 WEST 151ST STREET SOUTH KIEFER 74041-0850
_ Mailing Address _ City Zip {9-digit)
Phone . " 918-321-3421 OR 918-606-2909 Fax 918-321-5216
“Area Code and Number Area Code and Number
Appllcanon Contact. ~ MARY MURRELL 918-321-3421
Type or Print Name School Phone
mmurrell@kiefer.k12.ok.us ~ 918-606-2909
] o ) E-mail Address Summer Phone
School SIG Contact . TAMMIE HIXON 918-321-5444  thixon@kiefer.k12.0k.us
] _ o _ Type or Print Name Telephone E-nmiail Address
Superintendent -~ MARY MURRELL mmurrell@kiefer.k12.o0k.us
Type or Print Name : E-mail Address

Submission Guidelines:
Before proceeding:

* Has the district engaged in comprehensive planning at all Tier I1I schools to ensure effective
implementation/integration of selected school improvement activities?

* Have the appropriate groups participated in consultation and planning?

* Has the LEA planned and budgeted for the required LEA activities including establishing a
Turnaround Office or Officer(s) and providing oversight and monitoring of the implementation of
the selected intervention models at all Tier I and Tier I schools to be served?

-rl‘—rl-l—v.-'-l.—r’"’m’-’-’-' l-xd-p.—r’”l-'-'-t-l-"-l—r‘—‘-,—,_

To be completed by the Ok]ahoma State Department of Educatmn

Authorized SDE Staff =~ 07 7 U LI n L e e e e B




OKklahoma State Department of Education

FY2011-2013

Title I Part A School Improvement Grant 1003(g)
Total LEA Summary Budget for all LEA Activities and Funds Requested for Tier I and Tier I Schools

Project Code: 537 Total Requested $186,975.00 District: KIEFER 1018 County: CREEK 19
Name Code Name Code
Instruction Guidance | - Improvement of Instruction Parental’ | Academic | Personnel -, Subtotals
o Services : 2210 ©| i Advisory Student” (Saff.
2 Curriculum ToStaff ] tee |. Assessment.] " Services
2 Development |- Traifing. -; R BRI EURER
Obiect = 1000 2120 L2212 2213 L2190 2240 - 25707
- 100 }Salaries
$156,000.00 $150.000.00
200 |Benefits
$36,975.00 $36.975.00
300 ([Professional Services
400 [Property Services
500 JOther Services
600 |Materials
700 |Property
800 |Other Objects
Subtotals  $186.975.00 $186.975.00
\ TOTAL BUDGET
Authorized Signature: \§ §l§\§ Date: § Q&&u %\Q $186,975.00

Special Notes: Federal funds 382& must m:ﬁvmmannn and may not supplant state and local funds that, in the absence of federal funds, would be used to support these aetivities.

Reimbursement for obligations is subject to final approval of the budget. If the LEA expends funds on nonallowable program costs prior to budget approval, the LEA
is responsible for covering those costs from other funds.

No reimbursement requests will be processed until after the LEA's budget has been approved.



Oklahoma State Department of Education

FY2011
Title I Part A School Improvement Grant 1003(g)
LEA Summary Budget
Project Code: 537 FY2011 Requested $62,325.00 District: KIEFER 1018 County: CREEK 19
Name Code Name Code
Insruction Guidance “Improvement of Instruction' - ", Parental [70’| ;' Academic - |- Personmel . f .- ..o . Subtotals
- Serviees . 2210 | Advisory - | (Smdens | qsmmy ] T |
2 - Curticulum:- | - Staff- - Committee . | Serviees
g © . Development Training | o0 oY R,
Object = 1000 L2120 22120 ) i 22130 [ 2190 2570
100 |Salaries
$50,000.00 $50.000.00
200 |Benefits :
$12,325.00 $12,325.00
300 !Professional Services
400 |Preperty Services
500 |Other Services
600 |Materials
700 jProperty
800 |Other Objects
Subtotals $62.325.00 $62.325.00

TOTAL BUDGET

Authorized Signature: .§ (e N\ o e AA uuﬁ§ G 2O, L0 $62,325.00
;v K Q 14 bt r (Q

Special Notes: Federal funds received .chﬁ supplement and may not supplant state and local funds that, in the absence of federal funds, would be used to support these activities.

Reimbursement for obligations is subject to final approval of the budget. If the LEA expends funds on nonallowable program costs prior to budget approval, the LEA

is responsible for covering those costs from other funds.
No reimbursement requests will be processed until after the LEA's budget has been approved.



Title I Part A School Improvement Grant 1003(g)
LEA Budget Justification FY2011

Project
Code: 537 District: KIEFER PUBLIC . SCHOOQLS 191018
Name County/District Co
Provide the information requested below for each amount budgeted in the OCAS Summary Budget. (Use additional
Function | Object R T Subtotals
1000 100 zmao e .. Salay
TAMMIE HIXON PROJECT MANAGER/TURNARQUND 1 50,000
$£50,000.0
1000 N B S e
$12,325.¢
1000 L Professional Services e
1000 L Ttemize all projected purchases forMaterfals
2213 L I Memize Stff Training e
e s e eeene oo L ALY @dditiOnal codes & explamationshere o T
Site Total 3$62,325.(




Oklahoma State Department of Education

FY2012
Title I Part A School Improvement Grant 1003(g)
LEA Summary Budget
Project Code: 337 FY2012 Requested $62,325.00 District: KIEFER 1018 County: CREEK 19
Name Code Name Code
Instruction | -Guidance |° Improvement of Instruction. - Parental . | - Academic | . Personnel Subtotals
= “|iServices | - 22100 U |- Advisoryoo| oo Student™ e | (Stf) ¢
2 : © | Curtedum [ oo Staff .- o Committes | - Assessment |’ - Services ©
g . © | Development-| - Traiming - | ol kU0 e ol
Chject < 1000 - 2120 C2212 -0 2213 -0 - 2190 | 2240 | 2570
100 |Salaries
$50.000.00 $50,000.00
200 |Benefits
$12,325.00 $12,325.00
300 . |Professional Services
400 |[Property Services
500 |Other Services
600 |Materials
700 |Property
800 |Other Objects
Subtotals $62.325.00 $62,325.00
Ww TOTAL BUDGET
Authorized Signature: $>§ / .\\kf\\\_\\ﬂ\ﬁ \\\& Uu:ﬂ§ A O&Q\ \“nw\\w $62,325.00

Swr

Special Notes: Federal funds received must supplement and may not supplant state and local funds that, in the absence of federal funds, would be used to support these activities.

Reimbursement for obligations is subject to final approval of the budget. If the LEA expends funds on nonallowable program costs prior to budget approval, the LEA

is responsible for covering those costs from other funds.
No reimbursement requests will be processed until after the LEA's budget has been approved.



Title I Part A School Improvement Grant 1003(g)
LEA Budget Justification FY2012

Project .
Code: 537 District KIEFER 191018
. Name County/District Cod
Provide the information requested below for each amount budgeted in the OCAS Summary Budget. (Use additional pages as necessary.)
Function | Object . _ _ Expenditure Description and lteniization. ' Subtotals
1000 100 N e Position& Grade ] FTE ... .Salary
TAMMIE HIXON PROJECT MANAGER/TURNAROUND 1 50,000
$50,000.0(
1000 N Bene it e
$12,325.0
1000 T Professional Services
1000 L Itemize all projected purchases for Materials
2213 100 Jtemize Staff Trainin

Site Total

$62,325.0




Oklahoma State Department of Education

N

 FY2013
Title I Part A School Improvement Grant 1003(g)
LEA Summary Budget
Project Code: 537 FY2013 Requested $62,325.00 District: KIEFER 1018 COUNTY  CREEK 19
Name Code Name Cede
Instruction Guidance Impravement of lostruction:, .| i Porental . Academic .. Personnel . - Subtotals
a Services . 2210 v | Advisory | Student: {Staffy - . .
g Ci Cumewlum -] Swff | | Committee. | Assessment’ | Services.
2 Development |+ Training . [~ - | e
Object i 1000 2120 2212 ~ 2213 2190 22407 2870
100 |Salaries
$50.000.00 $50,000.00
200 iBenefits
$12,325.00 $12,325.00
300 |Professional Services
400 [Property Services
500 |Cther Services .
600  |Materials
700 [Property
800 (Other Objects
Subtotals $62.325.00 5 $62.325.00
wu TOTAL BUDGET
Authorized Signature: m § L \k el A Date: § dog o, e $62.325.00
TV Qw T

N 7

Special Notes: Federal funds received must supplement and may not supplant state and local funds that, in the absence of federal funds, would be used to support these activities,
Reimbursement for obligations is subject to final approval of the budget. If the LEA expends funds on nonallowable program costs prior to budget approval, the LEA

is responsible for covering those costs from other funds.
No reimbursement requests will be processed until after the LEA's budget has been approved.



Title I Part A School Improvement Grant 1003(g)
LEA Justification Page SY2012-2013

Project
Code: 537 District: KIEFER 191018
Name County/District Coc
Provide the information requested below for each amount budgeted in the OCAS Summary Budgat. (Use additional pages as necessary.)
Function | Object e . Expenditure Description-and Itemization. _ Subtotals
1000 100 A e Posttion& Grade . .. ] FTE oo Slary
TAMMIE HIXON PROJECT MANAGER/TURNAROUND 1 50,000
$50,000.0
1000 e DS e
$12,325.01
1000 00 e T Professonal Services o
1000 e ltemize all projected purchases for Matertals
2213 L . Memize SO TrRINIE e
..................................................... L mﬁ..mﬁ.m.ﬁ.&mmm.o.%mm.w-m%@%@m.ﬁm:..---....--,.-----..---.--.--,-,.:---.-,.-...,---
Site Total $62,325.00




For positions that will not be filled until a later date, enter “TBF”
{illed, an updated Personnel Page(s) must be submitted to the SDE Federal Pro

Proposed 1003(g) Personnel - LEA
List any LEA employee to be paid in part or in full (salary only) with 1003(g) funds. Provide ALL information requested below.

in the first column. (Use additional pages as needed.) As positions are
grams office for verification. All personnel MUST be

highly qualified.
Duplicate pages as needed.
. 1003(g) Salary Other

Name Job Code mmw_%w Site Code MHH OCAS Function/Object | w Salary m, WE

2y Amounts a2ty
Example 210 1139 105 K-4 1000 100 0.50 818,230.00(318,230.00| $36.460.00
TAMMIE HIXON 210 705 9-12 1000 100 1.00 $50,000.00 $50,000.00
$0.00
$0.00
$0.00

Job Description(s) for Title YA Funded Personnel

Provide rationale as to Title I services being provided under each job title.

2

Job Title: |PROJECT MANAGER/TURNAROUND OEFICER.

ENSURE THE REQUIREMENTS OF THE KIEFER HIGH SCHOOL SIG TRANSFORMA TION PROJECT/ INTERVENTIONIST

Job Titlex |

Job Title: |

Job Title: |




FINAL REQUIREMENTS FOR SCHOOL IMPROVEMENT GRANTS

A. Defining key terms. To award School Improvement Grants to its LEAs, consistent with section
1003(g)(6) of the ESEA, an SEA must define three tiers of schools, in accordance with the requirements
in paragraph 1, to enable the SEA to select those LEAs with the greatest need for such funds. From
among the LEAs in greatest need, the SEA must select, in accordance with paragraph 2, those LEAs that
demonstrate the strongest commitment to ensuring that the funds are used to provide adequate resources
to enable the lowest-achieving schools to meet the accountability requiremeuts in this notice.
Accordingly, an SEA must use the following definitions to define key terms:

1, Greatest need. An LEA with the greatest need for a School Improvement Grant must have one
or more schools in at least one of the following tiers:

(a) TierIschools: A Tier I school is a Title I school in improvement, corrective action, or
restructuring that is identified by the SEA under paragraph (a)(1) of the definition of “persistently lowest-
achieving schools.”

(b) Tier H schools: A Tier Il school is a secondary school that is eligible for, but does not
receive, Title I, Part A funds and is identified by the SEA under paragraph (a)(2) of the definition of
“persistently lowest-achieving schools.”

(¢c) Tier Il schools: A Tier Il school is a Title I school in improvement, corrective action, or
restructuring that is not a Tier I school. An SEA may establish additional criteria to use in setting
priorities among LEA applications for funding and to encourage LEAs to differentiate among these
schools in their use of school improvement funds.

2. Strongest Commitment, An LEA with the strongest commitment is an LEA that agrees to

implement, and demoustrates the capacity to implement fully and effectively, one of the following
rigorous interventions in each Tier I and Tier I school that the LEA commits to serve:

(a) Turnaround model: (1) A turnaround model is one in which an LEA must--
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(i) Replace the principal and grant the principal sufficient operational flexibility (including in
staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in order to
substantially improve student achievement outcomes and increase high school graduation rates;
| (ii) Using locally adopted competencies to measure the effectiveness of staff who can work
within the turnaround environment to meet the needs of students,

(A) Screen all existing staff and rehire no more than 50 percent; and

(B) Select new staff;

(iii) Implement such strategies as financial incentives, increased opportunities for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with
the skills necessary to meet the needs of the students in the turnaround school;

{(iv) Provide staff ongoing, high-quality, job-embedded professional development that is aligned
with the school’s comprehensive instructional program and designed with school staff to ensure that they
are equipped to facilitate effective teaching and learning and have the capacity to successfully implement
school reform strategies;

(v) Adopt a new governance structure, which may include, but is not limited to, requiring the
school to report to a new “turnaround office” in the LEA or SEA, hire a “turnaround leader” who reports
directly to the Superintendent or Chicf Academic Officer, or enter into a multi-year contract with the LEA
or SEA to obtain added flexibility in exchange for greater accountability;

(vi) Use data to identify and implement an instructional program that is research-based and
vertically aligned from one grade to thie next as well as aligned with State academic standards;

(vii) Promote the continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of individual
students;

(viii) Establish schedules and implement strategies that provide increased learning time (as

defined in this notice); and
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(ix) Provide appropriate social-emotional and community-oriented services and supports for
students.

(2) A turnaround model may also implement other strategies such as--

(i) Any of the required and permissible activities under the transformation model; or

(ii) A new school model (e.g., themed, dual language academny).

(b) Restart model: A restart model is one in which an LEA converts a school or closes and
reopens a school under a charter school operator, a charter management organization (CMO), or an
education management organization (EMO) that has been selected through a rigorous review process. (A
CMO is a non-profit organization that operates or manages charter schools by centralizing or sharing
certain functions and resources among schools. An EMO is a for-profit or non-profit organization that
provides “whole-school operation” services to an LEA.) A restart model must enroll, within the grades it
serves, any foriner student who wishes to attend the school.

(c) School closure: School closure oceurs when an LEA closes a school and enrolls the students
who attended that school in other schools in the LEA that are higher achieving. These other schools
should be within reasonable proximity to the closed school and may include, but are not limited to,

charter schools or new schools for which achievement data are not yet available.

(d) Transformation model: A transformation model is one in which an LEA implements each of

the following strategies:

(1) Developing and increasing teacher and school leader effectiveness.

(i) Required activities. The LEA must--

(A) Replace the principal who led the school prior to commencement of the transformation

model;
(B) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that--
(1) Take into account data on student growth (as defined in this notice) as a significant factor as

well as other factors such as multiple observation-based assessments of performance and ongoing
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collections of professional practice reflective of student achievement and increased high school
graduations rates; and

(2) Are designed and developed with teacher and principal involvement;

(C) Identify and reward school leaders, teachers, and other staff who, in implementing this
model, have increased student achievement and high school graduation rates and identify and remove
those who, after ample opportunities have been provided for them to improve their professional practice,
have not done so;

(D) Provide staff ongoing, high-quality, job-embedded professional development (e.g.,
regarding subject-specific pedagogy, instruction that reflects a deeper understanding of the community
served by the school, or differentiated instruction) that is aligned with the school’s comprehensive
instructional program and designed with school staff to ensure they are equipped to facilitate effective
teaching and learning and have the capacity to successfully implement school reform strategies; and

(B) Implement such strategies as financial incentives, increased opportunities for promotion and
career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with

the skills necessary to meet the needs of the students in a transformation school.

(ii) Permissible activitics. An LEA may also implement other strategies to develop teachers’ and
school leaders’ effectiveness, such as--

(A) Providing additional compensation to attract and retain staff with the skills necessary to meet
the needs of the students in a transformation school;

(B) Instituting a system for measuring changes in instructional practices resulting from
professional development; or

(C) Ensuring that the school is not required to accept a teacher without the mutual consent of the
teacher and principal, regardless of the teacher’s seniority.

(2) Comprehensive instructional reform strategies.

(i) Required activities. The LEA must--
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(A) Use data to identify and implement an instructional program that is research-based and
vertically aligned from one grade to the next as well as aligned with State academic standards; and

(B) Promote the continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the academic needs of individual

students,

(ii) Permissible activities. An LEA may also implement comprehensive instructional reform
strategies, such as--

(A) Conducting periodic reviews to ensure that the curriculum is being implemented with
fidelity, is having the intended impact on student achievement, and is modified il ineffective;

(B) Iinplementing a schoolwide “response-to-intervention”™ model;

' (C) Providing additional supports and professional development to teachers and principals in
order to implement effective strategies to support students with disabilities in the least restrictive
environment and to ensure that limited English proficient students acquire language skills to master
academic content;

(D) Using and integrating technology-based supports and interventions as part of the
instructional program; and

(E) In secondary schools--

(1) Increasing rigor by offering opportunities for students to enroll in advanced coursework (such
as Advanced Placement; International Baccalaureate; or science, technology, engineering, and
inathematics courses, especially those that incorporate rigorous and relevant project-, inquiry-, or design-
based contextual learning opportunities), early-college high schools, dual enrollment programs, or
thematic learning academies that prepare students for college and careers, including by providing
appropriate supports designed to ensure that low-achieving students can take advantage of these programs
and coursework;

(2) Improving student transition from middle to high school through summer transition programs

or freshman academies;
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(3) Increasing graduation rates through, for example, credit-recovery programs, re-engagement
strategies, smaller learning communities, competency-based instruction and performance-based
assessments, and acceleration of basic reading and nathematics skills; or

(4) Establishing early-warning systems to identify students who may be at risk of failing to
achieve to high standards or graduate.

(3) Increasing learning time and creating community-oriented schools.

(i) Required activities. The LEA must--

(A) Establish schedules and strategies that provide increased learning time (as defined in this
notice); and
(B) Provide ongoing mechanisms for family and comnmunity engagement.

(ii) Permissible activities. An LEA 1nay also implement other strategies that extend learning

time and create community-oriented schools, such as--

(A) Partnering with parents and parent organizations, faith- and community-based organizations,
health clinics, other State or local agencies, and others to create safe school environments that meet
students’ social, emotional, and health needs;

(B) Extending or restructuring the school day so as to add time for such strategies as advisory
periods that build relationships between students, faculty, and other school stafT;

(C) Implementing approaches to improve school climate and discipline, such as implementing a
system of positive behavioral supports or taking steps to eliminate bullying and student harassment; or

(D) Expanding the school program to offer full-day kindergarten or pre-kindergarten.

(4) Providing operational flexibility and sustained support.

(i) Required activities. The LEA must--

(A) Give the school sufficient operational flexibility (such as staffing, calendars/timne, and
budgeting) to implemeut fully a comprehensive approach to substantially improve student achievement

outcomes and increase high school graduation rates; and
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(B) Ensure that the school receives ongoing, intensive technical assistance and related support
from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround
organization or an EMO),

(ii}) Permissible activities. The LEA may also implement other strategies for providing

operational flexibility and intensive support, such as--

(A) Allowing the school to be run under a new povernance arrangement, such as a turnaround
| division within the LEA or SEA; or

(B) Lmplementing a per-pupil school-based budget formula that is weighted based on student
needs.

3. Definitions.

Increased learning tiine means using a longer school day, week, or year schedule to significantly
increase the total number of school hours to include additional time for (a) instruction in core academic
subjects including English, reading or language arts, mathematics, science, foreign languages, civics and
government, economics, arts, history, and geography; (b) instruction in other subjects and enrichment
activities that contribute to a well-rounded education, including, for example, physical education, service
learning, and experiential and work-based learning opportunities that are provided by partnering, as
appropriate, with other organizations; and (c) teachers to collaborate, plan, and engage in professional
development within and across grades and subjects.

Persistently lowest-achieving schools means, as determined by the State--

(a)(1) Any Title I school in improvement, corrective action, or restructuring that--

(i) Is among the lowest-achieving five percent of Title I schools in improvement, corrective
action, or restructuring or the lowest-achieving five Title I schools in improvement, corrective action, or
restructuring in the State, whichever number of schools is greater; or

(ii) Is a high school that has had a graduation rate as defined in 34 CFR 200.19(b) that is less
than 60 percent over a number of years; and

(2) Any secondary school that is eligible for, but does not receive, Title I funds that--
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(i) Is among the lowest-achieving five percent of secondary schools or the lowest-achieving five
secondary schools in the State that are eligible for, but do not. receive, Title I funds, whichever number of
schools is greater; or

(ii) Is a high school that has had a graduation rate as defined in 34 CFR 200.19(b) that is less
than 60 percent over a number of years.

(b) To identify the lowest-achieving schools, a State must take into account both--

(i) The academic achievement of the “all students” gronp in a school in terins of proficiency on
the State’s assessments under section 1111(b)(3) of the ESEA in reading/language arts and mathematics
combined; and

(ii) The school’s lack of progress on those assessments over a number of years in the “all
students” group.

Student growth means the change in achievement for an individual student between two or more
points in time. For grades in which the State administers sumnmative assessments in reading/language arts
and mathematics, student growth data must be based on a student’s score on the State’s assessment under
section 1111(b)(3) of the ESEA. A State may also include other measures that are rigorous and
comparable across classrootns,

4. Evidence of strongest commitment. (a) In determining the strength of an LEA’s commitment

to ensuring that school improvement funds are used to provide adequate resources to enable persistently
lowest-achieving schools to improve student achievement substantially, an SEA must consider, at a
minimum, the extent to which the LEA’s application demonstrates that the LEA has taken, or will take,
action to--

(i) Analyze the needs of its schools and select an intervention for each school;

(ii) Design and implement interventions consistent with these requirements;

(iii) Recruit, screen, and select external providers, if applicable, to ensure their quality;

(iv) Align other resources with the interventions;
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(v) Modily its practices or policies, if necessary, to enable it to implement the interventions fully
and effectively; and

(vi) Sustain the reforms after the funding period ends.

(b) The SEA must consider the LEA’s capacity to implement the interventions and may approve
the LEA to serve only those Tier I and Tier II schools for which the SEA determines that the LEA can
implement fully and effectively one of the interventions.

B. Providing flexibility.

1. An SEA may award school improvement funds to an LEA for a Tier I or Tier I school that
has itnplemented, in whole or in part, an intervention that meets the requirements under section LA .2(a),
2(b), or 2(d) of these requirements within the last two years so that the LEA and school can continue or
complete the intervention being implemented i that school.

2. An SEA may seek a waiver from the Secretary of the requirements in section 1116(b) of the
ESEA in order to permit a Tier I school implementing an intervention that meets the requirements under
section I.A.2(a) or 2(b) of these requiremnents in an LEA that receives a School linprovement Grant to
“start over” in the school improvement timeline. Even though a school implementing the waiver would
no fonger be in improvement, corrective action, or restructuring, it may receive school improvement
funds.

3. An SEA may seek a waiver from the Secretary to enable a Tier I school that is ineligible to
operate a Title I schoolwide program and is operating a Title | targeted assistance program to operate a
schoolwide program in order to implement an intervention that meets the requirements under section
L.A.2(a), 2(b), or 2(d) of these requireinents.

4. An SEA may seek a waiver from the Secretary to enable an LEA to use school improvement
funds to serve a Tier Il secondary school.

5. An SEA may seek a waiver from the Secretary to extend the period of availability of school
improveinent funds beyond September 30, 2011 so as to make those funds available to the SEA and its

LEAs for up to three years.
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6. If an SEA does not seek a waiver under section 1.B.2, 3, 4, or 5, an LEA may seek a waiver.

APPENDIX B

RESOURCES FOR GRANT APPLICATIONS

Additional information related to the 1003(g) School Improvement Grant may be found at the following
Web sites:

United States Department of Education

http://www2.ed.cov/programs/siffindex.html

Center for Comprehensive School Reform and Improvement

http://www.centerforesri.org/index.php?option=com_frontpage&Itemid=1
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Center on Innovation and Improvement

http:/www.centerii.org

Doing What Works — School Improvement

http://dww.ed.gov/priority area/priority landing.cfim?PA ID=11

National High School Center

http://betterhighschools.org

Regional Educational Lihraries Program

http://ies.ed.cov/ncee/edlabs/

What Works Clearinghouse

hitp;/fies.ed.gov/ncee/wwe/

APPENDIX C

RUBRIC FOR APPLICATION REVIEW
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Note that a Level III must be met in all areas before approval is granted.

LEA Capacity

Level I

Level 11

Level III

s Few or none of the indicators |
for the chosen intervention
model have been
demonstrated or fully

Most of the above indicators
for the chosen intervention
model are demonstrated by
the district and have been

All of the above indicators for
the chosen intervention modet
are demonstrated by the
district and have been fully

addressed in the LEA fully addressed in the LEA addressed in the LEA
application. application, application.

LEA Procedures/Polices for External Providers

Level I Level II Level il

o The LEA has not fully o The LEA has a written s The LEA has fully developed
developed a written procedure/policy for a clear and specific written
procedure/policy for recruiting and selecting procedure/policy for

recruiting and selecting
external providers or no
procedure/policy exists

external providers, but the
policy is too general,

recruiting and selecting
external providers.

LEA Integration of Services

Level 1

Level 11

Level 111

¢ The LEA has integrated few | e
or no resources to support the
selected intervention model.

The LEA has integrated
limited resources to support
the selected intervention
maodel,

The LEA has fully integrated
multiple resources to support
the selected intervention
model.

LEA Modification of Policies and Procedures

Level I

Level 11

Level III

s The LEA has provided little *
to no policy change to enable
schools to implement the

The LEA has provided some
policy change to enable
schools to itnplement

The LEA has provided
multiple policy chauges and
maximum flexibility to

or none of the indicators of

of the indicators of

selected intervention model. interventions, implement interventions, as
appropriate.
LEA Sustainability
Levei | Level IT Level 111
o The LEA has addressed few ¢ The LEA has addressed most | ¢ The LEA has fully and

thoughtfully addressed all the

sustainability. sustainability. indicators of sustainability.
LEA Application for Tier I Schools
| Level I | Level I | Level Il
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¢ The LEA has addressed few
or none of the requirements of

» The LEA has addressed most
of the Tier III application

e The LEA has fully and
thoughtfully addressed all the

the Tier IIT application. requirements. Tier 111 application
requirenients,
School Needs Assessment and Identification of Intervention Model
Level 1 - Level I Level 11

» Data sources used in analysis
or summary of analysis is
nonexistent or minimal.

¢ Needs assessment provided by
external evaluator was not
considered. (If applicable.)

¢ The identified model is not
supported by the data analysis
or needs assessinent or is
minimally supported.

» Few data sources were used
in analysis or analysis is
facking.

¢ Needs assessment provided
by external evaluator was
minimally integrated into the
overall data analysis. (If
applicable.)

e The identified model is
partiaily supported by the
data analysis and needs
assessment.

» Multiple data sources were
used and have been
suminarized into a meaningful
analysis,

* Needs assessment provided by
external evaluator was fully
and thoughtfully implemented
into the overall data analysis.
(If applicable.)

® The identified model is fully
supported by the data analysis
and needs assessment.

School SMART Goals

Level I Level II Level Il

¢  Goals do not include or ¢ Goals include most s (Goals are clearly defined and
include few components of componetits of SMART include all components of

SMART goals: specific,
measurable, attainable, results
driven, and time bound.

goals: specific, measurable,
attainable, results driven, and
time bound.

SMART goals: specific,
measurable, attainable, results
driven, and time bonnd,

School Action Plan

Level ]

Level I

Level 111

e The Action Plan is not
complete or does not provide
adequate information
regarding the intervention
model.

e The Action Plan adequately
addresses most of the
requirements of the
intervention model.

e The Action Plan fully
addresses all the requirements
of the intervention model.

LEA/School Budget Summary*

Level I

Level II

Level 111

¢ Few or none of the required
budget criteria are adequately
addressed.

e Most of the required budget
criteria have been adequately
addressed.

¢ All required budget criteria
have been adequately
addressed.
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Few or none of the additional
grant requirements have been
addressed in the narrative and
included in the budget
worksheet.

The LEA has not sufficiently
funded the required
components of the chosen
intervention model.

Most of the additional grant
requirements have been
addressed in the narrative and
included in the budget
worksheet.

The LEA has sufficiently
funded most of the requited
components of the chosen
intervention modet
considering the needs
assessient and the LEA’s
ability to align other
resources,

* All of the additional grant
requirements have been
addressed in the narrative and
included in the budget
worksheet.

e The LEA has sufficiently

funded all of the required
components of the chosen
intervention model
considering the needs
assessment and the LEA’s
ability to align other
resources,

Oklahoma LEA 1003(g) Application
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* Note that Summary Budget Pages and Justification Pages Jor the LEA and Tier I and Tier II schools
will be reviewed by the Title I Office for accuracy.
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[TIMELINE FOR KIEFER HIGH SCHOOL SIG
TRANSFORMATION PROJECT]

PROJECT ACTIVITIES POSITION OTHER STAFF DATE TO BE
RESPONSIBLE REQUIRED COMPLETED

YEAR ONE

|dentify Kiefer High School Improvement | N/A Within two

School SIG Planning Committee weeks of

Transformation award of

Turnaround officer School
Improvement
Grant
funding
{SIG).

Recruit Turnaround School Improvement | N/A Within 45

Officer Planning Committee days of
award of
SIG.

Report required Superintendent District Staff Within 60

district and school days of

metrics to the OSDE in award of

accordance with SIG SIG.

grant reguirements.

Requisition budgeted | Turnaround officer N/A July 1, 2010

items,

Orient principal to Superintendent Superintendent August 1,

Kiefer High School SIG 2010

Transformation

Project.

Orient teachers to Principal Superintendent August 10,

Kiefer High School SIG Turnaround Officer 2010

Transformation -

Project

Conduct leadership Pearson Superintendent August 2,

training for principals Turnaround Officer 2010

and administrators. )

Train teachers, Turnaround officer Professional development August 4-6,

turnaround officer, coniractor (Pearson) 2010

and administrators on {Scholastic)

NovaNet use, System

44, Read 180 and

Expert 21

Begin Teacher Turnaround officer Professional development 10 days

Compass professional contractor (Pearson}, before

development training
for tfeachers and
administrators

Superintendent, Principals,
Teachers

school opens

School opens for studenis

N/A

N/A




[TIMELINE FOR KIEFER HIGH SCHOOL SIG
TRANSFORMATION PROJECT]

transition program
freshman academy
for students
fransitioning from
middle school to high

Initiate new programs | Principal Teachers Within 30
Extended instructional Interventionists days of
Time Schedute, Turmaround Officer school
Intervention, Parent/Community Licison opening
Before and After

School Intervention,

In School Intervention,

ELL remediation,

Drop Qut intervention

and Credit Recovery

Assess entering ninth- | Turnaround officer Core classroom teachers Within 10
grade students and days of
other at-risk students school
with BASI assessment opening
embedded in
-instructional software

Identify students Turnaround officer Core classroom teachers Within 10
needing remediation, days of
credit recovery, or school
other enroliment in opening and
instructional software ongoing
and begin enroliment

in online courses,

Continuously monitor | Turnaround officer Core classroom teachers Cngoing
student progress and

achievement levels in

instructional

courseware

Inform parents of Turnaround officer Core classroom teachers OCngoing
student progress;

send home student

progress reports

monthly.

Implement early- Principal Turnaround and teachers First two
wdarning system to weeks of
identify students at school and
risk of failing to ohgoing
achieve high

standards or

graduate

Implement summer Superintendent Principal and teachers June, 2011




[TIMELINE FOR KIEFER HIGH.SCHOOL S!G
TRANSFORMATION PROJECT]

school

Implement family
involvement activities

Principal and
Parental/Community
Licison

Core classroom teachers,
Teacher-Mentor

Enroliment
and ongoing

Project based on
students achieving
proficiency

Implement/announce | Principal Superintendent Within 10

teacher incentive days of

program school
opening

Implement/announce | Principal Teachers Enroliment

extended iearning

time program

(Extended learning

day, summer

programs, etc.)

Conduct annuail Turnaround officer Testing contractor Aprit and

sfudent assessment Teachers May 2011

with standardized

fests

Assess improvement Superintendent District staff Within 30

of Kiefer High School days of

SIG Transformation receipt of

standardized
test results

grant reguirements.

Include other Superintendent Principals, contractors Ongoing

professional

development as

provided in the Kiefer

High School SIG

Transformation

Project

Inform parents of Turnaround officer Core classroom teachers Ongoing

student progress; Parental

send home student /Community Licison

progress reports

monthly.

Assess Project School Improvement | Superintendent, Turmaround | End of 2010-
| efficacy and modify | Planning Committee | officer, district staff, 2011 school

as needed principals, feachers, year

parents, community
members

Report required Superintendent District Staff Within 60

district and school days of end

metrics to the OSDE in of 2010-2011

accordance with SIG school year




[TIMELINE FOR KIEFER HIGH SCHOOL SIG
TRANSFORMATION PROJECT]

Year 2

Crient new teachers | Turnaround officer Superintendent August 10,
to Kiefer High School 2011

SIG Transformation

Project

Conduct leadership Pearson Leadership training August 20,
training for principal contractor, Superintendent | 2011

and administrators

Assess entering ninth- | Turnaround officer Core classroom teachers Within 10
grade students and days of
other aft-risk students school
with BASI assessment opening
embedded in

instructional software,

identify students Turnaround officer Core classroom teachers Within 10
needing remediation, days of
credit recovery, or school
other enroliment in opening and
instructional software ongoing
and begin enroliment

in online courses.

Continuously monitor | Turnaround officer Core classroom teachers Ongoing
student progress and

achievement levels in

instructional

courseware

Inform parents of Turnaround officer Core classroom teachers Ongoing
student progress; FParental

send home student /Community Licison

progress reports '

monthly.

Begin Sheltered Turnaround officer Professional development 10 days
Instruction contractor [Pearson}, before

Observation Protocol
(SIOP} Professional
development training
for new teachers and
administrators

Superintendent, Principals

school opens

Conduct annual Teachers Testing contractor 2012
student assessment

with standardized

tests

Assess improvement Superintendent District staff Within 30
of Kiefer High School days of
SIG Transformation receipt of




[TIMELINE FOR KIEFER HIGH SCHOOL SIG
TRANSFORMATION PROJECT]

Project standardized
test results

Assess Kiefer High School Improvement | Superintendent, Turnaround | End of 2011-

School SIG Planning Committee | officer, district staff, 2012 school

Transformation principals and teachers year

Project efficacy and

modify as needed,

Report required Superintendent District Staff Within 60

district and school days of end

metrics to the OSDE in of 2010-2011

accordance with SIG school year

grant requirements

Year 3

Conduct annual Teachers Testing contractor 2013

student assessment

with standardized test

Assess entering ninth- | Turnaround officer Core classroom teachers Within 10

grade students and days of

other at-risk students school

with BASI assessment opening

embedded in

instructional software.

Identify students Turnaround officer Core classroom teachers Ongoing

needing remediation,

credit recovery, or

other enroliment in

instructional software

and begin enrollment

in online courses.

Continuously monitor | Turnaround officer Core classroom teachers Ongoing

student progress and

achievement levels in

instructiondl

courseware

Inform parents of Turnaround officer Core classroom teachers Ongoing

student progress and | Parent/Community

achievement levels in | Liaison

instructional

courseware and send

progress reports

home.

Assess improvement Superintendent District staff Within 30

of Kiefer High School days of

SIG Transformation receipt of

Project based on
percent of students

standardized
test results




TIMELINE FOR KIEFER HIGH SCHOOL SIG
| TRANSFORMATION PROJECT]

achieving

proficiency.

Assess Kiefer High School Improving Superintendent, Turnaround | End of 2012-

School SIG Planning Committee | officer, district staff, 2013 school

Transformation principals and teachers yvear

Project efficacy and

modify as needed.

Report required Superintendent District staff Within 60

district and school days of end

metrics to the OSDE in of 2012-2013

accordance with SIG school year

grant requirements

Implement School School Improvement | Superintendent, district staff, | Before

Improvement Planning Committee | principals and teachers closeout of

continuation plan School
Improvement

Grant.




Implementation Plan

Kiefer Public Schools

2010/2011

By:
Sherry Evers, Account Executive
and Implementation Consultant

Copyright ® Scholastic Inc. All rights reserved




Table of Contents

Kiefer Public SchoolsPublic School READ 180 Implementation Plan Summary
READ 180 Implementation Phases

2010-2011 READ 180 Implementation Metrics

..............................................

Scholastic and Kiefer Public Schools Partnership Agreement

Tralning and Professional Development Outlines

v.i

..............................................................

.........................................



Kiefer Public Schools Implementation Plan =

Implementation Plan Summary

The Scholasiic Central Region is commitied o ensuring the success of READ 180 schools, teachers, and students in Kiefer
Public Schools. In an effort fo define roles and responsibilities of both partners, the Implementation Plan summarizes the tasks
that are critical to a successful implementation including Communication, Materials Planning, Technology, Training &

Professional Development, Instruction, Assessment & Evaluation, and In-Classroom Support.

To assure a smooth implementafion and start-up, Scholastic has developed a comprehensive plan for the 2010-2011 scheol
year. There are four phases lo READ 180 Implementation:

1. Ptanning Phase

2. Start-Up Phase
3. In-Classroom Phase
4,

Results Phase

The goal for 2010-2011 schoot year is to have every school be prepared, set up, and to complete the In-Classroom Phase to

ensure results. For more specific actions for new sites, please see the Implementation Calendar on page 10.

Evaluation should be both formative and summaiive and occur throughout the implementation. There are three checkpoints
during the year when Scholastic recommends quarterly reporting, including an interim implementation audit and mid-year review
of implementation and Scholastic Reading Inventory (SR} results. Scholastic recommends that Kiefer Public Schools convene
a READ 180 Results Steering Commitiee to meet quarterly to review READ 180 reports and data analysis. The Results Phase

should focus on a summative evaluation of the program and student achievement using pre- and positest data.



Implementation Phases

To assure a smooth implementation and start-up, Scholaslic's comptehensive Implementation Plan for the 2010-2011 school
year lays out the steps within the Planning Phase, Start-up Phase, In-Classroom Phase, and Resuils Phase,

Below are 18 key steps for implementation across each phase that can be used as the basis of a plan and checkiist for site
implementalion. We recommend that each schoof receiving READ 180 for the first time be given this oulline as part of fraining.

Vision

Scholastic understands that improving reading achievement for struggling readers is a significant and important undertaking. We
believe it is important to work with our district pariners to support you as you arficulate your vision and goals with the Jeadership
team, principals, teaching staff, and sludents as necessary. This vision wilf help drive the nuts and bolls of a successiul

implementation.

Planning Phase
A critical slep of the Planning Phase is assuring that the necessary materials, equipment, dates, and personnel are in place

before implementation occurs.

Determine the number of Schools, Classrooms, and Teachers.

Integrate READ 180 within the Master Schedules to provide 90 minutes daily of uninterrupted class time.
Schedule Technology Audits and select Technology Support Plan.

Order READ 180 and secure appropriate technology needs and materials.

Select READ 180 teachers.

Schedule Training and Professionat Development.

L o

Start-Up Phase {2-4 weeks)
The Start-Up Phase should be around or close o the start of the school calendar or no more than four weeks before the
proposed implementation date.

7. Install the READ 180 Technology.

8. Atlend Schotastic Training and Professional Development.

9,  Selup READ 180 classrooms.

In-Classroom Phase (32-34 weeks)
The READ 180 Teaching Materials and reports provide content and direction for teachers to teach and differentiate insiruction
within the program.

10. Teach sludents using READ 180 Materials and classroom instructionat model.

11. Administer lhe Scholaslic Reading Inventory (SRI) 3-4 fimes per year.

12. Attend Scholastic Training and Professional Development.



Results Phase (4-6 weeks)
Evaluation is an ongoing element of a READ 180 Implementation Plan. At the end of the year it is recommended that the

evaluation include: Total Implementation, Student Resulls, and Next Steps.

13.
14,
16,
16.
17.
18.

Analyze Student and Implementation Data to report results.

Consider student exit criteria and identify students for next year.

Secure materials and reorder missing or damaged materials.

Enroll in READ 180 Summer Institute and schedule Professional Development for teachers.

Schedule a meeting for diskrict stakeholders, including Technology, Curriculum, Instruction, and Research.
Determine the number of Schools, Classrooms, and Teachers for the following year.

v.4



" 2010-2011 READ 180 Implementation Metrics

Tracking Implementation success includes knowing where and by whom the READ 180 program is being used. Kiefer Public
Schools and Scholastic will work together to repert against the following metrics:

Schools
o Number of Schools with READ 180 = Buildings
Number of Elementary Schools with READ 180 = Buildings
Number of Middle Schools with READ 180 = Buiildings
Number of High Schools with READ 180 = Buildings
Number of Alternative Education Centers with READ 180 = Bullding

v.1i



= As a READ 180 Partner, Scholastic agrees:

Communication
m To collaborate and plan with a district READ 180 Ceordinator to coordinate Implementation planning and execulion.
m To maintain an informalive and helpful Website (www.READ180.com) for READ 180 teachers and adminislrators that

includes an area where queslions can be posted and answered by an expert READ 180 teacher.
m To provide parent communication letters o be used by READ 180 teachers.
Materials
m To ship all materials to designated district or school contacts and addresses.
Technology
m  To conduct an analysis of existing hardware and peripherals to assure that the recommended specificalions are available at
each sife by telephane.
m  To provide technology staff with ane day of Scholaslic Certified Technical Training.
m To previde expert technical supporl and advice:
= One Year, Unlimited Toll-Free Access lo 1-800-927-0182
«  Unlimited Email Support at techsupport@scholastic.com
»  Unlimiled WebChat Support through www.READ180.com
=  Cnline searchable knowledge base

=  On-site Technical Support as needed

Training and Professional Development

m  To provide district and campus level administrators with READ 180 Leadership Training.

B To provide one day of Implementation Training for teachers.

m  To provide ane day of Follow-Up Training for teachers.

m To provide a portal for Kiefer Public Schools to Scholastic Red Online Professional Development for READ 180 teacher and
principals to access the course, READ 180: Best Praclices for F’eading intervention

m To provide opportunities for on-going professional development and support through READ 180 Professional Development
Seminars {fee-based).

Instruction

m To provide READ 180 instructional materials for students in all secondary schools.

m  To suggest criteria for selecting effective teachers for the READ 180 classroams.

Assessment and Evaluation

m To provide Scholastic Reading Inventory computer-adaptive assessment inslrument for use by all READ 180 schools.

B To review sludent data from Kiefer Public Schools READ 180 classrooms and provide recommendations for improved
results.

In-Classroom Support ‘

m  To conduct an Implementation Check of each classroom by telephone or email within the 2-4 weeks following training to
assess program set-up, enroliment, and use of licenses.

m  To provide Classroom Visits as needed to Kiefer Pubtic Schools READ 180 teachers {fee-based).



~_As a READ 180 Partner, Kiefer Public Schools agrees:
Communication

B To designate a READ 180 Coordinator at the District/School level,
Materials

m  To provide afist of all designated school contacts and addresses for delivery.

Technology

To collaborate with Scholastic o complete technical audits.

To provide computers {and appropriate eleclricity} in READ 180 classrooms linked to a school network and servers that
meet READ 180 technical specifications.

To ensure all technicians can attend scheduled Technical Training.

To provide computer tables, headphones, microphones, and CD players wilh headphones for READ 180 classrooms.

To have Disirict Technicians accessible to Scholastic Technical Service Managers during all remole and on-site technical
service work.

To install READ 180 Software on a classroom, scheol, or district network in all designated buildings.

Training and Professional Development

To ensure all principals can attend scheduled frainings.

To ensure all teachers can attend scheduled frainings.

To provide a time and place for Administrafive Leadership Training, implementation Trainings and cadre meetings.

To provide READ 180 teachers’ opportunities for ongeing professicnal development and support with Scholastic RED and
the READ 180 Seminars {fee-based}.

instruction

To commit to 90 minutes of instruction and 15-21 students in a class in accordance with the READ 180 insiructional model.

To select READ 180 teachers based on the recommended criteria.

Assessment and Evaluation

To administer Schelastic Reading Inventory a minimum of three imes each year to every student in READ 180.
To provide Scholastic with access to sfudent data from SRl and READ 180 to support recommendations to improve student

achievement.

In-Classroom Support

m To visit and cbserve all READ 180 classrooms to support and monitor the program (fee-based}.

v.1



raining & Professional Development Outline

Scholastic offers a comprehensive professional development program that is designed to support READ 180 and o improve
reading inslruction, by helping teachers be successful and to foster and sustain best teaching practices in the READ 180
classroom throughout Kiefer Public Schools.

Schotastic will assist the Kiefer Public Schools Insiruclional Support team in developing a comprehensive, ongoing
implementalion and professionat development plan. The professional development plan will involve two types of support -
Implementation and Ongoing. Both lypes are supported by facilitated training and ongoing technical assistance from Scholastic’s
consullants.

Implementalion Training involves two days of carefully designed in-person Iraining to assist teachers, reading and lileracy
specialists on how to implement the READ 180 Instructional Model, teach research-based practices for daily reading, wriling,
and vocabulary instruction. Training will involve strategies lo manage the classroom effectively and use report data to monitor
progress and individualize instruction. Both days provide a combination of information and interaclive activities designed to
provide instructional strategies, hands-on experience, and practical suggestions for using READ 180 with confidence. Al
teachers will receive invalvable resources as core tools for the in-person READ 180 implementation trainings.

Implementation Training Day 1

Objectives

Understand the READ 180 Instructional Model.

Deliver Whale-Group Insiruclion to Build Skills and Meet Standards.
Practice Strategies for Small-Group Differentiated Instruction.

Setup and Mainlain an Independent and Modeled Reading Program.
Create the Physical and Effective Classroom Community of Learners.
Maximize the READ 180 Software.

Follow-up Implementation Training Day 2
Objectives

Reflect on experiences io date.

Review Classroom Management and Goal Setting.
Practice Modeled and Independent Reading.
Troubleshoot and learn advanced technology.
Use Data to Inform Insfruction.

The Ongoing Professional Development support begins with an online, and in-person professional development course designed
to instruct, reinforce, and provide oplimal approaches to managing the READ 180 classroom.

This course begins with a focus on understanding the failure cycle that the struggling reader experiences, and Ieamlng how to
use READ 180 as a molivator to stop that cycle. The course includes information on how to get started and manage a READ 150
classroom, as well video modeling of research-based teaching techniques, guidelines for using the Software, and instruction on
how lo use READ 180 assessment fools to differentiate instruction. Throughout this course, teachers will fearn how to use READ
180 malerials to provide systemalic, explicit insiruction in phonics, fluency, vocabulary, comprehension, and writing to meet state
standards and lo raise student achievement in reading. Teachers will receive all the resources they reed fo apply modeled
strategies in their classrooms right away.
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Course Cutline:

Course Introduction _
Session 1 - Keynole: Dr. Ted Hasselbring - describes what to expect in the course and how READ 180 addresses the
needs of struggfing readers.

Getting Started with READ 180
Session 2 - discusses how to molivate your students and help them avoid the cycle of failure. It also discusses how fo
group, teach, and assess students using the READ 180 Instructional Model.

Whole- and Small-Group Instruction: The Five Elements of Reading
Session 3 - acquainis you with the essentiaf elements of reading and discusses how to teach them during Whole- and
Small-Group Inslruclion.

Whole- and Small-Group Instruction; Writing and Grammar
Session 4 - explains how to teach and assess process-based writing.

READ 180 Topic Software
Session & - shows how to maximize the benefits of the READ 180 Software to increase your students’ success.

Modeled and independent Reading
Session 6 - explains how to match students to leveled, age-appropriate books and hold them accountable for their reading.

Assessing, Reporting, and Data-Driven Instruction
Session 7 - focuses on how to analyze READ 180 data to guide instruction, grouping, and grading in addition to informing
parents and adminislkrators of student progress.

The second phase of Ongoing Professional Development Support involves half-day seminars that combine a research
foundation with interactive activities designed io take teachers to the next level of success with READ 180, These seminars
present the conlent knowtedge and skills that teachers will devetop through completion of the series.

READ 180 Professional Development Seminars Topics (fee-based};

Decoding Strategles for READ 180 Students

* To distinguish early decoding skills and slrategies from advanced decoding.

+» To analyze READ 180 reports to help plan individualized and small-group decoding instruction.

+ To explore how READ 180 Software, Audicbooks, and teacher-directed instruction help studenis develop fluency.

Developing Independent Readers in the READ 180 Classroom

+ To learn how to molivate students to develop skill and preference in choosing Paperbacks and Audiobooks.
+ To identify sirategies to manage and support your developing independent readers.

+ To assess student reading success during and after Modeled and Independent Reading.

Motivating the READ 180 Student

* To develop a deeper understanding of the research on motivation as it relates to the struggling reader.

* To refine current classroom praclices and the learming environment to ensure students are engaged and accountable for their
own growth,

* To develop a plan for incorporating molivational activities into the READ 180 classroom,

Strategic Comprehension and Vocabulary Instruction in READ 180

* To learn before, during, and after reading stralegies for teaching comprehension and vocabulary.
* To recognize the relationship between vecabulary and comprehension.

* To learn guidelines for effective vocabulary instruction.

Test-Taking Strategies for the READ 180 Classroom
+ To develop a plan to provide regular practice of test-taking strategies for SRI and standardized tesls, as well as content-course

tests.
+ To practice key test-taking slrategies to help students achieve higher test scores.
* To examine and praclice strategies that will help students respond to writing prompts successfufly.
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Using READ 180 Data to Differentiate Instruction

* To establish working definifions of data and differentiated instruction.

+ To enhance understanding of the role of assessment and instruction in READ 180,
+ To practice making instructional decisions using key reporis.

Using SRI and the Lexile Framework®Effectively with READ 180

+ To conlfirm and deepen your understanding of the Lexile Framework.

*» To acquire new and practical strategies for pre- and post-administration of SRI.

+ To learn how to use SRI reports to differentiate instruclion and to create conferencing opportunilies to increase student
motivation.

Wiiting in the Service of Reading for the READ 180 Classroom

+ To practice using READ 180 materials to faciiitate writing instruction in whole and small groups.

+ To gain a deeper understanding of how to support the wiiting process in READ 180.

+ To learn fo use assessment, conferencing, and READ 180 reports as scalfalded tools for wiiing instruction.

READ 180 Classroom Visits and Coaching Services, fee-based, are the third phase of on-going professional development. Both services
are conducted by Schotastic's consultants. READ 180 Classroom Visits are desfgned fo gather informal data and information on the
implementation tevel and instruction of the READ 180 classrooms. Scholastic will communicate classroom teacher concerns, comments
and questions as refaled to the implementaticn and instruction of READ 180, provide specific suggestions and recommendations to the
READ 180 classroom teacher, identify possible needs for coaching services andfor additional professional development. The consultant
will provide the district with a Dislrict READ 180 Implementation Report. The READ 180 Implementation Report is designed to
communicate:

« The current implementation level of the READ 180 program
Participation opportunity of students in all aspects of the READ 180 program
Participation in all components of the READ 180 program
Improvements the district or school can make to supporl the READ 160 teacher
Addilional professicnat development necessary to support READ 180 implemenlation and instructional
Reiationship between qualily implementation and student outcomes

The READ 180 Implementation Report includes informal data from the Classreom Visit Tool and analyzed program data from READ 180,
SR and Reading Counis! {classroom and campus/district level reports}

Coaching Services provide direct in-classroom support and assistance for the READ 180 teacher with emphasis on fideliy to the READ
180 instructional model and improving student reading achievement. Needs will be identified from classroom observations of instruction
and {eacher's comments and concerns. The Scholastic Consultant wif work with the classroom teachers to:

o  Establish the appropriate implementation of the READ 180 program
Assist with monitoring student reading progress
Provide recommendations on the use of instructional materials, using SAM reporis, classroom organizalion and management
Provide specific suggestions in relation o instruction and implementation of READ 180
Model insiructional Routines and Best Practices for READ 180
Develop Action Steps
Review and Reflect

Phase four involves a blend of online learning and face-to face iraining. Scholastic Red courses are grounded in research-based,
validated instructional practices. Graduate level online reading courses help teachers continue and deepen their professional
development. These courses provide targeted training in differenfiating instruction and increasing reading achievement for all
students.

For each course, teachers receive:

o hundreds of classroom-tested lesson plans, graphic organizers, classroom management tools and student
reproducibles. All materials can be printed and stored in the Schofastic Red Teacher Handbook.

« printable ideas and activities for working with English Language Development/English Language Learners, special
educalion students, and gifted and talented students,

» instructions on using skills and sirategies with alignment to state standards. Detailed correlations are provided in each
course.
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Scholastic Red Facilitated Online Reading Courses, fee-based, inciude:

Middle School Literacy: Improving Text Comprehension

On completing this course, teachers will be able to:

assess middle-school students for the purpose of matching them to texts and making strategic decisions about
instrugtion,

guide students at all reading levels to get meaning from text through building background knowledge, using targeted
reading strategies, and applying content-related wriling techniques.

provide expiicit sirategy inslruction to increase students' comprehension during the reading of fiction and nonfiction,
including textbooks.

enable sludents at all reading levels to understand content-refated vocabulary.

establish schedules and routines for working with students in smali groups or individually, including solutions for
slruggling readers.

implement fesson plans and resources that target the needs of middle school readers.

Improving Decoding Skills and Strategies
On completing this course, feachers will be able to:

explain the role of decoding in inlermediate grades reading instruction and distinguish early decoding (grades K-2)
from advanced decoding (grades 3-8).

use assessment tools to screen for early decoding deficiencies, diagnose decoding needs, and check for progress in
decoding proficiency.

identify the six characteristics of effeciive phonics instruction and incorporate them into daily phonics lessons.

analyze the six syllable types in words—open, closed, r-controlied, consonant + fe, vowe! team, and silent e—and
defermine the best technigues for teaching them.

recognize morphemes—such as prefixes, sufiixes, and roots—and teach students how lo use them to decode and
define unfamitiar multisyltabic words.

design an effective decoding program to meet the needs of all their students.

improving Fluency
On completing this course, teachers will be able to:

Strategies for Teaching Striving Readers
On completing this course, teachers will be able to:

12

explain the importance of fluency in reading comprehension, define the three characteristics of fluent reading—speed,
accuracy, and prosody, and assess and interpret timed oral fluency tesis.

provide direct fluency instruction and feedback by modeling fluent reading, teaching phrase-cue boundaries in text, and
using oral recitation lessons.

support students’ oral reading with small-group, fluency-building techniques, including pariner reading, paired repeated
readings, echo readings, choral readings, and Reader's Theater.

provide ample, independent fluency-buitding praclice through independent repeated readings, speed drills, and
audiobooks, and help sludents self-monitor their progress.

incorporate fluency instruction into cfassroom schedules and routines, sef-up a fluency comer, and create materials to
meet the fluency needs of students at differing levels of reading proficiency.

Understand the needs of slriving readers and your rote in working with your colleagues to meet these needs.

Identify the barriers to adolescent reading proficiency and understand how intensive reading intervenlion programs can
significantly raise slriving readers’ achievement Jevels.

Use liferacy assessments and student data to differentiate instruction based on students' levels of reading proficiency.

v.1



¢ Teach strategically, using methods derived from research for building background knowledge in the content areas,
implementing effective word-study instruction, incorporating fluency practice into the content areas, and building
academic vocabulary.

*  Bea productive member of a teacher study group focused on improving students’ reading levels and achievement.

* Integrate frequent, varied and engaging opportunities for all students, including striving readers, English language
leamers and spectal education students, to participate in literacy acfivities.

+  Selfect appropriate reading material for students.

*  Use technology effectively to support literacy instruction.

*  Monitor students' progress using formal and informal assessments. -

¢ Work collaboratively with schoot leaders and fiteracy coaches to improve literacy outcomes.

Ancillary Support and Training

District and Campus Leadership is an essential component of a success implementation of READ 180. Qur goal is to ensure that
leadership has an overview of ail the tools and sirategies necessary to implement READ 180 successfully and to help students in
their reading abilities. A half-day of in-person leadership training for dislrict and campus adminisirators provides all the resources
and information necessary to implement READ 180 effectively. Each participant will receive a READ 180 Leadership
Implementation Guide, Implementation DVD and Placement, Assessment Reporling Guide in order to learn how the components
of READ 180 work together to provide inslruction and address individual needs for all students

Administrative Leadership Training

Objeclives

®  Understand the READ 780 Research Base and Instructional Model.

m  Explore the Role of the Principal and Literacy Leader in READ 180 schools.

®  Review the READ 180 Logic Model to provide a conceplual overview of how READ 180 is intended to work, the resources
required to make it effective, and the outcomes that are expected for students to achieve.

®m  Align READ 180 to Curriculum Standards and Standardized Tests. _

m  Review the diagnoslic reports for continuous assessment, placement, and monitoring.

Scholaslic customizes certified Technical training for technology support. This lraining course provides all of the information
needed for the technology support staff to become proficient in supporting the needs of READ 180 classrooms and builds upon
knowledge with hands-on lab work, question and answers sessions, and advanced trouble-shooting and analysis. 1t is
customized to meet the needs of the distiict and technology technicians.

Technology Support and Certified Technical Training, fee-based,

Topics:

Understanding the READ 180 Program and the fechnology component of the instructional mode.
Understanding Network Environments for READ 180.

Overview of the Scholastic Management Suite and Scholastic Achievement Manager.

Using the READ 180 Software.

Understanding the File Architeciure.

Troubleshooting.

13 v.1




Kiefer Public Schools Implementation Calendar

4 Datefe) - Peoplel.~ R
: Pfa.n.nmg Phase e Locations: mplate
Determlne number of Schools Ciassrooms and Teachers August schools X
Schedule Trainings August Cenlral Office X
Secure or schedule appropriate hardware, technology August Facililies & District Technicians X
needs, and malerials
List of Schoals and Addresses for Shipping August Central Office X
Ship READ 180 Malerials August Schelastic X
Confirm master schedule for READ 180 August Ceniral Office and Principals X
Select READ 1 80 teachers August Principals _ X
__Start Up Phase - Date(s)
!nstall READ 180 Software ASAP District Techs X
Install SAM for Adminisirators Access ASAP District Tech
Teacher Implementation Training: Day 1 (New Teachers) | 8..08 X
Leadership Trammnga!a Analy31s TBD Administrators
o T = “Peoplel . P
: fn Classroom Phaee . Q‘l De_te(_s_;)_ © Locations mplete
Teacher tmplementatlon Training: READ 180 RED X
Course
Ail teachers regls{ered for Gnline Course ASAP Teachers
_ : ln Classreom F_’_b_a_se Q2 S Det_e(s) scations mple
Ongosng Professronaf Development READ 180 RED X
Course
Quarterly Data CheckPoint and Reporiing End of READ 180 Coordinator
Semester
i R B nPgoplel s f e B
ln Ciassroom Phase Q3___ Date(s)_ B -'Fillo'eéger}'s' = :_.é__CompIe_t_ed
Ongomg Professuonal Devetepment READ 180 RED X
Course
Quarterly Data CheckPoint and Reporting End of READ 180 Coordinator
Quarier
: G ST i R et Peoplef - e
B In Classroom Phase Q4 S Date(e) S = Locati:ons | :".Completed :
Ongomg Professmnal Development READ 180 RED X
Course
Export and aggregate Data May/June Schelastic IC Julie Grimm
Check-in for End-of-Year Planning May/June READ 1 80 Coerdmalor
End-of-Year Data CheckPoint and Reporting: Summative | June
Dala Collection & Presentation poring READ 180 Goordinator
Pack & secure READ 180 materials June Teachers
Reorder missing/damaged/new materials Jung READ 180 Coordinator
Implementation Planning Meeling 2010-2011 June READ 180 Coordinator/Scholastic
14 v.1




NEEDS ASSESSMENT DATA SOURCES

End of Instruction Tests,
English IT & IIT, Algebra I
and II, Geometry, Biology
I, U.S, History

WISE Tool

Attendance rates

OCCT Parent Surveys Discipline Referrals
Star Reading & Math Minutes of meetings of Board | Teacher turnover rates
Assessments of Education

Kiefer High School Minutes of meetings of Indian | Teacher length of tenure
Accountability Report Education Programs

Card

Kiefer Public Schools
District Accountability
Repoit Card

Minutes of meetings of Safe
School Committee

Teacher Qualifications

Free & Reduced Meal
Data

Special Education Child
Count

Drop-Out Reports
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READ 180 Has Been Proven
Effective in 37 Studies

of continuous research and evaluation. Thirty-seven studies have proven that READ 180
has a positive impact on student achievement across multiple grade levels and multiple
types of student populations,

I n the 11 years since READ 180 was first implemented in classrooms it has been the subject

READ 180 has been proven to:

IZ( Improve performance on state tests results

UPPER ELEMENTARY STUDENTS HIGH SCHOOL STUDENTS
Iredell-Statesvifle Schools, NC Anaheim Union High School District, CA
New York City Public Schools District 23, NY Cypress-Fairbanks Independent
Traverse City Area Public Schools, M School District, TX

Phoenix Union High School District, AZ
MIDDLE SCHOOL STUDENTS Santa Rosa County School District, FL

_ — Seminolte County Public Schools, FL

Austin Independent School District, TX Socorro Independent School District, TX

Desert Sands Unified School District, CA
Holyoke Public Schools, MA

Indian River School District, DE

Martin County Public Schoals, FL
Miami-Dade Public Schools, FL

Peoria Public Schools District 150, IL
Sevier County Public Schools, TN

E( Reduce the dropout rate
Clark County School District, NV




IZ( Improve reading achievement for
African-American, Native American, and
Latino students

Austin Independent School District, TX Martin County Public Schools, FL

Central Consofidated School District, NM New York City Public Schools District 23, NY
Fairfax County Public Schools, VA Peoria Public Schools District 150, IL
jredell-Statesville Schools, NC Phoenix Union High School District, AZ

Improve reading achievement for
English Language Learners

Austin Independent School District, TX Peoria Public Schools District 150, IL
Clark County School District, NV Phoenix Union High School District, AZ
Desert Sands Unified School District, CA St. Paul School District, MN

Fairfax County Public Schools, VA
Holyoke Public Schools, MA

Improve reading achievement for students
receiving Special Education services

Clark County School District, NV Indian River School District, DE
Daviess County School District, KY Peoria Public Schools District 150, IL
Des Moines Independent Community St. Paul School District, MN

School District, IA Traverse City Area Public Schools, M

Holyoke Public Schools, MA

Increase teacher retention
Seminole County Public Schools, FL

| COMPENDHEM
I OF READ IS
1

All of these studies, and others are documented in the Compendium of
READ 180 Research. To order a copy call 1-800-387-1437.

Al studies can be downleaded at www.scholastic.com/read180.

READ 180: A Decade of Proven Eifectiveness; Executive Review, 2010



Peer-Reviewed Journals

and Respected Third Parties
Have Documented

READ 180’s Effectiveness

M This rigorous review of evaluation research in Reading Research
Quarterly placed READ 180 in a select group of four adolescent
literacy programs that showed more evidence of effectiveness than
128 other programs reviewed.

Stavin, R,, Cheung, A,, Groff, C,, & Lake, C, (2008}, Effective reading programs
for middie and high school students; A best-evidence synthesis, Reading Research
Quarterly, 43(3}. 290-322,

M The Journal of Research on Educational Effectiveness published
a randomized control study undertaken by Seminole County, Florida
Public Schools, which found that the gains of 9th-grade students
enrolled in READ 180 during 2006-2007 exceeded the benchmark for
expected yearly growth on the Florida Comprehensive Assessment
Test (FCAT).

Lang, L., Torgesen, J. K., Vogel, W., Chanter, C., Lefsky, E., & Petscher, Y. {2009),
Exploring the relative effectiveness of reading interventions for high schoof
students. Journal of Research on Educational Effectivoness, 2, 149-175.

The Institute for Educationat Science (IES) What Works Clearinghouse has @

the highest bar for educational research in the country. “READ 18Qisoneof o = o

only two programs that has a sufficient body of evidence to be included in the . I e s WHAT WORKS

What Works Clearinghouse, which has recognized the program for potentially _ CLEARINGHOQUSE
positive effects in comprehension and general literacy achievement.”

Based on the evidence of effectiveness with students in special education
as well as the inskructional practices designed to meet the needs of students
with disabilities, the Councit of Administrators of Special Education {CASE}

endorsed READ 180 for use in Special Education,




B This Brockton, Massachusetts study, published in the Harvard

Educational Review, indicates that READ 180 can be successfully
implemented—with minor modifications to the model—in an after-
school setting, Furthermore, the study showed that the rate of
after-school attendance among READ 180 students was significantly
higher than among control group students, and that READ 180
students and teachers found the program engaging and motivating.

Hartry, A., Fitzgerald, R., & Porter, K. {2008}. Implementing a structured reading
program in an afterschool setting: Problems and potential solutions. Harvard
Educational Review, 78(1), 181-210,

This Reading and Writing Quarterly article documents the foundational
research conducted by Dr. Ted Hasselbring and his team from Peabody
Coliege at Vanderbiit University. Collaborating with Dr. Janet Allen,

a reading specialist from University of Central Florida, this team of
researchers successfully field-tested the adaptive technology algorithm
and instructional strategies that became READ 180 with thousands of
students in the Orange County, Florida Public Schools.

Hasselbring, T., & Goin, L. (2004). Literacy instruction for older struggling readers:
What is the role of technology? Reading and Writing Quarterly, 20, 123-144,

In this study of 8" graders in the Los Angeles Unified School District,
published in Reading Improvement, two years of SAT-9 Reading and
Language Arts scores were analyzed for READ 180 students and for
a matched comparison group similar in gender, ethnicity, language R AGRIG
proficiency, and pretest SAT-9 reading scores. Results showed that HAPROVERAENT
READ 180 students made significant growth of over three normal curve
equivalents (NCEs) in Reading and almost two NCEs in Language Arts
on the SAT-9, while the comparison group lost ground in both Reading
and Language Arts. Importantly, disaggregated data for limited English
proficient students demonstrated that their gains were essentially
identical to those of the group of READ 180 students at large.

Nimred Heond o de Wabg o By

Papalewis, R. {2004). Struggling middle school readers: Successful, accelerating
Intervention. Reading Improvement, 41(1}), 24-37.

Although the Council of Great City Schools does not endorse programs, this

: respected organization partnered with Scholastic to conduct the first farge-scale trial of
Councll of the READ 180, This study decumented the positive impact of READ 180 with students in
Great City Schools Boston, Dallas, and Houston and led to recommendations on effective implementation.

READ I80: A Decade of Proven Effectiveness: Executive Review, 2010 5



Experience in 15,000
Classrooms Across the Country
Tells the Real Story of Results

he following district leaders tell the story of READ 180’s effectiveness far better than any
report ever could, Feel free to contact them to hear about how they were able to
implement READ 180 to ensure the quantifiable gains in achievement in their districts.

m Northeast

BETHLEHEM AREA SCHOOL DISTRICT, PA
Kathy Bast, Coordinator, Literacy/ELA, K-12
(610) 861-0500 ext 60056

kbast@bethsd.org

BRENTWOQOD UNION FREE SCHOOL DISTRICT, NY

Ann Palmer, Director, English Language Arts
(631) 434-2241
apalmer@bufsd.org

Southeast

CAMDEN CITY PUBLIC SCHOOLS, NJ

Andrea Gonzales Kirwin, Assistant Superintendent
{856) 966-2081
akirwin@camden.k12.nj.us

CHICOPEE PUBLIC SCHOOLS, MA
Rick Rege, Superintendent

{413) 594-3410
rrege@chicopee.mec.edu

HOLYOKE PUBLIC SCHOOLS, MA

Lynn Laloie, District Academic Coordinator
(413) 493-1608

llajoie@hps.holyoke.ma.us

CHESAPEAKE PUBLIC SCHOOLS, VA

Robert Shirley, Supervisor, Secondary
Language Arts

(757 5470153

shirlrce@cps.k12.va.us

DUVAL COUNTY PUBLIC SCHOOLS, FL

Ed Pratt Dannals, Superintendent
{904) 390-2115
prattdanne@duvalschools.org

Looking for a site even closer to home?

MEMPHIS CITY SCHOOLS, TN

Irving Hamer, Deputly Superintendent
{901) 416-5800

hameri@mcskl12.net

SEMINOLE COUNTY PUBLIC SCHOOLS, FL
Dr. Bill Vogel, Superintendent

(407) 320-0004

bill_vogel@scps.k12.fl.us

Please call us at 1-800-387-1437 so we can connect you to a READ 180 site near you,




= Midwest

ANN ARBOR PUBLIC SCHOOLS, MI

Chuck Hatt, Coordinator, Literacy and
Social Studies Instruction

(734) 994-2361

hatt@aaps.k12,mi.us

GREEN BAY PUBLIC SCHOOLS, WI

Jerry Wieland, Director of Special Education
(920) 448-2081
jwieland@greenbay. k12 wi.us

» Southwest

JEFFERSON COUNTY SCHOOL DISTRICT, CO
Debbie Backus, Chief Academic Officer
(303) 982-6621

dbackus@jeffco.kl2.co.us

Cindy Hernandez, School Improvement Specialist
(303) 982-6840
chernandez@jeffco.k12.co.us

ST. PAUL PUBLIC SCHOOLS, MN
Valeria Silva, Chief Academic Officer
(651) 7678139
valeria.silva@spps.org

CYPRESS-FAIRBANKS INDEPENDENT SCHOOL
DISTRICT, TX

Linda Macias, Assistant Superintendent,
Elementary Instruction

(281) 8974118

linda.macias@cfisd.net

EAST BATON ROUGE PARISH SCHOOL
SYSTEM, LA

Herman Brister, Assistant Superintendent
(225) 922-5595
hbrister@ebrschools.org

» West

MIDLAND INDEPENDENT SCHOOL DISTRICT, TX

Sylvia Garza, Assistant Superintendent,
Currictlum and Instruction

(432) 689-1092

sylviag@midlaudisd.net

PHOENIX UNION HIGH SCHOOQL DISTRICT, AZ

Dr. Deborah Gonzalez, Assistant Superintendent,
Instruction and Accountability

(602) 271-3100

dgonzalez@phxhs.kl2.az.us

RECOVERY SCHOOL DISTRICT, NEW ORLEANS, LA

Paul Vallas, Superintendent
(504} 373-6200 exT 20016
paul.vallas@rsia.net

CLARK COUNTY SCHOOL DISTRICT, NV
Beth Howe, Executive Director,

Student Support Services
(702) 7995413
beth_howe®interact.cesd.uet

MORENGC VALLEY UNIFIED SCHOOL DISTRICT, CA

Kim Kruger, Director, Secondary Curriculum
(951) 571-7536
kkruger@mvusd.k12.ca.us

MURRIETA VALLEY UNIFIED SCHOOL DISTRICT, CA

Char Gollogly, Director, Curriculum & Instruction
(951) 696-1600 x 1209
cgollogly@murrietakl2.ca.us

NAPA VALLEY UNIFIED SCHOOL DISTRICT, CA
Laura Ryan, Administrator, Intervention
& Assessinent
(707) 253-3500
Iryan@nvusd.kl2.ca.us

SWEETWATER UNION HIGH SCHOOL
DISTRICT, CA
Michelle Sturm-Gonzalez, District
READ 180 Facilitator
Barbara Howe, District READ 180 Facilitator
(619) 407-6300
michelie.sturm-gonzalez@suhsd k12.ca.us
barbara.howe@suhsd.k12.ca.us

READ 180: A Decade of Proven Effectiveness: Executive Review, 2010 7



The key to getting great results?
Great implementation.

othing worth doing is easy. And nothing is more worth doing than embarking on a
serious, district-wide literacy improvement effort. Research indicates this investment
can pay back many times over in the form of improved performance on state tests,
reduced dropout rates, and accelerating students out of special education to general education.

Eleven years of partnering with districts in this critical work has taught us that
implementation is critical. While many literacy improvement initiatives begin with a
passionate desire to improve the skills and lives of students, they cannot end there. Initiatives
have to be followed up with a strong commitment from the top to implement with fidelity.

Experience in 15,000 classrooms across the country has given Scholastic unique insight
into what works and, just as importantly, what doesn’t. This experience has been distilled into
a framework called the Managing Achievement Protocol, or MAP. The MAP is designed to
facilitate discussion, early in the process, between Scholastic and district leadership, and
to inform a fully developed implementation plan.

Five Key Success Factors . . .

MECHOLASTIC

EDUCATI!
SERVICES

: A Commitment. A Strong Team, A Plan.

Effective Program Launch and Training to
Lay a Foundation for Success

Managing Achleverment Proteco) . s
Manggig Actievement Feots Ongoing, Collaborative Support to Improve

' Classroom Teaching Practices
Implementation Manning Workbook

Ongoing Implementation Progress Monitoring,
Data Analysis, and Reporting

. Defined Capacity Building Plan for Long-Term
Literacy Improvement.




THE READ 180

PERFORMANCE
PLEDGE

When implemented with fidelity, the majority of students
will break the cycle of failure and show
significant growth in reading, as measured by Lexiles:
Successful implementation of READ 180
is a shared responsibility.

For an overview of the responsibilities of
Scholastic and its district partners, visit

www.scholastic.com/read180/performancepledge.




www.scholastic.com/read180

America’s most innovative program offers the rigor and relevance

teachers need to address the Common Core Standards

with struggling readers.

FSM 0310




Oklabhoma
Kiefer High School

Team

ELSA FOSTER

Teacher
Phone: 918-321-3533
Email; efoster@kiefer.k12.0k.us

Added date: 05/12/2010

TAMMY HIXON

Project Manager/Turnaround Officer
Phone: 918-321-5444

Email: thixon@kiefer. k12 .ok.us
Added date: 05/12/2010

GAYLA JOHNSON

District Staff

Phone: 918-321-3421

Email: gjohnson@kieferk12.ok.us
Added date: 05/12/2010

SHIRLEY LASTINGER

Teacher
Phone: 918-321-4440
Email; slastinger@kiefer.k12.0k.us

Added date: 05/12/2010

JULIE MATHIS

Community Leader

Phone: 918-706-3899

Email: julie.mathis@wiliiams.com
Added date; 05/12/2010

MIKE MCCORMICK



Principal

Phone: 918-321-3533

Email: mmccormick@kiefer.k12.0k.us
Added date: 05/12/2010

GAYLE MCKENZIE

Teacher

Phone: 918-321-3533

Email: gmckenzie@kiefer.k12,ok.us

Added date: 05/12/2010

DONALD MURRELL

District Staff

Phone: 918-321-5444

Email: dmurreli@kiefer.k12.0k.us
Added date: 05/20/2010

MARY MURRELL

Superintendent

Phone: 918-321-3421

Email: mmurrell@kiefer.k12.ok.us
Added date: 05/12/2010

KRISTY RAMEY

Parent

Phone: 918-704-5950

Email; kristyramey@yahoo.com

Added date: 05/12/2010

TRENA THOMPSON

Teacher

Phene: 918-321-4440

Email: tthompson@kiefer.k12.0k.us

Added date: 05/12/2010



Table 3: _Plofess1onal Development Outline

December:2010 -

April 2010

May 2010

* The Pearson Educational Consultant will meet with district administrators
to determine project goals and best courseware implementation (1 on-site day)

# Teachers will work closely with a Pearson Educational Consultant to evaluate curriculum,
build classes, enter students, and undertand how to monitor student
progress (1 on—site day)

* Teachers w111 lealn to view and 1nte1pret students data and

_ 1epolts (1 on- 51te day)

* Review Question and Answer session: Teachels will w01k w1th a Pearson
Educational Consultant to review site set-up and answer specific
guestions (3 remote sessions, 2 hours each)

District update meeting: The Lducational Consultant will meet with district personnel
to 1ev1ew 51te status and 1mp1ementat10n update (1 1emote sess1on, 2 hours each)

>

3 Lab ManagelfLead Toache1 Update session: Lab managers and 1ead teachers
will participate in a conference call with the Pearson Educational Consultant
to dlscuss site status and answer questlons (3 remote sesslons, 2 hours each)

¥ Lab Manager/Lead Teacher Update session: Lab managers and lead teachers
will participate in a conference call with the Pearson Educational Consul tant
to discuss site status and answer questions (3 remote sessions, 2 hours each)
¥ District update meeting: The Educational Consultant will meet with district personnel
to 1ev1ew 81te status and 1mplementatlon update (1 1emote sess1on, 2 hours each)

* Mld Year Data Collectlon and Lab Observatlon The Educatlonal Consultant visits
all sites, observes lab, and collects program data (1 onsite day for every 2 sites)
District Meeting: On-site meeting with Educational Consultant and district
administrators to go over initial findings from site visits. (1/2 day on-site)

* Mid Year Program Summary: The Pearson Educational Consultant will create

a program summary that will contain individual site data, current issues,

and recommendations Tor further implementation. (6 remote hours per 100

students to complete the report and 1 2-hour remote session to

dlssemlnate data to dlstllct staff)

%

* Reflesher or new teachel t1a1n1ng The Educat10na1 Consultant w111 p1ov1de a 1efiesher
oourse O new teacher_tlalnrng as necessaly (1 on51te day f01_evely 12 pa1t101pants)

* Lab Manager/Lead Teacher Update session: Lab managers and lead teachers
will participate in a conference call with the Pearson Educational Consultant
to dlscuss 31te status and answer questlons (3 1emote se831ons, 2 hours each)

¥ Lab Managelflead Teacher Update session: Lab managers and lead teachers

will participate in a conference call with the Pearson Educational Consultant

to discuss site status and answer questions {3 remote sessions, 2 hours each)

District update meeting: The Educational Consultant will meet with district personnel to
rev1ew s1te status and 1mp1ementat10n update (1 1emote 59331on, 2 hou1s each)_

¥

* Lab Manager/Lead Teache1 Update session: Lab managers and lead teachers
will participate in a conference call with the Pearson Educational Consul tant
to_dlsouss s1te status and answer questlons (3 remote_ses51ons,_2 hours each) _

End of Year Data Collectlon and Lab Obselvatlon The Educational Consultant
visits all sites, observes lab, and collects program data (1 onsite dayfor every 2 sites)
* District Meeting: On-site meeting with Educational Consultant and district

administrators to go over initial findings from site visits. (1/2 day on-site)

End of Year Program Summary: The Pearson Educational Consultant will create

a program summary that will contain individual site data, current issues,

and recommendations for further implementation. (6 remote hours per 100

students to complete the report and 1 2-hour remote session to

disseminate data to district staff)

*

s




Principal Training. In addition to participating in all district and site-level training alongside teachers,
principals will also receive intensive training geared specifically toward the roles of an administrator.
Describe training for principals, including any state-provided training, district training, workshops for

administraiors, elc.

NovaNET Training. Contact your Pearson Account Executive for more information on what workshops will be included in the
trafning package thaf you will purchase. The workshops outfined here are suggestions.

Teacher Training. Tit/e will include comprehensive professional development for all teachers at each
impacted school site. Prior to the implementation of the selected online curriculum, all participating
teachers and staff will attend a full-day training program that teaches them how to use the program. The
training plan outlined in Table 3 will prepare Title teachers to effectively teach using the online
courseware and take advantage of all instructional features. Titfe teachers will also have on-demand
access to NovaNET training modules on a secure website, which they can access as needed. These
modules provide basic overviews of courseware usage and oversight. Also, pre-scheduled live webinars
will also be available for teachers at no additional charge. All Zitle teachers will be required to complete
at least one training module or attend one webinar a month,

Table 3: Professiona! Develo ment OutIme
ZAugust:2010:: & A AR e e :
* The Pearson Educatlona[ Consu!tant w1ll meet w;th dlstnct admmlstrators to determme pr0_|ect
goals and best courseware implementation ( 1 on-site day)
*  Teachers will work closely with a Pearson Educational Consultant fo evaluate curriculum, build
classes, enter students, and understand how to monitor student progress (1 on-site day)
*  Teachers will learn to view and interpret studenis data and reports (1 on-site day)

Review Question and Answer session; Teachers w:il work w:th a Pearson Educauonai Consu]tant
to review site set-up and answer specific questions. (3 remote sessions, 2 hours each)

*  District update meeting: The Educational Consultant will meet with district personnel to review
site status and implementation update. (1 remote session, 2 hours each)

= Lab Manger/[.ead T eacher Update session: Lab managers and lead teachers wﬂl pammpate ina
conference call with the Pearson Educational Consultant to discuss site status and answer
questions (3 remote sessions, 2 howrs each)

= Lab MangerfLead Teacher Update session: Lab managers and iead teachers w1ll partiClpate ina
conference call with the Pearson Educational Consultant fo discuss site status and answer
questions {3 remote sessions, 2 hours each)

*  District update meeting: Tie Educational Consultant will meet with district personnel to review
site status and implementation update. (1 remote session, 2 hours each)

“Decembér-2010. R e : o Eoin R - o

»  Mid Year Data Col!echon and Lab Observanon The Educatlona! Consu!tant vnszts alf sites,
observes lab, and collects program data (1 onsite day for every 2 sites)

*  District Meeting: Ou-site meeting with Educational Consultant and district administrators to go
over initial findings from site visits. (1/2 day on-site) _

*  Mid Year Program Summary: The Pearson Educational Consultant will create a program summary
that will contain individual site data, current issues, and recommendations for further
implementation. (6 remote hours per 100 students to compiete the report and 1 2-hour remote
session to disseminate data fo district staff)

19



PEARSON

“January 2010 e T S N ; Ly ;. R
=  Refresher or new teacher !rammg The Educauona! Consultant w:ll prov;dc a ref‘resher course or

new teacher training as necessary. (! onsite day for every 12 participants)

= Lab Mangcr/Lead Teachcr Update session: Lab managers and lead tcachers will pamclpate ina
conference call with the Pearson Educational Consulant to discuss site status and answer
questions (3 remote sessions, 2 hours each)

= Lab Mangerchad Tcacher Update session: Lab managers and iead tcachcrs w1]i pamcnpate ina
conference call with the Pearson Educational Consuliant to discuss site status and answer
questions (3 remote sessions, 2 hours each)

v District update meeting: The Educational Consultant will meet with district personnel to review
site status and implementation update. (1 remote session, 2 hours each)

CApril-2010 R T L b e B e
»  Lab MangcrfLead Teacher Update session: Lab managers and lead teachers will pamc;pate ina
conference call with the Pearson Educational Consuitant to discuss site status and answer

questions (3 remote sessions, 2 hours each)

‘May2010 R =

n End of Year Data Collect:on and Lab Observation: The Educational Consultant visits all sites,

observes lab, and collects program data (1 onsite day for every 2 sites)

*  District Meeting: On-site meeting with Educational Consultant and district administrators to go

over initial findings from site visits. (1/2 day on-site)

*  End of Year Program Summary: The Pearson Educational Consultant will create a program
=== summary that will contain individual site data, current issues, and recoinmendations for future
implementation. {6 remote hours per 100 students to complete the report and 1 2-hour remote
session to disseminate data to district staff)

A dd_itlona' ﬂrofessmnal Development Your apphcatlon will be much stmnger if; you mcorporate addmonal professmn

malt-groip ;nstruchon L
‘Strateqies-for.ELE. sludenls

(2) COMPREHENSIVE INSTRUCTIONAL REFORM STRATEGIES
NovaNET. This Pearson sample narrative focuses on implementing NovaNET as one aspect of a comprehensive Transformation
model. Be sure to also discuss all reforms and sirategies that will be implemented in your Transformation modet sites. Contact
your Pearson Account Executive for assistance with planning your NovaNE T implementation or for budget and pricing assistance.

USE DATA TO IDENTIFY AND IMPLEMENT AN INSTRUCTIONAL PROGRAM THAT IS RESEARCH-
BASED AND VERTICALLY ALIGNED FROM ONE GRADE TO THE NEXT AS WELL AS ALIGNED WITH

STATE ACADEMIC STANDARDS

Program Overview. The Tit/e planning committee reviewed several technology-based programs to be
used in turnaround efforts for all Title secondary schools. Expand on the process used to evaluate
programs. The committee found NovaNET to be the best match to student, teacher, and administrator
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READ 180 PROFESSIONAL DEVELOPMENT

implementation Training involves two days of carefully designed in-person training to assist teachers,
reading and literacy specialists on how to implement the READ 180 Instructional Model, teach research-
based practices for daily reading, writing, and vocabulary instruction, Training wiil involve strategies to
manage the classroom effectively and use report data to monitor progress and individualize instruction.
Both days provide a combination of information and interactive activities designed to provide instructional
strategies, hands-on experience, and practical suggestions for using READ 180 with confidence. All
teachers will receive invaluable resources as core tools for the in-person READ 180 implementation
trainings.

Implementation Training Day 1

Objectives

m Understand the READ 180 Instructional Model.

m Deliver Whole-Group Instruction to Build Skills and Meet Standards.
m Practice Strategies for Small-Group Differentiated [nstruction.

m Setup and Maintain an Independent and Modeled Reading Program.
| Create the Physical and Effective Classroom Community of Leamers,
m Maximize the READ 180 Software.

Follow-up Implementation Training Day 2

Objectives

m Reflect on experiences to date.

m Review Classroom Management and Goal Setting.
W Practice Modeled and Independent Reading.

m Troubleshoot and learn advanced technology.

m Use Data to Inform Instruction.

The Ongoing Professional Development support begins with an online, and in-person professional
development course designed fo instruct, reinforce, and provide oplimal approaches to managing the
READ 180 classroom.

This course begins with a focus on understanding the failure cycle that the struggling reader experiences,
and learning how fo use READ 180 as a mofivator to stop that cycle. The course includes information on
how to get starled and manage a READ 180 classroom, as well video modeling of research-based teaching
techniques, guidelines for using the Software, and instruction on how to use READ 180 assessment tools
to differentiate instruction. Throughout this course, teachers will learn how to use READ 180 materials to
provide systematic, explicit instruction in phonics, fluency, vocabulary, comprehension, and writing to meet
state standards and to raise student achievement in reading. Teachers will receive all the resources they
need to apply modeled strategies in their classrooms right away.

Course QOutline:

Course Introduction
Session 1 - Keynote: Dr. Ted Hasselbring - describes what to expect in the course and how READ 180
addresses the needs of struggling readers.

Getting Started with READ 180
Session 2 - discusses how o motivate your students and help them avoid the cycle of failure. It also
discusses how to group, teach, and assess students using the READ 180 Instructional Model.

Whole- and Small-Group Instruction: The Five Elements of Reading
Session 3 - acquaints you with the essential elements of reading and discusses how to teach them
during Whole- and Small-Group Instruction.




Whole- and Smail-Group Instruction: Writing and Grammar
Session 4 - explains how fo teach and assess process-based writing.

READ 180 Topic Software
Session 5 - shows how to maximize the benefits of the READ 180 Software to increase your students’
success.

Modeled and Independent Reading
Session 6 - explains how to match students to leveled, age-appropriate books and hold them
accountable for their reading.

Assessing, Reporting, and Data-Driven Instruction
Session 7 - focuses on how to analyze READ 180 data to guide instruction, grouping, and grading in
addition to informing parents and administrators of student progress.

The second phase of Ongoing Professional Deveiopment Support involves half-day seminars that combine
a research foundation with interactive aclivities designed to take teachers to the next level of success with
READ 180. These seminars present the content knowledge and skills that teachers will develop through
completion of the series.

READ 180 Professional Development Seminars Topics (fee-based):

Decoding Strategies for READ 180 Students

* To dislinguish early decoding skills and strategies from advanced decoding.

* To analyze READ 180 reports to help plan individualized and small-group decoding instruction.

* To explore how READ 180 Software, Audiobooks, and teacher-directed instruction help students develop
fluency.

Developing Independent Readers in the READ 180 Classroom

* To leam how to motivate students to develop skill and preference in choosing Paperbacks and
Audiobooks.

* To identify stralegies to manage and support your developing independent readers,

* To assess student reading success during and after Medeled and Independent Reading.

Motivating the READ 180 Student

* To develop a deeper understanding of the research on motivation as it refates to the struggling reader.

* To refine current classroom practices and the learning environment to ensure students are engaged and
accountable for their own growth.

* To develop a plan for incorporating motivational activities into the READ 180 classroom.

Strategic Comprehension and Vocabulary Instruction in READ 180

* To learn before, during, and after reading strategies for teaching comprehension and vocabuiary.
+ To recognize the relationship between vocabulary and comprehension.

+ To learn guidelines for effective vocabulary instruction.

Test-Taking Strategies for the READ 180 Classroom

* To develop a plan to provide regular practice of test-taking strategies for SR} and standard|zed tests, as
well as content-course tests,

* To practice key test-taking strategies to help students achieve higher test scores.

» To examing and practice strategies that will help students respond to writing prompts successfully,
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Using READ 180 Data to Differentiate Instruction

* To establish working definitions of data and differentiated instruction.

* To enhance understanding of the role of assessment and instruction in READ 180.
* To practice making instructional decisions using key reports.

Using SRl and the Lexile Framework®Effectively with READ 180

* To confirm and deepen your understanding of the Lexile Framework.

* To acquire new and practical strategies for pre- and post-administration of SRI.

* To learn how to use SRl reports o differentiate instruction and to create conferencing opportunities to
increase student motivation.

Writing in the Service of Reading for the READ 180 Classroom

* To practice using READ 180 materials to facilitate writing instruction in whole and small groups.
* To gain a deeper understanding of how to support the writing process in READ 180.

* To lean to use assessment, conferencing, and READ 180 reports as scaffolded tools for writing
instruction,

READ 180 Classroom Visits and Coaching Services, fee-based, are the third phase of on-going professional
development. Both services are conducted by Scholastic’s consultants. READ 180 Classroom Visits are designed
to gather informal data and information on the implementation level and instruction of the READ 180 classrooms.
Scholastic will communicate classroom teacher concems, comments and questions as related to the
implementation and instruction of READ 180, provide specific suggestions and recommendations fo the READ
180 classroom teacher, identify possible needs for coaching services and/or additional professional development.
The consultant will provide the district with a District READ 180 implementation Reporl. The READ 180
Implementation Report is designed to communicate:

 The current implementation level of the READ 180 program
Participation opportunity of students in all aspects of the READ 180 program
Participation in all components of the READ 180 program
Improvements the district or school can make to support the READ 180 teacher
Additional professional development necessary to support READ 180 implementation and instructional
Relationship between quality implementation and student outcomes

The READ 180 Implementation Report includes informal data from the Classroom Visit Tool and analyzed
program data from READ 180, SR/ and Reading Counts! (classroom and campus/district level reports}

Coaching Services provide direct in-classroom support and assistance for the RFAD 180 teacher with emphasis
on fidelity to the READ 180 instructional model and improving student reading achievement. Needs will be
identified from classroom observations of instruction and teacher's comments and concems. The Scholastic
Consultant will work with the classroom teachers fo:

e Establish the appropriate implementation of the READ 180 program

«  Assist with monitoring student reading progress

» Provide recommendations on the use of instructional materials, using SAM reports, classroom
organization and management
Provide specific suggestions in relation to instruction and implementation of READ 180
Model Instructional Routines and Best Praclices for READ 180
Develop Action Steps
Review and Reflect



Phase four involves a blend of online fearning and face-to face training. Scholastic Red courses are
grounded in research-based, validated instructional practices. Graduate level online reading courses help
teachers continue and deepen their professional development. These courses provide targeted training in
differentiating instruction and increasing reading achievement for ali students.

For each course, teachers receive:

o hundreds of classroom-tested lesson plans, graphic organizers, classroom management tools and
student reproducibles. All materials can be printed and stored in the Scholastic Red Teacher
Handbook,

» printable ideas and activities for working with English Language Development/English Language
Learners, special education students, and gifted and talented students.

» instructions on using skills and strategies with alignment to state standards. Detailed correlations
are provided in each course.

Scholastic Red Facilitated Online Reading Courses, fee-based, include:

Middle School Literacy: Improving Text Comprehension
* On completing this course, feachers will be able to:

» assess middle-school students for the purpose of matching them to texts and making strategic
decisions about instruction.

e guide students at all reading levels to get meaning from text through building background
knowledge, using targeted reading strategies, and applying content-related writing techniques.

» provide expiicit slralegy instruction to increase students' comprehension during the reading of
fiction and nonfiction, including textbooks.

 enable sludents at all reading levels to understand content-related vocabulary.

» establish schedules and routines for working with students in small groups or individually, including
solutions for struggling readers.

» implement lesson plans and resources that target the needs of middle school readers.

Improving Decoding Skills and Strategies
On completing this course, teachers will be able to:

« explain the role of decoding in intermediate grades reading instruction and distinguish early
decoding (grades K-2) from advanced decoding (grades 3-8).

* use assessment fools to screen for early decoding deficiencies, diagnose decoding needs, and
check for progress in decoding proficiency.

« identify the six characteristics of effective phonics instruction and incorporate them into daily
phonics lessons.

 analyze the six syllable types in words—open, closed, r-controlled, consonant + fe, vowel team,
and silent e—and determine the best techniques for teaching them.

» recognize morphemes—such as prefixes, suffixes, and roots—and teach students how to use them
to decode and define unfamiliar multisyllabic words.

 design an effective decoding program to meet the needs of all their students.
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mproving Fluency
On completing this course, teachers will be able to:

» explain the importance of fluency in reading comprehension, define the three characteristics of
fluent reading—speed, accuracy, and prosody, and assess and interpret timed oral fluency tests.

* provide direct fluency instruction and feedback by modeling fluent reading, teaching phrase-cue
boundaries in fext, and using oral recitation lessons.

* support students’ oral reading with small-group, fluency-building techniques, including partner
reading, paired repeated readings, echo readings, choral readings, and Reader's Thealer.

o provide ample, independent fluency-building practice through independent repeated readings,
speed drills, and audiobooks, and help students seif-monitor their progress.

* incorporate fluency instruction into classroom schedules and routines, set-up a fluency corner, and
create materials fo meet the fluency needs of students at differing levels of reading proficiency.
Strategies for Teaching Striving Readers
On compieting this course, teachers will be able to:

o Understand the needs of striving readers and your role in working with your colleagues {o meet
these needs.

* Identify the barriers to adolescent reading proficiency and understand how intensive reading
intervention programs can significantly raise striving readers’ achievement levels.

» Use literacy assessments and student data to differentiate instruction based on students’ levels of
reading proficiency.

o Teach strategically, using methods derived from research for building background knowledge in the
content areas, implementing effective word-study instruction, incorporating fluency practice into the
content areas, and building academic vocabulary.

* Be aproductive member of a teacher sludy group focused on improving students’ reading levels
and achievement.

* Integrate frequent, varied and engaging opportunities for all students, including striving readers,
English language leamers and special education students, to participate in literacy activities.

» Select appropriate reading material for students.

« Use technology effectively to support literacy instruction.

»  Monitor students’ progress using formal and informal assessments.

»  Work collaboralively with school leaders and literacy coaches to improve literacy outcomes.

Ancillary Support and Training

District and Campus Leadership is an essential component of a success implementation of READ 180, Qur goal is o ensure that
leadership has an overview of all the tools and sirategies necessary to implement READ 180 successfully and to help sludents in
their reading abilities. A half-day of in-person leadership training for district and campus administrators provides all lhe resources
and information necessary to implement READ 180 effectively. Each parlicipant will receive a READ 180 Leadership
Implementation Guide, Implementation DVD and Placement, Assessment Reporting Guide in order to learn how the components
of READ 180 work together to provide instruction and address individual needs for all students

Administrative Leadership Training

Objectives

m Understand the READ 180 Research Base and Instructional Model.

m Explore the Role of the Principal and Literacy Leader in READ 180 schools.

5 v.1



B Review the READ 180 Logic Mode! to provide a conceptual overview of how READ 180 is intended to
work, the resources required to make it effective, and the outcomes that are expected for students to
achieve.

B Align READ 180 to Curriculum Standards and Standardized Tests.

m Review the diagnostic reports for continuous assessment, placement, and monitoring.

Scholastic customizes certified Technical training for technology support, This training course provides all
of the information needed for the technology support staff to become proficient in supporting the needs of
READ 180 classrooms and builds upon knowledge with hands-on lab work, question and answers
sessions, and advanced trouble-shoofing and analysis. It is customized to meet the needs of the district
and technology technicians,

Technology Support and Certified Technical Training, fee-based,

Topics:
® Understanding the READ 180 Program and the technology component of the instructional model.

® Understanding Network Environments for READ 180.

m Overview of the Scholastic Management Suite and Scholastic Achievement Manager.
m Using the READ 180 Software.

m Understanding the File Architecture.

W Troubleshooting.



_Kiefer Public Schools Implementation Calendar

- Plannmg Phase

- People/ -~
=Locations .

Deiermlne number of Schools Classmoms and Teachers ¥

schools
Schedule Trainings August Central Office
Secure or schedule appropriate hardware, August Facilities & District Technicians
technology needs, and materials
List of Schools and Addresses for Shipping August Central Office
Ship READ 180 Malerials August Scholastic
Confirm master schedule for READ 180 August Central Office and Principals
Select READ 1 80 teachers August Pnnmpals

.lnstall READ 1 80 Soﬁware

. Dlslnct Techs

Install SAM for Administrators Access ASAP District Tech
Teacher Implementation Training: Day 1 (New 8..08
Teachers)

Admmlslrators

VLeadershlp TrammgiData AnaIyS|s

Teacher Imblementallon Tramlng READ 180
RED Course

All teachers reglstered for Onlzne Course

RED Course

"Ongomg Professional Development Tk /B E—

Quarterly Data CheckPoint and Reporting

End of

Semester

READ 180 Coordinator

.Ongomg Professmnal Development READ 180:. |
RED Course

Quarterly Data CheckPoint and Reporting

End of

READ 180 Coordinator

____-Ciassroom Phase Q4

Ql__J_a_rte_r_

.Ongomg Professional DeveIOpment READ 180
RED Course

Export and aggregate Data

May/June

Scholastic IC Julie Grimm

READ 180 (_;o_ordinator

Check-in for End-of-Year Planning

May/June

End-of-Year Data CheckPoint and Reporting:

June S
Summative Data Collection & Presentation READ 180 Coordinator
Pack & secure READ 180 materials June Teachers
Reorder missing/damaged/new materials June READ 180 Coordinator
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Implementation Planning Meeting 2010-2011

June

READ 180
Coordinator/Scholastic
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Job Description
Turnaround Officer

The Turnaround Officer will be dedicated to the success of the Kiefer High School SIG
Transformation Project. The Turnaround Officer will strengthen local transformation
efforts by providing the environment, processes, and support to help Kiefer High School
produce significant short term gains in student achievement. The Turnaround Officer
will be involved in the transformation effort from inception through implementation,
providing mentorship and support to the principal, superintendent, and instructional staff
helping to establish effective transformation practices.

The Turnaround Officer will work with the Oklahoma State Departinent of Education and
other partners to ensure the success of the Kiefer High School SIG Transformation
Project.

Responsibilities:

*Responsible for the day-today management of the reform efforts for the Kiefer High
School SIG Transformation Project

*Coordinate and communicate with the Oklahoma State Department of Education
*Coordinate with appropriate personnel on the use of data to identify and implement an
instructional program that is rescarch-based and vertically aligned from one grade to the
next as well as aligned with State academic standards;

*Promote the continuous use of student data (such as from formative, interim, and
summative assessments) to inform and differentiate instruction in order to meet the
academic needs of individual students;

*Document and participate in the required ninety (90) minutes of protected collaboration
time per week for each teacher to work in professional learning communities;
*Coordinate with the principal and superintendent to provide high quality job embedded
professional development including five days of site based training as well as a five (5)
day teacher academy or institute for each teacher

¢Coordinate with the principal and superintendent to establish schedules and implement
strategies that provide increased learning time; and

*Work with the Parent/Community Liaison to provide appropriate social-emotional and
community-oriented services.

Desired Qualifications and Skills:
Education: Bachelors Degree in Education
Experience:
» Atleast 5 years successful educational experience

« Assessment/evaluation experience
o Skills:



Collaborative nature, including strong interpersonat skills

Ability to quickly build trust

Project management skills, including the demonstrated ability to
problem solve effectively and efficiently, and to resolve
organizational roadblocks

Results-oriented with demonstrated ability to self-motivate and to
work independently

Outstanding oral and written skills

Understanding of federal accountability/intervention requirements



Kiefer Public Schools
Job Description
Department Chair
$750.00 Award

Coordinate alignment within department of current course offerings
Facilitate the creation and updating of scope and sequence with standards

Help facilitate support for department members in the development of curriculum and
instruction

Facilitate selection of instructional materials and textbooks

Provide support for new teachers

Facilitate orientation for new teachers as to school/district processes and procedures
Chair regularly scheduled department meetings

Serve as a communication liaison between departinent and administration

Qualifications

Proven subject arca expertise
Evidence of leadership and organizational skills

Participation in professional development



Job Description
Parent/Community Liaison

The Parent/Community Liaison will work under the supefvision of the
Superintendent of Schools and the High School Principal.

This position requires working to increase and improve parent/family and
community involvement at Kiefer High School. The Parent/Community Liaison
will train parents and provide information in order to encourage communication
with parents/families and the community.

Functions and Responsibilities:

«Serve as a liaison between the school and the parents and families of the
school.

o Attend monthly meetings and attend professional development in connection
with the Kiefer High School SIG Transformation Project.

* Deliver training to the parents and community.

» Attend school and community meetings.

» Make personal contact with parents to encourage parental engagement.

» Provide information to parents/families in order to improve home-school
communication.

» Work with the superintendent, principal, and turnaround officer to prepare
progress reports and provide information to the district.

» Work with the principal to investigate complaints from parents/families and the
community.

» Perform related duties as required.

Qualifications:

« Must have a master's degree in Education

* At least five years of working with parents/families and community members.

* Ability to communicate effectively both orally and in writing with parents, school,
community and district office personnel.

+Ability to train parents to use technology regarding their child’s assignments and
progress in school.



Reward Criteria for $750.00 Department Chair

Coordinate alignment within department of current course offerings
Facilitate the creation and updating of scope and sequence with standards

Help facilitate support for department members in the development of curriculum and
instruction

Facilitate selection of instructional materials and textbooks
Provide support for new teachers
Facilitate orientation for new teachers as to school/district processes and procedures
Chair regularly scheduled department meetings

Serve as a communication liaison between department and administration



Reward Criteria for $5,000 Awards for Increasing Student Achievement

1. Log sheets documenting 90 minutes of collaboration time weekly.

2. Professional development documentation for required 10 additional
days training

3. Smart goals are met for students in Reading and/or Math

4. All teachers providing classroom instruction and/or extended time
intervention, i.e., before and/or after school, summer programs are
eligible for award



Appendix
Turnaround Leader (Principal) Competencies

This principal has the skills necessary to initiate dramatic change. He has a
strong desire to achieve outstanding results and is task-oriented and will ensure
actions are followed to achieve success. He is committed to motivating others
and influencing their thinking and behavior to obtain results. The principal also
can problem solve. He will analyze data to inform decisions, making clear,
logical plans that people can follow; and ensuring a strong connection between
school learning goals and classroom activity. He is self-confident, focused,
committed and self-assured despite controversy surrounding change.



