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TARGET:		
Student	Achievement	

Q:  Is Student Achievement at the center of your school? 

 

 

 

 

 

Q:  Write down 3 pieces of evidence to prove that it is or 3 
reasons/obstacles why it is not. 
	

	

	

	

	

	

	

	



2 
 

Improvement	of	Teaching	

Q:  What school structures/processes do you currently have in 
place to assist teachers in improving their craft? 

 

 

 

 

Q:  What school structures/processes would you like to have in 
place? 

 

 

 

 

Q:  What are the obstacles in the way of deploying the 
structures/process you want in place? 
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Instructional Leadership Checklist 
P
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Context for Instructional Leadership:  Is your school 
ready to work on improving instruction? 

          

Staff Relationships 

          Staff knows one another. 

          Staff supports one another when needed. 

          Staff takes a proactive interest in developing relationships. 

          There is open communication and high levels of trust across a school staff. 

          New staff are welcomed and mentored into the school community. 

          Staff respects one another and frequently share ideas and solve problems collaboratively.  

          
Collaboration 

          
Team structures are in place for groups of teachers and administrators to solve problems related 
to specific school functions. 

          
Team members are highly committed to goals, placing less priority on individual goals or 
interests when necessary. 

          Teams have specific goals and responsibilities. 

          Teams have regular meeting times when all can and do attend. 

          
Teams have access to data and information needed to make decisions. 

          
There are convenient and comfortable areas in which teams can meet. 

          
Teams have established operating norms, including an emphasis on positive reflection and 
problem solving. 

          
Sense of Purpose and Urgency  

          There is a collective responsibility among all staff toward the success of each student. 

          There is a focus on preparing students for a future in which skills and knowledge change. 

          There is a sense of urgency that improvement must occur sooner rather than later. 

          There is a commitment to provide instruction consistent with the ways the brain learns. 

          There are comprehensive sets of data indicators for student achievement. 

          
Data indicators are consistent with the core beliefs of staff in regard to a well-educated student. 

          
Each teacher sees how his or her instruction relates to the data indicators for student 
achievement. 

          
There are specific goals for student achievement. 

          
Staff conversations focus positively on student achievement and high expectations. 
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Building	Leadership	Capacity	

Q:  What leadership capacity building structures do you currently 
have in place in your organization/school? 

 

 

 

 

 

Q:  What actions are you as a teacher/leader taking to increase 
your capacity? 
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Align	Teacher	and	Administrator	selection,	
support	and	evaluation	

Q: What processes are in place in your building to recruit, retain, 
develop, and evaluate teaching professionals in your building? 

 

 

 

 

 

 

Q:  Is your current evaluation process for professionals in your 
building about compliance or collective commitment?  (Please 
explain your thinking) 
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Integrate	Literacy	and	Math	Across	All	Content	
Areas	

Q:  If I visited your building, what evidence would I see that would 
prove to me that Literacy and Math are an instructional PRIORITY 
across ALL subject areas? 

 

 

 

 

 

 

Q:  If Literacy and Math are not instructional priorities, what steps 
are necessary to make them instructional priorities? 
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Facilitate	Data‐Driven	Decision	Making	to	
Inform	Instruction	

Q:  What consistent data do you use EACH year to inform 
instruction? (Is it the right data?) 

 

 

Q:  What process do you use to analyze the data to inform 
instruction? (Is the process hardwired and effective?) 

 

 

 

Q:  How do you as the leader provide support, feedback, and 
follow‐up for accountability? (Are there too many initiatives?) 

 

 

Q:  Has the process you have used in the past to analyze data to 
inform instruction been effective? (Is there evaluative component 
to your building processes?) 
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Reflection	Activity	

	

Q:  Think about organizational leadership and instructional 
leadership. In what ways are they similar? In what ways are they 
different? 

 

 

 

 

 

 

Q:  How does the implementation of CCSS and related 
assessments bring the role of leadership to the forefront? 
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Build	Strong	Relationships	with	Students	

	

Q:  In what ways does your building develop, strengthen and 
nurture student relationships? 

 

 

 

 

 

 

 

Q:  In what ways does your building develop, strengthen and 
nurture staff relationships? 
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Possess	Depth	of	Content	Knowledge	and	Make	
it	Relevant	to	Students	

Q:  How often do teachers in your building provide relevant 
instruction for students? 

 

 

 

Q:  How often do students applying their newly acquired 
knowledge and skills to relevant tasks? 

 

 

 

Q:  Write an example of a relevant application task for each of the 
four core content areas. 
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Facilitate	Rigorous	and	Relevant	Instruction	
Based	on	How	Students	Learn	

Q:  How do you determine your students’ learning styles? 

 

 

 

Q:  What evidence do you have that teachers align how they teach 
to how their students learn? 

 

 

 

 

Q:  How do you know you are providing a Rigorous and Relevant 
instructional program for each student? 
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Demonstrate	the	Use	of	Instructional	Strategies,	
Technology	and	Best	Practices	

Q:  About what percentage of time do you spend on “textbook‐
driven” instruction? 

 

 

 

Q:  How often do your lesson plans incorporate the use of 
technology tools for learning? 

 

 

 

Q:  How do you and your colleagues identify and evaluate best 
practices in teaching and learning? 
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Use	Assessments	to	Guide	and	Differentiate	
Instruction	

Q:  How often do you administer common formative assessments 
to guide and differentiate instruction? 

 

 

Q:  How do you use the results of the common formative 
assessments? 

 

 

Q:  How do you evaluate the effectiveness of the common 
formative and summative assessments you administer? 

 

 

Q:  Do your common formative and summative assessments 
become more predictive each year? 
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Quadrant	Leadership	Practices	

Q:  List 3 Leadership Activities that you think are Quadrant “A”, 
Management Practices. 

 

 

Q:  List 3 Leadership Activities that you think are Quadrant “B”, 
Empowerment t Practices. 

 

 

Q:  List 3 Leadership Activities that you think are Quadrant “C”, 
Vision Practices. 

 

 

Q: List 3 Leadership Activities that you think are Quadrant “D”, 
Culture Practices. 
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Identify	Leadership	Practices	by	Quadrant	

Academic intervention 
Balanced assessments 
Celebrations 
Classroom walk‐throughs  
Co‐teaching/team 
teaching 
Grading 
Individualized 
professional learning 
Instructional coaching 
Instructional technology 
Leadership teams 
Mentoring 
Needs 
assessment/strategic 
planning 
Peer review of student 
work 
Personnel and budgets 
 
 
 
 
 
 
 

Policies and procedures 
Professional development 
workshops 
Professional learning 
community  
Rigor/Relevance 
Framework 
Master schedule/teacher 
assignments 
Staff Meetings 
Staff reviews and 
evaluations 
Student achievement 
data analysis 
Teacher incentives and 
rewards 
Teacher 
observations/study tours  
Vision/mission/goals
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Instructional	Leadership	Practices	

Q:  About what percentage of time do you spend on the activities 
by Quadrant? 

 

 

 

 

 

Q:  What action steps will you take to provide more Instructional 
Leadership in Quadrant “D” to empower the organization? 
 

 

 

 

 

 

 

 



17 
 

Daggett System for Effective Instruction Rubric 
 
For needs assessment and frames systems approach to increase student achievement. 
 
DSEI Element Beginning Developing Meeting Exceeding 

Organizational Leadership 
involves a mentality, structure, focus, and commitment to create the environment in which learning is optimized 

 
 
 
 
 
 
 
 
 
 
 

Create a culture 

o Expectations for 
students are low 

 
 
 
 
 
o Staff are aware of state 

and local standards 
 
 
o State tests are seen as 

finish line 
 
 
 
o Few staff are actively 

involved in individual 
student success 

 
o There is little or no 

parent involvement 
 

o Staff understand importance 
of holding high expectations 
for student success 

 
 
 
o Staff use state and local 

standards in their teaching 
 
 
o State tests are seen as a part 

of student profile 
 
 
 
o Students perceive staff are 

concerned about them 
 
 
o Parent involvement is 

encouraged 

o Reference to high 
expectations for rigor, 
relevance and 
relationships appears in 
vision and mission 
statements 

 
o Teachers  expect all 

students to meet state and 
local standards 

 
 
o Students are encouraged 

to meet or exceed 
expectations. 

 
 
o Students have a caring 

and concerned adult 
advocate 

 
o School conditions and 

personnel are welcoming 
to parents 

o All staff members, including 
bus drivers, cafeteria workers, 
custodians, and office 
personnel actively contribute to 
the mission of the school  

 
o Teachers and staff are 

committed to helping every 
student meet state and local 
standards 

 
o Every student is expected to do 

his/her best work and is 
rewarded appropriately for the 
effort 

 
o Each student has an adult 

advocate and maintains a 
personal plan for progress 

 
o Achievements of students and 

faculty are routinely celebrated 
by the district, parents, and 
community 
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DSEI Element Beginning Developing Meeting Exceeding 
 
 
 
 
 
 
 
 
 
 
 

Establish a 
shared vision 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

o Few students or parents 
are aware of the 
district/school vision 

 
o Little or no evidence of 

commitment to 
providing a rigorous 
and relevant education 
is seen in district/school 
vision 

 
 
o Little or no evidence of 

the importance of 
creating relationships 
between students, 
parents, and 
faculty/staff is seen in 
the district/school 
vision 

 
o Student achievement is 

measured solely by 
state test results 

 
 
 
 
 
o Little or no evidence of 

students’ future 
planning 

 
 
o Very little evidence of 

emphasis on learning is 
displayed in the school 

 
 
o Assessment data are 

available by request of 
faculty and staff 

o Some students and parents 
can articulate the 
district/school vision 

 
 
o Some attempt is made the 

district/school vision to 
share the importance of a 
rigorous and relevant 
education with faculty, staff, 
and students 

 
 
o The importance of creating 

relationships between 
students, parents, and 
faculty/staff is shared by 
some in the district/school 
community 

 
 
 
o State test results are an 

important focus of faculty 
and student work 

 
 
 
 
 
o Some students have a clear 

picture of their future plans 
 
 
o Some evidence of emphasis 

on learning in displays, 
posted materials, etc. 

 
 
o Assessment data are shared 

with faculty and staff 

o District/school vision is 
evident in conversations 
with students and parents 

 
o Many opportunities exist 

for faculty, staff, 
students, and parents to 
share the philosophy 
behind and importance of 
a vision of rigor and 
relevance for students 

 
o Creating meaningful 

relationships between 
students and faculty/staff 
and between 
district/school personnel 
and parents is a vision 
shared by all 

 
o A few important 

priorities are the 
common focus 
throughout school. 
(There’s a focus on 
summative, benchmark 
and formative assessment 
to describe student 
achievement. 

 
o Students understand the 

importance of a clear 
plan for the future 

 
o Evidence of emphasis on 

learning is seen in 
displays, posted 
materials, and awards 

 
o Assessment data are 

shared in ways 
understandable to parents 
and students 

o Students and parents 
understand the district/school 
vision and have a role in 
developing it 

 
o Faculty, staff, students, and 

parents come together 
periodically to review and 
strengthen the district/school 
vision of a rigorous and 
relevant education for every 
student 

 
o A foundational part of the 

district/school vision is the 
importance of establishing and 
nurturing strong relationships 
between all members of the 
school community to ensure 
student achievement 

 
o All staff, students, and parents 

focus on important priorities 
and play a role in identifying 
them. (There’s a balance 
between a focus on summative, 
benchmark and formative 
assessment to describe student 
achievement. 

 
o All students have a clear and 

ambitious plan for future 
 
 
 
o There is a system in place to 

show emphasis on learning as 
an ongoing commitment 

 
 
o Assessment data are used by 

school community to support 
vision 
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DSEI Element Beginning Developing Meeting Exceeding 
 
 
 
 
 
 
 
 
 
 
 

Align 
organizational 
structure and 

systems 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

o Processes and 
procedures often remain 
in place because of 
routine 

 
 
 
o Teachers have few 

opportunities to plan 
together 

 
 
 
 
 
o Academic departments 

operate independently 
within the school 

 
 
o Existing structures 

seldom focus on 
making instruction and 
experiences relevant to 
students 

 
o Little input from 

parents and community 
is encouraged 

 
 
 
o Many parents and 

community members 
are unfamiliar with the 
district/school vision 

 
 
 
 
o Goals and vision are 

inconsistently related 
 

o Some attempt is made to 
align systems with 
district/school vision 

 
 
 
 
o Some teachers make time to 

plan together 
 
 
 
 
 
 
o Department heads 

occasionally work and plan 
together 

 
 
 
o Some systems and 

structures are in place to 
make instruction and 
experiences relevant to 
students 

 
o Input from parents and 

community is requested on 
occasion 

 
 
o District/school vision and 

goals are available to 
parents and community  

 
 
 
 
 
o Some goals are tied  to 

district/school vision 
 

o Changes to systems and 
structures, such as the 
bell schedule, calendar, 
or looping of classes are 
made to align with 
district/school vision  

 
o Schedules are built to 

provide common 
planning time for 
teachers 

 
 
 
 
o Department heads often 

plan across disciplines to 
increase relevancy in 
content 

 
o Curriculum, instruction, 

and extracurricular 
activities focus on rigor 
and relevance 

 
o Satisfaction surveys, 

focus groups, and other 
relationship-building 
activities are conducted 
for parents and 
community 

 
o District vision for high 

expectations for rigor, 
relevance, and 
relationships is reflected 
in a variety of ways 

 
o Measurable goals, 

including building 
relationships and holding 
high expectations, are 
tied to vision 

o Systems, structures, and 
procedures are routinely 
reviewed with faculty, staff, 
students, and parents to ensure 
they promote increased student 
achievement 

 
o Small learning communities 

exist to support student 
transitions, nurture 
relationships, and allow 
teachers to work and plan 
together for rigorous and 
relevant instruction 

o District/school has 
implemented interdisciplinary 
department heads to ensure 
more real-world instruction to 
prepare students to be college 
and career ready 

o Structures are in place (e.g., 9th 
grade electives) to ensure that 
students are engaged through 
rigorous and relevant 
opportunities 

o Routine procedures are in place 
to conduct satisfaction surveys, 
focus groups, and other 
relationship-building activities 
for parents and community 

o District vision for high 
expectations for rigor, 
relevance, and relationships is 
reflected in student handbooks, 
on website, in newsletters and 
reports, at school events, and in 
parent conferences 

o Reports, including a school 
report card, are prepared and 
shared that reflect results of 
goals and learning results in 
student engagement, stretch, 
and personal skill development 
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DSEI Element Beginning Developing Meeting Exceeding 
 
 

Build leadership 
capacity 

 
 
 
 

o District/school 
leadership is top-down 
and positional 

 
 
o Aspiring leaders lack 

opportunities for 
growth 

o Some administrators are 
willing to delegate and share 
responsibilities 

 
 
o Some opportunities exist for 

aspiring leaders 

o Administrators depend 
on leadership teams for 
planning and goal-setting 

 
o Administrators share the 

belief that aspiring 
leaders are a critical 
criterion for success 

o Many opportunities are 
provided for all members of the 
school community to 
demonstrate leadership 

 
o Aspiring leaders are 

acknowledged, celebrated, and 
encouraged to establish high 
expectations for themselves 

 
 
 
 
 
 
 
 
 
 
 
 
 

Align teacher and 
administrator 

selection, support, 
evaluation 

o Staffing needs are 
determined by schedule 
and attrition 

 
 
o Little or no support is 

offered to teachers 
 
 
 
 
 
o Required annual teacher 

evaluations are 
conducted  

 
 
 
 
o Professional 

development 
opportunities are 
infrequent and/or not 
aligned to district vision 

o Some staffing needs are 
determined by school 
improvement data 

 
 
o Periodic professional 

development is offered to 
teachers 

 
 
 
 
o Annual teacher evaluations 

are conducted with some 
attempt at growth plans and 
ongoing support offered 

 
 
 
o Many professional 

development opportunities 
are aligned to district vision 

o Hiring practices are 
rigorous and related to 
district/school vision 
mission 

 
o Professional 

development is provided 
for teachers to stay 
current with latest 
content, pedagogy, 
technology 

 
o Evaluation practices are 

transparent and based on 
data from several areas 
(e.g., test scores, 
classroom practice, 
professional growth 

 
o Professional 

development is focused 
on data, technology, and 
instructional strategies to 
support district vision 

o Hard decisions about new hires 
and existing staff are based on 
student achievement data 

 
 
o Professional learning 

communities, ongoing support 
(walk-throughs, etc.), and 
mentoring of new teachers are 
aligned with strengths and 
challenges 

 
o Through collaboration with 

stakeholders, evaluation 
systems are fair, equitable, and 
aligned to student achievement 

 
 
 
o Faculty, staff, and 

administrators have input on 
creating professional 
development that supports 
district vision and advances 
rigorous and relevant learning 
for all students 



21 
 

DSEI Element Beginning Developing Meeting Exceeding 
 
 
 
 
 
 

Support decision 
making with data 

systems 

o Instructional decisions 
are based exclusively 
on data from state test 
scores 

 
 
 
 
 
 
o Little or no data beyond 

test scores are collected 
and reviewed  

o Initial steps are in place to 
use data for a variety of 
purposes, including 
measuring student progress, 
developing school 
improvement plans, and 
monitoring progress 

 
 
 
o Student work and test scores 

are used by some teachers to 
guide instructional decisions 

o A wide variety of data is 
provided to teachers in a 
format that allows them 
to make informed 
instructional decisions 
about student progress in 
literacy as well as other 
content areas 

 
 
o Additional data, beyond 

test scores, including 
student satisfaction and 
parent surveys, are 
collected and used for 
school improvement 
plans 

o Teachers and administrators 
regularly review individual and 
subgroup data (including test 
scores and student work) to 
determine trends, measure 
progress, assess amount of 
high-rigor/high-relevance 
instruction, and alignment with 
students’ goals 

 
o Administrators use multiple 

indicators to inform program, 
monitor progress, plan 
professional development, and 
increase parent involvement 
and support 

Instructional Leadership 
is directly focused on instructional effectiveness and ultimately student achievement 

 
 
 
 
 
 
 
 

Use research to 
establish urgency 

for higher 
expectations 

 
 
 
 
 
 

o Teachers know the 
value of high 
expectations for all 
students but are unsure 
how to implement 

 
o Student expectations 

and/or achievement 
targets are available for 
some subjects 

 
 
 
o There is little or no 

evidence of research-
based best practices 
being used in 
classrooms 

 

o Teachers are encouraged to 
hold high expectations for 
all students 

 
 
 
 
o There is agreement among 

teachers about student 
expectations and 
achievement targets 

 
 
 
o Evidence of best practices is 

seen in some classrooms 
and leadership actions 

 

o Specific strategies are in 
place and practiced to 
ensure high expectations 
for every student 

 
 
o Grade level academic 

and behavioral 
expectations are 
reviewed and revised 
regularly 

 
 
o Administrators and 

teachers actively research 
and implement best 
practices on an ongoing 
basis 

o Continuous support to maintain 
high expectations is offered 
through ongoing professional 
development 

 
 
 
o All students, including 

struggling students, are able to 
establish individual 
achievement targets based on 
academic and behavioral 
expectations  

 
o Administrators and teachers are 

encouraged to conduct action 
research in their areas 
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DSEI Element Beginning Developing Meeting Exceeding 
 
 
 
 
 
 
 

Align curriculum 
to standards 

o Staff knowledge about 
standards and 
standardized 
assessments is 
inconsistent 

 
o Curriculum resources 

are limited or not used 
by all teachers 

 
 
 
o Little or no integration 

between core content 
and non-core courses 
(CTE, arts, etc.) 

 
 
 
 
 

o Conversations about district 
standards and competencies 
are initiated 

 
 
 
o Some teachers have access 

to and use curriculum maps 
 
 
 
o Occasional conversations 

occur between core and 
non-core teachers to share 
instructional ideas 

 
 
 
 
 
 

o Teachers have identified 
how their instruction 
relates to district/school 
academic priorities  

 
o Teachers have input into 

development of 
curriculum maps 

 
 
 
o Professional 

development is provided 
for integration of 
academics into non-core 
areas and of applied 
skills into core courses  

 
 

o Achievement of standards is 
actively monitored and 
revised/updated as needed 

 
 
 
o  Curriculum topics are 

sequenced, assigned to grade 
level and time of year, and 
revised vertically and 
horizontally based on data 

 
o Teachers in all content areas 

deliver high-priority academic 
skills and knowledge to all 
students in their classes 

 
 
 
 
 

 
 
 
 

Integrate literacy 
and math across 
all content areas 

 
 
 
 
 
 
 
 
 

o Literacy instruction 
occurs mostly in ELA 
lessons and/or English 
classes 

 
 
o Knowledge of 

individual student 
reading levels is 
inconsistent 

 
 
o Books and other 

reading materials are 
chosen with little data 
about reading 
achievement goals 

 
 

o Students read and write in 
many of their classes 

 
 
 
 
o Some teachers rely on data 

about student reading levels 
 
 
 
o Many teachers know the 

reading levels reflected in 
textbooks and other 
instructional materials 

 
 
 
 

o Pre-reading, vocabulary, 
and post-reading 
strategies are used in all 
content areas 

 
o Standard measures of 

reading, such as Lexiles, 
are used to track reading 
achievement 

 
o Teachers know and 

address reading 
requirements for 
postsecondary 
opportunities (college, 
employment, personal)  

 
 
 

o Student literacy levels are 
measured continuously. Data 
are compared to literacy 
achievement goals of the 
school 

 
o Teachers use data to 

personalize instruction to 
accommodate different reading 
levels in the classroom 

 
o Teachers regularly use a 

variety of resources including 
school media center/library and 
internet/technology as source 
of materials to challenge all 
students appropriately 

 
o Instructional coaches are 
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o Help for struggling 

readers is dependent on 
expertise of individual 
teachers 

 
 
o Math instruction occurs 

only during “math 
time” or in math class 

 
 
o Only math teachers 

receive data about 
students’ math 
achievement  

o Math instruction 
depends heavily on 
worksheets 

 
o Students below target 

reading levels are tested and 
some reading strategies are 
shared 

 
 
o Some math reasoning 

occurs in other content areas 
 
 
 
o Many teachers have access 

to data about students’ math 
achievement  

o Some math processes are 
included in performance-
based assessments  

o Academic intervention 
services are available to 
provide additional 
reading assistance to 
struggling readers 

 
o Math reasoning is often 

integrated into other 
content areas 

 
 
 
o All teachers have 

convenient access to data 
about students’ math 
achievement 

o Students can articulate 
math processes through 
reading and writing 
strategies  

available to assist teachers in 
improving strategies related to 
reading 

 
 
o Clear, measurable goals for 

math achievement are 
understood and incorporated by 
other content areas teachers 

 
o Teachers personalize 

instruction to accommodate 
various math achievement 
levels in the classroom 

o CCSS Standards for 
Mathematical Practice are 
incorporated into other content 
areas 

 
 
 
 
 
 
 
 
 
 
 
 

o Data collection and use 
is teacher dependent 

 
 
 
o Little or no alignment 

between student 
achievement data and 
professional 
development 

 
o Data from state test 

scores are shared with 
parents 

o Some teachers use data to 
highlight gaps between 
student performance and 
student goals 

 
o Student data are often used 

to plan professional 
development 

 
 
 
o Data beyond state test 

scores are shared with 
parents 

o School collects and 
analyzes data for all 
students to determine the 
amount of high-
rigor/high-relevance 
instruction 

o Student data, including 
all subgroups, are focus 
of professional 
development 

 
o Student achievement data 

are provided to parents in 
a form they can 

o School regularly reviews data 
to develop school improvement 
plans and monitor progress 

 
 
 
o Student data (including 

quantitative and qualitative) are  
used to recognize and celebrate 
teacher and staff performance 

 
 
o School tracks trends in data 

over time, including student 
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Facilitate data-
driven decision 

making to inform 
instruction 

 
 
 
 
o Data are seldom 

considered when 
making day-to-day 
instructional decisions 

 
 
 
 
o Some teachers use 

pretesting and other data to 
individualize instruction 

understand and in 
languages other than 
English 

 
o Teachers use multiple 

indicators, including 
student work, to make 
instructional decisions to 
ensure all students reach 
their performance goals 

 
 

satisfaction and success beyond 
school, and shares information 
with parents and community 

 
o School report card data 

highlight gaps that exist 
between student performance 
and real-world expectations 

 
 

Provide 
opportunities for 

focused 
professional 

collaboration and 
growth 

o Most teachers work 
independently to learn 
and grow 

 
 
 
 
o Professional 

development programs 
aligned inconsistently 
with district/school 
mission and vision 

o Faculty occasionally review 
instructional practices and 
make modifications to 
ensure relevancy 

 
 
 
o Professional development 

programs are becoming part 
of the school culture 

o Faculty often share 
strategies  to increase 
achievement for students 
at different levels 

 
 
 
o Professional 

development programs 
provide teachers time, 
opportunities, and 
incentives to reflect 
analytically on what they 
are teaching, not 
teaching, and why  

o Faculty work in 
interdisciplinary teams to 
create learning experiences for 
all students linked to high-
priority standards that apply 
knowledge to real-world 
situations 

 
o Professional development 

programs are routinely 
evaluated and modified 
accordingly to ensure 
continuous improvement of 
teachers and increased student 
achievement 

Teaching 
is well supported in addressing the often daunting challenges of the classroom 

 
 
 
 
 
 
 
 
 
 
 

o Teachers hold varying 
levels of expectations 
for their students 

 
 
 
o Teachers cover the 

curriculum in their 
classes 

 
 
 
 
o Some teachers share 

o Many teachers understand 
that high expectations for all 
students are attained 
through rigorous and 
relevant instruction 

 
o Teachers ensure that all 

students have access to the 
general education 
curriculum 

 
 
 
o Teachers help students 

o Teachers have clear 
expectations for the level 
of rigor and relevance 
using the 
Rigor/Relevance 
Framework 

 
o Teachers take 

responsibility and 
ownership for delivering 
high-priority academic 
skills and knowledge to 
all students 

o Teachers ensure that 

o Teachers routinely provide all 
students with learning 
experiences connected to the 
world beyond school 

 
 
 
o Teachers expect the work of all 

students to be analytical in 
research papers, projects, 
demonstrations, experiments, 
and extended writing 

 
o Teachers communicate the 
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Embrace rigorous 
and relevant 

expectations for 
all students 

 
 
 
 
 
 

their expectations for 
high quality work 

know the meaning of high 
quality work 

students and parents 
understand high 
academic expectations 
and the meaning of high 
quality work 

need for high expectations for 
rigor and relevance to parents 
and community through 
newsletters, reports, school 
events, and parent conferences 

 
 
 
 
 
 

Build strong 
relationships with 

students 

o Some teachers know 
the interests of their 
students 

 
 
o Few teachers advocate 

for the interests/needs 
of students 

 
o Students move from 

grade to grade with 
little support for the  

o Transition 
 
 
 
 
 

o Teachers know their 
students’ academic interests 
and their interests outside of 
school 

 
o Some teachers advocate for 

the interests/needs of 
students 

 
 
o Some teachers review each 

student’s folder at the 
beginning of the year to aid 
in their transition 

o Teachers draw on 
students’ interests to 
design relevant lessons 

 
 
o Every student has an 

adult advocate in the 
school 

 
 
o Pupil personnel staff 

provide teachers with 
updated information on 
students 

o Students perceive staff as 
caring and concerned about 
their academic achievement 

 
 
o There is a structured 

teacher/student advocate 
program in the school 

 
 
o Teachers participate in 

structured meetings to discuss 
academic strengths and needs 
of students to better support 
them as they transition from 
grade level or school 

 
 
 
 
Possess depth of 
content 
knowledge and 
make it relevant 
to students 
 

o Most teachers are 
knowledgeable about 
their content area 

 
 
o Some teachers align  

their content with the 
Common Core State 
Standards (or state 
standards) 

o Some teachers take 
opportunities to 

o Most teachers are able to 
make their content area 
relevant to students  

 
 
o Many teachers use the 

Common Core State 
Standards (or state 
standards) as a guide for 
their instruction 

o Many teachers continue to 
increase their content 

o Teachers remain current 
with their content area 
and show the relevancy 
of it to their students 

 
o Teachers use 

interdisciplinary projects 
integrating standards in 
reading/writing/math to 
increase relevancy  

o Teachers use 
professional 

o Teachers make their content 
come alive for students and 
inspire them to dig more 
deeply into the topics 

 
o Teachers routinely meet with 

colleagues across disciplines to 
ensure rigorous and relevant 
instruction for all students 

 
o Teachers actively seek out or 

create opportunities to increase 



26 
 

DSEI Element Beginning Developing Meeting Exceeding 
increase their 
knowledge in their 
discipline or content 
area 

knowledge  organizations and 
learning communities to 
increase their knowledge 
of content and strategies 
to increase relevancy  

student achievement by 
continuing to grow in their own 
content area and in the 
pedagogy of their discipline 

 
 
 
 
 
 
 
 
 
 
 
 

Facilitate 
rigorous and 

relevant 
instruction based 
on how students 

learn 

o Many teachers focus 
their instruction at the 
middle third of their 
students 

 
o Some teachers apply 

the specific pedagogy 
of their discipline to 
their instruction 

 
 
 
o connections are rarely 

made to experiences 
outside of school  

 
o Little effort is made to 

differentiate instruction 
 
 
o Referral of students for 

intervention services is 
often sporadic 

 
 
 
 
 
 
 
 
 
 
 
 
 

o Some teachers recognize the 
various learning styles of 
their students 

 
 
o Some teachers model 

instructional strategies for 
active learning in their 
content area 

 
 
 
o Some instruction shows 

relevancy beyond school 
 
o Some teachers provide 

accommodations for the 
needs of different learner 
capabilities. 

 
o Plans for academic 

intervention services and 
processes are initiated 

o Teachers use a variety of 
instructional strategies 
that match the varied 
learning styles of 
students 

o Teachers use 
questioning, coaching, 
and feedback to stimulate 
student reflection and 
access to specific content 

o Instruction is guided by 
big ideas and essential 
questions that go beyond 
the textbook 

o Teachers use data about 
students’ prior 
experiences and  
achievement levels to 
guide instruction 

o Procedures are in place 
for referring students to 
academic intervention 
services as well as for 
terminating services 

o Teachers personalize 
instruction through 
differentiation strategies, 
attention to needs, progress, 
and  learning styles, and 
respect for diversity 

 
o Teachers know and use the 

pedagogy of their discipline to 
ensure rigorous and relevant 
instruction 

 
 
 
o Teachers work together in 

teams to align instruction and 
ensure rigor and relevancy that 
goes beyond school 

 
 
o Teachers use Response to 

Intervention (RTI) strategies 
that provide students with 
intensive supports and 
enrichment experiences needed 
to be successful 

 
o Teachers and parents are well 

informed on the procedures for 
referring students for 
interventions as well as the 
options available for students 

 o Some teachers use 
computers and Internet 

o Some teachers model 
effective instruction by 

o Teachers use technology 
effectively to 

o Teachers routinely use 
microblogs, virtual 
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Demonstrate 
expertise in use of 

instructional 
strategies, 

technology, and 
best practices 

conductivity to help 
students learn 

 
 
o Many teachers rely  on 

the textbook as their 
main instructional 
resource 

 
 
o Few teachers vary their 

instructional practice 
from class to class or 
year to year 

using presentation software 
 
 
 
o Some teachers use a variety 

of print resources as their 
main instructional resources 

 
 
 
 
o Some teachers are willing to 

experiment with technology 
and/or attempt a new 
strategy with their classes 

differentiate instruction 
and as a resources for all 
students 

 
o Teachers use many  

different resources to 
promote student 
understanding, such as 
audio/video resources, 
Internet, and class 
demonstrations 

o Teachers select strategies 
designed to connect 
learning to students’ 
experiences and previous 
learning 

communities, wikis, Google 
docs, spreadsheets, etc. to 
ensure rigorous and relevant 
learning 

o Teachers routinely  use real-
world resources such as 
manuals, tools, primary source 
documents, Internet, and 
people to help students 
complete their work 

o Teachers regularly discuss and 
review instructional practices 
and make modifications to 
ensure rigor and relevancy 

 
 
 
 
 
 
 
 
 
 

Use assessments 
to guide and 
differentiate 
instruction 

 
 
 
 
 
 
 
 

o Teachers use end of 
unit/chapter tests as the 
main form of student 
assessment 

 
 
 
 
o Teachers use test scores 

as the main measure of 
student learning 

 
 
 
o Teachers use class sets 

of materials for 
instruction of all 
students together 

 
o Few teachers 

differentiate instruction 
based on assessment 
data 

 
 
o Professional 

development specific to 

o Some teachers incorporate 
performance-based 
assessments into their 
instruction 

 
 
 
 
o Some teachers use 

information from ongoing 
assessments to analyze 
student learning 

 
 
o Some teachers use data to 

determine levels of student 
learning and vary materials 
accordingly 

 
o Some teachers differentiate 

instruction for some 
students, particularly those 
receiving special education 
services and English 
language learners 

o Professional development 
on analyzing assessment 

o Teachers assess students 
using portfolios, 
performance, 
presentations, interviews, 
and self-reflection 

 
 
o Teachers analyze data 

from a variety of 
assessment events or 
products to differentiate 
instruction 

 
o Teachers choose 

appropriate instructional 
materials based on 
analysis of student data 

 
o Most teachers 

differentiate instruction 
for all their students 
based on data from 
multiple sources 

 
 
o Teachers are provided 

with professional 

o Teachers meet frequently to 
discuss the consistent use of 
portfolios, performance, 
presentations, interviews, and 
self-reflection to assess 
students 

 
 
o Teachers frequently meet to 

discuss development and use of 
formative and summative 
assessments 

 
 
o Teachers use Lexile and 

Quantile measures to determine 
reading and math levels and 
choose appropriate materials 

 
o Structures are in place for 

teachers to use data to 
differentiate instruction for all 
students and plan interventions 
as appropriate 

 
o Teachers meet regularly to 

continue their professional 
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assessments and 
assessment data is 
seldom offered 

data is mainly focused on 
state assessment results 

development on how to 
develop, administer, and 
analyze assessments to 
adapt instruction. 

development on developing, 
administering, and analyzing 
assessments to adapt 
instruction. 
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DSEI Sphere (organizational, instructional or teaching):  Instructional Leadership STEP #1
DSEI Element:  Use research to establish urgency for higher expectations STEP #2 

Current DSEI criteria and 
level 

Criteria:  Teachers are encouraged to hold high expectations for all students STEP #3 
 

Current Level:  Developing STEP #4 
 

Action Planning 
Next Level:  Meeting STEP #5 

Criteria:  Specific strategies are in place and practiced to ensure high expectations for every student STEP #6 
 

   
Actions to be taken: Who will do this? By when? 

   
1. Classroom walk‐throughs will be conducted in each class once a month to determine lesson rigor and 

relevance by Quadrant A, B, C, or D. STEP #7 
1.Principal STEP 
#8 

1.Monthly STEP 
#9 

   
Data to measure effectiveness: What will be different and how will you know? 

1. Data on lesson rigor and relevance will be collected and discussed monthly during PLC meetings.  STEP #10 

 
 
 
 
 
 
 
 



 

LEADERSHIP ACTION PLAN 
 

DSEI Sphere (organizational, instructional or teaching):   
DSEI Element:   

Current DSEI criteria and 
level 

Criteria:   
 
Current Level:  

 

Action Planning 
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Criteria:   

   
Actions to be taken: Who will do this? By when? 

    
1.  
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Data to measure effectiveness: What will be different and how will you know? 
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Learning Preferences of the Digital Generation

DIGITAL LEARNERS PREFER MANY EDUCATORS PREFER

Receiving information quickly from 
multiple multimedia sources

Slow and controlled release of 
information from limited sources

Processing pictures, sounds, color 
and video before text

To provide text before pictures, 
sounds, color, and video

Random access to hyperlinked 
multimedia information

To provide information linearly, 
logically, and sequentially

To network simultaneously with 
many others

Students to work independently 
before they network and interact

Learning “just in time” Teaching “just in case”

Instant gratification with immediate 
and deferred rewards

Deferred gratification and delayed 
rewards

Learning that is relevant, active, 
instantly useful, and fun

Teaching memorization in 
preparation for standardized tests
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Rigor/Relevance Framework
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Verbs by Quadrant
A

name
label
define
select
identify
list
recite
locate
record
memorize

B
apply
sequence
demonstrate
interview
construct
solve
calculate
dramatize
interpret
illustrate

C
analyze
compare
examine
contrast
differentiate
explain
dissect
categorize
classify
diagram
discriminate

D
evaluate
formulate
justify
rate
recommend
infer
prioritize
Revise
predict
argue
conclude



8

Product by Quadrant

A
definition

worksheet

list

quiz

test

workbook

true‐false

reproduction

recitation

B
scrapbook
summary
interpretation
collection
annotation
explanation
solution
demonstration
outline

C
essay
abstract
blueprint
inventory
report
plan
chart
investigation
questionnaire
classification

D
evaluation
newspaper
estimation
trial
editorial
play
collage
machine
adaptation
poem
debate
new game
invention




