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AGENDA
October 10, 2017 9:00 am — 11:00 pm
OSDE Conference Room 215

Welcome Jennifer Wilkinson

Director of Alternative Education

Goals of Advisory Committee

1. Review current alternative education law and make recommendations
addressing opportunities and challenges in meeting the needs of at-risk
learners.

2. Review current evaluation method and make recommendations of
possible meaningful approaches in setting and accomplishing district
goals.

3. Discuss possible accountability paths for non-traditional settings including
alternative education.

Discussion Iltems

» Opportunities and Challenges (Goal #1)
- Discuss at-risk learner data and systems available to help track that data
- Discuss possible recommendations for change in alternative education

Closing Next meeting - November 14, 2017 at OSDE 9:00 am — 11:00 am

“When educating the minds of our youth,

we must not forget to educate our hearts.” - Dalai Lama
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15 Effective Strategies
for Dropout Prevention

Since 1986, the National Dropout Prevention Center/Network (NDPC/N) has conducted and analyzed
research; sponsored workshops and national conferences; and collaborated with researchers,
policymakers, and practitioners to further the mission of reducing America’ s dropout rate by meeting
the needs of youth in at-risk situations, including students with disabilities.

Students report a variety of reasons for dropping out of school; therefore, the solutions are multi-
. dimensional. The NDPC/N has identified 15 Effective Strategies that have the most positive impact on

. reducing school dropout. These strategies appear to be independent, but actually work well together
rand frequently overlap. Although they can be implemented as stand-alone strategies, positive outcomes
will result when school districts or ather agencies develop program improvement plans that encompass
most or all of these strategies. These strategies have been successful at all school levels from PK-12

and in rural, suburban, and urban settings. The strategies are grouped into four general categories:
Foundational strategies (school-community perspective), early interventions, basic core strategies, and |
managing and improving instruction.

Foundational Strategies
* Systemic Approach

* School-Community Collaboration
* Safe Learning Environments

Early Interventions
* Family Engagement
% Early Childhood Education
% Early Literacy Development

Basic Core Srategies
% Mentoring/Tutoring
* Service-Learning
* Alternative Schooling
* After-School/Out-of-School Opportunities

Managing and Improving Instruction

% Professional Development

% Active Learning

% Educational Technology

* Individualized Instruction

% Career and Technical Education (CTE)
NATIONAL - National Dropout Prevention Center/ Network
DROPOUT Clemson University, 209 Martin Strest

S EVTERN® . Oemson, SC29631-1555

PREVENTION . P: 864-656-2599 F: 864-656-0136
CENTER/NETWORK ndpc@demson.edu  www.dropoutprevention.org




Effective Strategies Defined

Systemic Approach—This strategy calls for a systemic
approach and process for ongoing and continuous improvement
across all grade levels and among all stakeholders, througha
shared and widely communicated vision and focus, tightly
focused goals and objectives, selection of targeted research-
based strategies and interventions, ongoing monitoring and
feedback, and data-based decision making. It also requires the
alignment of school policies, pracedures, practices, and
organizational structures and continuous monitoring of
effectiveness.

School-Community Collaboration—This strategy focuses
on the power of an engaged and responsive community where
everyone in the community is accountable for the quality of
education, resulting in a caring and collaborative environment
where youth can thrive and achieve. Critical elements of this
type of collaboration rely on effective, ongoing, and multi-
dimensional communication so that dropout prevention is a
con,pmunitywide and ongoing effort.

Safe Learning Environmen ts—Safe, orderly, nurturing, -
inclusive, and inviting learning environments help students
realize potential as individuals and as engaged members of
society. All students need to be safe, physically and emotionally; to
be expected to achieve; to be recognized and celebrated
equitably for accomplishments; and to feel genuinely welcomed and
supported. A safe and orderly learning environment provides
both physical and emotional security as well as daily
experiences, at all grade levels, that enhance positive social
attitudes and effective interpersonal skills. A comprehensive
discipline plan and violence prevention plan should include
conflict resolution strategies and should deal with potential
violence as well as crisis management. A safe, nurturing, and
responsive leaming environment supports all students, teachers,
cultures, and subgroups; honors and supports diversity and
social justice; treats students equitably; and recognizes the need
for feedback, innovation, and second chances.

Family Engagement—Research consistently finds that
family engagement has a direct, positive effect on youth's
achievement and is one of the most accurate predictors of a
student’ s success in school. Critical elements of this fype of
collaboration rely on effective, ongoing, and multi-dimensional,
{two-way communication as well as ongoing needs assessments
and responsive family supports and interventions.

Early Childhood Education—Birth-to-five interventions
demonstrate that providing a child additional enrichment can
enhance brain development. The meost effective way to reduce
the number of children who will ultimately drop out is to
provide the best possible classroom instruction from the
beginning of school through the primary grades.

Early Literacy Development—Early literacy interventions

to help low-achieving students improve their reading and writing
skills establish the necessary foundation for effective learning in

all subjects. Literacy development focus should continue P-12.

Mentoring/Tutoring—Mentoring is typically a one-to-one
caring, supportive relationship between a mentor and a mentee
that is based on trust. Mentoring offers a significant support
structure for high-risk students. Tutoring, also typically a one-to-
one activity, focuses on academic support and is an effective
practice when addressing specific needs in collaboration with the
student’ s base teacher.

Service-Learning—Service-leaming connects meaningful
community service experiences with academic learning. This
teaching/learning method promotes personal and social growth,
career development, and civic responsibility and can be a
powerful vehicle for effective school reform at all grade levels.

*

Alternative Schooling—Alternative or non-traditional
schooling and delivery model options (e.g., alternative times
and environments, blended leaming, virtual leaming, competency-
based credit opportunities) provide alternative avenues to
credit earning and graduation, with programs paying special
altention to the student’s individual and socia needs, career
goals, and academic requirements for obtaining a high school
diploma and transitioning successfully to life beyond graduation.

After-School/Out-of-School Opportunities—Many
schools provide after-school, before-school, and/or summer
academic/enhancement/enrichment opportunities (e.g.,
tutoring, credit recovery, acceleration, homework support,
etc.) that provide students with opportunities for assistance
and recovery as well as high-interest options for discovery and
learning. These opportunities often decrease information loss
and can inspire interest in arenas otherwise inaccessible. Such
experiences are especially important for at-risk students
because ont-of-school “gap time” is filled with constructive
and engaging activities and/or needed academic support..

Professional Development—Adults who work with youth at
risk of dropping out need to be provided ongoing professional
learning opportunities, support, and feedback. The profession-
nal learning should align with the agreed upon vision and
focus for the school/agency, the agreed upon instructional
framework of high leverage research-based practices and
strategies, and the identified needs of the population served.
The professional learning opportunities provided should be
frequently monitored to determine the fidelity of implement-
tation and need for additional support and feedback.

Active Learning—Active learming and student engagement
strategies engage and involve students in meaningful ways as
partners in their own learning. These strategies include student
voice and choice; effective feedback, peer assessment, and
goal setting; cooperative leaming; thinking critically, creatively,
and reflectively; and micro-teaching, discussion, and two-way
communication. To be most effective, teachers must provide
students with tools and strategies to organize themselves and
any new material; techniques to use while reading, writing,
and doing math; and systematic steps to follow when working
through a task or reflecting upon their own learning.

Educational Technology—Instructional Technology can
effectively support teaching and learning while engaging
students in meaningful, current, and authentic efforts; address-
ing multiple intelligences; and adapting to students’ learning
styles. Educational technology can effectively be used in indi-
vidualized instruction and can not only help prepare students
for the workforce, but can empower students who struggle
with self-esteem. Effective use of technologies depends upon
the timely response to and application of the rapidly expand-
ing choices and matches to identified student needs.

Individualized Instruction— Learning experiences can be
individualized, differentiated, or personalized (combining paced
and tailored learning with flexibility in content or theme to fit
the interests, preferences, and prior experiences of each
learner). In an environment that is fully personalized, the
leaming objectives and content as well as the method and pace
may all vary (so personalization encompasses differentiation
and individualization).

Career and Technical Education (CTE)—Quality CTE
programs and related career pathways and guidance programs
with P-20W orientation are essential for all students. Youth
need workplace skills as well as awareness and focus to increase
not only the likelihood that they will be prepared for their
careers, but also that school will be relevant to what is next.




Systems |
on the Wave

C

Jennifer Wilkinson, M.Ed., LPC, NCC, NCSC I

10/5/2017

My DATA SYSTEM |
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My Data System
©8

&’ System is designed to gather, standardize, and report
data to local school districts.

® Helps with mobile populations in record keeping.

& Provides a single location where data can be
accessed, analyzed and used to certify required state
and federal reports.

& Districts can access student information quickly and
efficiently within 24 hours of enrollment allowing for
quick and informed decisions.
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Teacher Tab for My Data

3

HyDATA

=P e

Student Tab for My Data
IO, A

MyDATA

Student Search Tab
3

Student Search

10

10/5/2017




Student Search Tab
3

Student Search Result
(% S

1"

10/5/2017




Custom View Screen
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View Screen Choices

Report Screen
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Report Screen
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Other Features
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@ Student Identifiers, Indicators, Other Reporting
i Error/Issues
&2 Data View

How Does The My Data
System Help in your job
Role?

¢z

13

10/5/2017




The Early Warning
Indicator System

8

Key Indicators of
Dropp{ﬁg Out

a3 Poor grades in core subjects
oz Low attendance
& Failure to be promoted to the next grade

ot Disengagement in the classroom, including
behavioral problems

10/5/2017
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High Schools Dropouts

3

oz Fstimated 30% of students who enter high school this year will
not graduale in 4 years, while roughly half of all African
American and Latino students entering high school will not
graduate in 4 years.

oz Health of a high school dropout suffers dramalically with a life
expectancy of nearly a decade shorter than a graduate.

@i Dropouts will cost our criminal justice system $1.4 billion a
year.

ca US ranks 17t globally in high school graduation and 14™
globally in college graduation rates among developed nations.

@ 90% of our jobs will require some post-secondary education.

3

To be effective in preventing dropout, school systems
must focus dropout prevention efforts in the beginning
of the middle grades.

Betterhighschools.org

Proven Dropout
Prevention Programs
3

Attendance and Behavior Monilors

Tutoring and Counseling

Establishment of Small Learning Communities for Greater Personalization
Engaging Calch-Up Courses

Ninth Grade Academies

Homerooms

Benchmarking

Progress Menitoring

Tiered Interventions

A Focus on Equal Access to Rigorous Coursework and High Expectations
Career/College Awareness

Community Engagement

Fighth to Ninth Grade Transilion Programs

2222223333322
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The Early Warning Indicators (EWI)
Application explores the predictive power of
early warning data and offers the information
for educators to take the necessary steps in ‘
assisting these at-risk students to ensure they }
graduate. I

Early Warning
Indicgtors

Early Wainiog Indicatars

Early Warning lodiestors
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Early Warning
Indicgtors
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Early Warning
Indiggtors

Early Waming Indicators

Student At-Risk
Summary
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Student Detail Report
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How Does The early
warning indicator System
Help in your job Role?

o

Contact Information
('_;g

Jennifer Wilkinson, M.Ed., LPC, NCC, NCSC
Director of Alternative Education

ennifer.Wilkinson@SDE.OK.GOV
(405) 522-0276
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Measuring Success: Accountability for Alternative Education
Policy Brief

Carinne Deeds and Jennifer DePaoli

Executive Summary

Discussion of alternative education is growing across the country as states and districts look for ways to better
serve students whose needs are not met in traditional high school settings. Alternative settings, however, vary
greatly in how they operate, whom they aim to enroll, and the methods they use to educate students. The
variation of approaches taken in alternative settings has led to significant differences in the quality of these
settings, and presents challenges in how to best hold alternative schools accountable. Though many innovative
and effective models exist, according to the 2017 Building a Grad Nation report, alternative schools are
overrepresented in identified low-graduation-rate high schools and enroll a disproportionate number of Black,
Hispanic, and low-income students. If these schools intend to offer a high-quality pathway for students at the
greatest risk for dropping out —or in some cases, students who have already disconnected from school —it is
critical that meaningful accountability measures are put in place for alternative settings to ensure they are serving
their purpose and are provided with necessary support and resources. Ultimately, accountability for alternative
settings provides an opportunity to focus on the continuous improvement of these settings to better ensure that
every student is given the chance to thrive.

The Every Student Succeeds Act (ESSA) provides states the chance to establish robust accountability systems for
this growing sector of schools and programs. This brief aims to address four key opportunities states have under
ESSA to better understand and ultimately improve alternative education:

I Definition: What is alternative education?
. Accountability System: What structures can states put into place to ensure alternative settings are
appropriately held accountable?
lll.  Accountability Measures: What measures can states consider that accurately reflect the quality of

alternative settings?
IV.  Continuous Improvement: How can states use accountability for alternative settings as a tool for
continuous improvement?
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Introduction

According to the 2017 Building a Grad Nation Report, our current national four-year graduation rate of 83.2 percent
is an all-time high, and analysis shows that when including five- and six-year graduation rates, the national rate is
closer to 87 percent. However, there is still a troubling number of low graduation rate high schools, and data show
that alternative high schools are overrepresented in this list.2 Among these schools, there is also great variation in
their intent, purpose, and quality, and these differences pose significant challenges to holding these schools
accountable while still providing an appropriate level of flexibility given the student populations they serve. The
Every Student Succeeds Act (ESSA) is an opportunity to examine the important role these alternative settings play
in ensuring that all students have a pathway to a secondary credential and are ultimately prepared for
postsecondary education, careers, and life.

It is also an important time for states to reflect on the general purpose of accountability and its role in ensuring
quality and continuous improvement of educational institutions, including alternative settings. Although the
significant attention to accountability over the past decade has made positive impacts on school performance
overall, uniform standards have meant a lack of effective assessment for schools serving students with unique
needs. Ultimately, states must provide a sufficiently nuanced and specialized approach to accountability for
alternative education settings that accurately reflects the extent to which those institutions are effectively serving
their unique student populations, while alse ensuring that those settings are held to equally rigorous standards of
quality as traditional settings.

This brief aims to address four key opportunities states have under ESSA to better understand and ultimately
improve alternative education:

. Definition: What is alternative education?
Il.  Accountability System: What structures can states put into place to ensure alternative settings are
appropriately held accountable?
Il Accountability Measures: What measures can states consider that accurately reflect the quality of
alternative settings?
v, Continuous Improvement: How can states use accountability for alternative settings as a tool for
continuous improvement?

Methodology

The American Youth Policy Form {AYPF) and Civic Enterprises have, for many years, sought to understand how to
better serve the nation’s most traditionally underserved students. To that end, AYPF has worked with numerous
states across the country, along with national, state, and local experts in the alternative education field, to
develop a robust knowledge base on many of the challenges and opportunities presented to alternative settings.
Civic Enterprises, through their role in the development of the annual Building a Grad Nation report, aims to
provide accurate data and analysis to better understand the issues surrounding high school graduation, address
issues of equity, and contribute to the evidence base on best practices and policy for keeping young people in

! The Every Student Succeeds Act designates any public high schooal in a state that fails to graduate one-third or more of its students asa
school that qualifies for comprehensive support and improvement. These schaols are commonly referred to as “low graduation rate high
schools.”
2 according to data from the 2014-15 school year, as presented in the 2017 Building a Grad Nation report, 12 percent of all high schools
would be identified as low graduation rate high schools, compared to 60 percent of alternative high schools. These data are explored
further in Section IV of this report.

2

21



school and on track to graduate. Together, AYPF and Civic Enterprises have harnessed a shared knowledge of and
mutual commitment to the nation’s traditionally underserved youth in developing this policy brief.

In addition to AYPF's direct work with states, AYPF recently conducted a scan of all 50 states plus the District of
Columbia and Puerto Rico to learn more about the ways in which alternative education is handled around the
country. In this scan, AYPF staff and consultants reviewed state definitions of alternative education and the ways
in which states have been holding alternative settings accountable before the implementation of ESSA. The
preliminary results of this scan were analyzed to inform the development of this policy brief. The final results from
the scan will be available by the end of 2017.

AYPF is currently in the process of scanning every state plan under ESSA for the purposes of better understanding
how alternative settings will be held accountable. The final results from that scan will be available in early 2018,
Analysis of the state plans that were currently available at the time of writing were used to inform the
development of this policy brief.

Although the 2017 Building a Grad Nation report does not exclusively address alternative education, much of the
data used in this policy brief was drawn from that report, which predominantly utilized high school data from the
2014-2015 school year.

I. Defining Alternative Education
There is currently no federal definition of alternative education, other

than the designation for data collection purposes put forth by the LT-E'R'NATNE' ERUCATION

IANDSGAPE
National Center for Education Statistics, which states that an alternative ; AN SCAR
school is a public elementary/secondary school that:
E v/ o, * 6% of high schools in the U.S. are
¥ Addresses the needs of students that typically cannot be metin classified as “alternative”
a regular school, *  85% of alternative schools are
» Provides nontraditional education, traditional comprehensive high
¥ Serves as an adjunct to a regular school, or schools; 15% are charter schools
¥ Falls outside the categories of regular, special education, or Source: 2017 Bullding @ Grad Nation Report
vocational education.

Not all states have an official definition of alternative education, and there is significant variation among those that
do. In the absence of a federally codified definition, states should first define what they mean by alternative
education in their own contexts, and then ensure that definition is codified in order to be actionable. Given the
significant diversity of alternative education environments, definition and codification are important to ensure that
the purpose, needs, and progress of educational institutions that are truly different from traditional schools are
captured.

befinh:ion -

A clear definition of alternative education is an important first step to designing a meaningful accountability system
for alternative education settings. The fact that alternative education is defined differently across states indicates
that various rationales exist for creating a separate classification for alternative schools, however, ideally any
definition will be reflective of the populations thase schools serve. Although most states generally associate
alternative education with serving “at-risk” youth in some capacity, states have taken a range of approaches in
selecting criteria for classifying alternative education settings. Ultimately, definitions should be codified and
actionable in order for states to determine if alternative schools may be examined separately, receive special

3
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attention in evaluation, receive differentiated services, or even be held accountable via a separate accountability
system. Below are a few examples of criteria states currently use to classify alternative settings.

Population Served

Alternative education settings typically are designed to serve the students listed below, or students whose needs
are unlikely to be met in traditional schools. Students in alternative settings generally meet one or more of the
following “at-risk” criteria:

Chronically absent

Pregnant/parenting

Have disciplinary infractions

Re-engaging with school

Primary caregivers

Returning from incarceration/adjudicated

Wards of the state (youth in foster care/homeless youth)
In need of extra assistance (overage/under-credited)
Newcomer/refugee

Mental health needs?

YYVYYYVYYYYY

ESSA requires that states provide “all children significant opportunity to receive a fair, equitable, and high-quality
education” and specifically allows state agency discretion with regard to schools that predominantly serve students
whao are “returning to education after having exited secondary school without a regular high school diploma” and
students “who, based on their grade or age, are significantly off track to accumulate sufficient academic credits to
meet high-school graduation requirements.”®

Setting Type

States may further classify alternative education based upon the type of setting in which those students are served.
The two primary setting types are 1) programs,® which are typically subsets of other, larger schools, and 2) schools,
which are independent institutions, generally within the school district and/or a charter school. Some states, like
Connecticut, are inclusive of both programs and schools in their definition of alternative education. Others are
exclusive to one or the other. For example, Kentucky state statute defines alternative settings as programs, but they
are counted as schools for federal reporting purposes. It is also important to note that in many states, being
designated a “program” means that there is not a school report card or similar form of public-facing accountability.
Given the complexity of the program/school issue, it is important that states are clear in their definitions of
alternative education which setting types are included and, ultimately, how those settings will be held accountable
for the outcomes of their students at various levels.

Additionally, in defining the purpose of and parameters with regard to alternative education, it is important for
states to consider the length of time students typically spend within various alternative settings in the state. For
example, many alternative schools are designed to provide a long-term education for students, whereas others may
be designed for students in the short term (e.g., for credit recovery, discipline, or other immediate services). Even,
alternative schools that are not designed to be short-term placements and that would like to retain students
through graduation also see considerable student mobility. Although not necessarily the fault of the school, student
mobility does speak to the need to better fit alternative education to students’ needs, rather than cycle students,

3 This does not equate to students with disabilities.

4SEC. 1001,

S SEC. 1005(d)(1)(C)(i)

S There is now an NCES code for programs for research purposes, but the code is rarely used.

4
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who are often already experiencing instability, through multiple placements. If states do draw a line between the
two, it won't be easy to determine where that line belongs. States should consider students’ length of stay in
alternative settings as they seek to define the purpose of alternative education and the parameters of defining
those institutions. Like school/program classifications, the amount of time students spend in alternative settings
will have implications for how those settings are held accountable for the outcomes of those students.”

Instructional/Environmental Characteristics
States also may include parameters about learning environments in their classifications of alternative schools.
Characteristics of alternative school learning environments typically include:

Online or virtual learning environment

Flexible schedules

Small student-teacher ratios

Career-oriented themes

Specific mission

Reengagement functions

Additional supports and/or connection to outside services or other systems?®

YV VVYYY

Itis important to note that these categories —population served, setting type, and environmental characteristics —
are not mutually exclusive, meaning state definitions may be based on one or multiple of the above criteria. For
example, Massachusetts includes population served and setting type in its definition of alternative education, and
clearly defines instructional/environmental characteristics of alternative settings under a subsection of the
definition (“Common Elements”). The variety in state definitions indicates that one size does not fit all contexts
when it comes to setting the parameters with regard to alternative education. It is critical, however, that states are
clear about who alternative education is meant to serve and its functional parameters.

Note: Alternative settings serve young people starting in K-8, but the vast majority of schools
and programs serve older youth. The subsequent discussion of accountability will focus
specifically on alternative high schools/programs.

Policy mechanisms for codifying definition

States with official definitions of alternative education have historically codified those definitions using one of two
policy mechanisms: legislation or state regulations. Colorado, for example, has had statewide legislation since 2002
that includes a specific definition of alternative education. The parameters of alternative education have evolved
since then, but the definition has remained the same and has been operationalized throughout the state. Instead
of legislation, some states codify definitions by way of the state education agency (SEA). In Nebraska, for instance,
alternative schools, classes, or educational programs are statutorily required, but the definition of alternative
education is not included in state law. The Nebraska Department of Education has instead decided to produce a

7 ESSA SEC, 1005(c)(4)(F) specifies that the performance of students who have not attended the same school within a local educational
agency for at |east half of a school year may not be used in the system of meaningful differentiation of schoals.

8 According to an Institute of Education Sciences (IES) scan of alternative education definitions, 39 states include guidance on services that
should or might be provided (as of 2014). Services and supperts include remedial education, content area instruction, tutoring, counseling
services, behavior supports, and several others.
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formal definition of alternative education through administrative code. Finally, states may codify definitions
through rules or regulations of the State Board of Education, as |daho and several other states have done.

Key Considerations for States under ESSA: Definitions
States need to consider the following in establishing a definition for alternative education:

e The student population alternative education is intended to serve.

e The educational setting types that are included in the definition and how those settings will be held
accountable for the outcomes of their students.

e The length of time students typically spend within various alternative settings.

e The ways in which that definition can be codified in order to be actionable.

Il. Accountability Systems

This brief primarily focuses on the opportunities for states to develop robust systems of accountability for
alternative settings as they construct their ESSA state plans (what we define below as “federal accountability
mechanisms”). However, it is important to acknowledge that states may develop relevant models for evaluation
and accountability of alternative settings at various levels. Ultimately, accountability can be more than an
assessment of which schools are successful and which need work. Rather, effective and responsive accountability
systems can and should be used as a tool for institutional and systemic improvement. Below are the mechanisms
typically used to hold alternative settings accountable to the federal government, to states, and to the public.

» Federal accountability mechanisms: Accountability at the federal level is tied to the allocation of federal
dollars used for school improvement purposes. Under ESSA, states must develop a state plan to hold all
schools accountable, including those classified (formally or informally) as alternative schools or programs.
In designing their required state ESSA plans, or revising them in the future, states have the opportunity to
ensure that their accountability systems meaningfully measure success in alternative settings, and are
instructive to the state and to the federal government on how to better serve students in alternative
saettings. ESSA also specifies a number of federal reporting requirements, outside of states’ ESSA plans.
Although states and districts may report certain data to the
federal government to satisfy these requirements, those
requirements will not be discussed in this brief.

» State accountability mechanisms: States may have methods States should use accountability
of identifying low-performing schools or programs outside of systems as a mechanism for
their state accountability plans under ESSA. For example, identification and allocation of

Arkansas currently has one single system of accountability for
all schools in the state, including alternative programs, but has
developed a separate set of alternative education
effectiveness measures to determine the quality of its
alternative settings. These effectiveness measures are not
part of Arkansas’ state ESSA plan, but are still useful far state, district, and school leaders in understanding
the needs and progress of various institutions. These statewide accountability mechanisms may also be
used to inform funding allocations and other internal decisions.

» Public accountability mechanisms: ESSA specifies that schools must make certain information available to
the public. Whereas federal and state accountability mechanisms are tied to funding, school report cards

attention to the schools and
programs with the greatest need
for improvement.
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and other public accountability mechanisms exist in order to provide clear and cencise information to the
public that specifically helps parents better understand school performance. This public reporting is
required under ESSA, but states have some leeway in determining how the required information is
presented. Ultimately, the law indicates the information should be presented in an understandable form
and be widely accessible to the public.’

This brief primarily addresses opportunities for states to hold their alternative settings accountable under ESSA,
although most of the information shared and conclusions drawn are applicable in a general sense, as education
leaders consider the ways in which accountability systems can facilitate continuous improvement.

Current State of Alternative Education Accountability

According to the American Youth Palicy Forum'’s 50-state scan of alternative education, states are taking a variety
of approaches to accountability for alternative settings. Although this scan was conducted prior to the submission
of ESSA state plans, there continues to be significant
diversity in the ways in which states plan to hold
alternative settings accountable under their ESSA plans.

In some states, alternative settings are held accountable specialized approach to accountability for
to the same system and in the same way as traditional alternative education settings that accurately
settings, whereas in other states, alternative settings fall reflects the extent to which those institutions
under their own, separate accountability system, with effectively serve their unique student
many shades of grey in between. populations, while also ensuring that those

It is important for each state to consider its own | S€ttings are held to equally rigorous standards

landscape of alternative education in designing a of quality as traditional settings.
comprehensive accountability system that is reflective in

some way of the needs and progress of alternative settings and their students in each state. These systems can help
states fully and accurately understand the extent to which alternative settings are providing a high-quality
education to their students.

System Approaches
Identified below are the three primary ways, according to the American Youth Policy Forum's 50-state scan of
alternative education, that states have elected to handle federal accountability for alternative settings.

Single System of Accountability for All Schools
Most states have one single system of accountability that applies to all schools statewide, without flexibility or
modifications for alternative settings. This approach may put limitations on how fairly and accurately the progress
and quality of alternative settings can be Irneasured

Single System of Accountability, with Modifications

Many states that have single systems of accountability for all schools in the state have provided some sort of
flexibility for alternative settings, such as the ability to include additional/optional measures for alternative schools
or placing different weights on various measures. For example, the Louisiana Department of Education is currently
working to revamp the weighting system for alternative school accountability. In addition, their forthcoming point-
based system may make it easier to adjust the weights of measures to provide flexibility for alternative settings.
Idaho also has one single system of accountability for all schools, but under their submitted ESSA state plan, the

9 As mentioned in Section |, this information is not required for programs.
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bottom 5 percent of traditional schools and the bottom 5 percent of alternative schools will be identified separately
for improvement.

]Sepa rate System of Accountability for Alternative Education] o | Commented [CD3]: This section will include an example
Some states have chosen to develop a differentiated system of accountability for alternative settings. In (New Mexico?)

establishing a separate system of accountability, having a clear definition of alternative settings is particularly
important to avoid potential loopholes through which struggling schools could be considered “alternative”
without actually serving the requisite populations.

For states that do utilize a separate system of accountability for alternative settings, or who plan to do so in the
future, these systems should be reflective of the unique nature of alternative settings and the students they
serve, Alternative settings should provide a different mode of getting to the same high quality secondary
credential by utilizing slightly different weighting systems or allowing for flexibility within the different indicators
required by ESSA (discussed in Section IIl).

Key Considerations for States under ESSA: Accountability Systems

In establishing a system of accountability for alternative education, states need to keep the following
considerations in mind:

e Accountability systems should serve as a mechanism for identification and allocation of resources
and support to the schools and programs with the greatest need for improvement.

e The state alternative education accountability system should reflect of the needs and progress of
alternative settings and their students.

e States must provide a sufficiently nuanced and specialized approach to accountability for alternative
education settings that accurately reflects the extent to which those institutions effectively serve
their unique student populations, while also ensuring that those settings are held to equally rigorous
standards of quality as traditional settings.

¢ States can develop a separate and distinct system of accountability for alternative settings that may
or may not be included for federal accountability purposes (i.e., ESSA state plans).

”l 5 Measurei = Commented [CD4]: Currently in development: table with

| — E— == S A . descriptions and examples of various measures within each
Regardless of the approach states take in developing accountability for alternative settings, there is significant indicator (measures that are particularly relevant to
opportunity within ESSA to be responsive to the unique conditions of alternative education. Below is a summary of alternative education)

these opportunities, based upon the four indicators required for high schoals.

1. Academic Achievement: ESSA requires states to measure academic proficiency in reading/language arts
and mathematics, based on students’ performance on state assessments. States may also choose to
measure academic growth in these subjects over time. Because students in alternative settings are often,
by definition, academically behind on standardized benchmarks, the opportunity to measure students’
academic growth on key subjects is particularly important, as absolute proficiency may be an inadequate
measure of their progress. States may consider weighting growth more heavily for alternative settings
than traditional settings for this reason, if they have a separate method of holding schools accountable.
Even in a single, traditional system of accountability, measuring student growth can he critical in more
holistically measuring the academic progress of all students, including those in alternative settings. ESSA
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does not specify parameters around the weights that states must use for growth versus proficiency.
States should consider the various available growth models for academic achievement and should select
and adapt them based on the alternative education context within each state.

2. Graduation Rate: ESSA requires states to include the four-year Adjusted Cohort Graduation Rate (ACGR)
and long-term graduation rate goals for all students and subgroups in their accountability framework. States
may choose to include extended-year adjusted cohort graduation rates (EYGRs), but they must set more
rigorous goals for these rates. EYGRs (four-, five-, six-, and seven-year rates) may be included and given
different weights within the graduation rate indicator, as seen in Arizona. Including extended-year
graduation rates can provide greater flexibility for alternative settings that serve students who are less likely
to graduate in four years due to mobility/transfer'® and other external factors. Inclusion of EYGRs can also
be an incentive for schools to re-engage students who have fallen off track.

3. English Language Proficiency: ESSA requires states to include an indicator that measures progress in English
Language Proficiency (ELP), as measured by state ELP assessments. More research is necessary on how
English learners can best be served in alternative settings. Participation of alternative settings in
assessments of English proficiency, the use of growth measures to demonstrate progress toward English
learner reclassification, and access to ESL teachers are all important elements to consider.

4, School Quality or Student Success: ESSA requires that states choose at least one indicator of school quality
or student success (commonly referred to as the “nonacademic indicator” or “5™ indicatar”) that allows for
meaningful differentiation in school performance and must be “valid, reliable, comparable, and
statewide.”** This indicator is to be given less weight than academic measures in accountability calculations.
Potential measures®? under this indicator may include:

a. Student engagement (e.g., chronic absenteeism, attendance improvement, participation in
extracurricular activities)

b. Postsecondary readiness (e.g., college credits or industry certificates/credentials earned, successful
postsecondary enrollment and persistence)

¢. Studentaccess to and completion of advanced coursework (e.g., e.g., access to dual credit, CTE, AP,
IB courses)
School climate and safety (e.g., climate surveys, suspension/expulsion rates)
Educator engagement (e.g., teacher attendance, attrition) *

10 pccording to ESSA, graduation rates must include all students who have attended the same school within a Local Education Agency for at
least half of the school year. States should consider how to account for alternative settings that are intended to be short-term placements
ar credit recovery optians that do notintend to graduate students. This particularly affects youth who transfer in and out of the juvenile
justice system.

1 Sec 1005(c)(4)(B)(v)(1)

12 Many measures states are currently using or are planning to use under ESSA, including some of the measures discussed in this brief, are
measures of inputs, not outcomes.

12 sac 1005(c)(4)(B)v)(II)
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Key Considerations for States under ESSA: Measures

In establishing appropriate measures for holding alternative education settings accountable under ESSA,
states need to keep the following in mind:

o Regardless of their systems of accountability, states should consider flexibility within ESSA’s required
indicators — both with the measures themselves and the weighting within the measures — as they
develop their ESSA state plans.

e States should consider the various available growth models for academic achievement and should
select and adapt them based on the alternative education context within each state.

¢ Extended-year graduation rates can provide flexibility for alternative settings, especially those
educating students who are less likely to graduate in four years due to extenuating circumstances.

e States should consider how to account for short-term alternative settings, such as credit recovery
programs or juvenile justice facilities, that do not intend to graduate students.

¢ Participation of alternative settings in assessments of English proficiency, the use of growth
measures to demonstrate progress toward English learner reclassification, and access to ESL teachers
are particularly important measures to consider for alternative settings.

¢ The non-academic indicator must be weighted less than academic indicators to ensure focus remains
on holding schools accountable for academic outcomes. However, it provides an opportunity to
develop a more holistic approach to accountability and should be considered as a means to
understanding how alternative settings are engaging students and providing them with a learning
environment that is aligned with the state’s definition for alternative education.

IV. Continuous Improvement

Accountability systems developed by states must be a reflection of ESSA’s mission to provide a high-quality
education to all students and should therefore exist to identify schools that are not adequately educating their
students, for the purpose of continuous improvement, State approaches to accountability could have significant
implications for the identification and improvement of alternative settings.

Identification

Under ESSA, states must identify schools for comprehensive support and improvement!* no less than every three
years. Schools are identified for comprehensive support and improvement in two ways, both of which have
implications for alternative settings:

¥ Using their accountability systems developed under ESSA, states must identify no less than the lowest-
performing 5 percent of schools receiving Title | funds.
¥ Statesare also required to identify all high schools that fail to graduate one-third or more of their students.

Both of these methods of identification could potentially affect alternative settings. For instance, if academic
proficiency measures are weighted heavily as compared to other measures like academic growth, alternative
settings may naturally be likely identified, as these settings are designed to serve students who are already off track
to meet academic proficiency targets. Similarly, four-year graduation rates alone do not sufficiently reflect the

1 schools are identified for comprehensive support and improvement when, in addition to the two instances listed above, the performance
of any subgroup would lead to identification for comprehensive support and improvement. States must also identify schools for targeted
support and improvement, which is distinct from comprehensive support and improvement. These processes are not discussed in this brief,
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progress toward graduation that students make in alternative settings, which generally serve students who are
already behind a traditional graduation timeline.

According to the 2017 Building a Grad Nation Report, alternative schools are overrepresented among low
graduation rate high schoals (defined in the report as “ESSA schools”). The report takes a deep dive into the makeup
of ESSA schools and closely examines alternative schools in that context. As of the 2015-2016 school year, based on
the four-year adjusted cohort graduation rate'*:

» 6 percent of all high schools are alternative, but 30 percent of ESSA schools are alternative.
¥ 12 percent of all high schools would be identified as in need of support and intervention under ESSA, but
60 percent of alternative schools would be identified (Figure 1).

Figure 1

Percent of High Schools Identified
as ESSA Schools

70% 60%
60%
50%
40%
30%
20% 12%
10%

0%

All High Schools Alternative Schools

Percent that are ESSA Schools

» 5 percent of regular district alternative schools are ESSA schools; 80 percent of alternative charter schools
are ESSA schools.

» 56 percent of district alternative schools are ESSA schools; 80 percent of alternative charter schools are
ESSA schools.

> Black/Hispanic/low-income students are overrepresented within alternative ESSA schools (Figure 2).

Figure 2

Selected Demographics of ESSA Schools by
School Type
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15 The law does not specify that states must use the four-year adjusted cohort graduation rate to make this determination.
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The overrepresentation of alternative schools in low graduation rate or “ESSA schools” means either that these
alternative schools are not high quality and are not doing enough to get young people to graduation, or that these
mechanisms for measurement are not reflective of the progress actually made within alternative schools. This is
an important opportunity for states to strategically focus attention on the schools that truly need the most
support, and to use multiple, relevant measures to determine where and how best to intervene.

For instance, many alternative schools
are not designed to lead students to
graduation, rather, they are institutions
to which students are assigned for a

==l o Sl T = + B =i =
The overrepresentation of alternative schools in low
graduation rate high schools means either that these

specified, short-term window of time
allowing them to temporarily enroll while
they reconnect with a traditional school.

alternative schools are not high quality and are not doing
enough to get young people to graduation, or that these
mechanisms for measurement are not reflective of the

Additionally, alternative schools in
general are not positioned to graduate a
large majority of students in a four-year time frame, as the students served in those settings are often already
behind academically and in many cases have previously withdrawn from school. States can use this moment as an
opportunity to reffect on the ways in which alternative schools will be impacted based upon these mechanisms for
identification and the ways in which interventions can be developed or selected accordingly.

progress actually made within alternative schools.

Intervention

Although schools will not be identified for improvement until the 2018-19 school year, states should keep a few
considerations in mind when planning for appropriate interventions for improvement of alternative settings. First,
ESSA permits the use of differentiated evidence-based interventions in schools that predominantly serve students
who are returning after having exited without receiving a diploma or who, based on grade or age, are significantly
off-track to meeting high school graduation requirements. Second, the law notes that states may permit local
education agencies to forego the implementation of improvements activities in schools that serve fewer than 100
students.® This caveat may affect a large number of alternative schools, as alternative schools more commonly
enroll fewer students. Finally, ESSA requires interventions for school improvement to meet one of the established
levels of “evidence-based” based on the following categories:

¥ Strong evidence: At least one well-designed and well-implemented experimental study

» Moderate evidence: At least one well-designed and well-implemented quasi-experimental study

» Promising evidence: At least one well-designed and well-implemented correlational study with statistical
controls for bias

ESSA's evidence-based requirement raises the bar from the standard set by No Child Left Behind, so many of the
interventions that were acceptable under NCLB may not meet the definition of evidence-based laid out in the new
law. To help schools and districts choose appropriate evidence-based interventions, states can set clear parameters
on acceptable interventions, work with thought leaders to develop a list of evidence-based interventions, and
approve only those partners/vendors whose interventions meet ESSA criteria. The What Works Clearinghouse,
Evidence for ESSA, and tools and resources from the Regional Education Labs can be useful as states consider
interventions that are most likely to improve student outcomes. However, it will be important for states to consider
the differences between the needs of and interventions designed for alternative schools versus evidence-based
interventions in traditional schools, although little research has been done to this level of specificity.

16 Sec 1005(d)(1)(C)
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Creating a system of continuous improvement is an often overlooked but critically important piece of the continuum
in ensuring that all students receive a high-quality education. These considerations can help build states’ capacity
to function as continuous learning organizations that are better positioned to effectively serve all students.

Key Considerations for States under ESSA: Continuous Improvement

In developing a robust and effective system of continuous improvement for alternative settings, states
should keep in mind that:

¢ Alternative settings will likely be disproportionately represented in low graduation rate high schools
and the bottom 5% of high schools identified for improvement under ESSA.

e Whether embedded within an ESSA state plan or provided through a separate system of accountability
within a state, states should ensure that there is a mechanism in place to appropriately identify which
alternative schools are serving their students well and which are not, for the purposes of providing an
improvement strategy to ineffective alternative settings.

s |t is important to consider the differences between the needs of and interventions designed for
alternative schools versus evidence-based interventions in traditional schools, although little research
has been done to this level of specificity.

e Systems of continuous improvement can help build states’ capacity to function as continuous learning
organizations that are ultimately better positioned to effectively serve all students.

Areas for Further Exploration

» What about schools with fewer than 100 students — what does this mean for alternative schools, given
that many alternative schools have small student populations by design? Under current circumstances,
many alternative schools intentionally remain out of the purview of accountability systems, but if states
can create an effective accountability system for alternative schools, the small schools should get the
benefit of continuous improvement as well. If most alternative schools are exempt from federal
accountability due to this loophole, it could potentially free up energy to use a more flexible system in a
state. On the other hand, exemption from accountability could lead to these schools being ignored.

» Are alternative schools best compared to their peers? Or can we compare them to how similar students
perform in traditional schools? For instance, if a student starts an alternative school two years behind in
credits, but earns more than one year of credit in one school year, that might demonstrate that alternative
schools are actually doing a better job than regular schools of moving students toward graduation.
Additionally, different systems of accountability across states will inevitably lead to a concern of
comparability between alternative settings, given that not all states will hold alternative settings
accountable in the same way.

» What about the issue of “hiding dropouts” by sending struggling students to alternative schools? The goal
of accountability is not just to increase graduation rates, but to ensure that systems are in place to ensure

that every young person, regardless of where she is educated, is provided with a high-quality education
that adequately prepares her for the next step in life.
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Opportunities:

Credit recovery

Ability to diversify curriculum‘ options

Counseling: individual, group, outside agency, equine therapy, mental health services
Students bond like a family

Attending career tech center: construction/woodshop, heating/air, carpentry
Variety of credits: service learning, work-study, life skills, internships

Smaller school setting

Flexible schedules

Grants

Vocational rehabilitation

Ability to attend main campus activities

Community participation: state tribes like the Choctaws, regional food bank
Cooperative availability

State resources: Youth and family resources, OK arts council (artists in residence)
Student-teacher ratio

Flexibility in meeting student needs

Certification: adjunct teachers, alternative education state law

SDE facilitate sharing of current students schedules/transcripts (My Data, EWI)
Five and 6-year graduation cohorts

PR for alternative education

New Skills of Youth

Pathways Middle College design

Differences in alternative education programs

Charter and virtual educational options

Better use of new technology, tools, and data

Design early intervention and prevention programs

Sharing best practices through OAEA
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Connect legislators to local alternative education programs

Providing students a voice in their education path

Challenges:

Attendance

Lack of parental support

Dysfunctional student home life

Instructors for all courses

Differences in alternative education programs
Funding

Transportation

Mental health needs on the rise: drug/alcohol issues, depression, and anxiety
Teacher turnover

Homelessness

PLATO

Dumping ground

Lack of nutrition programs in career tech alternative education programs and alternative education
programs

Lack of transcripts/records

Definition of an alternative education student

Separation from traditional school campus

Lack of opportunities for programs like internships in small communities

Community and traditional setting teacher/administration perception

Training in traditional setting to better support at-risk learners as prevention

Multiple academic needs/levels in alternative education setting with limited resources
Ability to serve middle school students

“18” age limit when we serve through “21”

Limited counseling resources
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More Information:

Pathways Middle College system

Future Ideas:

More internships/mentorships

Middle school student services and programs

More grade-specific services

Specialized teacher training for alternative education

Administrator awareness/perception
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Alternative Education Possible Changes

Definition of Alternative Education Student:

At-risk children and youth are individuals whose present or predictable status (economic, social-
cultural, academic, and/or health) indicates that they might fail to successfully complete their
secondary education and acquire basic life skills necessary for higher education and/or
employment. More specifically, children and youth may be deemed at risk if:

o They are a member of a household or family whose income is at or below the poverty
level under criteria used by the United States Bureau of Census; or

o They have not made substantial progress in mastering basic skills that are appropriate for
students of their age; or

o They have grades that consistently indicate major underachievement; or

o They have been determined to be at risk based on assessment by school staff familiar
with the students' health, social, or family status as these influences may be impairing the
students' success in school. Influences may include but are not limited to:

- Evidence of abuse of the student;
- The students' use of alcohol or drugs;
- Pregnancy; or

- Attempted suicide.

"At-risk student' means a student whose present or expected status indicates they might
fail to complete their secondary education for reasons which may include academic deficiency,
behavioral difficulties, excessive absences, pregnancy or parenting, family issues, substance
abuse, financial issues, physical or mental health issues, juvenile justice involvement, or other such
factors, not including disability status.
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Legislative Changes:

» Funding update -
Some examples are...

= 3 year average of students served
= Grant process for alternative education programs for MS/JH and HS students
»  Varied coop opportunities across the state

» Alternate model report card for alternative education

State Board Changes:

¥ Inclusion of internships and mentorships (an example Jobs for America’s Graduates (JAG))
» Work Study code in course code guide (career exploration, nonteaching code work supervision)

Alternative Education Office Changes:

» Site visit rotation every 2 years w/ report card type annual evaluation based on data
» Professional development for traditional, alternative education, and community
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Section 12. School Day - Six Hours - Exceptions.

A. Except as otherwise provided for by law, a school day shall consist of not less than six (6) hours devoted to school
activities. A district board of education may elect to extend the length of one (1) or more school days to more than six
(6) hours and reduce the number of school days as long as the total amount of classroom instruction time is not less than
one thousand eighty (1,080) hours per year as required pursuant to Section 1-109 of this title.

B. A school day for nursery, carly childhood education, kindergarten, and alternative education programs shall be

as otherwisc defined by law or as defined by the State Board of Education. Not more than one (1) school day shall be
counted for attendance purposes in any twenty-four-hour period.

C. Students absent from school in which they are regularly enrolled may be considered as being in attendance if the
reason for such absence is to participate in scheduled school activities under the direction and supervision of a regular
member of the faculty or to participate in an online course approved by the district board of education. The State Board
of Education shall adopt rules to provide for the implementation of supplemental online courses which shall include, but
not be limited to, provisions addressing the following:

1. Criteria for student admissions eligibility;

2. A student admission process administered through the district of residence, which provides the ability for the
student to enroll in individual courses;

3. An electronic student transfer system which does not require the student desiring to transfer to another district for
cnrollment in an online course to personally appear in the district to which the transfer is sought;

4. A process by which students are not denied the opportunity to enroll in educationally appropriate courses by school
districts;

5. Creation of a system which provides ongoing enrollment access for students throughout the school year;

6. A grace period of fifteen (15) calendar days from the first day of an online course for student withdrawal from an
online course without academic penalty;

7. Mastery of competencies for course completion rather than Carnegie units;

8. Student participation in extracurricular activities in accordance with school district eligibility rules and policies
and any rules and policies of a private organization or association which provides the coordination, supervision, and
regulation of the interscholastic activities and contests of schools;

9. Parent authorization for release of state test results to online course providers, on a form developed by the State
Department of Education;

10. A review process to identify and certify online course providers and a uniform payment processing system.

D. Each district board of education shall adopt policies and procedures that conform to rules for online courses as
adopted by the State Board. Such policies shall include criteria for approval of the course, the appropriateness of the
course for a particular student, authorization for full-time students to enroll in online courses, and establishing fees or
charges. No district shall be liable for payment of any fees or charges for any online course for a student who has not
complied with the district’s policies and procedures. School districts shall not deny students the opportunity to enroll in
educationally appropriate courses and shall provide an admissions process which includes input from the student, the
parent or guardian of the student, and school faculty.

E. Districts shall require students enrolled in online courses to participate in the Oklahoma School Testing Program
Act. Students participating in online courses from a remote site will be responsible for providing their own equipment
and Internet access, unless the district chooses to provide the equipment. Credit may not be granted for such courses
except upon approval of the State Board of Education and the district board of education.

F. The school day for kindergarten may consist of six (6) hours devoled to school activities. (70-1-111)

Note: Amended by SB 280, Sce. 1 of the 2011 Reg. Sess. LEffective July 1, 2011.

A day devoted to parent-teacher conferences is counted as a school day even though pupils are not in attendance.

August 10, 1983 (AG Op. No. 83-152).

Section 31. Application and Filing of Four-Year Improvement Plans For Accreditation.
A. As part of the requirements for receiving accreditation by the State Board of Education, each school district

board of education shall adopt a Comprehensive Local Education Plan once every six (6) years. The plan at a minimum
shall contain the following:

1. A school improvement plan as provided for in Section 5-117.4 of this title;

2. A capital improvement plan as provided for in Section 18-153 of this title;

3. An alternative education plan, as provided for in subsection B of Section 1210.566 of this title; and

4, A reading sufficiency plan as provided for in Section 1210.508C of this title.

B. The State Board of Education shall promulgate rules for monitoring compliance with the provisions of this

section by school districts. The State Department of Education shall provide training for regional accreditation officers

in alternative education program compliance. (70-3-1 04.2)
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Section 911. Alternative Education Programs.

A. Contingent upon the provision of appropriated funds designated for Alternative Education Academies pilot
programs, the State Board of Education is authorized to award one or more competitive grants for alternative education
programs to school districts, nonprofit organizations, or entities formed by interlocal cooperative agreements pursuant
to Section 5-117b of this title. The grant awards shall be made to school districts located in counties with a high number
of dropouts as reported by the Office of Accountability for the school year preceding the year for which the grant is
being sought and a high number of referrals to the juvenile justice system or, if the grant award is to a nonprofit
organization or entity formed by an interlocal cooperative agreement, the program to be funded shall serve students in
school districts located in counties with a high number of dropouts and a high number of referrals to the juvenile justice
system. Programs eligible for funding shall include but not be limited to programs provided:

1. Directly by a school district;

2. Pursuant to an interlocal cooperative agreement with another school district or districts or a technology

center school district; or

3. Pursuant to contract with a nonprofit organization.

B. In order to be cligible for an Alternative Education Academy Grant, a program shall:

1. Allow class sizes and student/teacher ratios which are conducive to effective learning for at-risk students;

2. Incorporate appropriate structure, curriculum, and interaction and reinforcement strategies designed to

provide effective instruction;

3. Include an intake and screening process to determine eligibility of students;

4, Demonstrate that teaching faculty are appropriately certified teachers;

5. Demonstrate that teaching facully have been selccted on the basis of a record of successful work with at-risk
students or personal and educational factors that qualify them for work with at-risk students;

6. Reflect appropriate collaborative efforts with state agencies and local agencies serving youth;

7. Provide courses that meet the curricular standards adopted by the State Board of Education and remedial

courses,

8. Offer individualized instruction;

9. State clear and measurable program goals and objectives;

10. Include counseling and social services components with the provision that providers of services are not

required to be certified as school counselors;

11. Require a plan leading to graduation be developed for each child in the program;

12. Ofter life skills instruction;

13. Provide opportunities for arts education to students, including Artists in Residence programs coordinated

with the Oklahoma Arts Council;

14. Provide a proposed annual budget;

15. Include an evaluation component including an annual written self-evaluation; and

16. Be appropriately designed to serve middle school, junior high school and secondary school students in

grades six through twelve who are most at risk of not completing a high school education for a reason other than that
identified in Section 13-101 of this title.

C. Grant recipients shall have priority, if recommended by the Alternative Education Academy Grants

Technical Assistance Center as provided for in subsection F of this section, and if funds are available, for annual
renewal of grants by the State Board of Education in amounts and on conditions as provided in this section. If a district
receives grants for an Alternative Education Academy program for three (3) consecutive school years and if the program
upon cvaluation by the Technical Assistance Center meets the criteria sel forth in subsection B of this section, funding
shall be as follows:

1. Funding for the fourth consecutive school year shall be in an amount of fifty percent (50%) of the average

amounl of grants awarded for the program pursuant to this section for the first three (3) consecutive school years;

2. Funding for the fifth consecutive school ycar shall be awarded only if the program has been state-validated

and replicated by another district; if funding is awarded, it shall be in the amount of twenty-five percent (25%) of the
average amount of grants awarded to the program pursuant to this section for the first three (3) consecutive school years;
3. All grants for the fourth and fifth school years as provided above shall be matched with local funds or

in-kind contributions. Programs which received grants continuously for five (5) consecutive school years shall not
thereafter be eligible for grants pursuant to this section.

D. School districts that receive Alternative Education Academy Grants shall not use the grant funds to supplant
budgeted district expenditures for existing alternative education programs. Provided, programs that have been funded
in prior years by Alternative Approaches grants pursuant to Section 1210.561 of this title may be funded through
Alternative Education Academy Grants if included in the grant request and approved.

E. By September 15 of each school year, all revenue received and expended for students participating in

alternative education academies created in subsection A of this section shall be reported to the State Department for
Education by major object codes and by program classifications pursuant to the Oklahoma Cost Accounting System
as adopted by the State Board of Education pursuant to Section 5-135 of this title.
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F. Recipients of Alternative Education Academy Grants shall be subject to statutes and rules applicable to

alternative education, including any exemptions from statutory or regulatory requirements authorized by statutes or rule.
G. 1. From funds appropriated for Alternative Education Academy Grants, the State Board of Education

shall contract for technical assistance for operation of an Alternative Education Academy Grants Technical Assistance
Center. The technical assistance provider shall be an entity located in Oklahoma that is officially recognized by the
United States Department of Education to assess and facilitate dissemination of validated educational programs in
Oklahoma. The technical assistance provider shall have priority, if its operations are deemed satisfactory by the State
Board of Education and if funds are available, for annual renewal of the contract.

2. The duties of the technical assistance provider shall include, but shall not be limited to:

a. reccommending programs to the State Board of Education for Alternative Education Academy

Grants,

b. providing initial and ongoing training of personnel who will educate at-risk populations through

programs funded pursuant to this section,

c. providing technical assistance to districts identified by the State Department of Education as eligible

for initial grants pursuant to subsection A of this section,

d. providing technical assistance to grant recipients to enhance probabilily of success of grant-funded

programs,

e. evaluating grant-funded programs for possible state validation as defined in Section 1210.561 of

this tifle,

f. reporting to the State Board of Education the name and description of any program which receives

state validation, and

g. providing in-depth program analysis and evaluation of grant-funded programs to the State Board

of Education and the Legislature no later than November 1 following the end of the school year in which one or more
grant-funded programs were implemented.

H. The State Board of Education shall promulgate rules as necessary to administer the Alternative Education
Academy Grants and the process by which the grant funding shall be allocated.

1. Any school district which does not participate in the Alternative Education Academy Grants created in this

section may provide an alternative education program pursuant to the provisions of this section. (70-1210.563)

Section 912. Alternative Education Academy Grants.

No later than August 1, 1994, the State Department of Education shall identify eight school districts eligible to

receive Alternative Education Academy Grants based on the criteria set out in subsection A of Section 62 of this act.
The Department shall notify the eligible districts and require the districts to submit plans for Alternative Education
Academy programs no later than November 1, 1994. The initial programs shall be implemented no later than the
beginning of the second semester of the 1994-95 school year, The technical assistance provider shall provide assistance

to the identified districts in assessing needs and designing programs. Two or more of the identified districts may submit
one program plan if the plan will serve students in the cooperating districts. Identified districts that do not submit plans
for and implement effective programs as determined by the technical assistance provider shall be penalized in an amount
equal to five peicent (5%) of the amount of State Aid the district received for the 1994-95 school year. The penalty shall
be enforced by reducing State Aid to the district during the following school year, The State Board of Education shall
promulgate rules establishing an appeal process o the Board for districts which have been assessed a penalty.
(70-1210.564)

Section 913, Alternative Education Pay Incentives - School Counselor Certificates Not

Required.

A. A cerlified teacher in a program funded by an Alternative Education Academy Grant shall be paid a five
percent (53%) increment above the designated step for that teacher within the adopted salary schedule of the district.
B. Persons providing counseling or social services in a program funded by an Alternative Education Academy
Grant shall not be required to be certified as school counselors by the State Board of Education. (70-1210.565)

Section 914. Implementation Requirements for State Board of Education and Local
District.

A. Each year by December 1, every school district that serves middle school, junior high and secondary school
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students shall conduct and report to the State Department of Education a needs assessment to identify those students

in grades six through twelve who are most at risk of not completing a high school education for a reason other than that
identified in Section 13-101 of this title, including students under the age of nineteen (19) who reside in the district and
have dropped out of school or are or have been suspended from school. Districts shall utilize data and information from
juvenile justice agencies and the Office of Accountability in conducting the needs assessments. The results of the necds
assessments shall be reported to the State Department of Education in a format specified by the Department.

B. By May 1, 1994, every school district as specified in subsection A of this section shall develop and submit

to the State Department of Education a proposed plan approved by the district board of education, for meeting the needs
of the students at risk of not completing a high school education as identified through the needs assessment required

in subsection B of this section by establishing, continuing or expanding alternative education programs. The district
shall include parents, students, teachers, law enforcement representatives, judicial system representatives, social service
representatives, technology center school district representatives, and others deemed appropriate by the board of
education in the development of the proposed plan. If the school district overlaps technology center school district or
districts, the plan shall be coordinated with the board of education of each overlapped technology center school district.
C. The proposed plan shall be placed on file at the office of the school district superintendent where it shall

be made available to the public on request.

D. By September 1, 1994, the State Board of Education shall prepare and submit to the Legislature and the

Governor a proposed statewide plan, including a statement of needed funding, for the provision of alternative cducation
to students in grades six through twelve who have been identified by school districts in their needs assessments as being
al risk of not completing a high school education for a reason other than that identified in Seclion 13-101 of Title 70

of the Oklahoma Statutes. The plan should include provisions for cooperative agreements to provide services for
students in alternative education programs and coordination with the State Board of Vocational and Technical
Education. (70-1210.566)

Section 915. Alternative Education Programs - Statewide System.

A. Beginning with the first scmester of the 1996-1997 school year, the State Board of Education shall

implement a statewide system of alternative education programs which shall be phased-in within seven (7) years. The
statewide system shall include but not be limited to Alternative Approaches grant programs, funded pursuant to Section
1210.561 of this title, and alternative academies or alternative programs implemented pursuant to this section.

B. Beginning with the first semester of the 2002-2003 school year, all school districts of this state shall provide

alternative education programs that conform to the requirements of statutes and rules applicable to alternative education.

A program shall:

1. Allow class sizes and student/teacher ratios which are conducive to effective learning for at-risk students;

2. Incorporale appropriate structure, curriculum, and interaction and reinforcement stralegies designed to

provide effective instruction;

3. Include an intake and screening process to determine eligibility of students;

4, Demonstrate that teaching faculty are appropriately licensed or certified teachers;

5. Demonstrate that teaching faculty have been selected on the basis of a record of successful work with at-risk
students or personal and educational factors that qualify them for work with at-risk students;

6. Reflect appropriate collaborative efforts with state agencies and local agencies serving youth;

7. Provide courses thal meet the academic curricula standards adopted by the State Board of Education and
additional remedial courses;

8. Offer individualized instruction;

9. State clear and measurable program goals and objectives;

10. Include counseling and social services components with the provision that providers of services are not
required to be certified as school counselors;

11. Require a plan leading to graduation be developed for each student in the program which will allow the

student to participate in graduation exercises for the school district after meeting the requirements of the school district
as specified in the individual graduation plan for that student; provided, for students who enter the ninth grade in or
prior to the 2007-08 school year, the plan shall specifically address whether the student is required to meet the
graduation requirements established in Section 11-103.6 of this title;

12. Offer life skills instruction;

13. Provide opportunities for arts education to students, including Artists in Residence programs coordinated

with the Oklahoma Arts Council;

14. Provide a proposed annual budget;

15. Include an evaluation component including an annual written self-cvaluation;

16. Be appropriately designed to serve middle school, junior high school and secondary school students in

grades six through twelve who are most at risk of not completing a high school education for a reason other than that
identified in Section 13-101 of this title; and
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17. Allow students in the alternative education program, who otherwise meet all of the participation

requirements, to participate in vocational programs and extracurricular activities, including but not limited to athletics,
band, and clubs.

C. The alternative education program of a school district shall be operational and serving students by

September 15 of each school year.,

D. Each alternative education program of a school district shall receive funding based on the combined number

of dropouts and students within the district who have been referred to a county juvenile service unit, a county juvenile
bureau or who have been committed to the custody of the Office of Juvenile Affairs. Each alternative education
program shall receive incentive funding as follows:

1. For the first year of operation, One Thousand Dollars ($1,000.00) per student;

2. FFor the second year of operation, Seven Hundred Fifty Dollars ($750.00) per student; and

3. For the third year of operation and each year thereafter, Seven Hundred Dollars ($700.00) per student.

Statewide alternative education funding shall not be used to supplant existing school district resources or to

support programs that do not meet all the criteria for the statewide alternative education system. No alternative
education program shall receive less than a total of Ten Thousand Dollars ($10,000.00) per school year.

E. By September 15 of each school year, all statewide alternative education funds received and expended for
students participating in an alternative education program shall be reported to the State Department of Education by
major object codes and by program classifications pursuant to the Oklahoma Cost Accounting System as adopted by
the State Board of Education pursuant to Section 5-135 of this title.

F. Elementary school districts, as defined in Section 5-103 of this title, may request a waiver from the State

Board of Education from the requirements of this section to implement and provide an alternative education program.
Any elementary school district that has not received funding pursuant to the provisions of subsection D of this section
shall be automatically granted a waiver. Il a school district is granted a waiver, no statewide alternative education
funding shall be allocated to the district.

G. 1. The Staic Board of Education shall contract for technical assistance for operation of an Alternative

Education Technical Assistance Center. The technical assistance provider shall be an entity located in Oklahoma that
has been officially recognized by the United States Department of Education to assess and facilitate dissemination of
validated educational programs in Oklahoma. The technical assistance provider shall have priority, if its operations
are deemed satisfactory by the State Board of Education and if funds are available, for annual renewal of the contract.
2. The duties of the technical assistance provider shall include, but shall not be limited to:

a. providing initial and ongoing training of personnel who will educate at-risk populations through

alternative education programs,

b. providing technical assistance to school districts to enhance the probability of success of their

alternative education programs,

c. evaluating state-funded alternative education programs,

d. reporting to the State Board of Education the evaluation results of state-funded alternative education

programs, and

e. providing in-depth program analysis and evaluation of state-funded alternative education programs.

3. The State Board of Education shall not provide funding to an alternative education program that does not

receive a recommendation for continued funding in the evaluation provided for in this subsection. Provided, any school
district not receiving such a recommendation for continued funding may request a hearing before the Board with a
review of the evaluation prior to the Board’s final determination.

H. All alternative education programs shall be subject to statutes and rules applicable to alternative education,
including any exemptions from statutory or regulatory requirements authorized by statutes or rule.

I. An alternative education program may be offered by an individual school district or may be offered jointly

by school districts that have formed interlocal cooperative agreements pursuant to Section 5-117b of this title. Any
school district submitting a plan for an alternative cducation program serving fewer than ten students shall enter into
a cooperative agreement with another school district to jointly provide the program unless the program has been granted
a waiver from this requirement by the State Board of Education.

I. Any materials or equipment purchased by a school district with revenue received for students participating

in an alternative education program shall be used only in or directly for the alternative education program offered by

the district or any subsequent alternative education program offered to students enrolled in that district. Such materials
and equipment shall be made available exclusively to alternative education students during the hours that the alternative
education program is operating; provided, the material or equipment may be used for other purposes when the
alternative education program is not operating.

K. Upon implementation of this subsection as provided for in subsection M of this section and contingent upon

the provision of appropriated funds designated for such purpose, all school districts in the state providing alternative
education programs as required in subsection B of this section shall expand the programs to include middle-schoolgrade
students. The program shall conform to the requirements of subsection B of this section.

L. Upon implementation of this subsection as provided for in subsection M of this section and contingent upon
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the provision of appropriated funds designated for such purpose, each urban school district identified by the State
Department of Education as having a high population of elementary grade students who are at-risk and in need of
alternative education shall provide elementary level alternative education programs. The State Department of Education
shall establish requirements for the programs. For purposes of this section, “urban school district” means a school
district with an average daily membership of thirty thousand (30,000) or more.

M., Implementation of subsections K and L of this section shall be delayed until the current expenditure per

pupil in average daily attendance in public elementary and secondary schools in unadjusted dollars for the 1998-99
school year or any school year thereafler for Oklahoma, as reported by the National Center for Education Statistics
annually in the Digest of Education Statistics, reaches at least ninely percent (90%) of the regional average expenditure
for that same year, and funds are provided. For purposes of this subsection, the regional average expenditure shall
consist of the current expenditure per pupil in average daily attendance in public elementary and secondary schools in
unadjusted dollars for each of the following states: Arkansas, Colorado, Kansas, Missouri, New Mexico, Oklahoma,
and Texas, averaged together. By January [ of each year, the State Board of Education shall report whether or not the
ninety-percent expenditure level has been reached based on information reported annually in the Digest of Education
Statistics by the National Center for Education Statistics. Subscctions K and L of this section shall be implemented on
July 1 after the first January 1 report verifies that the ninety-percent expenditure level has been reached and funds have
been provided for the specific purposes of this section. (70-1210.568)

Section 916. Submission of Student Needs Assessment and Alternative Education Plan.
A. Each school district shall be required to update and submit on an annual basis the student needs assessment

and alternative education plan outlined in Section 1210.566 of this title. The alternative education plan of each school
district shall provide for specific professional development programs for the teachers teaching in or working with an
alternative education program. The annual needs assessment data shall be incorporated by the State Board of Education
into an annual report which shall be submitted to the Speaker of the House of Representatives, the President Pro
Tempore of the Senate and the Governor. The report shall include a listing by school district of the number of students
funded and the reported number of students served in an alternative education program.

B. By July 1 of each year, each school district shall submit an expenditure report to the State Department of

Education listing all of the expenditures made by the school district for the alternative education program for the
previous year.

C. Upon implementation of this subsection as provided for in subsections D and E of this section, each urban

school district as defined in Section 1210.568 of this title and as identified by the State Department of Education as
having a high population of elementary grade students who are at-risk and in need ol alternative education shall expand
the annual student needs assessment and alternative education plan as required in subsection A of this section to include
a needs assessment and education plan for elementary students who are at-risk and in need of alternative education.

D. Implementation of subsection C of this section shall be contingent upon the appropriation by the Legislature

of state funds for the specific purpose of implementing subsection C of this section. Nothing in this section shall prevent
the State Board of Education or a school district board of education from utilizing private, local, or federal funds to
implement subsection C of this section.

E. Implementation of subsection C of this section shall be delayed until the current expenditure per pupil in

average daily attendance in public elementary and secondary schools in unadjusted dollars for the 1998-99 school year

or any school year thereafter for Oklahoma, as reported by the National Center for Education Statistics annually in the
Digest of Education Statistics, reaches at least ninety percent (90%) of the regional average expenditure for that same
year, and funds arc provided. For purposes of this subsection, the regional average expenditure shall consist of the
current expenditure per pupil in average daily attendance in public elementary and secondary schools in unadjusted
dollars for each of the following states: Arkansas, Colorado, Kansas, Missouri, New Mexico, Oklahoma, and Texas,
averaged together. By January 1 of each year, the State Board of Education shall report whether or not the ninetypercent
expenditure level has been reached based on information reported annually in the Digest of Education Statistics

by the National Center for Education Statistics. Subsection C of this section shall be implemented on July 1 after the
first January 1 report verifics that the ninety-percent expenditure level has been reached and funds have been provided
for the specific purposes of the section, (70-1210.569)

Section 917. Abbreviated School Day and Certification Requirements for Alternative
Schools.

A. Upon application of a district board of education, the State Board of Education shall authorize an
abbreviated day schedule for an alternative school or alternative education program that is or will be administered by
the district pursuant to the provisions of this act or for the education provided for students in a residential or treatment
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facility located within the district. A student assigned to the alternative school, an alternative education program or
receiving educational services in a residential or treatment facility within the district who attends for a full abbreviated
day shall be counted in attendance for purposes of computing average daily attendance and average daily membership
for the district.

B. A district board of education may authorize enrollment on a part-time basis utilizing Internet-based courses

for students who have dropped out of school or are or have been suspended from school. State Aid shall be calculated
for such students based upon the percentage of the total school day in which the student is enrolled multiplied by the
appropriate grade level weight pursuant to Section 18-201.1 of this title, provided such student was enrolled at any time
in a public school in this state during the previous three (3) school years.

C. A district board of education shall hire only licensed or certified teachers to teach in an alternative

cducation program or alternative education school offered by the district or to teach students who are in a residential
or treatment facility.

D. No later than August 1, 1994, the State Board of Education in consultation with the Oklahoma Commission

for Teacher Preparation shall promulgate rules by which a certified teacher who is qualified to teach in an alternative
education program or alternative school as determined by the district board of education offering the alternative
education program or alternative school or who teaches students in a residential or treatment facility may be certified
to teach subjects in which the teacher does not hold certification. The rules shall provide:

1. The certification may be granted only upon application of a district board of education offering an

allernative education program or alternative school pursuant to the provisions of this act or upon application of a district
board of education offering a residential or treatment facility; and

2. The teacher’s certification in subjects in which the teacher does not otherwise hold certification pursuant

to the provisions of this section shall be valid only for purposes of teaching in the alternative education program or
alternative school offered by the district board or in a residential or treatment facility located within the district making
application. (70-1210.567)

Section 918. Alternative Approaches Grants.

A. Contingent upon the provision of appropriated funds designated for Alternative Approaches grants the

State Board of Education is authorized to award one or more such competitive grants to local education agencies,
nonprofit organizations, or entities formed by interlocal cooperative agreements pursuant to Section 5-117b of this title.
The grant awards shall be made to school districts located in counties with a high number of dropouts for the school
year preceding the year for which the grant is being sought, and a high number of refeirals to the juvenile justice system.
If the grant award is to a nonprofit organization or entity formed by an interlocal cooperative agreement, the program
shall serve students in school districts located in counties with a high number of dropouts and a high number of referrals
to the juvenile justice system. The funds shall be awarded to programs specifically providing targeted services to high
challenge children. High challenge children are those at risk of failing to complete a satisfactory education, Alternative

Approaches grants shall include high challenge grants for programs serving elementary and middle grade students and
grants for middle grade level and other specified alternative education programs. Competitive grants shall be of
statewide significance and shall be replicable across the state. Beginning July 1, 1993, at least twenty percent (20%)
of the total dollar amount of Alternative Approaches grants shall be awarded to districts replicating state-validated
programs, State validation is a process carried out by the Alternative Approaches Programs Technical Assistance
Center by which grant-funded programs are evaluated for effectiveness in reaching the targeted population, local and
state significance, and replicability. The Technical Assistance Center shall report to the Statc Department of Education
the name and description of any program which receives state validation.

B. To be eligible for a High Challenge grant, a program shall meet rescarch-based criteria set by the State

Department of Education. The Alternative Approaches Technical Assistance Center shall provide the Department with
research and recommendations on effective programming for high challenge children.

C. The State Board of Education is further authorized to award one competitive grant for operation of an

Alternative Approaches Programs Technical Assistance Center. Said programs shall not supplant programs or activitics
funded by the United States Government pursuant to Chapter 1 of Title I of the Elementary and Sccondary Education
Act of 1965, as amended. The Alternative Approaches Technical Assistance Center grant recipient shall have priority,
if its operations are deemed satisfactory by the State Board of Education and if funds are available, for annual renewal
of the grant.

D. Service program grant recipients shall have priorily, if recommended by the Technical Assistance Center

and if funds are available, for annual renewal of grants by the State Board of Education in amounts and on conditions
as provided in this section. If a district has received grants for an at risk or high challenge program for three consecutive
school years and if the program upon evaluation by the Technical Assistance Center meets the criteria set forth in
subsection A of this section and satisfies criteria set forth in rules adopted by the State Board of Education pursuant to
subsection E of this section, funding shall be as follows:
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1. Funding for the fourth consccutive school year shall be in the amount of fifty percent (50%) of the average

amount of grants awarded for the program pursuant to this section for the first three (3) consecutive school years; and

2. Except as otherwise provided, funding for the fifth consecutive school year shall be awarded only if the

program has been state-validated and replicated by another district; for programs that have received funding for three
(3) years prior to July 1, 1992, funding will be awarded only if the program is state-validated and the granteec documents
attempts to have the program replicated; if funding is awarded, it shall be in the amount of twenty-five percent (25%)
of the average amount of grants awarded to the program pursuant to this section for the first three (3) conseculive school
years.

All grants for the fourth and fifth school years as provided above shall be matched with local funds or in-kind
contributions. Programs which received grants continuously for five (5) consecutive school years shall not thereafter

be eligible for grants pursuant to this section.

E. Rules adopted by the State Board of Education shall incorporate or provide for, but not necessarily be

limited to:

1. Definition of the children deemed high challenge for whom services are sought; provided the definition

shall be consistent with the description of high challenge children set forth in subsection A of this section;

2. The possibility of awards for one or more of a variety of program proposals targeted for services to limited

porlions of the high challenge population according to such distinctions as age groupings, rural or urban settings, other
cultural characteristics, or innovative service delivery strategies;

3. Requirements that service program grant recipients have clear and measurable goals and objectives; show

cvidence of having given reasonable consideration to coordination with other community agencies and resources, where
appropriate, in the development of their proposals; and agree to comply with all requirements of the Technical
Assistance Center regarding use of assessment instruments, provision of data, and provision of information necessary
for program evaluation;

4. Requirements that the recipient of the Technical Assistance Center grant show command ol relevant

research and demonstrate capability for: Providing technical assistance, including operation of clearinghouse functions;
coordinating with agencies such as the Oklahoma Arts Council; performing assessment of high challenge children;
evaluating programs for effectiveness; making program cost assessments; promoting replication of successful programs;
and capability for assisting program providers in attaining national validation of their programs and qualifying for
federal funding;

5. Utilization of a selection committee to review applications for program and Technical Assistance Center

grants and make recommendations to the State Board of Education, said selection committee to include, to the greatest
extent feasible under constraints of time and funding, nationally recognized experts in the education of high challenge
children ;and

6. Revocation of any high challenge or at risk grant awarded to, and ineligibility for award of any future high

challenge grant pursuant to this act to, any grant recipient who has employed prior to May 24, 1991, any person who
served as a volunteer assisting with the initial preparation of proposed rules for high challenge (formerly designated

as at risk) grant programs or any person serving as a member of a selection committee during or within two (2) years
following such person’s service pursuant to paragraph 5 of this subsection. (70-1210.561)

Section 919. Criteria for Alternative Education Grants.

Alternative Approaches grants for alternative education shall be limited to middle grade level alternative schools
provided by a school district and to secondary grade level programs provided pursuant to a contract with a nonprofit
organization. Notwithstanding self-identification of a program as an alternative education program, a program shall

not receive state-funded grants to provide alternative education administered through the State Department of Education
unless the program meets the criteria for Statewide Alternative Education programs as specified in Section 1210.568

of this title. (70-1210.562)
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210:35-29-7: Abbreviated day schedule

Abbreviated day schedules may be adopted by alternative education schools and alternative education programs, pursuant to 70 O.S. § 1210.567. Students
attending approved abbreviated day alternative education schools and alternative education programs for the full abbreviated day shall be counted in
attendance for purposes of computing average daily attendance and average daily membership for the district. Abbreviated day schedules for alternative
education schools and programs must conform to one of the definitions of "abbreviated school day" listed at 210:35-29-2.
[Source: Added at 12 Ok Reg 31, eff 9-25-94 (emergency); Added at 12 Ok Reg 1365, eff 5-25-95; Amended at 32 Ok Reg 933, eff 8-27-15]

210:35-29-8: Requirements for alternative education programs

(a) General requirements. To qualify as an approved alternative education program, a school district's alternative school or alternative education program
must meet all requirements listed at 70 0.S. § 1210.568, including:
(1) Student-teacher ratios conducive to effective learning for at-risk students;

(2) Appropriate structure, curriculum, interaction, and reinforcement strategies for effective instruction;

(3) Anintake and screening process to determine eligibility of students;

(4) Appropriately certified teaching faculty;

(5) Teaching faculty with experiences or personzl traits that qualify them for mcnnmmgﬂc_ work with at-risk students;

(6) Collaboration with state and local agencies;

(7) Courses that meet the curricular standards adopted by the State Board of Education and additional remedial courses;

(8) Individualized instruction;

(9) Clear and measurable program goals and oEanzmm

(10) Counseling and social service components;

(11) Graduation plan for each student;

(12) Life skills instruction;

(13) Opportunities for arts education; )

(14) A proposed annual budget;

(15) An evaluation component that includes an annual written self-evaluation; .

(16) Service to students in grades six (6) through twelve (12) who are most at risk of not completing high school for reasons other than disability; and
(17) Opportunities for student participation in vocational programs and extra-curricular activities such as athlefics, band, and clubs.

(b) Submission of alternative education plan. Each school district shall submit and certify an Alternative Education Implementation Plan to the State
Department of Education by September 15 of each year. This plan shall outline how the district will meet the criteria listed in subsection (a) to serve its at-risk
students. The plan must be submitted and certified by school districts providing their own alternative education programs, as well as districts which offer
alternative education through interlocal cooperative arrangements, and districts which have no m_ﬁmﬂsmﬁzm education .program and receive no alternative
education funding.

(c) Deregulation not necessary for conforming alternative education programs. A school district need not apply to the State Board of Education for a

deregulation in order to implement an alternative education program that meets all requirements listed in this subchapter and at 70 0.S. § 1210.566 through
70 O.S. § 1210.568.

[Source: Added at 32 Ok Reg 933, eff 8-27-15]
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210:35-29-2.Defininitions .
The following words and terms, when used in thic Subchapter, shall have the following meaning, unless the context clearly indicates otherwise.

"Alternative Education" means an educational process incorporating appropriate structure, curriculum, interaction, and reinforcement strategies to
stimulate learning with students who have net v*ilized their capacity to do so within traditional educational settings. Alternative education programs must
meet all requirements listed at 70 O.S. § 1210.568 and at section 210:35-29-7 of this title.

"Abbreviated school day" means, for purposes of an alternative education program approved by the State Board of Education:

(A) A school day which consists of not less than four (4) hours and twelve (12) minutes per day devoted to academic instruction for the locally approved 180
day school calendar; or Lo

(B) A school day which may consist of less tharr four (4) hours and twelve (12) minutes per day devoted to academic instruction, provided that students in
alternative education programs receive at least seven hundred fifty-six (756) hours of academic instruction per school year. A school district that chooses the
total instructional hours scheduling approach for its alternative education program must notify the State Board of Education by September 15 of each
applicable school year.

"Academic instruction” means, for purposes of an alternative education program approved by the mﬁmﬁm Board of Education:

(A) Instruction in any subject offered by the school district for core or elective credit, whether part of the standard educational program or offered specifically
to students in the alternative education program;

(B) Instruction in any subject offered for credit through a technology center or through concurrent enroliment at a college or university; and

(C) Participation in programs and activities that are part of the school district or interlocal cooperative's approved Alternative Education Implementation Plan
and are intended to fulfill the requirements for alternative education programs, including counseling, life skills instruction, concurrent enrollment, work study,
and other content approved by the State Board of Education.

"At-risk student" means a student whose present or expected status indicates they might fail to complete their secondary education for reasons
which may include academic deficiency, behavioral difficulties, excessive absences, pregnancy or parenting, family issues, substance abuse, financial issues,
physical or mental health issues, juvenile justice involvement, or other such factors, not including disability. status. .

[Source: Added at 12 Ok Reg 31, eff 9-29-94 (emergency); Added at 12 Ok Reg 1365, eff 5-25-95; Revoked at 14 Ok Reg 3361, eff 5-5-97 (emergency); Amended

at 15 Ok Reg 19, eff 10-7-97 (emergency); Amended at 15 Ok Reg 2306, eff 6-11-98; Amended at 17 Ok Reg 2910, eff 7-13-00; Amended at 32 Ok Reg 933, eff
8-27-15]

210:35-29-6: Personnel: certification, criminal record searches

Special rules that pertain to alternative education academies, programs and schools are: ,
(1) Teachers must be certified teachers but are not restricted to grade-specific or subject-specific areas. Assignment out of regular subject area(s) or grade
level(s) certification requires State Department of Education approval. (70 0.S., Supp. 1994, Section 1210.567]
(2) Administrators must be certified school administrators but are not restricted to specific grade levels. Assignment out of grade levels certification requires
State Department of Education approval.

(3) A criminal record search must be conducted on all personnel currently employed or to be employed in alternative education academies, programs, and
schools.

[Source: Added at 12 Ok Reg 31, eff 8-29-94 (emergency); Added at 12 Ok Reg 1365, eff 5-25-95]
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ALTERNATIVE EDUCATION APPLICATION COVER SHEET

STUDENT'S NAME:

STUDENT'S AGE:
CURRENT CREDITS:

AT-RISK POINTS:
PROGRAM APPLIED FOR:
DATE APPLICATION SENT:

ELl: Yes: | 1 WMoz [ 564: Yes: L1 Nor [

IEP: Yes; L1 Mo: L
*This block for Teacher of Record enly:

If yes, please give details and attest to appropriateness of placement in
Alternative Education:

Teacher of Record Signature: . _
Alternative Education Placement is ﬁpgmpriate: Yes No

B: &, SEaff Oniy - Eate & sigi that T.0.R. Kas been mntacteﬂ in reference to
sa‘:hetiﬁ ilifiy change of p’[a@:emeﬁt meet”i’ﬁﬁ

PACKET CHECKLISY

STUBENT CGNTRACT o PARENT CONTRACT

CRITERTA RANKING SHEET . TRANSCRIPTS .
CURRENT GRADES - BTTENDANCE o
BEHAVIORAL SUMMARY R OBSERVATION CHECKLIST _
STANDARDIZED TEST S5CORES L COUNSELING AGREEMENT:
ACT SCORES — COPY OF IEP/5D4 .

*prior to submission, Site wili check to determine if student is on an YEP or 504, This also allows Teacher
of Recard to review appropriateness of Alfernative Ed. Placeient, and ensure modifications are ehanged in
the event student is accepled.
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Siuden_t‘s Name __ Birhdate Age ) Grarle
; Low socio-economic of minority status
2. G.PA. below 2.0 (W so, please write current G.P.A, )
3. Inappropriate age for grade placement
4. Credit deficiencies for graduation wiih entering class
2 credits or fess
3 — 5 credits
. B—1 credils
8 credits or more
5. Behavioral Intervention: (Previous Semester)
Full Day in-school suspension 2 to 6 times
Full Day in-school — more than 5 times
Home Suspension — 1 to 2 fimes
Home Suspension — 3 times or more
6. Attendance: {Previous semester) excluding Medical, AISP or Suspension
Absent 10 - 12 days
Absent 13 or more days
£ Teacher oy Counselor Referred
8. Persenal Crisis or Trauma
- {i.e. drugfalcohol abuse, suicide afternpts, placement outside of home, abuse/neglect)
9. Transience (the past 3 years)
2 schools
3 schools
4 or more schools
10. OJA (Oklahoma Juvenile Authority) involvernent
(If yes, please fist in what capacily or violafion)
1. Previously or currently involved legal/court proceeding
(if yes, please list when and violatior)
Previously or currently enrolled in an Alternative Education Program

Y O ]

TOTAL POINTS

Identification

o Ll N e

W N e

e

53



Hdmond Public Schools Alternative Program
Application Packef

The following information is needed i order {0 admit sfudents to the Altemalive School. Pleasesee that the
referring sehool counselor has these records prior to the seresning Interview. If the student Is not accepted for

any reason, all scheo! records will ba refumed fo the refering school.

Today's Date!
Student’s FulFName:
Birghdate: Cureent Age: Gender:
Raco: .
Caucasian Native American African American
Hispanic/Latino  Asian American Multi-racial
Other (please list)
Social Securiiyi
Credlits {Uniis} earned:; At Risk psoint fotal;
Currently Enrolled? 7 Yes [y Ne Current Grade:

Parent or Guardian Name(s):

Home Phone; Work Phone: Mohile:

Number:

Fmergency Contact Name;

Previous Semester Information:

G.P.A. ) Last School Aftended:

Number of Classes Altempied: Number of Classes Passed:

Number of Absences: N um'ber of Days in-School-Suspension:

Number of Days Out-Gf-School-Suspension:

Oklahoma Juvenile Authority {involved in the legal system}? 1 Yes B No

Primary Reason for Referral:

Excessive Absences Academic Deficiencies Behavioral Difficullies

Pregnant/Parenting Teen Emotional/Schootl Adjustment Recovered Dropout
Juvenile Justice Referral Credit Recavery
Other (please explain)
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yols Alternat

Studem Behavmr Obsewailsn Checkﬂtst

To be completed hy the Student:

Your name:

Today's Dater

.Pate of Birth:

Social Security Numbey:

ACANENIC PERFORMANGE:
__ Declining Grades
Lack of molivalion
Qverachisvement
_____ Challenging authority
____ Rigid obedience
.. Expression of concern from peer(s]
___ Rigidity
Difficulty accepting misiakes
____ Change in filends
_ Other

CLASSROON ATTENDANCE:

Absentesism

Truancy

Patterns of Absences

Tardiness

Frequent requests to leave
____ Other

PHYSICAL CONCERNS:

Poor balance
Physical injuries
______ Change in weight
Glassy, red eyes
Change in dress
_ Other

GONDBUCT:

Disruptive In ¢lass
_____ Forgettul
____ Defiance
__Vandalism
__ Sleepinginclass
_ Defensive

Jnaftentive
__ Extreme negativity
____ Gheating

Hyperactive, nervous

Mood swings, inconsistency
__ Withdrawal from peers

DISGIPLINE REFERRALS:

Number of discipline referrals from the
previous semester. (Please altach fo this

form.}
List speeific behavior objectives you needio

achieve while assigned to Edmond Public
Schouls Alternalive Program:

(1)

@

3
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Didahoma Definition of an At Risk Student

At #isk children and youth are individuals whose present or predictable staius
{Fconomic, Socio-cultural, Academic, andfor Health) indicate they might fail {o suec-
cessfully complete their secondary education and acquire basic life skills necessary
for higher education and/or employment. More specifically, children and youth may be
deemed at yisk if:

4. They are a member of a househeld or family whose income is at or below the
poverly level under ciiteria used by the 1.5, Bureau of Census:

or

2. They have not made substantial progress in mastering basic skills that are appropri-
ate for students of their age;

oF

3. They have grades that consistently indicate major underachieverment;

or
4. They have been retained in a grade jor one or more years;

or

5. They have dropped out of school or have had excessive absences during a school
year; :

of

6. They have been determined to be at risk based on assessment by schoot staft
famniliar with the student's heallh, social, or family sfafus as these influences may be
impairing the student’s success in school. Influences may include, bui are not limited
to, evidence of abuse of the students, the student's use of alcohal or drugs, pregnancy

or attempted suicide.
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8.

o

Student Contract

, desire to enter Edmsond Public Alternaiive Program

and agree to the following terms for my eniry.

I will attend scheol daily, and be on fime.

| will follow all school rules.

| will accept set consequences for any rule violation.

[ will complefe all school work witha % accuracy.

f will complete all school homework before going home.
| will avoid violence.

| will not possess or use alcohol, drugs, or fobacco.

1 wilt avoid the use of profanity.

} will respect other students, faculty, staff, and myself.

10. 1 will ready myself to learn on a daily basis.

11. 1 will set positive goals for myself and will develop plans for reaching them.

12. 1 will keep my parents infonmed of all school activities and imeetings.

43. 1 will follow the weapons 7 guns policy of the Edmond Public Schools.

1 UNDERSTAND THAT FAILURE TO HONOR THIS CONTRACT MAY RESULT INMY
REMOVAL FROM THE EDMOND PUBLIC SCHOOLS ALTERNATIVE PROGRAM.

Student Signature

Addendum

Date

7]
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c
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Imternal and Exiernal Behavior Problems

Siudents may exhibit behavior problems externally or internally.

Externalizing refers to all behavior probiems that are directed outwardly, by the student,.

toward the extemal social environment. Extemalizing behavior problems usually involve
hehavioral excesses (foe much behavior) and are considered inappropriate by teachers
and other school personnel. Examples of externalizing may include such things as:

® displaying aggréssion toward objects or persons
° arguing
° forcing the submission of others

s defying the teacher

o heing out of seat
® not complying with feacher’s instructions or directives
o having tanfrums

® being hyperactive

o disturbing others
° stealing
© not following the feacher or schooHm posed rules, efc.

. Internalizing refers to all behavior problems that are directed inwardly {away from the
external sogial environment) and that represent problems with self. Internalizing behavior

problems may include:

o Jow or restricted activity levels

° not falking with other children

° being shy’

s firnid and/or unassertive

° avoiding or withdrawing from social situations

a preferring to play or spend {ime alone

> acting in a fearful manner,

° not participaiing in games or activities

e being unresponsive to social initiations by others
o not standing up for one's self
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Parent Contract

1, , desire my son /
daughter, , to be-admiited fc
Edmond Public Schools Alternative Program.

i helieve that this educational sefting is appropriate for my child at ihils time,
and is in his £ her best inferest.

1 agree {o the following conditions for nplacement:

4. | will see that my ¢hild attends school daily, and enters on time.
2. 1 will support and reinforce the school rules regarding behavior and dress.

3. | will attend monthly scheduled conferences with my child's alternative
school team. (My student will be responsible for notifying me.)

4. | will monitor my child's whereabouts and acfivities outside of schook
5. 1 will remain readily aceessible for school contact by.keeping an

updated phone number and address on file in the school office.

{ UNDERSTAND THAT FAILURE TO HONOR THIS COMMITRMENT
WIAY RESULT IN MY CHILD'S DISIHSSAL FRONM THE EDMOND
PUBLIC SCHOOLS ALTERNATIVE PROGRANM.

Parent / Guardian Signature:

Date:
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Boulevard Academy
Consent for Counseling

Fdmond Public Scheols students attending Boulevard Academy are yequired to
patticipate in educational and counseling groups that focus on anger management, drugs
and alcohol, conflict resolution, self-estesm, smotionat control and other fife skills. .
These sessions aré of great benefit fo the studeats. All st dents are reguired to_parficipate.

Tn addition, Edmond Family Services is contracted with Hdmond Public Schools and will
provide individual freatmaent to Boulevard Academy students. These services will bs

provided at the request of the student.

By signing this consent form:

1. Y authorize counseling servives to be provided to my child upon request and ¥ will
sign the appropriate {reatment forrs & plans with Edmond Family Seivices or
any other agency. These sessions can Inchude but are not [imited to mandatory
group sessions, pull-oui group sessions and individual treatment plans..

2.. 1understand that these services canbe provided by the school counselor, Edmond

- Family Services or any other agency acting on behalf of Edmond Public Schools.

3. 1will meet personally with the service providing agency as required for {reatment
of my child.

Signafure of ?‘&TCHUGII&{CHEH— Date
By signing this consent form:

1. Tunderstand that T will be required to parlicipate in counseling as described
above. : '

9 [understand that my lack of participalion in mandafory group counseling can

affect my stafus as a Boulevard Academy student.

Date

Signature of Student
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