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INSTRUCTOR 
 

United States History Assessment: The Struggle for Civil Rights 

Academic Standards  
for U.S. History  

Content Standards: 5.4, 5.5 
Process and Literacy Standards: 1.A.2, 1.B.6, 1.C.9, 2.B.4, 2.C.7, 2.C.8, 2.C.9 

Compelling/Essential 
Question 

How can citizens achieve civil rights and liberties through peaceful actions? 

Supporting Question(s) 
How did the use of nonviolent strategies effectively impact  civil rights for many 
groups of citizens? 

Historical Context 

Throughout our nation’s history, individual citizens and groups have organized to 
bring about needed reforms to address flaws in our social, economic, and/or political 
systems. Many times the traditional agents of change have neglected to fulfill the 
guarantees of our Constitution and Bill of Rights. The Civil Rights Movement of the 
1950s through 1970s provides an excellent example of citizens utilizing the tactics of 
nonviolent protest and civil disobedience in order to bring public attention to needed 
reform and ultimately make a difference in the lives of all American citizens. 

Background Reflection 
 
 

Examine the photo taken at the Katz Drug Store, Oklahoma City, in 1958, (included in 
the appendix of these directions). 
Reflect upon the “Background” questions below. 

● What was the strategy used at the Katz Drug Store protest? 
● What made the Montgomery bus boycott, the Birmingham campaign, and 

the Selma to Montgomery marches effective? 

Assessment for Learning 
(Formative Performance 
Task) 

Research and evaluate historical evidence of the impact of civic action, including the 
nonviolent methods used to achieve equal rights for specific groups of citizens during 
the 20th century’s Civil Rights Movement. 

Resources 
● Access to the complete collection of documents, photographs, and political 

cartoons included in this assessment and listed in the appendix to these 
instructions; specific primary sources to be used in the final task will be 
determined by each student. 

● Museum Exhibit template (one per student) 
 

Student Task 
 

1. You will assume the role of a museum curator assigned the task of determining 
which primary sources of historic evidence will be used in a special exhibit depicting 
the struggle for civil rights and the use of non-violent protest methods to achieve 
equality. You will use only the information from the primary sources AND your own 
knowledge of history to complete this task. 
2. Your museum exhibit must include FIVE primary sources. For each of the five 
sources selected, you must write a statement to explain or justify your choice. Each 
statement should be approximately 50-75 words in length and must answer these 
questions: 
• Why was the source selected? What is its historical significance? 
• How does the source depict nonviolence as a means to achieve equality? 
3. Use the template provided by your instructor for your exhibit or access the online 
form from a link provided by your teacher. 

A. In the first five boxes, write your justification statements (one paragraph per 
box). Following each statement, list the title and author (if available) of the 
primary source used.  
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INSTRUCTOR 
B. In the box at the bottom of page 2, compose one clear statement 

summarizing how citizens brought about necessary change during the Civil 
Rights Movement. 

Instructor’s Notes 
 

1. The teacher should introduce the essential question by displaying the Katz 
Drugstore photograph to initiate a class discussion and using the questions provided 
in order to guide student reflection. 
2. The teacher should review the directions of the assessment with students.  
3. Students will be given access (online or printed) to the recommended collection of 
primary sources found in this assessment.  
4. Students should be encouraged to use common strategies for analyzing primary 
sources. For example, the National Archives and Records Administration offers 
excellent templates, online and printable, for a wide variety of sources at 
https://www.archives.gov/education/lessons/worksheets 
5. Students’ museum exhibits are required to include FIVE primary sources. For each 
of the five sources selected, students must write one explanation of approximately 
50 words in length to include: 
• Why was the source selected? What is its significance in the Civil Rights 
Movement? 
• How does the source depict nonviolence as a means to achieve equality? 
In addition, students must develop a brief concluding statement, generally explaining 
the role non-violent strategies played In the achievement of civil rights for three 
groups of citizens: African Americans, Native Americans, and Hispanic laborers. 
6. A two-sided (or two-page) template is provided for students to note their 
selections and explanations. An online form is also available for students composing 
their responses on mobile devices or in computer lab settings.  
7. Teacher should use the rubric provided for assessing student work. 
Option for Extension: Students may be encouraged to produce a digital or print 
exhibit showcasing the actual primary sources selected for their exhibit using a 
variety of formats (e.g.,  iMovie, poster, Prezi, infographic, website, or PowerPoint).  

 
Suggested Modifications for English Learner (EL)  Students 

Provide students with a preselected set of five artifacts from the available primary sources. Verbal explanations 
are recommended as an additional modification, as needed. 

 
 

Historical Sources Collection 
 

Robert Kennedy Warns of Increasing Turmoil in Birmingham, New York Times, May 3, 1963 
Civil Rights Act Passed, New York Times, June 19, 1964 
Equality Rosebush cartoon, Bill Mauldin, Chicago Sun Times, 1963 
God is Beside You on the Picket Line, Cesar Chavez, United Farm Workers, 1966 
Proclamation of Delano Grape Workers, Dolores Huerta, May 10, 1969 
Woolworth Department Store, photograph, National Archives and Records Administration, 1960 
I Have a Dream, Dr. Martin Luther King, Jr., March on Washington, August 28, 1963 
Indian Self-Determination Report, Commissioner on Indian Affairs, Secretary of the Interior, 1961 
March on Washington, photograph, August 28, 1963, Library of Congress 
Support the Farmworkers, NAACP flyer, 1965 
Rosa Parks Arrest Records, Montgomery Police Department, December 1, 1955 
Alcatraz Proclamation Letter, Indians of All Tribes, American Indian Center, November 20, 1969 
Standoff at Wounded Knee, New York Times, May 28, 1973 
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INSTRUCTOR 
 
 

Appendix: 
 
Background Reflection: 

● What was the strategy used at the Katz Drug Store protest? 
● Why would such a strategy be effective in creating change? 

 

 
 

Katz Drug Store, Oklahoma City, 1958, photograph courtesy of the Oklahoma Historical Society 
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STUDENT  
 

United States History Assessment: The Struggle for Civil Rights  

Compelling/Essential 
Question 

How can citizens bring about necessary change in a democratic society? 

Supporting 
Question(s) 

How did the use of nonviolent strategies effectively impact civil rights for many 
groups of citizens? 

Background 
Reflection 
 
 

Examine the photo taken at the Katz Drug Store, Oklahoma City, in 1958, 
(below). 
Reflect upon these questions: 
• What was the strategy used at the Katz Drug Store protest? 
• Why would such a strategy be effective in creating change? 

 
Student Task 
 

1. You will assume the role of a museum curator assigned the task of 
determining which primary sources of historic evidence will be used in a special 
exhibit depicting the struggle for civil rights and the use of non-violent protest 
methods to achieve equality. You will use only the information from the primary 
sources AND your own knowledge of history to complete this task. 
2. Your museum exhibit must include FIVE primary sources. For each of the five 
sources selected, you must write a statement to explain or justify your choice. 
Each statement should be approximately 50-75 words in length and must 
answer these questions: 
• Why was the source selected? What is its historical significance? 
• How does the source depict nonviolence as a means to achieve equality? 
3. Use the template provided by your instructor for your exhibit or access the 
online form from a link provided by your teacher. 

A. In the first five boxes, write your justification statements (one paragraph 
per box). Following each statement, list the title and author (if available) 
of the primary source used.  

B. In the box at the bottom of page 2, compose one clear statement 
summarizing how citizens brought about necessary change during the 
Civil Rights Movement. 
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STUDENT  
 
 
 
Background Reflection: 
 
Examine the photo taken at the Katz Drug Store, Oklahoma City, in 1958, (below). 
Reflect upon these questions: 
• What was the strategy used at the Katz Drug Store protest? 
• Why would such a strategy be effective in creating change? 
 
 
 
 
 
 
 
 

 
 
 
 

 
 
 
 
 

                                Katz Drug Store,  Photograph courtesy of the Oklahoma Historical Society 
 

 
Historical Sources Collection 

 
Robert Kennedy Warns of Increasing Turmoil in Birmingham, New York Times, May 3, 1963 
Civil Rights Act Passed, New York Times, June 19, 1964 
Equality Rosebush cartoon, Bill Mauldin, Chicago Sun Times, 1963 
God is Beside You on the Picket Line, Cesar Chavez, United Farm Workers, 1966 
Proclamation of Delano Grape Workers, Dolores Huerta, May 10, 1969 
Woolworth Department Store, photograph, National Archives and Records Administration, 1960 
I Have a Dream, Dr. Martin Luther King, Jr., March on Washington, August 28, 1963 
Indian Self-Determination Report, Commissioner on Indian Affairs, Secretary of the Interior, 1961 
March on Washington, photograph, August 28, 1963, Library of Congress 
Support the Farmworkers, NAACP flyer, 1965 
Rosa Parks Arrest Records, Montgomery Police Department, December 1, 1955 
Alcatraz Proclamation Letter, Indians of All Tribes, American Indian Center, November 20, 1969 
Standoff at Wounded Knee, New York Times, May 28, 1973 
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   Rubric: United States History Assessment -- Civil Rights  
   Student Name:________________________________________________________________________________ 

Criteria: Score: 0 
Unsatisfactory 

Score: 1 
Developing 

Score: 2 
Approaching 

Score: 3  
Meets Expectations 

Student 
Score: 

Task 
Requirements 

No components 
are completed 

Less than half of 
components are 
completed 

Majority of 
components are 
completed 

All components are 
fully completed 

● Selected and cited primary sources (five)
● Written summary paragraph (one)
● Written justification paragraphs (five)

Oklahoma Academic Content Standards: 
5. The student will analyze foreign and domestic policies, 1945 to 1975.

5.4. Cite specific textual and visual evidence to analyze the major events, personalities, tactics, and effects of the Civil Rights
Movement. 

B. Compare and contrast segregation policies of “separate but equal”, disenfranchisement of African Americans . . .  and the
sustained attempts to dismantle segregation including . . .  Rosa Parks and the Montgomery Bus Boycott . . . the Oklahoma City 
lunch counter sit-ins led by Clara Luper, the Freedom Rides, the March on Washington, the Birmingham church bombing . . .  
the passage of the Civil Rights Act of 1964 . . . the Selma to Montgomery marches . . . . 

C. Compare and contrast the viewpoints and the contributions of civil rights leaders and organizations linking them to events of
the movement including Dr. Martin Luther King, Jr. and I Have a Dream speech, Malcolm X. . .  and the tactics used at different 
times including civil disobedience, non-violent resistance, sit-ins, boycotts, marches, and voter registration drives. 

D. Evaluate the effects the Civil Rights Movement had on other contemporaneous social movements including . . . the United
Farm Workers and the American Indian Movement. 

Historical 
Accuracy 

Contains 
numerous major 
factual errors or 
no facts at all 

Contains some 
major factual errors 

Contains minor 
factual errors  

Contains no factual 
errors  

Historical 
Understanding 

Demonstrates 
significant 
misunderstanding
s reflecting poor 
depth of 
knowledge 

Demonstrates 
some 
misunderstandings 
and lacks depth of 
historical 
knowledge 

Demonstrates minor 
misunderstandings 
but generally good 
depth of knowledge 

Demonstrates clear 
understandings of 
history and superior 
depth of knowledge 

Application 
of Historical 
Evidence 

No coherent 
justifications nor 
use of appropriate 
supporting 
evidence 

One to two 
justifications use 
appropriate 
supporting 
evidence 

Three to four 
justifications are 
coherent and use 
appropriate 
supporting evidence 

All five justifications 
are coherent and 
use appropriate 
supporting 
evidence  

Overall Quality 
of Authentic 
Product 

Shows no logical 
reasoning or 
cohesion to 
answer the 
essential question 

Shows limited 
logical reasoning or 
cohesion to answer 
the essential 
question 

Shows adequate 
logical reasoning 
and cohesion to 
answer the essential 
question 

Shows strong 
logical reasoning 
and cohesion to 
address the 
essential and/or 
supporting 
questions. 

Total Score for all Criteria: 

● Score 0 indicates unsatisfactory and/or incomplete work by the student.
● Score 1 indicates that the student’s work demonstrates developing skills, yet falls short of a satisfactory level of mastery.
● Score 2 indicates that the student’s work is approaching fulfillment of all requirements and demonstrates good quality.
● Score 3 indicates full completion of all requirements and may indicate a quality of work that exceeds expectations. 
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Exhibit Selection #1.  

Exhibit Selection #2. 

Exhibit Selection #3. 
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Exhibit Selection #4. 

Exhibit Selection #5. 

 
 

Summary: 
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Exhibit Selection #1.  Exhibit Selection #2. 

 

  

  

Exhibit Selection #3. Exhibit Selection #4. 

Exhibit Selection #5. Summary: 
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Following is the text of a statement issued here 

today by Attorney General Robert F. Kennedy on 

the racial disturbances in Birmingham, Ala. 

We have been in contact with Negro and 

white leaders of Birmingham throughout the 

day. Both the Negro and white communities 

of Birmingham know that very real and deep 

injustices have been inflicted on Negro 

citizens of that city for a long period of time. 

These demonstrations are the understandable 

expressions of resentment and hurt by people 

who have been the victims of abuse and 

deprivation of their most basic rights for many 

years. . . .  

A new city government has recently been 

elected and its right to office is now before 

the courts. . . . The grievances of the Negro 

residents of Birmingham, or of any city, North 

or South, should be aired and the injustices to 

them should be removed.  But I hope for the 

sake of everyone that this can be done in 

meetings, in good faith negotiations, and not 

in the streets. 

At this moment primary responsibility for 

peaceful solutions is with the leaders of 

business, labor and the bar, as well as with 

the city officials themselves.  

                          

New York Times, May 3, 1963 

Primary Source 1. 10



  

 

  

 

 

Washington, June 19, 1964--The Senate passed the civil rights bill today by a vote  
of 73 - 27.  Voting for the bill were 46 Democrats and 27 Republicans. Voting against it were  
21 Democrats and six Republicans. President Johnson hopes to have the bill on his desk by 
July 3 at the latest so that he can sign it on the Fourth of July. 

The bill passed by the Senate outlaws discrimination in places of public accommodation, 
publicly owned facilities, employment and union membership and federally aided programs.  
It gives the Attorney General new powers to speed school desegregation and enforce the Negro's 
right to vote. 

It was a year ago today, a few weeks after the riots in Birmingham, Alabama, that President 
Kennedy sent a draft civil rights bill to Congress. He concluded his message with these words: 
"I ask you to look into your hearts--not in search of charity, for the Negro neither wants nor needs 
condescension--but for the one plain, proud and priceless quality that united us all as 
Americans: A sense of justice.  

In this year of the emancipation centennial, justice requires us to insure the blessings of liberty 
for all Americans and their posterity -- not merely for reasons of economic efficiency, world 
diplomacy and domestic tranquility -- but, above all, because it is right." 

But the drama lay in the historic achievement when the Senate for the first time in history shut 
off a Southern filibuster against a civil rights bill, 71 to 29.  Eleven times before, civil rights forces 
tried and failed to get the two-thirds vote needed for closure of debate.  

Yesterday Senator Richard B. Russell, Democrat of Georgia, leader of the Southern opposition, 
angrily denounced the forces -- the press, clergy, unions -- that had exerted pressure on Congress 
to pass what he called an "unconstitutional" bill.  

Today Senator Humphrey sought to allay this bitterness, if possible, to bind up the wounds and 
to look to the great unfinished work before the nation. Senator Humphrey said that Congress 
and the nation must now expect governors and mayors "to do their public duty and to carry out 
the law with the sense of justice and equity which is so vital to a democratic community."  

Primary Source 2. 
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by Bill Mauldin, Chicago Sun Times, 1963 

Primary Source 3.12



In the march from Delano to Sacramento there is a meeting of cultures and traditions; the 

centuries-old religious tradition of Spanish culture conjoins with the very contemporary 

demonstration springing from the spontaneity of the poor, the downtrodden, the rejected, the 

discriminated against bearing visibly their need and demand for equality and freedom. 

. . . . The pilgrimage has had a place, a trip made with sacrifice and hardship as an expression of 

commitment and often involving a petition . . . . The revolutions of Mexico were primarily 

uprisings of the poor, fighting for bread and for dignity.  The Mexican-American is also a child of 

the revolution. 

. . . . The pilgrimage from Delano to Sacramento has strong religio-cultural overtones. But it is 

also the pilgrimage of a cultural minority which has suffered from a hostile environment, and a 

minority which means business. 

Cesar Chavez, “God is Beside You on the Picket Line”,  

Statement from the United Farm Workers, March, 1966 
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We, the striking grape workers of California, join on this International Boycott Day with the consumers 
across the continent in planning the steps that lie ahead on the road to our liberation. We recall the 
footsteps that brought us to this day . . . . The historic road of our pilgrimage later branched out, spreading 
like the unpruned vines in struck fields. . . .  

We have been farm workers for hundreds of years . . . . Our ancestors were among those who founded 
this land and tamed its natural wilderness.  But we are still pilgrims on this land . . . . If this road leads to 
just wages, humane working conditions . . . and to the fundamental right of collective bargaining, if it 
changes the social order that relegates us to the bottom reaches of society, then in our wake will follow 
thousands of American farm workers . . . . We are in the midst of a great social movement, and we will 
not stop struggling 'til we die, or win! 

It was four years ago that we threw down our plowshares . . . . We mean to have our peace and to win it 
without violence . . . . So we went and stood tall outside the vineyards where we had stooped for years. 
But our picket lines were crippled by injunctions; our strike was broken by imported scabs. 

We chose to leave our poverty and despair behind. The boycott was the only way left to us. We called 
upon our fellow men and were answered by consumers who said that they would no longer allow their 
tables to be subsidized by our sweat and our sorrow.  

Grapes must remain an unenjoyed luxury for all as long as basic human rights are still luxuries for farm workers.  
The grapes grow sweet and heavy on the vines, but they will have to wait . . . . The time is ripe for our 
liberation. 

 

Dolores Huerta, Proclamation of the Delano Grape Workers for International Boycott Day, May 10, 1969. 
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Woolworth Department Store, Greensboro, North Carolina, 1960, National Archives and Records Administration 
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     Five score years ago, a great American, in whose symbolic shadow we stand signed the Emancipation 
Proclamation.  This momentous decree came as a great beacon light of hope to millions of Negro slaves 
who had been seared in the flames of withering injustice .  .  .  .  Bu t  100  years  later,  we  must f ace  th e 
tragic fact that the Negro is still not free.  One hundred years later, the life of the Negro is still sadly 
crippled by the manacles of segregation and the chains of discrimination . . . .  
     In a sense we have come to our nation's capital to cash a check.  When the architects of our republic 
wrote the magnificent words of the Constitution and the declaration of Independence, they were 
signing a promissory note to which every American was to fall heir.  This note was a promise that all men 
would be guaranteed the inalienable rights of life, liberty, and the pursuit of happiness.  
      It is obvious today that America has defaulted on this promissory note insofar as her citizens of color 
are concerned.  Instead of honoring this sacred obligation, America has given the Negro people a bad 
check which has come back marked insufficient funds . . . . 
      I say to you today, my friends, that in spite of the difficulties and frustrations of the moment, I still 
have a dream.  It is a dream deeply rooted in the American dream.  I have a dream that one day this 
nation will rise up and live out the true meaning of its creed: "We hold these truths to be self-evident 
that all men are created equal." 
     I have a dream that one day on the red hills of Georgia the sons of former slaves and the sons of 
former slaveowners will be able to sit down together at a table of brotherhood . . . . I have a dream that 
my four children will one day live in a nation where they will not be judged by the color of their skin but 
by the content of their character.  I have a dream today.  I have a dream that one day the state of 
Alabama .  .  .  will be transformed into a situation where little black boys and black girls will be able to join 
hands with little white boys and white girls and walk together as sisters and brothers.  I have a dream 
today .  .  .  . 
     This will be the day when all of God's children will be able to sing with a new meaning, "My country, 
'tis of thee, sweet land of liberty, of thee I sing.  Land where my fathers died, land of the pilgrim's pride, 
from every mountainside, let freedom ring."  And if America is to be a great nation this must become 
true.  So let freedom ring from the prodigious hilltops of New Hampshire .  .  .  .  Bu t  n ot  o nly  th at;  let 
freedom ring from Stone Mountain of Georgia!  Let freedom ring from every hill and every molehill of 
Mississippi. From every mountainside, let freedom ring. 
     When we let freedom ring, when we let it ring from every village and every hamlet, from every state 
and every city, we will be able to speed up that day when all of God's children, black men and white 
men, Jews and Gentiles, Protestants and Catholics, will be able to join hands and sing in the words of the 
old Negro spiritual, "Free at last! free at last! Thank God Almighty, we are free at last!" 
 

Dr. Martin Luther King, Jr., speech,  
March on Washington, August 28, 1963 
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A “New Trail” for Indians leading to equal citizenship rights and benefits, maximum self-sufficiency and 
full participation in American life became the keynote . . . of  th e  D ep artmen t  o f  the  In teri or  s ho rtly  af ter 
the close of the 1961 fiscal year . . . .  Probably the most important single recommendation was for a shift 
. . . toward greater development of the human and natural resources on Indian reservations. 

This was coupled with a recommendation that eligibility for federal services be withdrawn from “Indians 
with substantial incomes and superior educational experience, who are as competent as most 
non-Indians to look after their own affairs . . . . 

In addition, the report recommended (1) more vigorous efforts to attract industry to reservation areas, 
(2) an expanded program of vocational training, (3) creation of a special Reservation Development Loan 
fund, (4) establishment of an Advisory Board on Indian Affairs, (5) negotiation with States and counties 
to make certain that off-reservation Indians are accorded the same rights and privileges as other citizens 
of their areas, (6) collaboration with States and tribes to bring tribal law into conformity with those of 
the states where reservations are located . . . .  

As a step toward transferring the responsibility for Indian education to local school districts, the Task 
Force urged renovation of present federal school buildings and road improvements so that more Indian 
children can be bussed to classes. It also called for greater efforts to involve Indian parents in school 
planning and parent-teacher activities. 

 

Philleo Nash, Commissioner of Indian Affairs, Annual Report, The Secretary of the Interior,  
Washington: Government Printing office, 1961 

 

 

Primary Source 8. 
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March on Washington, August 28, 1963, Library of Congress Digital Collection 
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Primary Source 10. 

 

National Association for the Advancement Colored People flyer, 1965 
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Primary Source 11. Montgomery Police Department, December 1, 1955, King Instutute20



We, the native Americans, re-claim the land known as Alcatraz Island in the name of all American 

Indians by right of discovery.  We wish to be fair and honorable in our dealings with the Caucasian 

inhabitants of this land, and hereby offer the following treaty: 

We will purchase said Alcatraz Island for twenty-four dollars (24) in glass beads and red cloth, a 

precedent set by the white man's purchase of a similar island about 300 years ago.  We know that $24 in 

trade goods for these 16 acres is more than was paid when Manhattan Island was sold, but we know 

that land values have risen over the years.  

We will give to the inhabitants of this island a portion of the land for their own to be held in trust by the 

bureau of Caucasian Affairs to hold in perpetuity -- for as long as the sun shall rise and the rivers go down 

to the sea.  We will further guide the inhabitants in the proper way of living.  We will offer them our 

religion, our education, our life-ways, in order to help them achieve our level of civilization . . . .  

We feel that the so-called Alcatraz Island is more than suitable for an Indian Reservation, as determined 

by the white man's own standards.  By this we mean that this place resembles most Indian reservations 

in that: 

It is isolated from modern facilities, and without adequate means of transportation. 

It has no fresh running water. 

There are no oil or mineral rights. 

There is no industry and so unemployment is very great. 

The soil is rocky and non-productive. 

The population has always been held as prisoners and kept dependent upon others. 

Further, it would be fitting and symbolic that ships from all over the world, entering the Golden Gate, 

would first see Indian land, and thus be reminded of the true history of this nation.  This tiny nation 

would be a symbol of the great lands once ruled by free and noble Indians. 

 

 Alcatraz Proclamation and Letter, Indians of All Tribes (I.A.T.), American Indian Center, November 20, 1969. 
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Standoff at Wounded Knee Comes to an End 

 

On May 8, 1973, members of the militant American Indian Movement who had occupied 
the South Dakota hamlet of Wounded Knee surrendered to federal agents after a 10-
week standoff.  Wounded Knee held a special significance for American Indians.  It was 
the site of the 1890 massacre of 200 to 300 Sioux Indians by federal forces, considered 
to be the last major conflict of the Indian Wars. 

The activists demanded a federal investigation into corruption on reservations and 
inquiries into broken treaties between Indians and the United States government.  Their 
cause received a great deal of media coverage, as reporters flooded to Wounded Knee.  

There were frequent shoot-outs at night between the Indians and federal agents 
positioned around Wounded Knee.  Two Indians were killed in shoot-outs and one 
federal agent was paralyzed.  The death of the second Indian, an Oglala Lakota, Buddy 
Lamont, prompted many Oglala to seek an end to the standoff.  The end of the Wounded 
Knee episode was only the beginning of prolonged violence on Pine Ridge.  

Wounded Knee did not bring about immediate reforms sought by the American Indian 
Movement activists, though it did succeed to bringing national attention to plight of 
American Indians and promoting Indian cultural identity. 

                                                                                                                                   New York Times, May 28, 1973 
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