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Oklahoma Comprehensive Literacy Plan

Oklahoma Gomprehensive Literacy Plan

Oklahoma's vision is for all children to reach their full poieniig| and be regdy to make a
positive contribution to our state by improving literacy for all children, birth to
posisecondgry. The state’s future economic success is dependeni on well-educated, literate
citizens. The Oklahoma State Department of Education (OSDE) is committed to ensuring all
students obtain the critical literacy skills needed to be college and career ready so that
Tney can lead i(ingncigHy successful and persongHy i(u|i(i||ing lives. Acnieving this gog| requires
systemic and collaborative efforts among educators, families, and community members.

The purpose of the Oklahoma Comprehensive Literacy Plan is to assist schools and districts in
o|eve|oping the structures necessary for |iiergcy acquisition birth to twelfth grgo|e. The |o|gn
provides guio|gnc:e and recommendations for educators, families, and communities to consider
as Tney strive to ensure nign qug|iiy |iiergcy instruction for all students.

Literacy is the gateway to success in school and beyond. Equii‘cb|e access to quclify |i’rerccy
instruction beginning at birth provides all students with opportunities for achievement in careers
of their cnoosing and a foundation for their persong| success. 1o ensure all students in
Oklahoma are i(tu prepgred to meet the cngHenges and opportunities of fomorrow's
competitive Workp|gce, the efforts of the OSDE, educators, parents, and community members
must be combined and focused on the common gog| of |iiergcy for all students.

The Oklahoma Every Student Succeeds Act (ESSA) Consolidated Plan (2017) outlines
several key improvements and accomplishments for the state of education by 2025:
® Score among the top 20 nignes’r—penﬁorming states on National Assessment of

Educational Progress (NAEP) in all subjecis for fourth grgde and eignin grgo|e;

® Reduce the need for math and Eng|isn |gngugge arts remediation after nign school by
50%;

L] A|ign egr|y childhood education and |egrning foundations to ensure at least 75% of
students are "regdy to read” upon kinderggrien entry;

® Increase student access to effective teachers, ’rnereby reducing the need for emergency
certified teachers by 95%;

e Rank among the top 10 states with the nignesi grgdugiion rate for students.

3 Oklahoma State Depgr’rmen’r of Education



Oklahoma Comprehensive Literacy Plan

Oklahoma’s Literacy Beliefs

The Oklahoma Comprehensive State Literacy Plan is grounded in the belief that all children
have the rigni to be literate. To ensure this rign’r, Oklahoma must ensure learners receive, from

their earliest interactions with |onguoge, the best support from their i(orni|y, school, and

community as Tney grow fo become i(u||y produciive members of society. The OSDE has

endorsed these statements as a context for the rigni fo |iierocy:

Lii'erccy is the channel inrougn which we communicate ideas and undersiondings of the
present, reflections on the past, and visions of the future. anougn reoding, writing, |isiening,
speoking, and viewing, we learn to appreciate, integrate, and o|o|o|y what is learned for
prociico| purposes in our homes, schools, communities, and Workp|oces‘

Families are their children's first and most important lifelong teachers and should have
access fo programs designed to maximize a child's overall deve|0|omeni during the first three
years of life, |oying the foundation for school success and continued support for |iierocy
achievement inrougnoui their scnoo|ing<

Early childhood, elementary school, middle school, and high school programs must
provide a literacy-rich environment and exposure to a wide variety of print materials and
|iierocy experiences.

The gocl of literacy instruction is to prepare students for college, career, life, and citizenship.
A clearly articulated sequence of literacy expectations for all learners in all subjects is the
foundation for hrgh achievement from birth inrougn posisecondory siudy‘

Students in all grades and all content areas require explicit and systematic instruction to
increase |iierocy achievement. Phonemic awareness, pnonics, ﬂuency, vocobu|ory, and
comprenension instruction is required at the appropriate levels of deve|0|omeni in order to
reach full |iierocy poieniioi

Any student, at the earliest sign of dii{ictu in acquiring |iierocy skills, is entitled to
appropriate and effective interventions; every student who cannot demonstrate grade-
level |iierocy skills is entitled to successful remediation.

Literacy instruction addresses the technology skills 21st century learners will require to
access, manage, and create information.

Classrooms and schools that support |iierocy are led by teachers and administrators who
apply evidence-based, student-centered instructional practices. These practices teach
learners to build on what iney know and can do and collaborate to learn more.

All students can take ownership in literacy acquisition.
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The State of Literacy Achievement in
Oklahoma

While Oklahoma students show promising gains with |iTerocy achievement in some areas, other
areas remain stagnant and indicate there is still much work to do to ensure all students are
co||ege— and coreer-reody. Trend data from the National Assessment of Educational Progress,
or NAEP, (Noﬂono| Center for Educational Statistics [NCES], 2015) shows Oklahoma
reading scores for grade four are steadily improving. This is a promising indication that
current efforts aimed at |iTerocy improvement in Oklahoma are effective. The Oklahoma
Reoding Suﬁ(iciency Act (RSA) (OSDE, QO](’JQ) mandates identification of students who are
sTrugg|ing or are behind their peers in |iTer0cy deve|opmenT and provide the interventions
needed; however, in order to meet the state goc1| of ensuring all students are proﬁcien’r, support
structures will need to be added or revised by school districts and the state. While the
percentage of students pen(orming “at or above Basic” is currenﬂy 71%, we know our students,
porﬂcu|or|y our disodvonfoged students, need to score at or above proﬂcienf to be co||ege and
career ready.

Table 1 shows the results of grode 3 Oklahoma reoding test which serves as the summative
assessment for the Reoding Suﬁ(iciency Act and provides a look into |i’rerocy rates for our
youngest learners.

Year Percent Percent of Percent Percent of Percent Percent of = Percent of = Percent of
Free/ Total af  Non Free/  Total at or of IEP Total ELL Total at or
Reduced  or Above Reduced above at or Above
Lunch Proficient Lunch Proficient Above Proficient
Proficient
2015 65% 57% 35% 49% 19% 1% 12% 7%
2016  66% 59% 34% A% 17% 9% 12% 7%

2017  NA NA NA NA NA NA NA NA
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While 65% of 3rd grade students in Oklahoma are classified as free/reduced lunch, they
represent only 57% of students who scored proficient or higher in 2015 and 59% in 2016.
C|ec1r|y our disodvqnfqged students are not pen(orming at the same rate as their peers.
Likewise, students receiving services for Specio| Education or Eng|ish Learner are under-
represenfed in the percentage of students scoring Proficient or higher. Data for 2017 is not
included as the 2017 test was based on new standards and is not comporob|e to previous
years. Table 2 shows scores disoggregofed by efhnicify.

Year Percent of  Percent of Percent Percent of ~ Percent of  Percent of Percent of Percent of
A‘C“C?'“’ Total of Total American Total Caucasian Total
Amj‘m” Students  Hispanic = Students at Indian Students at Students Students at
Students at or Students or Above Students or Above or Above
Above Proficient Proficient Proficient
Proficient
2015 9% 7% 18% 14% 14% 14% 48% 53%
2016 9% 6% 18% 15% 13% 13% 50% 592%

2017 NA NA NA NA NA NA NA NA

Table 2 shows our African-American and Hispanic students are underrepresented in the
“at or above Proficient” scores s compored to American Indian students whose percentage
of the popu|oﬁon is equo”y represenfed in the percentage in ‘at or above proﬂcienf.” Caucasian
students who have a higher percentage scoring af or above proficienf” than their percentfage
represenfed in the total popu|oﬂon.

While the Reoding Suﬁ(iciency Act has provided support for all students as could be a factor in
rising 4Th—grgo|e NAEP scores, there is c|ec1r|y much work to do in underrepresenfed
disodvonfoged popu|oﬂons.
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Year Averoge Difference Percent of Percent of Percent of
State from National Students at Students at or Students at
Score Averoge or Above above Advanced
Basic Proficient
2015 999 () 71 33 6
2013 217 -4 65 30 5
20N 215 -5 64 27 4

NAEP reading scores for eighth-grade students are higher than fourth grade but less
consistent and do not indicate the same steady growth that grade four students
demonstrated from 2011 to 2015. The structure of support for 5-8 is not as consistent across the
state as it is in K-4 due to RSA. As in fourth grade, eighth grade students need to score “at
or above proficient” to be considered college and career ready.

Year Averoge Difference Percent of Percent of Percent of
Score from National Students at Students at or Students at
Averoge or above above Advanced
Basic Proficient
2015 263 -1 76 929 9
2013 269 -4 75 929 9
20N 260 -3 73 27 9

NAEP data suggests the majority of elementary and middle school students in
Oklahoma remain at basic levels of literacy performance. In 2015, 4th graders in
Oklahoma had an average scaled score of 222 in reoding compored to the national average
of 221. While Oklahoma students scored above the national average, the majority still scored in
the Basic range on the assessment (NAEP scores range from Basic to Proficient to Advanced).
The same held true for Oklahoma 8th graders, who had an average scaled score of 263
compored to the national average of 264, the maijority also scoring in the Basic range on this
assessment. In order to achieve the goo| of scoring among the top twenty states in the nation on
NAEP, more Oklahoma students will need to score at or above Proficient.
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Three—yecrr trend data for the Oklahoma ACT Sub-Scores for Eng|ish and Reoding indicate
that Oklahoma students are consistently below the national average for English and are
at or below the national average for Reading (ACT, 2017a).

ACT Test Area 2015 2016 2017
English: State 20.1] 19.8 18.5
English: National 204 201 2023
Reading: State 215 21.3 201
Reading: National 214 213 214

At the high school level, all juniors in Oklahoma take either the ACT or SAT as a co||ege— and
career-readiness assessment. Sub-scores of 18 in Eng|i5h and 22 in Recrdirrg were established by
ACT as benchmark scores to predicT co||ege preporedness (ACT, 2017b). These scores indicate
that a student who meets these benchmarks will have a 50% chance or better of mokirrg a C
or higher in the co||ege freshman equivo|en’r coursework. ACT results from the March 2017 test
administration showed that 46% of Oklahoma juniors scored an 18 on the Eng|ish sub-score,
while 37% scored a 22 on the Reading subscore. In 2015, 10% of Oklahoma students were
required to take a remedial Recrdirrg course in co||ege, while 17% were required to take a
remedial Eng|ish course in co||ege (Fall, First-Time Freshmen Enrollments in Deve/opmenf@/

Courses, 2017).
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Factors Impacting Literacy Achievement in
Oklahoma

There are many factors that impact |iTerocy achievement in Oklahoma inc|uo|ing high poverty
rates and changing demographics. According to the 2015 U.S. Census, 27% percent of all
Oklahoma students live below the Federal Poverty Level This exceeds the national rate of
24 5%. Of the 77 Oklahoma counties, 52 have child poverty rates higher than the national rate,
and two counties have rates above 50%. The link between poverty among disodvonfoged
students and low achievement is well-documented and mirrored in our state testing data as a
confribuﬂng factor to the |iTerc1cy achievement exhibited in the state.

Shifts in Oklahoma student demogrophics continue as we move toward a maijority-minority
school popu|oﬂon, and administrators and teachers are chQHenged by |onguoge barriers in
meeting the needs of students. The state currently serves more than 60,000 students (2016,
latest data) opproximofe|y 85% of which are native Sponish speokers. The remaining Eng|ish
Learners may communicate in any one of neor|y 180 separate |Qnguoges currenHy spoken by
Oklahoma students. This can be a barrier to student achievement in |iTerocy if disodvonfoged
students are not provided QdequoTe resources and support structures They need.

The Oklohoma Comprehensive Literacy Plan provides support to overcome demographic
challenges that contribute to literacy skill deficiencies with recommendations for systemic
efforts fomihes, schoo|s, and communities can imp|emenT to ensure all students have the
opportunities They need to be literate citizens.
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Oklahoma has identified six high IMPACT clements that comprise framework for
continuous, sustained |iTer0cy improvement. These elements address the |eqdership,
know|edge, and skills necessary for families, educators, and communities to improve |iTerqcy
statewide and align with the Nine Essential Elements for Effective Schools ("Oklahoma Nine
Essential Elements Performance Indicators”, 2012).

Instruction and curriculum aligned to standards

Multi-tiered support system of interventions

Professional learning network to increase teacher effectiveness

Assessment system to demonstrate student and district progress

Collaborative leadership among various stakeholders

Teaming with families and communities to build relationships

The Oklahoma IMPACT Literacy Framework establishes a common structure, language,
and process for capacity bui|o|ing among families, educators, and communities in each of the
areas of the framework. The elements can be translated into actions that support the work of
stakeholders in improving |i’rerc1cy achievement. The elements that comprise the framework can
be utilized at all stages of literacy development and must work together in order to be
effective. Therefore, Oklahoma's systematic opprooch fo improving |iTerocy for all students
hinges upon all stakeholders |everoging every aspect of the framework to o|eve|op |eoming
experiences for children from birth to posfsecondory levels. Each IMPACT element is suppor’red
Through the use of data collection and ono|ysis to determine strategies to improve instruction
and ensure student mastery.
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The Oklahoma IMPACT Framework for Literacy Improvement is illustrated in the graphic
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Interventions
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Aligning Instruction and
Curriculum to Standards
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Teaming with Families Assessment Systems

and Communities
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Instruction and Curriculum

The Oklahoma Literacy Plan is grounded in the belief that all children have the right to
be literate. To invoke that right, equitable learning experiences for all students must be
based on a coherent system where instruction, curriculum, and assessments are aligned
to the same goals.

Instruction concerns the methods used in the classroom to help students achieve performance
targets. Curriculum is the written plan that defines the standards-based content to be taught,
the resources to be useo|, the instructional methods to be uTi|izeo|, and the formative and
summative assessments needed to evaluate student |eoming. An o|igneo| program of instruction,
curricu|um, and assessment increases student ochievemenf, engagement, oﬁendonce, and
graduation rates (Dufour, 2014).

The Oklahoma Early Learning Guidelines for Infants to
Five Years

Literacy is a gateway to success and that gafteway begins at birth.
Families and caregivers have an extremely important role in the
o|eve|opmenT of a child’s eor|y |i’rerocy skills. The Oklahoma EQr/y Guidelines
Learning Guidelines for Infants to Toddlers and Two and Three to c'?

Oklahoma Early

Learning

Five Years (OKDHS, 2011) were created to provide support for
families and caregivers as They offer the earliest |eoming experiences

for young children.

The guidehnes include expectations and best practices for children in various age groups as
defined by National Association for the Education of Young Children (NAEYC). At the same
time, the guidelines are flexible enough to meet the needs of individual children and groups.
The guidehnes can be utilized by families, caregivers and educators as a framework for |iTerocy
instruction. They also serve to encourage instructional consistency among eor|y childhood
programs across Oklahoma.
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Pre-Kindergarten and Kindergarten

The Oklahoma Academic Standards for Pre-Kindergarten serve as a link

between the Early Learning Guidelines and the learning goals for students in alél?j:n:?g
four—yeor old programs in Oklahoma and can be utilized by educators in StandaR et Pre-K

schools or child care centers who offer Pre—KindergorTen. and Kindergar’ren

In the fransition to Pre—KindergorTen and Kindergorfen children will meet 6?
new peop|e and speno| time in a new classroom |ec1ming new rules and
routines. It is important that families, caregivers, and pub|ic schools
collaborate to support each student’s readiness for the transition.

The Kindergarten Readiness Literacy Inventory (KRLI), represented in Table 2, provides
guidonce to families, caregivers, and teachers as to what children should know and be able to
do to be reoo|y for Kindergorfen. The Oklahoma Academic Standards for Pre- Kindergorfen
and Kindergarten are the basis for the KRLI. While mastery of these skills is not required, it is
beneficial to work toward these skills during everydoy routines with children.

Table 6: Oklahoma Kindergarten Literacy Readiness Inventory

Indicator Description of Kindergarten Readiness Oklahoma
Skills Standards
Recognizes familiar signs, words or  Child can “read” familiar signs or labels in his/her PK. 2PC.2
logos environment such as food labels or restaurant names.  K.2PC.2
Can hold a book correctly Child can hold a book right side up and turn pages PK. 2PC3
one at a fime from front to back. K2PC3
Werites first name and possib|y last  Child can write and recognize his/her first name and ~ PK. 2PC1
name with he|p possib|y last name.  Child responds to his/her name. K2PC1
Knows names of most upper- and  Child can idenﬂf\/ the letters in his/her name and PK. 2PC1
lower-case letters other letters in the alphabet K.2PWSl1
Knows some letter sounds Child can recognize the sound of some letters. PK.2PWS1
K.2PW .3
Recognizes rhyming words Child can say rh\/ming words (such as cat, bat, sat) PK.2PA2
with help. K.2PA2
Recognizes the first sound in a Child can say the first sound in @ word such as "B” in PK.2PA 4
word the word, ball. K.2PA.3
Expresses ideas using pictures, Child can use picfures to express ideas such as PK2W
shopes, and some letters drowing a circle to represent the sun. At this age, K3w
children may be using random letters to express
ideas.
Demonstrates an interest in Child can show an inferest in reoding and writing by PK.8
reoding and writing. choosing to read a book and drowing on paper. K.8
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The Oklahoma Academic Standards for English Language Arts

To prepare students for their future, Oklahoma must deliver high quc1|i’ry education to all
students with literacy as the cornerstone. That cornerstone begins with families and caregivers
from birth Through age five and continues with standards-based instruction in grodes one
Through twelve. The Oklahoma Academic Standards for Eng|ish Language Arts support
quo|ify instruction for school- oged children by providing
educators with what students should know and be able to do to
be successful critical reoders, writers, and thinkers Throughouf their

academic careers and beyond. Eng|lsh
Language
In 2016, the Oklahoma State Department of Education, Ari‘s
Through collaboration with stakeholders statewide, o|eve|opeo| the '?
Oklahoma Academic Standards for English Language Arts C

(ELA). The new standards are more comprehensive and offer a
renewed focus on foundational skills in reoding, basic grammar
and wrifing, vocobu|ory, critical reoding and ono|yﬂc wrifing, and research in ELA.

The Purpose of Oklahoma Academic Standards Is to Ensure:

e Alllearners are supporfed to become independerﬁ readers in @ range of o|iscip|ines.

o All learners are supporfed to become independerﬁ writers for a variety of audiences
and a range of purposes.

o Alllearners POSsess the skills required fo ono|yze, evaluate, act upon, and compose a
wide range of communication.

e All learners must hear the voices of their own herifoge in the literature They encounter.

By nature, literacy knowledge and skills is a recursive leamning process; students revisit
concepts again and again as they learn to read and write ot increasingly sophisticated
levels Throughouf their academic career. The fo||owing eighf standards encompass the content
and competencies of the Oklahoma Academic Standards for ELA and reflect both reoding
and writing skills.

Standard 1: Speaking and Listening
Students will speqk and listen eﬁ(ecﬂve|y in a variety of situations inc|uo|ing, but not limited to,
responses fo reading and writing.

Standard 2: Regding Foundgﬁons/ReQdMQ Process and Writing Process
Students will develop foundational skills for future reading success by working with sounds,
letters, and text. Students will use recursive processes when reading and writing.

Standard 3: Critical Reading and Writing
Students will Qpp|y critical ’rhinking skills to reocling and writing.
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Standard 4: \/ocabulary
Students will expand their working vocabularies to effectively communicate and understand
texts.

Standard 5: Language
Students will Qpp|y know|eo|ge of grammar and rhetorical s’ry|e fo reoding and writing.

Standard 6: Research
Students will engage in inquiry to acquire, refine, and share knowledge.

Standard 7: Multimodal Literacies
Students will acquire, reﬂne, and share know|edge ’rhrough a variety of written, oral, visual,
digiTQL non—verb0|, and interactive texts.

Standard 8: |ndependen# Regding and Writing

Students will read and write for a variety of purposes inc|uding, but not limited to, academic
and personal, for extended periods of time.

In addition to the ELA standards, educators can find o|i5ci|o|inc1ry |i’rerc1cy connections within the
Oklahoma Academic Standards for mathematics, science, and social studies. Discip|inory

|iTerocy, ‘embedded within content-area classes such as mofh, science, and social sfudies,
should be a focus of middle and secondary school settings” (Shanahan, 2008).

The Oklohoma Academic Standards for ELA should be utilized by districts and educators as

They design instruction and o|eve|op or select curriculum and assessments. To better support
districts and educators in undersfonding the intent of the state standards, the OSDE o|eve|opeo|
the Oklahoma Eng|ish Language Arts Curriculum Frameworks.

The Oklahoma English Language Arts Curriculum Frameworks

The ELA Curricu|um Fromeworks are setfs O]( CUI’I’]CU|OI’ resources

o|eve|opeo| by Oklahoma teachers to he||o educators translate the

Oklahoma Academic Standards for ELA into classroom practice.
They illustrate what is expected of students at each grade level by ELA Curriculum

Frameworks

examining the intent of each standard and providing instructional

opfions to support student |eoming. )

The Eor|y Learning Guidelines and Oklahoma Academic Standards

for Eng|ish Language Arts were o|eve|opeo| in accordance with research and best practices for

|iTerocy o|e\/e|opmerfr. For additional guidonce on |i’rerc1cy o|eve|opmenT, |o|eose see Appendix
C: Continuum of Learning.
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Instructional Resource Selection Guidance

In December, 2015, Congress possed the Every Student Succeeds Act (ESSA), as the primary
federal law governing K-12 education. The bill promotes the use of strategies and programs
with strong evidence of impact. The fo||owing websites provide guidonce for best practices in
se|ecTing instructional materials.

Evidence of Effectiveness

What Works C|eoringhouse: https://ies.ed.gov/ncee/wwc/
Best Evidence: http://bestevidence.org/
ESSA. https://www.evidenceforessa.org/

Aligning Instruction and Curriculum to Standards

Coherence across standards, instruction, curriculum, and assessment are
vital to ensuring equitable learning experiences for all students. When one
of the components of this system is not o|igneo|, inequities are |ike|y to exist within
districts and schools..

As school districts and educators ensure their efforts include the high IMPACT
element of Instruction and Curriculum Aligned to Standards, they should consider how the
educational climate and practices of their district and schools support coherence Through
standards-based o|ignmenT across instruction, curricu|um, and assessments. The
recommendations in Appendix A can be utilized as a guide for implementing instruction
and curriculum C||igned to standards while examining the cho”enges They may face Through
that process.

For a Reflection Tool, Implementation Rubric, and Action Plan Process for this

component of IMPACT, refer to Appendix A.
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Multi-Tiered System of
Supports

In order for students to succeed at iiigh levels, Tiiey must receive iiigii quo|iiy |iTerorcy
instruction. Comprehensive |iierocy instruction for all students and programs are centered on @
multi-tiered system of supports with frequent monitoring of student progress and provide
quality interventions to students where needed. Literacy instruction that includes a multi-
tiered system of supports ensures equitable learning opportunities for all students,
resu|iirig in c|osing achievement gaps.

Oklahoma's Comprehensive Literacy Plan supports instruction and intervention decisions to
improve |iierocy oufcomes. It is orgoriized around three essential ideas:

e |iteracyis a |iiCe|orig recursive process.

® |iteracy requires data-driven decisions.

e |iteracyis improved Tiirougii responsive and differentiated ’reociiirig.

Development in the Early Years

Since the state |iierocy p|on supports the idea that |i’rerocy begins at birth, it is vital that students
sirugg|ing with reodirig are identified eor|y. During the eor|y years, when a i(omi|y member,
caregiver, or practitioner has concerns that a child is not o|eve|opirig riormo||y, skills are assessed
Through a o|eve|opmenio| screening, checklist, or medical assessment. Based on the outcomes of
those assessments, families are referred to practitioners for further assessment and remediation
of o|e|oys. With the appropriate interventions, many children can achieve age-appropriate
o|eve|opmeriio| skills and meet |eoming benchmarks that set a solid foundation for future |iierocy
success. When children enter school, a more formalized multi-tier system of support begins and
can confinue Through the end of the child's sciioo|ing.
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Multi-Tiered System of Supports

Multi-Tiered System of Supports (MTSS) is an opproqch for designing and esfobhshing
Teoching and |eoming environments that are eﬁ(ecﬂve, eﬁ(icienf, re|evcmf, and durable for all
students, families, and educators. MTSS is “the practice of providing high-quality
instruction and interventions matched to student need, monitoring progress frequently
to make decisions about changes in instruction or goals, and applying child response
data to important educational decisions” (Batsche et al., 2005). The primary goal is to
improve student achievement using research-based interventions matched to the instructional
need and level of the student as well as frequenﬂy monitoring student progress fo guio|e
instruction.

Within a Multi-Tiered System of Support, schools:
® Use screening data to idenﬂfy students at risk for [elele]g |eoming outcomes or in need of
increased challenge.
e Guide instruction Through frequenf monitoring of student progress.
® |Intervene based on student need.,-
o Adjusf the intensity and nature of interventions or cho”enges depending on a student’s
responsiveness.

Several considerations must be addressed for students who require multi-tiered systems
of support:

1. Interventions should be based on the needs of individual students and informed by the
data collected with assessments such as a |iTechy screener, A diognosﬂc, or other
formative assessments..

2. Interventions should be delivered with sufficient infensity, Frequency, and duration to
eﬁ(ecﬂve|y support the student meeting benchmarks for |iTerocy.

3. Interventions should be flexible based on data and guided by continued progress
monitoring.

4. Interventions must be directed by a teacher and be both systematic and e><|o|iciT.

Students who need moderate supports may receive instructional interventions in small groups
while students in need of signiﬂconf interventions may need individual interventions. Continual
progress monitoring will inform educators and families as to the effectiveness of the
interventions for the student and if they should be adjusted.

The Oklohoma Tiered Intervention System of Support is Oklahoma's structure for MTSS; and
is the state intervention model for idenﬁfying and Qddressing academic and behaviorall
difficulties that interfere with PreK-12 student success, porﬂcu|0r|y in disodvonfoged students.
The |iTerocy needs of all students are classified into three tiered cafegories.
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Core |iTerdcy instruction provided to all students.
Strategic instruction provided to some students not making progress in Tier 1.

Intensive |iTerdcy instruction provided to a few students who have
received Tier 1 and Tier 2 and are still below benchmark.

Figure 1. Tiered Literqcy [nstruction

Intensive
Intervention

Researched-Based Interventions;
Frequent Progress Monitoring;
Adjsuted Grouping Based on Data

TIER 1
Researched-Based Core Instruction;
Universal Screening

To determine the appropriate level of tiered intervention for students, the fo||owing steps are
used:

Step 1. Identify the Need

Determine the gap or difference between the expectation and what is OcTuc1||y occurring in
terms of student pen(ormdnce. Needs of all students may be defined using school-wide, smalll
group, or individual student data.

Step 2. Analyze the Need

Use information collected from a variety of sources, such as universal screening, progress
monitoring, student work, parents inpuf, etc., to determine Why the |edrning need may be
occurring.

Step 3. Develop and Implement a Plan

Set a goal that describes the expected improvement in learning. Select the instruction and/or
intervention(s) that will address the need and identify how progress will be monitored. Carry
out the instructional chdnges and/or interventions and monitor ﬁde|i’ry of imp|emen’rd’rion.

Step 4. Evaluate the Plan
Collect and use school-wide, small group, and individual student data to determine if the
plan is working or if changes are needed to adjust guide instruction.
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Effective Interventions for All Students

|m|o|emenT instructional practices that support all learners.
Maximize student grow’rh by using differentiated strategies
such as adding depth and complexity to the curriculum, OSDE RSA
sccﬁ"olding lessons, pre-assessing students to form flexible Professional
groupings, implementing interest and/or learning centers,
employing questioning strategies, facilitating

independent study that emphasizes students” areas of 69

interest, and previewing, reviewing, re—Teoching, and

Development

ﬂ'onﬂooding.

Provide sufficient time and |onguoge attentive instruction for our EL and bi|inguo| learners
to include strategies such as visuals, repetition, use of home |onguoge, and grouping
strategies.

|m|o|emenT o|eve|opmenfo||y appropriate practices for students, such as |o|c1y—boseo|
|eoming and routine-based instruction, that support all areas of o|eve|opmenf.

Embed formative assessments to evaluate student undersfonding of key |eoming targefts,
provio|e Torgefed feedback to students, and odjusT instruction on a moment-to-moment
and doy—fo—doy basis.

Ano|yze formative assessment data ono|yzeo| frequenﬂy to make instructional decisions and
ensure interventions or enrichment are appropriate and successful.

Reading Sufficiency Act

The Oklahoma Reading Sufficiency Act (RSA) (OSDE, 2016a) focuses on eor|y |iTerocy serving
as the MTSS for the eor|y grodes. RSA provides structures for idenﬂfying students who are
sTrugg|ing or behind their peers in |i’rerc1cy deve|opmenT and provides appropriate interventions
to meet those students’ needs effectively. RSA aligns with a larger multi-tiered system of
support, emphosizing the importance of ec1r|y identification and intervention in the primary

grodes, when the majority of students are sfill Working on foundational skills and before those

students who are sTrugg|ing have fallen too far behind their peers.

Beginning with kindergarten, Oklahoma students are screened a minimum of twice yearly
Through the third grode on foundational reoding skills. Students who do not meet genero|

benchmarks are |o|oc:eo| on a student Academic Progress Plan, which outlines Torgefed

interventions, communication with families, and regu|c1r monitoring of progress toward reoding

goo|s. See Appendix D for additional information regording the

correlation of RSA and the Oklahoma Comprehensive Literacy Plan.

Tiered Intervention Professional Development OSDE RSA
. . . Professional
The Oklohoma State Department of Education provides online Development

professional development to support districts in meeting RSA

requirements. Professional o|eve|opmenT modules include best
Practices for Tier Il intervention and exomp|es of tiered interventions.

&
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English Learner (EL) Literacy Supports

When oddressing student |iTechy needs, infervention strafegies should
be tailored for the specific population of students. Several resources
are available for districts and educators to support English learners

W’E:ai?eg,,mh with literacy development through WIDA. WIDA aims to advance
Resources academic |onguoge deve|opmenf and academic achievement for
children and youfh who are cu|TurQ||y and |inguis’rico||y diverse
C\? through high quality standards, assessments, research, and

professional learning for educators.

Resources provided by WIDA include: (1) Guiding Principles for
Language Development; (Q) WIDA Standards Framework and its Theoretical Foundations;
and (3) The English Language Development Standards K -12.

In addition to the WIDA resources, the Comprehensive Academic
Resource and Training Toolkit (CARTT) provides the necessary
support educators need to deliver instruction in a higHy skilled and CARTT: Englisl‘l
know|eo|geob|e manner to assist Eng|ish learners as They move Learner SUPPOI’f
toward Eng|ish proﬂciency. This toolkit emphosizes current Toolkit
promising practices for teachers, administrators, parents, and 9
educational stakeholders. C

All students can benefit from a systematic opprooch to instruction and intervention. The
fo||owing table shows a samp|e support structure to begin bui|o|ing a MTSS.
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Table 7: Intervention Support Structures

Align instructional practices with
evidence-based research.

Standards-based grade level
instruction. Plan effective
instruction based on Oklahoma
Academic Standards to include
all components of |i+er0cy fo
support student |e0rning4

Implement high-quality
instructional practices.

Establish and support tiered
instruction to meet the

intervention needs of all learners.

Provide profession0| o|eve|opmen+

for effective use of straftegies for
e><|o|iciJr and differentiated
instruction.

Provide time for teachers to
ono|yze data.

Provide |i+erocy resources
needed for effective instruction.

Provide Oklahoma Academic
Standards and  curriculum
frameworks to support teachers
instruction.

Provide effective cooching fo
teachers.

Support and monitor tiered
instruction.

Provide ongoing support staff
with |o|orming and collaboration
fime.

With site literacy team, plan
job—embedded proFessiono|
o|eve|opmen+ to support
effective differentiated
instruction.

Screening assessments
Diagnostic assessments
Progress Monitoring
assessments

Summative assessments
School Literacy Team
Schoolwide Intervention Plan
Formative assessment data

Progress monitoring
assessments

Progress monitor

Data Walls

Site Literacy Team Agendas
and Action Plans

Progress Monitor
effectiveness of
differentiated

instruction

Implementing a Multi-Tiered Support System of Interventions

|o|enJrh(ying the instructional needs of students and imp|emenﬁng a multi-tiered
support system of interventions, coup|eo| with continuous monitoring of those
interventions, provides a comprehensive |o|<:m districts and educators can utilize
fo he||o all students achieve high levels of |iTerocy.

As school districts and educators ensure their efforts include the high IMPACT
element of Multi-Tiered Support System of Interventions, they should consider how the
educational climate and practices of their district and schools support strong tier 1 instruction,
effective intervention straftegies, and progress monitoring. The recommendations in Appendix A
can be utilized as a guide for implementing multi-tiered systems of support while
examining the cho”enges They may face Through that process.

For a Reflection Tool, Implementation Rubric, and Action Plan Process for this

component of IMPACT, refer to Appendix A.
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Professional Learning

Effective educators and leaders are essential to meeting the |iTechy needs of Oklahoma's
children. Ensuring that there are effective educators and leaders for all of Oklahoma's schools
and districts requires a systematic approach addressing ongoing, job-embedded,
professional development.

Student achievement is o|irecT|y correlated to teacher quc1|ier and school |eoo|ership. "For
teachers and school and district leaders to be as effective as possib|e, They conTinuoHy expond
their knowledge and skills to implement the best educational practices.” (Mizell, 2010).
Effective professioncﬂ deve|opmen1‘ is essential to accomplishing one of our most
pressing challenges: graduating students prepared with literacy skills and the knowledge
essential for college and career-readiness.

Ensuring all educators understand and can eﬁ(ecﬂve|y imp|emenT curriculum, use instructional
strategies, and manage a multi-tier system of support is essential to the |iTerocy deve|opmenT of
Oklahoma students inc|uo|ing disodvonfoged students. High quo|iTy
professiono| |eoming experiences are critical for educator growi‘h.

. ) Standards for
Professional Learning Standards Professional

The OSDE is committed to providing professiono| |ec1rning Learning
experiences o|igneo| to the seven Standards for Professional 6\9

Leoming.

Learning Communities
Leadership

Resources

Data

Learning Designs
Implementation
Outcomes

NO VAL
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Educator Growth Through Professional Learning Communities

The first standard, |eoming communities, suggests professioncd |eoming increases educator
effectiveness and results for all students. Effective professiono| |eoming communities (PLCs)
have insTrucTionoHy focused teacher teams as the basic unit and are committed to continuous
improvement, collective responsibihTy, and goc1| o|ignmenT |ec10|ing to student achievement
(Schmoker, 2006). Well structured PLCs can serve to support educators in undersfonding and
imp|emenﬂng standards (Dufour, 2004). Effective PLCs engage in collaborative conversations
and goo| setting linked to school and district goo|s. Opfimo| |eoo|ing and |eorning opportunities
for PLCs come when They are afforded the time to meet regu|or|y.

Meoningﬂﬂ collaboration in PLCs must go beyond presenting educators with state standards or
pacing guides o|eve|opeo| by others in the state or district. Educators must be given time to
analyze standards and curricular resources, discuss their understanding of those
documents and how they relate to student learning to inform instruction and curriculum. This
is porﬂcu|or|y important for effective instruction in |iTer0cy to occur across a school or district.

Educator Growth Through Collaboration:

L] Encourages teachers to recognize and share the best of what They know.

L Occurs when learning communities are committed to continuous improvement, collective

responsibihfy, and goo| o|ignmen’r.
Encourages teachers to recognize and share the best of what They o|reoo|y know.

Requires skillful leaders who o|eve|op capacity, advocate, and create support systems for

professiono| |eoming.
Requires prioritizing, monitoring, and coordinoﬂng resources for educator |eoming_.

Uses a variety of sources and types of student, educator, and system data to |o|cm,
assess, and evaluate |eoming.

L] Integrates theories, research, and models of human learning to achieve its intended

outcomes.

L] App|ies research on chonge and sustains support for implementation of

professiono| |eoming for |ong—Term chonge.

L A|igns its outcomes with educator pen(ormonce and student
curriculum standards.
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Educator Growth Through Joh-Emhedded Professional Learning

The National Staff Deve|opmenT Council recommends that all professiono| o|eve|opmenT for
educators have:

® Direct opp|ico’rion to the classroom.

e Measurable impact on student achievement.

L] |nTegro| part of the structure of a school rather than an isolated event.

® [ocuson know|eo|ge of academic subjec’rs.

® Focuson odjusfmenf of instructional strategies, materials, and assessment.

With advancements in social media and Techno|ogy, educators are not limited to professioncﬂ
|eoming within their school or district and should be encourqged fo expond the |eorning
communities They participate in to connect fo other educators and |e<:1rning experiences Through
Professional Learning Networks (PLNs). PLNs are designed to facilitate collaborations and
|eoming experiences beyond districts and states.

Oklahoma Professional Learning (PL) Focus
Esfobhshing a Professional Learning Focus (PL Focus) for each
teacher and administrator is critical. The OSDE provides
administrators and educators with several resources to assist

them in developing and implementing a PL. Focus including: (1) Professional
PL Focus Guidelines; (2) PL Focus Templates; and (3) PL Learning
Focus Feedback Templates.

RQSOUI’CQS

Addiﬂono”y the OSDE provides webinars, video conferences,
regiono| Workshops, ENGAGEOK, podcosfs, online tools and
resources, feacher and leader effectiveness resources, summer

%

institutes, and many more supports for educators to continue
their professiono| growfh

: Professional Learning

With effective professioncd |ec1ming opportunities and networks, educators can
conﬂnuo”y grow and provio|e students with the |eoming opportunities They need to
be successful.

As school districts and educators ensure that their efforts include the high IMPACT
element of Professional Learning, they should consider how the educational climate and
practices of their district and schools support educator growfh The recommendations in
Appendix A can be utilized as @ guide for imp|emenﬂng high quo|ify professiono| |ec1ming
experiences for educators while examining the cho”enges They may face Through that process.

For a Reflection Tool, |m|o|emen’rc1’rion Rubric, and Action Plan Process for this component of
IMPACT, refer to Appendix A.
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Assessment System

Assessment is the ongoing process of co||ecTing, monitoring, and interpreting data to inform
instruction and address the educational needs of individual students. A comprehensive
assessment system uses a variety of assessments to provide a continuum of evaluations,
ioroviding Time|y data for educators to imp|emenT interventions needed to improve student
earning.

The Role of Assessments in Literacy Progress:

|o|enTh(y student needs at all levels of |iTerocy o|eve|opmenf.
Determine a student’s progress toward the goc1|5 of standards.

Guide instruction and idenﬂfy interventions fo ensure |iTerocy |ec1ming.

Enable ways to establish goq|s and evaluate for individual students classroom, school,
district, community and state.

A comprehensive system of assessments uses mu|ﬂp|e evaluation and assessment strategies
regularly, ensuring equitable practices for eliciting student thinking are consistently
incorporofed in c|ossrooms, 5choo|s, and districts.

An appropriate assessment system includes formative, interim, and summative assessments

(OSDE, 2016¢).

Formative Assessment - Formative assessments are used to evaluate student undersfonding
of key |eoming targets, provide Torgefed feedback to students, and odjusT instruction on a
moment-to-moment and doy—fo—doy basis.

Interim Assessment - Common assessments o|eve|opeo| by a school or district for the
purpose of measuring student achievement mu|ﬁp|e fimes Throughou’r a year may be
considered interim assessments. These include common, Frequen’r short assessments designed
tfo measure speciﬂc objec’rives and/or standards.

Summative Assessment - Summative assessments are genero”y im(requenf and cover major
components of instruction such as units, semesters, courses, credifs, or grode levels. They are
Typico”y given af the end of a defined perioo| to evaluate students’ pen(ormonce against a set
of |eoming targefs for the instructional period.
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Figure 2 represents the components of an effective system of assessment and showcases how
formative, interim, and summative assessments must be coherent and aligned to state
standards.

Figure 2: Assessment in the System

Assessment in the System
SUMMATIVE

FORMATIVE QIR

—_— —_S

STANDARDS

TE
By minuT® | DALY J  (WEEKLY UNIT J \QUARTERY ANNUALLY

OKLAHOMA STATE DEPARTMENT OF

EDUCATION

CHAMPION EXCELLENCE

Adapted from Herman & Heritage, 2007

Assessment Data Uses

Data gathered through formative assessment should be used to make instructional
decisions and monitor students' learning. Since these types of assessments are used at all
stages of a learning cycle,
® initial scores are not expected to be high, and
® incorrect answers he||o teachers understand students' Thoughf processes as much as the
correct answers.

Data gathered through formative assessment have essentially no use for evaluation or
accountability purposes such as student grades, educator accountability,
school/district accountability, or even public reporting that could allow for
inappropriate comparisons. There are at least four reasons for this:
if carried out opproprio’re|y, the data go’rhered from one unit, teacher, moment, or
student will not be comparable to the next;

2. students will be un|ike|y to partficipate as fu||y, open|y, and honesﬂy in the process if
’rhey know ’rhey are being evaluated by their teachers or peers on the basis of their
responses;

3. for the same reasons, educators will be unlikely to participate as fully, openly, and
honestly in the process; and

4. the nature of the formative assessment process is likely to shift (i.e., be corrupted) in
such a way that it can no longer optimally inform instruction.
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Interim assessments may be appropriate for a variety of uses, iric|uo|irig:

L] Prediciing a student’s likelihood of success on a |orge-sco|e summative assessment.

o Evo|u0iing a por’ricu|or educational program or pedogog\/.

° |o|eniii(ying poieniio| gaps in a student'’s |eoming after a limited period of instruction
as been comp|eieo|.

e Measuring student |eorning over fime.

Summative assessments may be appropriate for a variety of uses

including: Assessment
® Determining student grades in the specific courses for which Iqu.e”qls'
they were developed. B ueprints and
® Evo|u0iing and odjusiing curricu|um, programming, and I.f.em R
instruction the next time the |orge unit of instruction is Speaﬁcq’rions
Toughi. 9
® Serving as a post-fest measure of student |eoming and as C

indicators for educational occouniobi|iiy.

Assessments in Oklahoma begin with assessments such as the Eor|y Learning Quick
Assessment (ELOA) in Pre-K programs providing foundational data for PreK and
Kindergor’ren teachers to begin oddressing sirengihs and needs of our youngest learners.

The state opproved RSA assessments guio|e instruction and intervention in grodes K-3 for all
students and grodes 4.5 for sirugg|ing readers. State occouniobihiy assessments are used in
grodes 3-8 to coniinuo”y assess |iierocy progress of all students and provio|e a basis for
intervention for some. At the iiigii school level, |iier0cy is assessed using the ACT and/or SAT to
determine co||ege and career readiness of groduoiing students.

While assessments provio|e necessary data, an effective comprehensive system requires teachers
to have the skills and obi|iiy to interpret and use assessment data to drive improvements and
communicate results. Effective use of assessment data can also provide important
communication for families and community members engoged as stakeholders in the |iierocy
o|eve|opmeni of students. For current assessment resources link to the Oklahoma State
Department of Education webpage.
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Assessment System

With effective assessment systems, educators can sysTemoTiCQHy measure and
ono|yze the |iTerocy o|eve|opmenT of students and |o|on |eoming opportunities
They need to be successful.

As school districts and educators ensure that their efforts include the high
IMPACT element of Assessment System, They should consider how the educational climate and
practices of their district and schools support the administration and ono|ysis of formative,
interim, and summative assessments within classrooms and across schools beyond the state
required assessments. . The Fo||owing recommendations can be utilized as a guide for
imp|emenﬂng high quo|ify assessment systems while examining the cho”enges They may face
Through that process.

For a Reflection Tool, Implementation Rubric, and Action Plan Process for this

component of IMPACT, refer to Appendix A.
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Collaborative Leadership

Effective leaders promote shared responsibi“i‘y and commitment for a mission and vision
supporting |iTerocy o|eve|opmenT for all children. Addiﬁono”y, successful leaders work to
establish organizational structures that lead to positive learning environments for all students
and build strong pormerships with families and communities.

Shared Responsibility for Mission and Vision

Positive literacy outcomes start with strong leadership committed to implementing,
supporting, and sustaining a quality literacy plan. Administrators and teachers should be
focused on a shared mission and vision of improving literacy education for all students by
working cooperatively to meaningfully oversee and improve instruction (Schmoker, 2006).
In addition, the principal and/or administrator are the primary chcmge agents and influential
in sefting the vision and mission for the school.

District Leadership

In order to develop and implement a focused mission and vision for literacy achievement,
district administrators must:
e Commit to a system-wide literacy goal and plan.
e Commit guidonce, support, and resources to improve c|ignmen1‘, pari‘nerships, and
pai‘hways from birth to college and career.
e Participate in professiono| o|eve|opmenT opportunities to deve|op personal |<now|edge
of |iTerocy princip|es and practices.
® Enrich personal knowledge and understanding of exemplary teaching strategies,
moTerio|s, assessment, and evaluation procedures.
e Clearly articulate high expectations of all staff and students.
® F[nsure omp|e time for enriched |iTerocy o|eve|opmenT and |eoming for staff members
and students. This includes time for collaboration among staff members as well as
maximizing time for |iTerocy instruction within the classroom.
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Elementary Leadership

At the eor|y childhood and e|emenTc1ry level, district administrators, princip0|s, and teachers

must:
°

Understand the importance of early learning and the role of child development in
reoding and writing.

Understand the importance of school readiness and the processes, |o|ons, and support
necessary for successful transitions for students.

Ensure PLCs are effective so that teachers have access to and the ability to qnquze
data and identify the specific needs of students and coordinate instruction to meet
those needs.

Participate with faculty in literacy training offered through professional organizations
and/or privately offered workshops.

Participate in the development of support opportunities for students, both within and
outside of the school o|c1y, such as needed interventions, homework he||o, eor|y |eoming
and parent involvement, credit recovery, and extra-curricular activities related to
literacy.

Secondary Leadership

Include and support all subjeci‘ areas in |iTerocy goo| and |o|on.

Provide guidance, support, and resources to improve alignment, partnerships, and
pai‘hways to college and career readiness.

Participate in professiono| o|eve|opmenT opportunities to deve|op personal |<now|edge
of literacy principles and practices in all curricular areas.

Clearly articulate high expectations for college and career readiness of all staff and
students.

Ensure ample time for enriched literacy development and learning for staff members
and students. This includes time for collaboration among staff members as well as
maximizing time for |iTerocy instruction within the classroom.

Ensure PLCs are effective so that teachers have access to and the ability to qnquze
data and identify the specific needs of students and coordinate instruction to meet
those needs.

Participate in the development of support opportunities for students, both within and
outside of the school o|oy, such as needed interventions, homework he||o, eor|y |e<:1rning
and parent involvement, credit recovery, and extra-curricular activities related to |iTerocy.

The National Association of Secondory Schools Principo|s provides a comprehensive guide for

school |eoo|ers|’1i|o in Creating a Culture of Literacy: A Guide for Middle and High School
Prindg(ﬂs.

“There are two types of expertise needed in order to serious|y improve |iTerocy in schools: one
area is expertise in the content of |iTerocy,~ the other is expertise in |eoo|ing the chonge process’

(Booth & Rowsell, 2007).
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Effective leaders focus on promoting and supporting partnerships between schools, child
care services, and community programs that support families and children. Leadership from
committed gdrninisirgiors, iegcners, caregivers, community rnernbers, and parentfs can
promote susi‘oincbi“i’y by anficipating, inﬂuencing, and ei(icec’rive|y responding fo cngnging
conditions that affect progress. Additionally, collaborative partnerships can sustain an
effective |i1‘eracy p|cm by ideniii(ying what is to be sustained, what resources are needed, and
how to access those resources.

Knowledge Base for Effective Literacy Reform

District and building leaders need to have knowledge of:

e [ffective, research-based |iiergcy instruction.

® The role of standards in curriculum and instruction.

e [Effective use of assessment to inform instruction, the design and irnp|ernenigiion of
standards-based |iiergcy curriculum.

e The selection of appropriate instructional materials, and how to provide ongoing
professiong| deve|oprneni and cogcning.

® The role of differentiated tiered instruction for sirugg|ing and gcnieving readers.

Through active participation during the literacy initiative, the building principal or district
administrator will be able to assess the use of |iiergcy strategies within the classroom, and,
anougn collaboration with a |iiergcy coach or |iiergcy leader, provide appropriate support for
the classroom teacher.

Classroom teachers, special education teachers, Library media specialists,
reading specialists/interventionists need:
e [ffective data-based decision rngking.

® Assessment and feedback at all levels of the multi-tiered system.

® How to increase coordination and communication between caregivers, specig|isis,
principg|s, and the district.

e How to maximize on data-informed |o|gnning and resource allocation.

e How to deliver gdgpiive, differentiated instruction.

At the heart of all student learning is the instructional staff. The state literacy plan is
designed fo i(tu support the signiiﬁicgni role of teachers in |iTergcy deve|opmeni.

Literacy Leadership Team

The establishment of a Literacy Lecdership Team allows building staff to be represented in
the decision-making process. Included in this team are administrators, teachers, and literacy
professiong|s such as |iiergcy coaches, |ibrgry media specig|isis, and others who are
knowledgeable in literacy practices, methods, and resources.
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The primary role of the Literacy Leadership Team is multifaceted and includes:

® Reviewing data on student pen(ormcmce to idenfhﬁy areas to be considered for
professiono| o|eve|opmenf.
Ano|yzing and using data to make sound instructional decisions.
Working fo optimize available resources for |iTerocy instruction.
Deve|oping and imp|emenﬂng a bui|o|ing |iTerocy |o|on.
Deve|oping a bui|o|ing action |o|cm.
Providing support for new and existing staff.

Providing input when considermg the addition of new staff.

The IMPACT literacy framework model requires common vision and collaborative
|ecdership at all levels of the education system fo create @ successful system that he|ps
Oklahoma's students reach their full potential.

Collaborative Leadership

Schools that engage in collaborative leadership share a focused mission
and vision and can ensure students have the |eoming opportunities and
|eoming environment They need to be successful.

As school districts and educators ensure their efforts include the high IMPACT
element of Collaborative l_eodership, They should consider how the educational climate and
practices of their district and schools support collaboration among district, school, and
teacher leaders. The recommendations in Appendix A can be utilized as a guide for ochieving

collaborative |eoo|ershi|o while examining the cho”enges They may face Through that process.

For a Reflection Tool, |mp|emenToTion Rubric, and Action Plan Process for this component of

IMPACT, refer to Appendix A.
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Team with Families and
Communities

For Oklahoma to reach its |iTerocy goo|5, educofors, Fomihes, and communities must work
together to ensure all students are school ready and progress from early literacy
proficiency to co”ege and career readiness resu|ﬂng in posTsecondory educational success.
Academic achievement, inc|uo|ing |iTerocy and motivation to learn, correlate with the
family and community collaboration.

Forni|y, school, and community porfnersnips are to vital students” school success. Si‘rong
partnerships among schools, families, and communities show that:

e Generalization and susToinobihTy of |ec1rning occurs when families are involved.
® Programs and interventions that exp|icif|y engage families in supporting their children’s
|eorning at home are linked to nigner achievement.
® Students benefit in rnu|Tip|e ways from partnering, beginning in the eor|y years and
exTending anougn secondory levels; this includes those who experience differences in
culture, |onguoge, |eorning, and economic resources.
® Families want their children to succeed in school and desire information on their role.
Three partnering principles should be considered when teaming with families and
communities to improve literacy achievement for students:

1. Shared responsibility creates a unified teaming process identifying roles for students,
educators, forni|y members, and community resources using rnuTuoHy understood data.

2. Developmental continuity coordinates seamless transitions in literacy learning, both in
and out of school, from birth anougn secondory school.

3. Community collaboration applies the power of multiple contexts to support every
forni|y's participation and links the in]ConJr/eor|y childhood and posfsecondory worlds to
school |iTerocy o|eve|opmen’r, both for students and in educator preparation.

By teaming with families, communities, and schools, an environment of groan and |iTechy
o|eve|oprnenT is fostered.
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Core Beliefs of Building Authentic Partnerships

The goo| is fo provide resources and supports for families, for schools, and for communities that
embrace and demonstrate these foundational beliefs.

Families are the child’s first teacher and They |o|oy a vital role in |iTerocy o|eve|opmenf. A child’s
|Qnguoge abilities thrive in an onosphere of frusting re|QTionships that includes To”dng, singing,
and |o|oying. As children grow, families continue to |o|c1y a pivoTo| role as ’rhey talk with, read to,
and provide experiences that support an undersfonding of the world beyond school. Four core
beliefs serve as the foundation for working with families to build authentic porfnerships

(Henderson, Mapp, Johnson, and Davies, 2006).

Core Belief 1 Core Belief 2 Core Belief 3 Core Belief 4
All families have All families have the Families and school The responsibihfy for
dreams for their capacity to support staff should be equo| bui|o|ing porTnerships
children and want the  their children’s partners. between school and
best for them. |eoming. home rests primori|y

with school sfoﬁ(,
especiQHy school
leaders.

Communii‘y Members partner with schools and families to maximize resources to promote
health, We||—being, and |eoming for all students. When community members and schools
coordinate resources, it promotes heloy behaviors that enable students to learn. This may
include providing needed medical services, futoring students, improving schools, or co||oborofing
on decisions related to the school and community.
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Oklahoma Community Partnerships Supporting Literacy

Private Foundations/Coalitions

Oklahoma Library Association
The Oklahoma Library Association is an exomp|e of a group that works in pub|ic, school,

academic, and specio| libraries of all sizes to sTrengThen the quc1|ier of libraries and |ibrory
services.

25 X 25 Early Childhood Codlition

The coalition supports evidence-based |iTechy, numeracy, and fomi|y support programs;

improved access to preventive physico|, mental, and dental health services; and affordable high
quo|iTy child care. The coalition has the support of over 60 civic and business professioncds,
called OKCEOs, who advocate and promote the eor|y childhood message Through
presentations, opinion editorials, and interaction with their |egis|ofors.

Inasmuch Foundation

The Inasmuch Foundation is dedicated to the betterment of peop|e, communities, and the

neighborhoods in which we live. From education and helo, to the arts and environment, the
foundation assists charitable and educational organizations in dchieving their goo|s.

George Kaiser Family Foundation (GKFF)

The Foundation’s mission is to provide every child with an equo| opportunity. The three focus

areas of Parent Engagement and Eor|y Education, Health and Fomi|y We”—Being, and Civic
Engagement give us the opportunity to address community issues at a deeper level.

Early Childhood Education Institute - OU Tulsa (ECEI-OU)

The ECEI-OU focuses on young children (birth to age 8)in eor|y childhood programs. For the
past ten years the ECEI-OU have conducted a variety of program evaluation projects, worked

with many state and national partners, and impocfed po|icy and programming decisions.

Oklahoma Partnership for School Readiness (OPSR)

In 2003, Governor Brad Henry signed HB 1094 creating the Oklahoma Partnership for
School Readiness Act (OPSR), Thereby odding Oklahoma to the growing list of states
recognizing that more concerted action is required fo improve school readiness, and both pub|ic

and private sectors must partner in |eoding the effort. The |egis|o’rion odmow|edged that a
foundation be established to solicit and receive pub|ic and phi|0nfhropic dollars to support eor|y
childhood initiatives.

Reach Out and Read

This program promoftes edr|y |iTerocy and school readiness during well-child visits by

pediofricions giving new books to children and advice to parents about the imporfance of
reoding aloud. Reach Out and Read is available in 50 clinics statewide and is serving young
children and their families. The program is for children 6 months to 5 years of age.

State & Federal Programs
Community Action Project Tulsa Oklahoma Early Childhood Program (OECP)

CAP Tulsa speciﬂCQHy focuses on a two-generation opproodw that aims not on|y to prepare

young children for future success in school but also their parents Through programs designed fo
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increase parenting skills, emp|oyc1bi|i’ry and earning poTenTi0|. The goc1|s include children
entfering school prepored for success, families creating a nurturing and secure environment for
their children, and families connecting fo one another.

SoonerStart (OSDE and Department of Health partnership)

SoonerStart is Oklahoma's eor|y infervention program. It is designed to meet the needs of
families with infants or toddlers with o|eve|opmen’rc1| o|e|<:1y5. In accordance with the Individuals
with Disabilities Education Act (IDEA) the program builds upon and provides supports and
resources to assist fomi|y members to enhance infant and toddler |ec1rning and o|eve|opmenT

Through everydoy |eoming opportunities.
Head Start

Ecr|y Head Start is o program that includes services to low income families with infants and
toddlers, and pregnant women. The program is for children birth to 3 years old. Head Start is
a comprehensive program of health, education, parent involvement, social services and services
for children with disabilities, all of which are coordinated with communify—bosed service systems.
The program is for children 3 years old to 5 years old.

Sooner SUCCESS

The mission of Sooner Success is to advance a comprehensive unified system of health, social,
and educational services for children and youfh with specio| needs within the community.
Families, caregivers, and schools collaborate to bring all of the child’s experiences TogeTher fo
o|eve|op a well-rounded, literate citizen.

Oklahoma Parents Center

The Oklahoma Parents Center supports families of children with disabilities. The program
provides guidonce to families on how to navigate the various services that are available to
children with disabilities so families can make informed decisions and fu”y partficipate in their
child’s o|eve|opmenT and education.

US Department of Education - Family and Community Engagement

The U.S. Department of Education(USDE) provides guidonce on how schools can engage
families and communities to sTrengThen |eoming. This website contains resources for districts
based on USDE's framework for fomi|y-schoo| porfnerships. Information about how to host a
ParentCamp is provided so districts can bring all members of their community Togefher to have
conversations about what is best for students.

Team with Families and Communities

The goo| of |iTerocy for all students becomes obtainable.
when schools team with families and communify—bosed porfnerships and
coalitions work Togefher to address the barriers to ochieving |iTerocy.

As school districts and educators ensure that their efforts include the high
IMPACT element of Team with Families and Communities, They should consider how the
educational climate and practices of their district and schools support por’merships and supports
systems within and among their communities. The recommendations in Appendix A can be
utilized as a guio|e for ochieving effective poererships with families and communities while
examining the cho”enges They may face Through that process.

For a Reflection Tool, |m|o|emen’ro’rion Rubric, and Action Plan Process for this component of

IMPACT, refer to Appendix A.
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Oklahoma Comprehensive Literacy Plan

Everyone in o student’s life contributes to the o|eve|opmenT and |eoming of that student. The
Oklahoma Comprehensive Literacy Plan identifies educators, families, and community as
important contributors to supporting and improving |i’rerocy |ec1rning. Teaming with families
and communities is necessary for all students in Oklahoma to obtain the |iTerocy skills They
need to be successful.

Oklahoma's children deserve to reach their full potential and lead successful, fulfilling, and
producﬁve lives. Through the efforts of f@mi|y, community, and schools, children in Oklahoma
will receive high qu0|ify |i’rerocy instruction.

Instruction and curriculum aligned to standards

Multi-tiered support system of interventions

Professional learning network to increase teacher effectiveness
Assessment system to demonstrate student and district progress
Collahorative leadership among various stakeholders

Teaming with families and communities to build relationships
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Appendix A:
Literacy Team Action Plan

If schools are to meet the |i’rerocy needs of Oklahoma students, ’rhey must conTinuou5|y <:m<:1|yze
the programs, practices, and structures that exist in classrooms and districts. The journey fo
|iTerocy improvement can be supporTed Through the fo||owing steps.

S’rep ] Comp|efe the reflection for each of the IMPACT Literacy Elements.

Sfep 2 With a |iTerocy |eoo|ershi|o team, consider the ratings from each
of the reflection tools using the |m|o|emen’ro’rion Rubrics
[ To what extent is there evidence of this practice in your |iTerocy setting?
O What poTenTio| solutions can you suggest to address the cho”enges that
you have identified”?

Sfep 3 Using the Action P|aning Temp|cfre, respond to the two questions
for each element. Based on the ratings and discussion, what
expectations should be given the highesf priority status and acted on
immediofe|y?

Si‘ep 4 Make the suggesfed odjus’rmen’rs to your Continuous Improvement
Plan.
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Coherence across standards, instruction, curriculum and assessment are
vital to ensuring equitable learning experiences for all students. When
one of the components of this system is not o|igneo|, inequities are |ike|y fo exist

within within districts and schools.

Reﬂeci‘ion: Consider the challenges to the following recommendations for this element.

Recommendations for Ensuring Instruction
and Curriculum are Aligned to Standards

Work with families and caregivers to ensure fhey are aware of

the Eor|y Childhood Guidelines.

Commit to using the Oklahoma Academic Standards as the
basis for instruction and curriculum.

Ensure coherence among instructional strategies, curriculum
choices, and classroom assessments.

Develop and use a comprehensive scope and sequence aligned

to the Oklahoma Academic Standards.

Create growfh rubrics or scales defermining level of mastery of
the Oklahoma Academic Standards fhroughouf the school year.

Deve|op and imp|emenf a process for evo|uofing the o|ignmen’r
of instructional materials to the Oklahoma Academic Standards
and determine areas of need and a plan for addressing those
needs.

Provide common |eoming opportunities based on the Oklahoma
Academic Standards for all local \i‘rerocy stakeholders to ensure
supportive fransitions from one |i4rerocy sefting fo the next.

Determine roles and responsibihﬂes among |i’rerocy stakeholders

for the Jreoching and |eorning of the Oklahoma Academic
Standard.
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Implementation Rubric:

1. To what extent is this expectation procﬁced in my |i+erocy setting?

2. How cho”enging will it be to achieve full imp|emen+oﬁon of this expectation in my |i+erocy

setting”?

To what extent is this
expectation procﬁced
in my literacy setting?

(circ|e one)

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

Aligning Instruction and Curriculum to

Standards

Work with families and caregivers to ensure fhey are aware of the Eor|y

Childhood Guidelines.

Commit to using the Oklahoma Academic Standards as the basis for
instruction and curriculum.

Ensure coherence among instructional strategies, curriculum choices, and
classroom assessments.

Develop and use a comprehensive scope and sequence aligned to the

Okbhomo Acodemic SfOﬂdOl’dSA

Create growfh rubrics or scales defermining level of mastery of the
Oklahoma Academic Standards Throughouf the school year.

Deve|op and imp|emenf a process for evo|uo’ring the o|ignmenf of
instructional materials to the Oklahoma Academic Standards and
determine areas of need and a plan for addressing those needs.

Provide common |eorning opportunities based on the state-
odopfed standards for all local |iferocy stakeholders to ensure
supportive fransitions from one |iTerocy sefting fo the next.

Determine roles and responsibih’ries among |i’rerocy stakeholders for the
feoching and |eorning of the Oklahoma Academic Standard.
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How challenging will it
be to achieve full
imp|emen+c1ﬁon of

expectation in my |i+erc1cy

seﬁing? (circ|e one)

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge
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Action P|all COHSideratiOHS: Consider the FoHowing questions when p\onning goo\s and

What are our goo|s for oddressing instruction and curriculum o|ignmen+ fo increase |i+erocy
achievement from birth to grade 127

What existing instruction and curriculum o|ignmen+ practices or processes contribute to our local

literacy achievement?

How will we odjusf existing instruction and curriculum o|ignmen+ practices or processes to achieve
these goo|s and what new practices, processes, or strategies will we imp|emen+?

What other considerations (ie, persons responsib|e, resources, and Jrime|ines) will we need to
imp|emen+ our practices, processes, and strategies?

How will we evaluate the impact of our practices, processes, or strategies related to our goo|s for
oddressing instruction and curriculum o|ignmen+?

action sfteps related to this essential element for \iferocy improvement.
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Identifying the instructional needs of students and implementing a multi-tiered
support system of interventions coupled with continuous monitoring of those
interventions provides a comprehensive |o|cm districts and educators can utilize to

improve student |i’rerocy.

REflectlon: Consider the cho”enges to the fo||owing recommendations for this element.

Recommendations for MTSS

Plan effective instruction based on Oklahoma
Academic Standards for English Language Arts
inc|uo|ing all components of |i+erocy to support
student |eoming‘

Integrate |i+erocy skills across curricular areas.

|m|o|emen+ high—quoh#y instructional practices.

e Provide differentiated small group and
individualized instruction in order to
maximize student |eoming‘

e Provide instruction that is systematic and
exp|ici+ in whole group and small group
sefting.

e Provide instruction that ocﬁve|y engages
students in |i+erocy processes.

Establish and support fier 1, 2, and 3 instruction
and infervention to meet the needs of all learners.

Collaborate with all local |i+erocy stakeholders to
idenJriFy children who are |il<e|y to need intervention
services when Jrhey transition from one |i+erocy
sefting fo the next.

Deve|op individual |i+erocy |o|ons tfo meet
instructional needs of sfrugghng students inc|uo|ing
English Learners, students with Individual
Education Programs, and under-served, under-
resourced students.
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|m|]|emelltatIOIl Rllhl’l(:: Read each statement and answer the FoHowing tfwo questions.

1. To what extent is this expectation procﬁced in my |i+erocy setting”?

2. How cho”enging will it be to achieve full imp|emen+oﬁon of this expectation in my |i+erocy

setting”?

To what extent is this

expectation practiced

in my literacy setting?
(circle one)

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

Implementing a Multi-Tiered Support
System of Interventions

A|ign instruction practices with Oklahoma Professional Learning
Standards.

Plan effective instruction based on Oklahoma Academic Standards to
include all components of |i4rerc|cy to support student |ec|rningA

Integrate |i4rerocy skills across curricular areas.

|mp|emerﬁ high—quohfy instructional practices.

e Provide differentiated smalll group and individualized instruction
in order to maximize student |eorningA

® Provide instruction that is systematic and e><p|icif in whole group
and small group sefting.

® Provide instruction that ocfive|y engages students in |I’rer0cy
processes.

Establish and support tiered instruction to meet the intervention needs of
all learners inc|uo|ing Response fo Intervention (RTI) and Oklahoma
Tiered Intervention System of Support (OTISS).

Collaborate with all local \i‘rerocy stakeholders to io|enﬁ1cy children who
are |il<e|y to need infervention services when fhey transition from one
|i4rerc|cy sefting fo the next.

De\/e|op individual |i’rerocy p|cms to meet instructional needs of s’rrugghng
students inc|uo|ing Eng|ish Learners, Students with Individual Education
Programs, and under-served, under-resourced students.
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How challenging will it
be to achieve full
implementation of this
expectation in my
literacy
setting? (circle one)

Very Easy or No Challenge
. Moderate Challenge
Difficult Challenge

Very Easy or No Challenge
. Moderate Challenge
. Difficult Challenge

Very Easy or No Challenge
. Moderate Challenge
. Difficult Challenge

Very Easy or No Challenge
. Moderate Challenge
. Difficult Challenge

. Very Easy or No Challenge

. Moderate Challenge
. Difficult Challenge

Very Easy or No Challenge
. Moderate Challenge

. Difficult Challenge

. Very Easy or No Challenge

2. Moderate Challenge

. Difficult Challenge
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Actiﬂn P|all COHSiderations: Consider the FoHowing questions when p\onning goo\s and

action sfteps related to this essential element for \iferocy improvement.

What are our goo|s for oddressing multi-tiered systems of support fo increase |i+erocy achievement
from birth to grade 127

What existing systems of support contribute to our local |i+erocy achievement?

How will we odjusf existing systems of support to achieve these goo|s and what new practices,
processes, or strategies will we imp|emen+?

What other considerations (i‘e‘, persons responsib|e, resources, and Jrime|ines) will we need to
imp|emen+ a multi-fiered system of support”?

How will we evaluate the impact of our practices, processes, or strategies related to our goo|s for
oddressing multi-tiered systems of support?
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With effective professional learning opportunities and networks, educators
can conﬂnuo”y grow and provio|e students with the |eoming opportunities They

need fo be SUCC@SS](U|.

REflectlon: Consider the cho”enges to the fo||owing recommendations for this element.

Recommendations for
Professional Learning

Comp|e+e a needs assessment of teacher content and
strategy know|eo|ge

Use mu|Jri|o|e sources of student and teacher data when
choosing, |o|orming, and imp|emenﬁng professiono|
o|eve|opmen+ to support |i+erocy |eoming‘

Structure ongoing and job—embedded professiono|
o|eve|opmen+ with consideration to the Professional
Learning standards.

Ensure all professiono| o|eve|opmen+ aims fo sfreng#hen
coherence among sfondords, instruction, curricu|um,
and assessments.

|m|o|emen+ a support structure for professiono| |eoming
that includes PLCs, modeling, workshop/inservice, and
job—embedded opportunities.

Provide common |eoming opportunities for alll |i+erocy

stakeholders to ensure a smooth transition as students
move from one |i+erocy setting fo the next.
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|m|]|emelltatIOIl Rllhl’l(:: Read each statement and answer the FoHowing fwo questions.

1. To what extent is this expectation procﬁced in my \iferocy setting”?
2. How choHenging will it be to achieve full imp\emenfoﬁon of this expectation in my \iferocy

setting”?
To what extent is this How challenging will it be
i 0 . . to achieve full
e;"r’(szzzn Developing Professional Learning il o off i
) i H expectation in my literacy
iy literacy Networks to Increase Teacher Effectiveness e e e
setting?
(circle one)
1-_E;’g'i’:npi':g‘liﬂ;‘l’:;”emﬁm Complete a needs assessment of teacher content and strategy ]Q Vg;@fﬁ;"e"éhﬁﬁeg‘:”enge

. Full Implementation
. Revising Implementation

2
i. Partial Implementation know|edge 3. Difficult Challenge
5

g@gg'm':g‘ﬁﬂ;‘l’:;”emﬁm Use multiple sources of student and teacher data when choosing, ]Q \ﬁrQE"?’ O(EhNI(IJ Challenge
. ] i . . X . . Moderate Challenge

i- Ealrlhlol lTplen}erl_foﬂon planning, and implementing professional development to support 3. Difficult Challenge

. Full Implementation . .

5. Revising Implementation ||'|'QI’CICY |ec1rn|ng‘

WQ-EO '.mp.'emf“*‘l’“"” . Structure ongoing and job-embedded professional development 1. Very Easy or No Challenge
- Beginning Implementation ) . . ; . 2. Moderate Challenge

3. Partial Implementation with consideration to the Professional Leommg standards. 3. Difficult Challenge

4. Full Implementation

5. Revising Implementation

Lk NBO '.mP'emf“*‘l’“O” ) Ensure all professiono| o|eve|opmen+ aims o sfreng#hen coherence 1. Very Easy or No Challenge
2. eginning |mplementation ) ) . 2. Moderate Challenge

3. Partial Implementation among sfondords, instruction, curr|cu|um, and assessments. 3. Difficult Challenge

4. Full Implementation

5. Revising Implementation

be '.mp.'emf“*‘l’“"” . Implement a support structure for professional learning that 1. Very Easy or No Challenge
- Beginning Implementation A ; ; ; . 2. Moderate Challenge

i- Eolrlhlollrlhplen}erl_whon includes PLCs, moo|e|mg, Workshop/mserwce, and Job—embedded 3. Difficult Challenge

. Full Implementation L

5. Revising Implementation Oppol"l'unl'he&

1. No Implementation : i o i 1. Very Easy or No Challenge
5. Beginning Implemenafion Provide common |eom|nngp|oorJrun|hes for all ||Jrerocy sTokehoHers 5. Moderate Challenge

i- Eclrlﬂlol |r|ﬂp|emfer1_foﬂon to ensure a smooth transition as students move from one ||Jrerocy 3. Difficult Challenge

. Fu mplementarion .

5. Revising Implementation Seﬂ'lng to H’]e next.
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Actiﬂn P|all COHSideratiOHS: Consider the FoHowing questions when p\onning goo\s and

action sfteps related to this essential element for \iferocy improvement.

What are our goo|s for oddressing professiono| |eoming and structures fo increase |i+erocy
achievement from birth to grade 127

What existing professiono| |eoming and structures contribute to our local |i+erocy achievement?

How will we odjusf existing professiono| |eoming structures to achieve these goo|s and what new
practices, processes, or strategies will we imp|emen+?

What other considerations (ie, persons responsib|e, resources, and Jrime|ines) will we need to
imp|emen+ effective professiono| |eoming structures?

How will we evaluate the impact of our practices, processes, or strategies related to our goo|s for
oddressing professiono| |eoming structures”?
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Oklahoma Comprehensive Literacy Plan

A systematic approach to assessment including formative, interim, and
summative classroom assessments combined with state occounTobihTy
assessments provide educators with the data necessary to meet the needs of all

students.

REflectlon: Consider the cho”enges to the fo||owing recommendations for this element.

Recommendations for
Assessment Systems

Deve|op and imp|emen+ a process for evo|uo+ing
the o|ignmen+ of assessment to the Oklahoma
Academic Standards and determine areas of
need and a |o|cm for oddressing those needs.

|m|o|emen+ a comprehensive assessment system
that includes Formoﬁve, interim, and summative
assessments.

Increase teacher capacity fo assess |eoming loy
scheduhng Frequerfr opportunities for data ono|ysis
and discussions.

Disaggregate and ono|yze data for instructional
decision—moking fo guide instruction and
interventions fo support student |ec1ming‘

Communicate assessment results in @ Jrime|y
manner to all |i+erocy stakeholders in a format
that is eosi|y understandable.

Collaborate with all |i+erocy stakeholders to ensure
assessment results are available when students
transition from one |i+erocy sefting fo the next.

Utilize a comprehensive |o|cm to assess the

effectiveness of the assessment system and guide
odjusTmenTs for improvement.
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What does this recommendation currently
look like in our school/district/ community
context?
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|m|]|emEIltatIOIl RllhI‘IG: Read each statement and answer the Fo||owing two questions.

1. To what extent is this expectation procﬁced in my |i+erocy setting?
2. How cho”enging will it be to achieve full imp|emen+oﬁon of this expectation in my |i+erocy
setting”?

How challenging will it be
to achieve full
implementation of this
expectation in my literacy
setting? (circle one)

To what extent is this

expectation practiced

in my literacy setting?
(circle one)

Expectations for
Assessment Systems

1. Very Easy or No Challenge

No Implementation

N IS

N IS NS

CRUPRT GRLRT RGO

NS

Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

Deve|0|o and imp|emen+ a process for evc1|uc1ﬁng the c1|ignmen+ of
assessment to the Oklahoma Academic Standards and determine
areas of need and a plan for addressing those needs.

|m|o|emen+ a comprehensive assessment system that includes
Formdrive, interim, and summative assessments.

Increase teacher capacity to assess |ec1ming loy scheduhng Frequerfr
opportunities for data cmc1|ysis and discussions.

Disaggregate and cmc1|yze data for instructional decision—mqking
fo guide instruction and interventions to support student |ec1ming

Communicate assessment results in a Jrime|y manner to all |iJrerc1cy
stakeholders in a format that is ec15i|y understandable.

Collaborate with all |iJrerc1cy stakeholders to ensure assessment
results are available when students transition from one |iJrerc1cy
setting fo the next.

Utilize a comprehensive |o|cm to assess the effectiveness of the
assessment system and guide deusfmenfs for improvement.
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2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge

2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge

2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge

2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge

2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge

2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge

2. Moderate Challenge
3. Difficult Challenge
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Action P|all conSiderationS: Consider the fo||owing questions when p|onning goo|s and

action steps related to this essential element for |i+erocy improvement.
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IMPACT Element 5:

Effective leaders who focus on shared leadership models can create an
environment where all stakeholders share responsibﬂﬁry for student |eoming and
success.

REflectlon: Consider the cho”enges to the fo||owing recommendations for this element.

Recommendations for What does this recommendation
Collaborative Leadership currently look like in our
school/district/ community context?

Develop a Literacy Leadership Team
representative of all stakeholders.

Commit to a sysfem—wide |iJrerc1cy |o|cm with
guidcmce, support, and resources fo increase
|iJrerc1cy achievement.

Lead the development of the Local Literacy Plan.
Anc1|yze school and student data to inform
decisions about professioncd |ec1ming, instruction

and infervention.

Acﬁve|y deve|op and nurture a culture of |iJrerc1cy in
the schoo|, dierrich, and community.

Communicate |iJrerc1cy goc1|s and expectatfions to
schoo|, Famihes, and communities.
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To what extent is this

1.

@il > LI )9

N IS

NI NS

NS

NS

Oklahoma Comprehensive Literacy Plan

|m|]|emEIltatIOIl RllhI‘IG: Read each statement and answer the FoHowing tfwo questions.

1. To what extent is this expectation prodiced in my \iferocy setting?

2. How choHenging will it be to achieve full imp\emenfoﬁon of this expectation in my \iferocy

setting”?

expectation
practiced

in my literacy

setting?
(circle one

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

Expectations for
Collaborative Leadership

Develop a Literacy Leadership Team representative of all
stakeholders.

Commit to a sysfem—wide |iJrerc1cy |o|cm with guidgnce, support,
and resources to increase |iJrerc1cy achievement.

Lead the development of the Local Literacy Plan.

Anc1|yze school and student data to inform decisions about
professioncd |ec1ming, instruction and intervention.

Acﬁve|y deve|op and nurture a culture of |iJrerc1cy in the school,
district, and community.

Communicate |iJrerc1cy goc1|s and expectations to school, families,
and communities.
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How challenging will it be

to achieve full
implementation of this

expectation in my literacy

setting? (circle one)

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge
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Action P|all conSiderationS: Consider the fo||owing questions when p|onning goo|s and

action steps related to this essential element for |i+erocy improvement.
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IMPACT Element 6:

Schools must team with families and communi’ry—bosed porfnerships and
coalitions to address the barriers to ochieving |iTerocy and provio|e support so
the ambitious goo| of |iTerocy for all students becomes obtainable.

REflectlon: Consider the cho”enges to the 1(O||owing recommendations for

this element.

Recommendations for What does this recommendation currently look like
Teaming with Families and Communities in our school/district/ community context?

Provide meoning{u| {omi|y engagement as an
essential component of |i+erocy achievement.

Provide regu|or updofes on student academic
progress to families.

Establish o process for home visits.

Assess community needs for |i+erocy services and
idenJriFy gaps where needs are not being met.

Establish o |i+erocy coalition to enhance |i+erocy
support in the community.

|o|enJri{y and/or |everoge resources in support of
locall |i+erocy activities.

Support eor|y |i+erocy Through pub|ic, private, and
faith-based pormerships

58 Oklahoma State Depar’rmen’r of Education



Oklahoma Comprehensive Literacy Plan

|mp|ementatlﬂll Rllbl'lG: Read each statement and answer the FoHowing tfwo questions.

1. To what extent is this expectation procﬁced in my |i+erocy setting”?

2. How cho”enging will it be to achieve full imp|emen+oﬁon of this expectation in my |i+erocy

setting”?

To what extent is this

expectation practiced

in my literacy setting?
(circle one)

1. No Implementation

2. Beginning Implementation
3. Partial Implementation

4. Full Implementation

5. Revising Implementation

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

NS

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

N

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

N IS

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

NS

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

NS

No Implementation
Beginning Implementation
Partial Implementation
Full Implementation
Revising Implementation

NS

Expectations for
Teaming with Families and Communities

Provide meoning{u| {omi|y engagement as an essential component
of |i+erocy achievement.

Provide regu|or updofes on student academic progress to families.
Establish o process for home visits.

Assess community needs for |i+erocy services and idenﬁ{y gaps
where needs are not being mef.

Establish o |i+erocy coalition to enhance |i+erocy support in the
community.

|o|enJri{y and/or |everoge resources in support of locall |i+erocy
activities.

Support eor|y |i+erocy Through pub|ic, private, and faith-based
pormerships‘
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How challenging will it be
to achieve full
implementation of this
expectation in my literacy
setting? (circle one)

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge

1. Very Easy or No Challenge
2. Moderate Challenge
3. Difficult Challenge
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Actiﬂn P|all COHSiderations: Consider the FoHowing questions when p\onning goo\s and

action sfteps related to this essential element for \iferocy improvement.

What are our goo|s for oddressing tfeaming with families and communities to increase |i+erocy
achievement from birth to grade 127

What existing structures do we have for tfeaming with families and communities as Jrhey contribute to
our local |i+erocy achievement?

How will we odjusf existing structures for tfeaming with families and communities to achieve these
goo|s and what new practices, processes, or strategies will we imp|emen+?

What other considerations (ie, persons responsib|e, resources, and Jrime|ines) will we need to
sfrengfhen feaming with families and communities?

How will we evaluate the impact of our practices, processes, or strategies related to our goo|s for
feaming with families and communities?

60 Oklahoma State Depqr’rmen’r of Education



Oklahoma Comprehensive Literacy Plan

Appendix B:
9 Essential Elements of

Effective Schools

The Nine Essential Elements provio|e a framework for a continuous school improvement process

for all schools - urban, suburban, rural; large or small; high-performing or low-performing. The
Six high IMPACT elements for |i’rer0cy improvement are 0|igneo| to the Oklahoma Nine
Essential Elements and serve to create coherence among several improvement efforts at the
Oklahoma State Department of Education.

Six Literacy IMPACT Elements

Nine Essential Elements

Academic Leorning and Performance:
Curriculum

Academic Leorning and Performance:
Classroom Evaluation and Assessment

Academic Leorning and Performance:
Instruction

Effective Learning Environment:
Effective Teachers and School Culture

Effective Learning Environment:
Effective Teachers and Sfudenf, Fomi|y, and
Community Support

Effective Learning Environment:
Effective Teachers and Professional Growfh,
Deve|opmenf, and Evaluation
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Instruction and Curriculum
Moulti-Tier System of Support
Professional Learning
Collaborative Leodership

Moulti-Tier System of Support
Professional Learning
Assessment

Collaborative Leodership

Instruction and Curriculum
Moulti-Tier System of Support
Professional Learning
Assessment

Collaborative Leodership

Instruction and Curriculum
Collaborative Leodership
Teaming with Families and Community

Moulti-Tier System of Support
Assessment

Collaborative Leodership

Teaming with Families and Community

Professional Lea rning
Assessment



Collaborative Leodership:
Effective Leaders

Collaborative Leodership:
Effective Leaders and Orgonizoﬂono| Structure and
Resources

Collaborative Leodership:
Effective Leaders and Comprehensive and Effective
P|onning

Oklahoma Comprehensive Literacy Plan

Instruction and Curriculum
Multi-Tier System of Support
Professional Learning
Assessment

Collaborative Leodership

Instruction and Curriculum
Multi-Tier System of Support
Professional Learning
Assessment

Collaborative Leodership

Instruction and Curriculum
Multi-Tier System of Support
Professional Learning
Assessment

Collaborative Leodership

The checklist linked below includes pen(ormonce indicators for each of the nine essential

elements and are intended to support educators as ’rhey make decisions about how to best

facilitate student |eoming. When utilized Togefher, Appendix A and Appendix B provio|e

comprehensive on0|ysis tools to assist districts as They determine the structures and practices They

currenHy have in |o|oc:e to support |iTerc1cy improvement and the structures and practices They

need to include in their efforts to improve |iTerocy instruction.

Download the Oklahoma Nine Essential Elements Needs Assesment Checklist ot
http://sde.ok.gov/sde/documents/2017-10-30/oklahoma-9-essential-elements-effective-

schools-needs-assessment-checklist
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Appendix C:
Continuum of Learning

The Oklohoma Comprehensive Literacy Plan intends to ensure all stakeholders” initiatives and
resources o|eve|opeo| for the purpose of supporting |iTerocy o|eve|opmenT from birth Through
posfsecondory education are o|igneo| to Oklahoma's expectations for students at each level
of |iTerocy o|eve|opmenf.

Understanding the stages of literacy development is vital in order to provide the
necessary support for each child to reach his or her poTenTio|. This continuum of |eoming
includes o|eve|oping appropriate |i5Tening, speoking/ reoding and writing abilities; ochieving
skills needed to be co||ege and career reody by high school groduoﬂon; and {osfering literate,
informed, engoged citizens.

Birth - Age 3

To meet |iTerocy expectations, it is vital that the o|eve|opmenf of |iTerocy skills begin eor|y. During
the first three years of |h(e, children learn in the context of re|oTionshi|os, interactions, and
experiences with families, caregivers, and friends.

Early Literacy Characteristics:
® |istening fo the sounds of caregivers voices and those in the environment
® [Engagingin e0r|y communicatfion by bobbhng, cooing, and gesturing,
® T[rying first words and exponding vocobu|ory and simp|e senfences.
L] Exhibiﬂng eor|y print concepts by showing interest in a book, pointing fo pictures, furning
pages, and interacting with stories.
® Writing in the pre—o|phobeﬂc stage by scribbhng and drowing random shopes.

To support these skills, the Oklahoma Department of Human Services has o|eve|opeo| the Eor|y
Learning Guidelines for Infants, Toddlers, and Twos. These guidehnes are o|igneo| with the
Oklahoma Academic Standards and Head Start Framework and provio|e a structure for
undersfonding e0r|y |iTerocy and how to support it. Head Start and other agencies provio|e
assessments that inform a child’s o|eve|opmenfo| progress.
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Instruction

Informal instruction is provided by fomi|y members, caregivers, and other institutions to address
all areas of the child which u|TimoTe|y support |onguoge o|eve|opmenT. Incorporating e><|o|oroTory
|o|c1y o|ong with teacher-directed activities in an onosphere of routines and re|oJrionships
supports the |iTerocy |eorning of young children.

Families

Families, child care, and practitioners provio|e a support system that focuses on the heloy
o|eve|opmenT of a child. Families should be valued as their child’s first teacher and be involved
with all aspects of o|eve|opmenf. Families can engage in conversations, read stories, and involve
children in o|oi|y writing lists or dicToTing pictures tfo support |iTerocy skills.

Ages 4 and 5 - Pre-Kindergarten/Kindergarten

This age signiﬂes a critical transition as |iTechy skills are exponding and many children move
info a formal school seffing. Oklahoma's vo|unTory pre-kindergorfen program includes 75% of
the state’s 4-yeor—o|o|s, and full o|oy kindergorfen is required for 5—yeor-o|o|s. Four and five year
olds are bui|o|ing foundational skills vital to further |i’rerocy o|eve|opmen’r..

Foundational Literacy Skills:
L] Monipu|oﬂng the basic units of sound Through rhyme and alliteration o|ong with letter-
sound correspondence.
L] Ropio”y exponding their vocobu|ory

Becoming fluent with names and environmental print.
® Transitioning their writing info @ semiphoneﬂc/phonic phose characterized by the use of
more letters.

These skills are c|eor|y defined in the Oklahoma Academic Standards which are o|igneo| Pre-K
Through 12th grode. These standards include the reoding foundations (Standard 2), print
concepts, phono|ogico| awareness, ﬂuency, phonics, and word sTudy which must be mastered in
the ec1r|y years to allow for |cmguoge comprehension.

Progress Monitoring

Observoﬂons, checHisTs, and benchmark assessments are utilized to understand and monitor
progress. Based on the information gofhered Through assessments, instruction includes a
combination of teacher directed activities, experienced—bosed |eoming, and purposefu| |o|oy.

Instructional Methods

Teachers |o|cm instruction based on the needs and interests of students. Students are supporfed
Through Who|e—group and smalll- group insfruction o|ong with individual work focused on the
speciﬂc needs of the child.

64 Oklahoma State Depqr’rmen’r of Education



Oklahoma Comprehensive Literacy Plan

Families
Families collaborate with schools and possib|y other institutions to meet the needs of each child.
Families can talk, sing, and write with children to support |iTerocy skills.

The huge expansion of |dnguoge deve|opmemT during the preschoo| and kindergorTen
periods is followed by a dramatic transition in the primary grddes - movement from |i5Tening,
spedking and emerging redding skills to ‘real’ redding and written expression.”

(Deve|opmenfd||y Appropriate Practice: Focus on Children in First, Second, and Third
Grades, 2014)

Grades 1-3

The eor|y e|emenfory grddes build upon |onguoge deve|opmenT of the eor|y years. First Through
third grdde students are characterized by a signiﬂconf fransition as They move from |isTening
and spedking info reoding and writing skills. In reoding, students move from redding sighf words
and edsi|y decodable to words to decoding advanced words, redding with Huency, and
im(erring word meanings using preﬂxes, suffixes, and roofts.

Explicit instruction in Literacy Skills:
L] Phonemic awdareness
Phonics
Fluency

Comprehension
Writing

o Invented spe||ing

°
°
L4 \/ocobu|dry
°
°

o Basic punctuation
O COpH’OhZOTiOﬂ rules
o  Grade-appropriate grammar and vocabulary.

These components of |iTerocy are dedr|y outlined in the Oklahoma Academic Standards for
Eng|ish Language Arts and provide a structure that emphosizes the bui|ding of |iTerocy skills as
students become incredsing|y proﬁcienT.

AddiTionQHy, embedding |iTerdcy skills into all subjecT areas supports we||—deve|oped readers
and writers..
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Progress Monitoring

To focus on ensuring the proper o|eve|opmeni of |iierocy skills, students are screened Throughoui
the year to determine if remediation is necessary. Progress monitoring and diognosiic
assessments provio|e meoningi(u| information to guio|e instructional practices. At the end of the
third grode year, a summative assessment is given to understand the student’s know|eo|ge of
|iierocy standards. Students are supporied Through a Multi-tiered System of Support which
provides inferventions to meet the unigque needs of the child. Literacy screeners, formative and
interim assessments, and teacher observation combine to ensure each child progresses in |iierocy
acquisition.

Instruction

Educators provio|e e><|o|icii, direct, and sequeniio| instruction while o||owirig students to move
back and forth Through the reoding and writing processes inc|uo|ing rereoding, skimming text,
and Trove|ing between the phoses of the writing process.

Families

Families work in collaboration with schools to make decisions and create opportunities for the
child to o|eve|op necessary |iiercicy skills. These opporfunities may include providing o|oi|y
reoding opportunities, becoming involved with school activities, and participating in writing
activities such as notes, grocery lists, and |obe|ing items.

Grades 4-6

Students in upper e|emeniory and middle school continue to build foundational |i’rerocy by
opp|ying critical reoding and writing skills in literature, informational text, and mixed media.
Most students have mastered piioriics and phonemic awareness, but ﬂuency instruction
continues in these grodes. The instructional focus turns to opp|icoiion of critical reoding and
writing components.

Critical Reading and Writing Skills:
L] Ano|yzing text evidence
Summarizing
Porophrosing
Engaging in collaborative conversations
Bui|o|ing vocobu|ory Through Greek and Latin roots and mu|ii|o|e meaning words
Ano|yzing text structure
Increasing ﬂuency of comp|e>< text

Writing

These components are outlined in the Oklahoma Academic Standards and show the
progression of these skills.
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Progress Monitoring

To monitor student progress, educators use screeners, diogriosiics, and formative assessments to
guide instruction and determine needed interventions. Students in these grode levels take
summative assessments at the end of each year to provide data related to how iriey have
mastered standards.

Instruction

Instructional strategies include mode|ing o|ong with sequeniio| instruction of |i’rerory elements
embedded in the student reodirig and writing projects. Torgeied instruction is provided for
students who are sirugg|ing or need intensive interventions. This instruction may take p|oce in the
classroom, a separate class for reodirig, or fuftoring before and after school.

Families

Families collaborate with schools to support independeni |irerocy skills by supporfing a child’s
interest by providing reoding materials, engaging in i(requerii conversations, and staying in
contact with teacher about progress.

“After all, as educators, our intent is to deve|op a set of skills in each learner that u|iimo’re|v
can be used outside the presence of the teacher.” (Frey and Fisher, 2013, 0. 99)

Grades 7-12

During middle school and iiigii school, students are irideperideriﬂy opp|yirig i<riow|edge to
increosing|y comp|e>< text. Students become more prorﬁicierii in critical reodirig and writing
components with increosirig|y comp|e>< text from a variety of genres and authors.

Critical Reading and Writing Skills:
L] Ano|yze the effect of |iierory elements
e Determine author's purpose
L] Ano|yze theme
L] Ano|yze text structure
e Continue fo build vocobu|ory Througri Greek and Latin roots and mu|iip|e meaning
words

® Produce informative, narrative, and argumentative writing

The Oklohoma Academic Standards for Eng|ish Language Arts guides educators in
undersionding how |iierocy skills build and progress af each grode level. It is important at this
stage of deve|opmen’r to empi‘iosize |iierocy skills Trirougrioui all content areas as content
reoding becomes more and more sopriisiicoried.
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Instruction

Educators |o|cm and guio|e instruction by emp|oying a variety of assessment Techniques such as
formative assessments, exit tickets, and writing projects o|ong with chopTer and unit tests.
UTi|izing the know|eo|ge of student skills, educators model and provide exphciT instruction on

needed skills.

Students engage in project based |eoming and are given omp|e time to read and write to
sTrengThen their |iTerocy skills. Support for 5Trugg|ing students is provided Through a variety of
settings inc|uo|ing interventions within the classroom, additionall reoding classes, or futoring within
or outside of the school o|oy.

Families
Families and schools continue to partner with students becoming more involved with moking
decisions concerning educational pofhwoys to co||ege and career success.

Continuum at a Glance

The 1(O||owing table provides a visual overview of some components of the Continuum of
Learning described in this oppendix. While the table and the narrative in this oppendix are not
exhaustive of all the skills and o|eve|opmerfro| milestones of children, They do provide a g|impse
info the comp|e><ify of |iTerocy acquisition.

Birth - Age 3 Age 4/Pre-K/K Grades 1-3 Grades 4-6 Grades 7-12
Purpose of Introduction to language, Students Students apply Students
Literacy communication, and the foundations develop literacy skills independently apply
Instruction of literacy. literacy skills literacy skills.
Components | Speaking Oral Language Phonemic Phonemic Fluency
of Literacy Listening Phonemic Awareness Awareness (if Vocabulary
Early Print Awareness Phonics needed) Academic
Concepts Phonics Fluency Phonics (if Vocabulary
Pre Alphabetic Fluency Vocabulary needed) Comprehension
Writing Vocabulary Comprehension | Fluency Structural Analysis
Comprehension Structural Vocabulary Conventional
Semiphonetic/ Analysis Comprehension | Writing
Phonetic Writing | Transitional Structural
Writing Analysis
Conventional
Writing
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Aligned Early Learning Oklahoma Academic Standards
Standards Guidelines

Assessment Developmental Screeners and Screenings
Screeners and Assessment tools Formative Assessment Practices
Assessments Diagnostic Assessment

Progress Monitoring
Summative

Instruction Oral Language | Experience- Modeling
Learning based learning Explicit, Direct, and Sequential Instruction
through social Purposeful play Project Based Learning
interactions Modeling Active Engagement

Exploratory Play | Explicit, direct,
and sequential

instruction
Support Families Whole Class Classroom Instruction for all students plus strategic
Systems Practitioners Small Groups intervention for struggling students and/or intensive
Individual intervention for severely struggling students
Family Family is the Family partnership with school and Family Family partnership
Engagement | primary possibly child care partnership with with school and
caregiver school increased student
Child Care involvement with
decision making.
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Appendix D:
Reading Sufficiency Act

The Oklahoma Comprehensive Literacy Plan and the Reoding Suﬁ(iciency Act have a strong
re|QTionship with one another. The purpose of both is to improve student |iTerocy. Each
IMPACT clement in the OCLP provides opportunities fo enhance aspects of Reoding
Suﬁ(iciency |o|cms. These |o|cms have been in |o|oc:e at the e|emenfory level for many years. As a
result, e|emenfory schools |ike|y have many of the structures and processes, such as multi-tiered
system of supports, in |o|oce. For grode spans where these elements are not yet in |o|c1ce, the
OCLP will allow districts to view these elements as part of ongoing instruction, opp|ying

structures to other areas as appropriate.

nstruction and Curriculum Aligned to Standards

This element requires districts to have a solid undersfonding of Oklahoma Academic
Standards and to build core (Tier ]) instruction based on those standards. This core
instruction is also described in the RSA Reoding Plan comp|efeo| each year by e|emenTc1W
schools. Tier 1 instruction is on grode level, best practice instruction for all students,
scaffolded to meet the needs of diverse learners. Without a solid Tier 1 core program based

on state standards, students are |ike|y not fo progress in |iTerocy achievement.

ulti-Tiered System of Supports

The Reoding Suﬁﬁiciency Act serves as a Multi-Tiered System of Supports (MTSS) for the

primary grodes. Research shows that idenﬂfying and intervening during these first few years

of school have the best chance of he||oing students become literate citizens.
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rofessional Learning

Teoching reoding isa comp|e>< task, and knowing how to idenfhﬁy and intervene with a
variety of reoding difficulties can be cho”enging. Teacher professioncd |eoming in the area of
reoding and writing is vital to our students’ success and the OCLP provides processes and
strategies fo support districts in professioncd |e<:1rning |o|<:1n5 and structures. RSA provides for

Student Reoding Proﬂciency Teams to provio|e vision for |iTerocy improvement. This team

would also opp|y to OSRCL.

ssessment System

Formative, interim, and summative assessments inform instruction, determine interventions,
and measure student growfh Assessment and interpretation of data is an in’regro| part of a
multi-tiered system of support to determine which students need he||o, the skills in which
students need instruction, and if the additional instruction is hoving the desired effect. The
assessments required for the Reoding Suﬁ(iciency Act also opp|y to the OCLP.

ollaborative Leadership

A vision for shared |eoo|ershi|o is essential to |iTerocy achievement for all students. The OCLP
he||os district and school leaders o|eve|op a |o|cm for |iTer0cy instruction from birth Through
grode 12 that emphosize resource allocation and support af all grode levels. Each grode
span is @ critical component of a child’s journey in becoming a literate citizen. Collaborative
|eoo|ershi|o cultivates a culture where no grodes are more or less important than others.
Therefore, it is essential that all teachers to take a |eoo|ershi|o role as They work Togefher to

improve |eoming systems for students.

eam with Families and Communities

The opportunity fo partner with eor|y childhood providers and community resources for eor|y
|eoming is a critical piece of the OCLP. The |o|cm showcases how districts can team with
families and communities to ensure students are entering school reody to learn. Entering

school with the essential birth to age 4 |iTerocy skills has a profound impact on ochieving the

goals of RSA.
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Appendix E:
Local Literacy Plan Template

The fo||owing Jremp|ofe can be used by schools and districts to create their own |o|on for |iTerocy
achievement in their school or district. While it is a suggesfed Temp|cfre, it does contain the
elements of core beliefs, data, instructional focus, support system, professioncd |ec1ming,

assessment, collaborative |eoo|ershi|o, and fomi|y and community engagement outlined in the

| M PACT ](I’O mework
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School District

Date

Introduction

Provide an introduction that includes a vision and core belief for |i+erocy instruction and the district

overorching goo|s for increased |i+erocy achievement for all students and how those goo|s relate to the
Oklahoma Every Students Succeeds Act (ESSA) goals found on page 3 of the Oklahoma
Comprehensive Literacy Plan (OCLP). This would also be the place to add other goals related to

initiatives such as Striving Readers, School Improvement, or foundational grants. In addition, consider

including the name and positions of the local Literacy Leadership Team.

Section 1: State of District Literacy Achievement

Insert a rationale describing Why a focus on |i+erocy improvement is necessary. Provide a descripﬁon of
district level |i+erocy achievement from birth Through grode 12. Consider inc|uo|ing evidence of |i+erocy
achievement delineated loy free/reduced lunch, specio| education, Eng|ish learners and subgroups loy
eJrhnicier, that would suggest a need for improvement. Include any other factors at the local level such
as teacher retention and years of experience and IMPACT elements that contribute to the lack of

|i+erocy achievement.

Section 2: Literacy Improvement Goals by Grade Band

Deve|op and list measurable and realistic goo|s at each level of |eoming‘ These goo|s should be

o|eve|opeo| using the baseline data identified in Section 1, as well as be related to the vision described in

the Introduction. Provide a brief rationale for each goo|<
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Section 3: Literacy Improvement IMPACT Framework

Using the the IMPACT elements in the Oklahoma Comprehensive Literacy Plan, describe each

element’s impact on overall student achievement goo|s and the measurable goo|s that the Plan is

designed to support progress toward. |denﬁiy those elements that are currenﬂy errenngns to be built on,

as well as those elements that need a more intensive focus for improvement.

nstruction and Curriculum Aligned to Standards

Describe the goo|s, action steps, evaluation processes, and other considerations that will be taken to
improve o|ignmen+ of curriculum and instruction to standards. Use the reflection, imp|emen+oﬁon rubric,
and action |o|on considerations found in Appendix A of the OCLP, and/or other local data to support
your goo|s‘ Address each goo| seporo+e|y and loy grode bands for birth - age 5, K-5 e|emen+ory, 6-8

middle, and 9-12 high school.

ulti-tiered Support System of Interventions

Describe the goo|s, action steps, evaluation processes, and other considerations that will be taken to
deve|op a multi-tiered system of support for |i+erocy instruction and intervention. Use the reflection,
implementation rubric, and action plan considerations found in Appendix A of the OCLP, and/or
other local data to support your goo|s‘ Address each goo| seporo+e|y and loy grode bands for birth-
age 5, K-5 elementary, 6-8 middle, and 9-12 high school.

rofessional learning network to increase teacher effectiveness

Describe the goo|s, action steps, evaluation processes, and other considerations that will be taken to
improve proiessiono| |eorning as it relates to |i+erocy achievement. Use the reflection, imp|emen+oﬁon
rubric, and action plan considerations found in Appendix A of the OCLP, and/or other local data to
support your goo|s‘ Address each goo| seporo+e|y and loy grode bands for birth- age 5, K-5
elementary, 6-8 middle, and 9-12 high school.
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ssessment System to Demonstrate Student and District Progress

Describe the goo\s, action steps, evaluation processes, and other considerations that will be taken to

creafe an assessment system to measure \iferocy achievement.. Use the reflection, imp\emenfoﬁon
rubric, and action plan considerations found in Appendix A of the OCLP, and/or other local data to
support your goo\s‘ Address each goo\ seporoﬁre\y and by grode bands for birfh—oge 5, K5 e\emenfory,

6-8 middle, and 9-12 high school. The FoHowing tables are provided as an opﬁono\ resource.

Early Childhood: Ages birth to age 5

Assessment Target Group Purpose Data Rules
Name of All students, Students | Screener, Diagnostic, What determines proficiency by the end of
assessment below proficiency, etc. | Progress Monitoring, the yeor? Or how is the data used to inform

Formative etc. the element of MTSS?

Elementary: K-5

Assessment Target Group Purpose Data Rules
Name of All students, Students | Screener, Diagnostic, What determines proficiency by the end of
assessment below proficiency, etc. | Progress Monitoring, the yeor? Or how is the data used to inform

Formative efc.

the element of MTSS?
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Middle School: 6-8

Assessment Target Group Purpose Data Rules
Name of All students, Students | Screener, Diagnostic, What determines proficiency by the end of
assessment below proficiency, etc. | Progress Monitoring, the yeor? Or how is the data used to inform

Formative etc. the element of MTSS?

High School: 9-12

Assessment Target Group Purpose Data Rules
Name of All students, Students | Screener, Diagnostic, What determines proficiency by the end of
assessment below proficiency, etc. | Progress Monitoring, the yeor? Or how is the data used to inform

Formative efc.

the element of MTSS?

ollaborative leadership among various stakeholders

Describe the goo\s, action steps, evaluation processes, and other considerations that will be taken to

creafe an ofmosphere of collaborative \eodership among various stakeholders. Use the reflection,
implementation rubric, and action plan considerations found in Appendix A of the OCLP, and/or
other local data to support your goo\s‘ Address each goo\ seporoﬁre\y and by grode bands for birth-

age 5, K-5 elementary, 6-8 middle, and 9-12 high school ]
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eam with Families and Communities to Build Relationships

Describe the goo|s, action steps, evaluation processes, and other considerations that will be taken to
team with families and communities. Use the reflection, imp|emen+oﬁon rubric, and action |o|on
considerations found in Appendix A of the OCLP, and/or other local data to support your goo|s‘
Address each goo| seporo+e|y and loy grode bands for birTh—oge 5, K5 e|emen+ory, 6-8 middle, and 9-
12 high school.

Section 4: Plan for Monitoring Implementation

Describe how the goals, action steps, and progress of the Local Literacy Plan will be monitored over

time and in between summative assessments such as state and national assessments.
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