Slide 1

Today we will be talking about the early childhood outcomes, and the process of rating the
Childhood Outcome Summary Forms.
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What are ECOs/COSFs?
• Early Childhood Outcomes (ECOs) or Childhood
Outcome Summary Forms (COSFs) are those
required by the Office of Special Education
Programs (OSEP) in Washington, D.C. to
determine progress for children in preschool
special education programs.

• You will complete these twice. Once at entry to
your program and once at exit from your
program.
2

The ECOs or COSFs are the forms we fill out on any student ages 3-6 receiving special education
services in our district. These forms are required by the Office of Special Education Programs
(OSEP) in Washington to aid in determining progress for students receiving services and assess
program effectiveness.
The first time you complete these forms is upon the student’s enrollment to your program. The
student may have an entry and/or exit from a previous program, but it is still best practice to
complete a new COSF for a student entering your program. While it does not have to be
completed at an official meeting, the input of all individuals involved in the student’s
programming, including the family, is required and documented. The second time you complete
these forms is upon either the student’s exit from your program or as close to the student’s
sixth birthday as possible. If the student’s sixth birthday falls in the summer, you may complete
these forms prior to the end of the school year.
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COSFs
• Complete on all children, birth to age six,
receiving early intervening or early
childhood special education services.
• COSFs are completed based on typical
child development.

3

The COSFs are filled out on any child ages 0-6 that receives special education services. For the
0-3 population, the forms are completed by SoonerStart personnel. SoonerStart will complete
separate entry and exit forms to demonstrate progress within their program. Upon the
student’s enrollment in school, a new entry form is completed. Any time a student moves from
the district, an exit form must be completed.
The only exception to this rule is if the child has received less than six months of services.
COSFs are not required for those students receiving less than six months of service. Due to the
short time frame, these students may not have made sufficient progress to increase their
number score.
There are many child development scales, choose the one that you like best, just remember the
Outcomes are rated on typical child development, not by comparing one child with a disability
to another child with a disability.
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Outcome Areas
• There are three outcome areas measured on the
COSFs. All three outcomes are completed on
every student.
• Outcome 1: Positive Social-Emotional Skills
• Outcome 2: Acquisition and Use of Knowledge
and Skills
• Outcome 3: Taking Action to Meet Needs

There are three outcomes scored: Positive Social-Emotional Skills, Acquisition and Use of
Knowledge and Skills, and Taking Appropriate Action to Meet Needs. All three outcomes should
be scored for every student, whether there is a concern in the area or not.
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Outcome 1
• Positive Social-Emotional Skills (including
social relationships)
• Involves:
▫ Relating with adults
▫ Relating with other children
▫ Following rules related to groups or interacting with
others.

• Includes areas like:
▫
▫
▫
▫

Attachment/separation/autonomy
Expressing emotions and feelings
Learning rules and expectations
Social interactions and play
5

Let’s start by looking at the different outcome areas on the COSFs. It may help you as we go
through the presentation to have a student in mind on which you need to complete these
forms. Outcome 1 covers positive social-emotional skills. This includes social relationships with
peers and adults, pragmatic skills such as interacting with others, appropriate eye contact,
personal space, following rules and procedures, expressing emotions, and attachment issues.

Slide 6

Outcome 1 Example Questions
• How does the student interact with teachers,
parents, or other adults?
• How does the student interact with same aged
peers in both structured and unstructured
settings (playground, playgroups, etc.)?
• How does the student follow rules related to
groups and others?
• How does this student handle transition (e.g.
activity, places, and people)?
6

Here are some example questions to help you identify social-emotional skills in various settings.
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Outcome 2
• Acquisition and use of knowledge and skills
(including early language/communication)
• Involves:
▫ Thinking and reasoning
▫ Problem-solving
▫ Understanding physical and social worlds

• Includes:
▫ Early concepts (numbers, classification, etc.)
▫ Imitation
▫ Expressive language and communication
7

Outcome 2 relates to the acquisition of knowledge and skills. This includes academic areas as
well as early language and communication.
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Outcome 2 Example Questions
▫ How does this student exhibit that he is able to recall
previously learned information or skills?

▫ How does this student approach situations that require
a solution?
▫ How does this student functionally communicate via
language?
▫ How does this student use alternative means of
communication?
▫ How does this student use toys and/or objects?

8

Here are some questions to help you think about academic skills in various settings.
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Outcome 3
• Taking appropriate actions to meet needs.
• Involves:
▫ Taking care of basic needs
▫ Getting from place to place
▫ Using tools

• Includes:
▫ Integrating motor skills to complete tasks
▫ Self-help skills (e.g. dressing, feeding, etc.)
▫ Acting on the world to get what she wants

9

Outcome 3 considers the use of appropriate actions to meet individual needs. You might
consider this outcome to address adaptive and/or functional skills.

Slide 10

Outcome 3 Example Questions
▫ What basic self-help tasks can the child do for
himself?

▫ How does the student move from place to place and
activity to activity (either inside or outside)?
▫ How does the student recognize and utilize resources
(e.g. kitchen utensils, etc.) to meet her needs?
▫ How does the student display that he is aware of his
surroundings and is capable of maintaining a safe
environment (understands simple safety issues and
rules)?

10

Here are some example questions to help use think about taking appropriate action to meet
needs in various settings.
Again, all three outcomes are completed for each child. For a child whose only concern is
speech-language, you must still complete Outcome 1 and Outcome 3, even though the area of
concern lies in Outcome 2.
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Outcomes video

• Video
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Foundational
Skills

Immediate
Foundational
Skills

Age Expected
Functioning

The next thing to consider when beginning the COSF process is the child’s use of Foundational
and Immediate Foundational skills. This graphic show how the process works, although the
number of steps and the length of time for each step will vary for each child/developmental
accomplishment.

Slide 13

Foundational Skills
• The building blocks that children learn
to develop subsequent, higher-level
skills.
• Milestones we can measure that serve
as indicators of the typically developing
neural networks associated with
maturation.

13

Foundational skills are those skills needed sequentially or developmentally to get to the next
level when performing a task. For instance, when a child is learning to use a pincher grasp, the
foundational skill would be whole arm, open palmed swiping. What other Foundational skills
can you think of?

Slide 14

Immediate Foundational Skills
• A skill or set of skills that occur
developmentally just prior to age
expected functioning (e.g. full hand
grabbing motion precedes pincher
grasp/finger isolation).

14

Immediate foundational skills are those skills that immediately precede the desired skill.
Continuing with our pincher grasp example, the immediate foundational skill would be to grab
the desired object with all fingers rather than isolating the thumb and forefinger.
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This is the layout of the Outcome pages. For the next slides, reference the numbers indicated
by the red oval.

Slide 16

Rating Scale 1-7
• Based on typical child development.
• All three outcomes must be completed.
• Answer Yes or No to the question as to whether or
not the child has made any progress. The majority
of the time, this will be yes.
• Overall numbers 1-5 are not considered ageappropriate.
• Overall numbers 6-7 are considered age
appropriate.
16

The next few slides will cover the rating scale used for the COSF forms. The rating scale uses
numbers 1 through 7, with 1 being the lowest and 7 being the highest. The score rating is based
on typical child development. Rating numbers 1-5 are not considered age-appropriate, ratings
6-7 are considered age-appropriate. All three outcomes should be completed, even if there is
not a concern in that particular area. There is also an additional question that must be
answered when completing the exit forms. It asks whether or not the child has made any
progress. Sometimes, the entry number and the exit number may be the same, however the
student has made progress toward that skill, just not enough to move them closer to ageappropriate level.
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Rating Scale: 1
• Child does not yet show functioning expected of a
child his or her age in any situation.

• Child’s functioning does not yet include
immediate foundational skills upon which to
build age-appropriate functioning.
• Child functioning reflects skills that
developmentally come before immediate
foundational skills.
• Child’s functioning might be described as like that
of a much younger child.
17

Let’s talk about the rating of a one. You might consider this rating “not yet.” Assigning the
student a score of one means that they are not yet showing age-appropriate behavior in any
area of that outcome. We might think of this student’s functioning as that of a much younger
child.
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Here is the Early Childhood Technical Assistance Center’s (ECTA) decision tree with the route to
a rating scale of one highlighted. On the decision tree, the first question to answer is: “Does
the child ever function in ways that would be considered age-appropriate with regard to this
outcome?” This is a yes/no question. If you answer no, you will be assigning a 1-3 rating. If you
answer yes, then you would move to the 4-7 range. But for rating one, we would answer no, so
the next yes/no question we need to answer is “Does the child use any immediate foundational
skills related to this outcome upon which to build age-appropriate functioning across settings
and situations?,” to which we answer no. The next box reinforces our choice by stating “Uses
skills that are not yet immediate foundational.” Following this progression, we arrive at the
rating of one.
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Rating Scale: 2
Child occasionally uses immediate
foundational skills across settings and
situations. More functioning reflects skills
that are not immediate foundational.

19

For a rating of two, the student uses some immediate foundational skills across settings and
situations, but most activities still do not have the immediate foundational skills present.
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Here is our decision tree with the path to the two rating highlighted. To the second yes/no
question we answered yes, so that leads us to the next question: “To what extent is the child
using immediate foundational skills across settings and situations?” Our choices are
‘occasionally’ or ‘most or all of the time.’ For a rating of two, we would go with ‘occasional use
of immediate foundational skills.’
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Rating Scale: 3
• Child does not yet show functioning expected of
a child of his or her age in any situation.
• Child uses immediate foundational skills,
most or all of the time, across settings and
situations. Immediate foundational skills are the
skills upon which to build age-appropriate
functioning.
• Functioning might be described as that of a
younger child.
21

For a rating of three, the student is using immediate foundational skills most or all of the time
across settings and situations. The student may still be described as functioning like a younger
child, as he is not yet show age-appropriate functioning in any situation.
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Here is the highlight track for a three rating. The answer to the last question is that the student
uses immediate foundational skills most or all of the time across settings and situations.
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Rating Scale: 4
• Child shows occasional age-appropriate
functioning across settings and situations.
More functioning is not age-appropriate
than age-appropriate.

23

Now we are moving closer to age-appropriate skills. While the student occasionally shows ageappropriate skills, there are still more skills that are not age-appropriate.
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Here is the breakdown for rating four. We answered yes to question one, but no to question
two. The next question poses “To what extent is the child’s functioning age-appropriate across
settings and situations?” For a rating of four, our student would be doing this occasionally.
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Rating Scale: 5
• Child shows functioning expected for his or
her age some of the time and/or in
some settings and situations. Child’s
functioning is a mix of age-appropriate and
not age-appropriate behaviors and skills.
• Child’s functioning might be described as
like that of a slightly younger child.

25

The next rating is five. We score a five when the child shows age-expected functioning some of
the time and in some settings and situations, but not all. It is a mix of age-appropriate and not.
We might think of this student as only slightly younger than their actual age.
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Here is our decision tree for a five rating. The difference from the four to the five rating is the
student is using a mix of age-appropriate and non-age-appropriate behaviors and skills across
settings and situations.
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Rating Scale: 6
• Child’s functioning generally is considered
appropriate for his or her age but there
are some significant concerns about the
child’s functioning in this outcome area.
These concerns are substantial enough to
suggest monitoring or possible additional
support.
• Although age-appropriate, the child’s
functioning may border on not keeping
pace with age expectations.
27

For a rating of six, the student generally functions at age-appropriate levels, but there are some
significant concerns about the child’s functioning in the area. These concerns may warrant
monitoring or additional supports.
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For a six rating, we answered yes to our second question, and answered yes to our third
question, which is “Does anyone have concerns about the child’s functioning with regards to
the outcome area?” If anyone on the decision team (all individuals involved in the child’s
programming and the family) has a concern, then the answer is yes. This constitutes a rating of
six.
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Rating Scale: 7
• Child shows functioning expected for his or
her age in all or almost all everyday
situations that are part of the child’s life.
Functioning is considered appropriate
for his or her age.
• No one has any concerns about the child’s
functioning in this outcome area.

29

For a rating of seven, no one has a concern about the student’s functioning in this outcome
area, and the student displays functioning expected for his or her age in all or almost all
everyday situations.
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Here is our highlighted decision tree getting to the seven rating. I know we have gone about
this in a backward manner, but I wanted you to become familiar with the decision tree. When
you and the team are discussing ratings for your student, you will begin at the top of this chart
and proceed down for each rating to be determined. You will not choose the number and work
backward. This tool is helpful when team members are finding it difficult to come to a number
rating determination.
What questions do you have?
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Two Questions Addressed at Exit
• Rating Question: To what extent does the child
show age-appropriate functioning, across
settings and situations, on this outcome?
• Progress Question: Has the child shown any new
skills or behaviors related to this outcomes since
the last outcomes summary?

Now that we’ve looked at the developmental trajectories and the different types of progress
that children can make, let’s talk about how progress is captured in the Child Outcomes
Summary process. When the team completes the Child Outcomes Summary process at exit,
they will answer two questions about the child for each of the three outcome areas.
The first question, the rating question, is: To what extent does the child show age-appropriate
functioning, across settings and situations, on this outcome? The team answers this question by
providing a rating. This is the same question addressed at entry.
The second question, the progress question, is new to the Child Outcomes Summary process at
exit. The progress question is: Has the child shown any new skills or behaviors related to this
outcome since the last outcomes summary? This question is called “the progress question”
because it tells us whether the child has made any progress compared to him or herself since
the entry rating.
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How to Answer the Progress Question
• Answer “yes” if the child has acquired ANY new
skill related to any aspect of the outcome since
the entry rating.
▫ Example: Using one new word or gesture to get his
needs met.

• Answer “no” if the child has not acquired ANY
new skills related to any aspect of the outcomes
since the entry rating.

The progress question is a yes/no question that documents whether or not the child has
acquired any new skill since the entry rating. The question focuses on whether the child has
made progress compared to his or her own previous level of functioning. If the team is not
already familiar with the kinds of gains the child has made, the team should look at earlier
assessment results and progress notes to help answer this question. Any one new skill in the
outcome area counts as a “yes.” So, for example at exit, if in the two years since the entry
rating, the team has seen the child begin using even one more new word or gesture to get his
needs met, then the team should answer “yes” to the progress question for Outcome 3.
If the child has not acquired any new skill related to any aspect of the outcome since the entry
rating, then the answer to the progress question should be “no.”
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Skill Acquisition
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Going back to developmental trajectories, the rising blue line on the left graph shows a child
who is acquiring new skills and for whom the progress question would be answered “yes.”
The purple line on the right shows a child who entered a program at 18 months and gained no
skills between 18 and 36 months. The answer to the progress question for this child would be
“no,” because the child has not acquired any new skills in this outcome area.
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Points to Consider
Answer “yes” if the child
has acquired any new
skill, even if the child
has...
• Not made progress across all
the skills in an outcome area
• Not moved closer to ageexpected development

Let’s talk about two common confusions related to the progress question. Some teams answer
“no” because they think the child has to show progress across the breadth of skills represented
in the outcome area. Teams should answer “yes” to the progress question even if the child has
only acquired a new skill related to one aspect of the outcome. The child does not have to show
progress across all aspects of the outcome for the answer to the question to be “yes.”
Similarly, some teams may be confused about how to respond because the child’s acquisition of
new skills is slower than same-aged peers. The key point to remember is that the progress
question is about progress compared to self not about progress relative to same-aged peers. A
child may even lose ground compared to same-aged peers, but the team should still answer
“yes” if the child demonstrated any new skill.

Slide 35

What Happens During the Exit
COS Process?
For each
outcome
, the
team
will:

Gather information about the
child’s functioning
Discuss the information and
determine the rating
Document the rationale for the
rating
Answer the progress
question

So, what happens during the exit Child Outcomes Summary process?
The process used for the exit Child Outcomes Summary is nearly the same as what happens at
entry. Again, current information will be gathered about the child’s functioning across settings
and situations. The child’s team will meet to review the information and discuss how the child’s
functioning compares to that of age-expected functioning. The team will determine which of
the ratings on the 7-point scale best describes the child’s functioning, and the rationale for the
rating will be documented.
In addition, the team will answer the progress question for each of the outcome areas.
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Should the team look at the entry COS
ratings when determining exit ratings?

No!
This may bias the
team’s determination
of the exit ratings.

In determining the exit ratings, the team should NOT go back and look at the entry ratings. Each
rating should reflect the child’s current functioning. If the team members look at the entry
ratings, they might unintentionally take that information into account in their decision-making.
The entry ratings are not relevant pieces of information to the exit Child Outcomes Summary
discussion and may bias the team’s determination of the exit ratings.
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What if the team members who participated at the exit are
different from those who participated at entry?

What if...the team

members who participated
at the exit COS are different
from those who
participated at entry?

37

What if the team members who participated in the exit Child Outcomes Summary process are
different from those who participated at entry? This is OK.
If the team includes individuals who know the child well and who are properly trained in the
Child Outcomes Summary process, accurate ratings can be determined for the child regardless
of whether or not the team members have changed.
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What if a family has left the program without notice?

What if... a family
has left the program
without notice?

38

What if a family has left the program without notice? If a family has left without the exit Child
Outcomes Summary process being completed, the exit ratings still need to be determined. First,
attempts should be made to locate the family, according to your program’s policies. If the family
cannot be found, then the team should complete the process without the family based on the
most recent information available about the child’s functioning.
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One Last Point on the Relationship
between the Ratings and the Progress
Question

A rating of 4 at
entry is not the
same as a rating
of 4 at exit.

Entry

Exit

When reviewing COS data on children between entry and exit, program staff sometimes
wonder how a child can have the same rating at two time points and also have received a “yes”
for the progress question at the second time point. Remember that the rating is based on a
comparison with age expectations. More skills are expected at older ages. A rating of 4 at entry
is not the same as a rating of 4 at exit. The number of skills needed for a 4 has increased
because the child is older. If the time points are more than six months apart, the child has to
have acquired new skills to keep the same rating. Depending on the amount of time between
the two ratings, it is even possible for the child to have a lower rating at exit and still have
acquired new skills, so the correct answer to the progress question could be yes even if the
rating has gone down.
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Two Types of Growth
• Growth compared to what is age expected
• If child made any progress, but did not move on
the rating scale=Growth.
▫ This should be documented on the child’s
IEP/IFSP.
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OSEP Progress Category (a)
• (a): Children who did not improve
functioning.
▫ Those children who acquired no new skills
or regressed during their time in the
program.

▫ Rated lower at exit than entry; OR Rated 1
at both entry and exit: AND score “No” on
the progress question.
40

The next slides discuss the Progress Categories outlined by OSEP. There are five progress
categories based on the entry and exit scores for each child.
Progress category (a) is for those students whose functioning did not improve. There are two
reasons that will yield an (a) category: if the child regressed, therefore scoring lower upon exit
than entry or the student received a number 1 rating at entry and exit AND did not gain any
new skills between entry and exit. This is rare.
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OSEP Progress Category: (b)
• (b): Children who improved functioning, but
not sufficient to move nearer to functioning
comparable to same aged peers.
▫ Children who acquired new skills but
continued to grow at the same rate
throughout their time in the program.

▫ Rated 5 or lower at entry; AND rated the
same or lower at exit; AND “Yes” on the
progress question.
41

Progress category (b) is assigned to those students who improved their functioning, but were
rated at a 5 or lower at entry and exit.
This may be because the student had a slow but steady rate of growth during their service time,
and their skills did not improve enough to move nearer to same aged peers.
Referencing the previous slide, category (b) would be assigned if the student had a rating of 1 at
entry and exit but made some progress during the service time.
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OSEP Progress Category: (c)
• (c): Children who improved functioning to
a level nearer to same aged peers but did
not reach it.
▫ Children who acquired new skills but
accelerated their rate of growth during their
time in the program. They were making
progress toward catching up with their same
aged peers but were still functioning below
age expectations when they left the program.
▫ Rated higher at exit than entry; AND Rated 5
or below at exit.
42

Category (c) is for those students who made progress, were rated higher at exit than entry, but
were still below the number rating of 5 at exit. These students acquired news skills at a good
rate, but still were unable to meet age expectations.
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OSEP Progress Category: (d)
• (d): Children who improved functioning to
reach a level comparable to same aged
peers.
▫ Children who were functioning below age
expectations when they entered the program
but were functioning at age expectations
when they left.
▫ Rated 5 or lower at entry: AND rated 6 or 7 at
exit.
43

Category (d) students were rated 5 or lower at entry but made enough progress to be rated at 6
or 7 at exit.
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OSEP Progress Category: (e)
• (e): Children who maintained functioning at
a level comparable to same aged peers.
▫ Children who were functioning at age
expectations when they entered the program
and were functioning at age expectations
when they left.
▫ Rated 6 or 7 at entry; AND rated 6 or 7 at exit.

44

Category (e) students were rated a 6 or 7 at both entry and exit. This means they were
functioning at or near age expectations at entry and exit. You may wonder why these students
were receiving special education services if they were at or near age expectations. Remember
we are rating the students in three outcome areas: Social-emotional, acquisition of knowledge
and skills, and use of appropriate behaviors to meet needs. The student may be at or near age
expectations in one outcome area and lower in another.
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• These categories are not ordinal (1st, 2nd, 3rd
best).
• These categories are nominal (one is not better
than another).

45

The Progress Categories as outlined by OSEP are not ordinal. This means category (a) is not
better or worse than category (d). OSEP realizes and expects there to be some students in each
category. That is why the student is receiving special education services. When we need to be
concerned is when the percentage is consistently higher than the national average.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
category

Maria

7

7

Yes

e

Joseph

6

7

Yes

e

Jonas

3

5

Yes

c

Phoenix

4

4

Yes

b

Angela

1

1

No

a

Juan

2

4

Yes

c

Ethan

1

1

Yes

b

Adrian

4

5

Yes

c

Brittany

4

7

Yes

d

Landon

5

3

Yes

b
46

Here is an example class (or group) graph for Outcome 2, Use of Knowledge and Skills.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
Category

Looking at our example , we see these scores are for
Outcome 2: Knowledge and Skills. Entry 2a is in
response to the question: to what extent does the child
show age-appropriate functioning across a variety
of settings and situations on thinking, reasoning,
remembering, and problem solving; understanding
symbols ; and understanding the physical and social
worlds at entry.
Exit 2b is how the child is functioning at exit.
Exit 2b is a yes/no response to whether the child has
made any progress. The responses to these three
items yield an OSEP rating category.
47

Entry 2a is the number rating the student received up their entry to the program in outcome
area 2. Exit 2a is the number rating they got upon exit from the program, or when they aged
out of the program. Exit 2b is the question asked for each outcome: “Has the child shown any
new skills or behaviors related to the area of _________ ? “ (whatever the outcome is
measuring, in this example use of knowledge and skills). The last column gives the OSEP
category that would be assigned based on the information.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
category

Angela

1

1

No

a

• Let’s consider these individually for each OSEP
category.
• Angela entered at a 1 and exited at a 1. The answer
to the progress question was no, so this placed her
in the (a) category because:
• She did not improve functioning, and
▫ She rated 1 at both entry and exit: AND score “No” on
the progress question.
48

So using the example graph, let’s look at each progress category. Angela is in category (a) for
outcome 2 because she was rated a 1 at both entry and exit, and did not make any progress
toward the goal.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
Category

Phoenix

4

4

Yes

b

Ethan

1

1

Yes

b

• Both Ethan and Phoenix entered and exited at
the same number with a ‘yes.’ This gives
them a (b) rating because:
• They improved functioning, but not sufficient to
move nearer to functioning comparable to same
aged peers.
▫ Rated 5 or lower at entry; AND rated the same or lower at
exit; AND “Yes” on the progress question.
49

Here are two examples of category (b). Both boys were rated the same at entry and exit (but
lower than 5) but made progress toward the goal.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
Category

Landon

5

3

Yes

b

• Let’s take a look at Landon. Landon’s scores at first
glance are a little confusing. Why would his exit
number be lower than his entry number?
• Because we are making the number choice based on
age-appropriate functioning. When Landon entered,
say at age 3, he was functioning closer to ageappropriate, giving him a entry score of 5.
• At exit, Landon is now 6 years old, but has not made a
lot of progress, so he is even farther from ageappropriate peers, so we give him a score of 3.
• However, we can answer yes to 2b, which puts him in
category (b).
50

Here is another example of category (b). This one is a little tricky. Upon entry, possibly when
Landon was three years old, he was rated a 5. At exit, Landon is 6 years old. Since we are
comparing to same aged peers, his score is lower than at entry because he has not made
sufficient progress to move him closer to age expectations.
The answer to the progress question is yes, so this put him in category (b).
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
Category

Jonas

3

5

Yes

c

Juan

2

4

Yes

c

Adrian

4

5

Yes

c

• These three students exited at a higher score than
they entered and yes progress was made. This
places them in the (c) category since they:
• improved functioning to a level nearer to same
aged peers but did not reach it, and
• rated higher at exit than entry AND rated 5 or
below at exit.
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Here we see three different examples of how to get the (c) category. These students made
progress, were rated higher at exit than entry, but it was still below 5.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
Category

Brittany

4

7

Yes

d

• Brittany entered with a 4 and exited at a 7. She
made progress in skills (yes). This places her in
OSEP category (d) because:
• She was functioning below age expectations when
she entered the program but was functioning at age
expectations when she exited.
• Rated 5 or lower at entry AND rated 6 or 7 at exit.
(remember….these categories are not ordinal)
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Brittany falls into category (d) because she was functioning lower than age expectations at
entry, but made good progress, enough to bring her up to age expectations at exit.
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Name

Entry 2a

Exit 2a

Exit 2b

OSEP
Category

Maria

6

7

Yes

e

Joseph

7

7

Yes

e

• These two students are both in the range of
age-appropriate, one moved from 6 to 7 the
other stayed the same. Both had ‘yes’, so they
fall into category (e) because:
▫ were functioning at age expectations when they
entered the program and were functioning at age
expectations when they left.
▫ Rated 6 or 7 at entry; AND rated 6 or 7 at exit.
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These two students are in category (e). They were functioning at or near age expectations at
entry and exit.
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Category

%

A

10

B

30

C

30

D

10

E

20

Based on the preceding data, this is how our
‘class’ fell in the OSEP rating categories.
Remember that this chart only shows data for
Outcome 2.
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Here is a breakdown of the percentages for each category based on our example class.
Are there any questions?

CHILD OUTCOMES SUMMARY FORM
Date: _____/_____/_____
Mon

Day

Yr

Child Information
Name: ___________________________________________________
Date of birth: _____/_____/_____
Mon

Day

Yr

ID:____________________________________________

Persons involved in deciding the summary ratings:
Name

Family information on child functioning (Check all that apply):
___ Received in team meeting
___ Collected separately
___ Incorporated into assessment(s)
___ Not included

Role

© 2005 SRI International. Version: 4-20-06 Permission is granted to reproduce this form for state and local program use. Identify as
“Developed by the Early Childhood Outcomes Center with support from the Office of Special Education Programs, U.S. Department of Education.” Please contact
staff@the-ECO-center.org if you wish to use or adapt the form.

1. POSITIVE SOCIAL-EMOTIONAL SKILLS (INCLUDING SOCIAL RELATIONSHIPS)
To answer the questions below, think about the child’s functioning in these and closely related
areas (as indicated by assessments and based on observations from individuals in close
contact with the child):
•
•
•

Relating with adults
Relating with other children
Following rules related to groups or interacting with others (if older than 18 months)

1a. To what extent does this child show age-appropriate functioning, across a variety of
settings and situations, on this outcome? (Circle one number)
Not Yet

1

Emerging

2

3

Somewhat

4

5

Completely

6

Supporting evidence for answer to Question 1a
Source of
information

Date

Summary of Relevant Results

7

1b. (If Question 1a has been answered previously): Has the child shown any new skills or
behaviors related to positive social-emotional skills (including positive social
relationships) since the last outcomes summary? (Circle one number)

Yes

1

No

2

Describe progress:

2. ACQUIRING AND USING KNOWLEDGE AND SKILLS
To answer the questions below, think about the child’s functioning in these and closely related
areas (as indicated by assessments and based on observations from individuals in close
contact with the child):
•
•
•

Thinking, reasoning, remembering, and problem solving
Understanding symbols
Understanding the physical and social worlds

2a. To what extent does this child show age-appropriate functioning, across a variety of
settings and situations, on this outcome? (Circle one number)
Not Yet

1

Emerging

2

3

Somewhat

4

5

Completely

6

Supporting evidence for answer to Question 2a
Source of
information

Date

Summary of Relevant Results

7

2b. (If Question 2a has been answered previously): Has the child shown any new skills or
behaviors related to acquiring and using knowledge and skills since the last outcomes
summary? (Circle one number)

Yes

1

No

2

Describe progress:

3. TAKING APPROPRIATE ACTION TO MEET NEEDS
To answer the questions below, think about the child’s functioning in these and closely related
areas (as indicated by assessments and based on observations from individuals in close
contact with the child):
•
Taking care of basic needs (e.g., showing hunger, dressing, feeding, toileting, etc.)
•
Contributing to own health and safety (e.g., follows rules, assists with hand
washing, avoids inedible objects) (if older than 24 months)
•
Getting from place to place (mobility) and using tools (e.g., forks, strings attached to
objects)
3a. To what extent does this child show age-appropriate functioning, across a variety of
settings and situations, on this outcome? (Circle one number)
Not Yet

1

Somewhat

Emerging

2

3

4

5

Completely

6

Supporting evidence for answer to Question 3a
Source of
information

Date

Summary of Relevant Results

7

3b. (If Question 3a has been answered previously): Has the child shown any new skills or
behaviors related to taking appropriate action to meet needs since the last outcomes
summary? (Circle one number)

Yes

1

No

2

Describe progress:

Instructions for Completing the Child Outcomes Summary Form

Directions for Completing the Form
1. Page 1: Provide all the requested information. It is strongly recommended that the family
be asked to provide information about the child’s functioning, but if the family’s information
was not included, check “not included.” Additional state-specific information also may be
requested.

2. Questions 1a, 2a, 3a: Circle only one number for each outcome. Definitions for the scale
points are provided at the end of the instructions.

3. Supporting evidence: Provide the evidence that supports the rating. Indicate the source
of the evidence (e.g., parent, speech therapist, teacher, XYZ assessment) and the nature of
the evidence from the source. For example, if a child’s functioning receives a rating of ‘5’,
relevant results should provide evidence of a mix of age appropriate and not age appropriate
skills and behaviors. A sample completed evidence table is provided below.

Source of
information
Candace’s mom

Date
4/12/06

Summary of Relevant Results
Mom reports that when Candace eats by herself she
makes a big mess. She eats finger foods but does not use
a fork or spoon. She uses a “sippy” cup with two hands.
Mom reports that she has not begun to toilet train
Candace. Candace does not let mom know when she has
a wet or soiled diaper. She pulls off her socks when
getting ready for bed.

Candace’s child
care provider

4/5/06

Child care provider said that Candace is learning to use a
spoon, but usually uses her fingers to feed herself.
Candace uses diapers and tugs on diaper after it is wet or
soiled.

Carolina Curriculum
for Infants and
Toddlers with
Special Needs

Administered

Self-Help: Eating – 12-15 months

3/13/06

Self-Help: Dressing – 15-18 months
Self-Help: Grooming – 18-21 months
Self-Help: Toileting -- <15-18 months

Developmental
specialist

Observed
over a 4
week period
in March
2006

Observed in her child care environment during structured
activities and unstructured play time. She clapped and
jumped during a group song. During free play Candace
tended to sit quietly unless engaged in a play activity by
her caregiver. Candace did not object to having hands
washed by caregiver, but needed assistance.

4. Questions 1b, 2b, 3b: Complete questions 1b, 2b, and 3b only when questions 1a, 2a, and
3b have been answered previously. Circle one number to indicate if the child has made
progress since the previous outcomes rating. Progress is defined as the acquisition of at least
one new skill or behavior related to the outcome. Describe the general nature of the progress
in the space provided.

To Help You Decide on the Summary Rating for Questions 1a, 2a, and 3a:
This outcomes summary asks you to consider and report on what is known about how this
child behaves across a variety of settings and situations.1 Children are with different people
(for example, mother, big brother, child care provider) and in different settings (for example,
home, grocery store, playground). The summary rating provides an overall picture of how the
child behaves across the variety of people and settings in his or her life at this particular time
in his or her life.
In addition to summarizing across settings and situations, the rating process asks you to
compare a child’s skills and behaviors to those of his or her same-age peers. For each of the
three summary questions, you need to decide the extent to which the child displays
behaviors and skills expected for his or her age related to each outcome area.
The summary scale is based on a developmental framework that assumes:
1. Children develop new skills and behaviors and integrate those skills and behaviors
into more complex behaviors as they get older;
2. These skills and behaviors emerge in a somewhat predictable developmental
sequence in most children, thus allowing for descriptions of what 2 year olds
generally do, what 3 year olds generally do, etc.;
3. The development of children with disabilities can be compared to the development
of their same-age peers.
4. Some of the skills and behaviors that develop early serve as the foundation for later
skills and behavior, or expressed another way, later skills build on earlier skills in
predictable ways. Teachers and therapists can use the earlier skills to help children
move to the next higher level of functioning developmentally. We refer to these
earlier skills that serve as the base and are conceptually linked to the later skills, as
“immediate foundational skills.” For example, children play along side one
another before they interact in play.
5. Some children’s development is characterized by delays, meaning they acquire
skills and behaviors at a substantially slower pace than other children.
6. Some children’s development is atypical in that their functioning is so different from
that of other children their age that it is considered outside the limits of age
expected behavior for children of that age.
Use the following information to help you answer each question:

Note: The outcomes summary form was not designed to determine eligibility for services. It
would be inappropriate to use it in this way.
1



Ratings are expected to take into account the child’s functioning across a full range of
situations and settings. Therefore, information from many individuals in contact with
the child could be considered in deciding on a rating. These may include (but are not
limited to): parents and family members, caregivers or child care providers, therapists,
service providers, case managers, teachers, and physicians. If there is not enough
information available about a child’s functioning across settings and situations, you will
need to gather more information before you can decide on a rating.



Many types of information could be considered in selecting a rating. These may include
(but are not limited to): parent and clinical observation, curriculum-based
assessments, norm-referenced assessments, service provider notes about performance
in different situations, and progress and issues identified in the IFSP/IEP or
individualized planning process.



Depending on the assessment tool, assessment tools can be a useful source of
information for reaching a summary decision but resulting information should be placed
in context with other information available about a child. Many assessment tools are
domain-based and were not designed to provide information about functional behaviors
and functioning across a variety of situations. Knowing that a child has or has not
mastered assessment items that are related to the outcome provides helpful
information but the information should be used in conjunction with what else is known
about the child. A high score on a set of items in a domain related to the outcome
might not mean the child has achieved the outcome and, conversely, a low score might
not mean the child has not achieved it.



Ratings should reflect the child’s current functioning across settings and in situations
that make up his/her day. Ratings should convey the child’s functioning across
multiple settings and in everyday situations, not his/her capacity to function under
unusual or ideal circumstances.



A standardized testing situation is an unusual setting for a young child. If the child’s
functioning in a testing situation differs from the child’s everyday functioning, the
rating should reflect the child’s everyday functioning.



If the child is from a culture that has expectations that differ from published
developmental milestones for when young children accomplish common developmental
tasks, such as feeding themselves or dressing themselves, use the expectations for the
child’s culture to decide if child’s functioning is at the level expected for his or her age.



If the child was born prematurely, use the expectations for the child’s chronological
age, not the corrected age. The intent of the form is to describe the child’s current
functioning relevant to expectations for his or her age. Presumably over time and with
support, many children born prematurely eventually will perform like same age peers.



If assistive technology or special accommodations are available in the child’s everyday
environments, then the rating should describe the child’s functioning using those

adaptations. However, if technology is only available in some environments or is not
available for the child, rate the child’s functioning with whatever assistance is
commonly present. Ratings are to reflect the child’s actual functioning across a range
of settings, not his/her capacity to function under ideal circumstances if he or she had
the technology.
Additional Information

The outcomes reflect several beliefs about young children:



It is important that all children be successful participants in a variety of settings both
now and in the future. Achieving the three outcomes is key to being successful
participants in life.



Programs for young children and their families are working to ensure that all children
will have the best possible chance of succeeding in kindergarten and later in school –
even though school might be several years off for some children. Children who have
achieved the outcomes at a level comparable to their same aged peers prior to
kindergarten entry have a high probability of being successful in kindergarten.



Learning and development occur continuously in the years preceding kindergarten.
There is much variation in how children develop but children whose development is
consistently below what is expected for their age are at risk of not being successful in
kindergarten and later school years.

Definitions for Outcome Ratings

 Child shows functioning expected for his or her age in all or almost

Overall Age-Appropriate

Completely
means:

7

all everyday situations that are part of the child’s life.
Functioning is considered appropriate for his or her age.

 No one has any concerns about the child’s functioning in this
outcome area.

 Child’s functioning generally is considered appropriate for his or
6

her age but there are some significant concerns about the child’s
functioning in this outcome area. These concerns are substantial
enough to suggest monitoring or possible additional support.

 Although age-appropriate, the child’s functioning may border on not
keeping pace with age expectations.

 Child shows functioning expected for his or her age some of the
Somewhat
means:

5

time and/or in some settings and situations. Child’s
functioning is a mix of age-appropriate and not age-appropriate
behaviors and skills.

 Child’s functioning might be described as like that of a slightly
younger child*.

Overall Not Age-Appropriate

4

 Child shows occasional age-appropriate functioning across settings
and situations. More functioning is not age-appropriate than ageappropriate.

 Child does not yet show functioning expected of a child of his or
her age in any situation.

Nearly
means:

3

 Child uses immediate foundational skills, most or all of the time,
across settings and situations. Immediate foundational skills are
the skills upon which to build age-appropriate functioning.

 Functioning might be described as like that of a younger child*.
2

 Child occasionally uses immediate foundational skills across

settings and situations. More functioning reflects skills that are not
immediate foundational than are immediate foundational.

 Child does not yet show functioning expected of a child his or her
age in any situation.

 Child’s functioning does not yet include immediate foundational

Not yet
means:

1

skills upon which to build age-appropriate functioning.

 Child functioning reflects skills that developmentally come before
immediate foundational skills.

 Child’s functioning might be described as like that of a much
younger child*.

*The characterization of functioning like a younger child only will apply to some children receiving special services, such
as children with developmental delays

Decision Tree for Summary Rating Discussions

Training Activity Instructions
Name of Activity: Small Group COS Process Practice Activity
Preparation Time: 1 hour Activity
Time: 30 - 40 minutes Preparation:
1. Prior to the training, contact either the training coordinator or participants and request that 1-3
participants come prepared to share assessment information about a child with whom they work.
The purpose of this preparation is to have a description of and discussion about the child’s skills
and behaviors in each of the three child outcome areas that will result in determining a rating for
the child in each area. The following paragraph may be used be used to explain the activity to
others:

"Please come prepared to discuss and describe the functioning of at least one child
with whom you work, who has entered services in the last 2 or 3 months, and whom
you know fairly well. Bring any information you have about the child or children,
including recent assessment data, observation notes, or other records that might
help you remember and think about the child's functioning. We will be using the
example in an exercise to practice thinking about the child's social relationships,
learning and problem solving, and ability to get his or her needs met across various
settings. You will NOT be sharing the records or any written materials with others,
so one copy is enough, and you may remove the child's name from any files you
bring if you are worried about revealing confidential information."
2. Print the “Child Outcomes Summary (COS) Form”, “Instructions on the Use of the COS Form”,
“Decision Tree” and the “COS Discussion Prompts”. Copy for each participant.
Activity Instructions:
1. Divide the group into small groups of 4 or 5.
2. For the first 20 – 30 minutes, instruct the group to do the following:
a. The individual(s) who brought assessment information will verbally present information
about the child with whom s/he works to their small group.
b. The group will discuss the child’s skills and behaviors in each outcome area relative to age
expectations. Encourage the groups to use the COSF Discussion Prompts to get additional
information as needed.

c. The group will collaborate to determine the COS ratings in each outcome area.
In the remaining 10 – 20 minutes, debrief as a large group. Ask the small groups to share information
about their group process (i.e. what was easy? What was hard?). Note: During the debrief, it may be
helpful to remind participants that in an actual team meeting to determine COS ratings, all team members
at the table would know something about the child’s skills and abilities.

Instructions for Completing the Child Outcomes Summary Form

Directions for Completing the Form

1. Page 1: Provide all the requested information. It is strongly recommended that the family
be asked to provide information about the child’s functioning, but if the family’s information
was not included, check “not included.” Additional state-specific information also may be
requested.

2. Questions 1a, 2a, 3a: Circle only one number for each outcome. Definitions for the scale
points are provided at the end of the instructions.

3. Supporting evidence: Provide the evidence that supports the rating. Indicate the source
of the evidence (e.g., parent, speech therapist, teacher, XYZ assessment) and the nature of
the evidence from the source. For example, if a child’s functioning receives a rating of ‘5’,
relevant results should provide evidence of a mix of age appropriate and not age appropriate
skills and behaviors. A sample completed evidence table is provided below.

Source of
information
Candace’s mom

Date
4/12/06

Summary of Relevant Results
Mom reports that when Candace eats by herself she
makes a big mess. She eats finger foods but does not use
a fork or spoon. She uses a “sippy” cup with two hands.
Mom reports that she has not begun to toilet train
Candace. Candace does not let mom know when she has
a wet or soiled diaper. She pulls off her socks when
getting ready for bed.

Candace’s child
care provider

4/5/06

Child care provider said that Candace is learning to use a
spoon, but usually uses her fingers to feed herself.
Candace uses diapers and tugs on diaper after it is wet or
soiled.

Carolina Curriculum
for Infants and
Toddlers with
Special Needs

Administered

Self-Help: Eating – 12-15 months

3/13/06

Self-Help: Dressing – 15-18 months
Self-Help: Grooming – 18-21 months
Self-Help: Toileting -- <15-18 months

Developmental
specialist

Observed
over a 4
week period
in March
2006

Observed in her child care environment during structured
activities and unstructured play time. She clapped and
jumped during a group song. During free play Candace
tended to sit quietly unless engaged in a play activity by
her caregiver. Candace did not object to having hands
washed by caregiver, but needed assistance.

4. Questions 1b, 2b, 3b: Complete questions 1b, 2b, and 3b only when questions 1a, 2a, and
3b have been answered previously. Circle one number to indicate if the child has made
progress since the previous outcomes rating. Progress is defined as the acquisition of at least
one new skill or behavior related to the outcome. Describe the general nature of the progress
in the space provided.

To Help You Decide on the Summary Rating for Questions 1a, 2a, and 3a:

This outcomes summary asks you to consider and report on what is known about how this
child behaves across a variety of settings and situations.2 Children are with different people
(for example, mother, big brother, child care provider) and in different settings (for example,
home, grocery store, playground). The summary rating provides an overall picture of how the
child behaves across the variety of people and settings in his or her life at this particular time
in his or her life.

In addition to summarizing across settings and situations, the rating process asks you to
compare a child’s skills and behaviors to those of his or her same-age peers. For each of the
three summary questions, you need to decide the extent to which the child displays
behaviors and skills expected for his or her age related to each outcome area.

The summary scale is based on a developmental framework that assumes:

Note: The outcomes summary form was not designed to determine eligibility for services. It
would be inappropriate to use it in this way.
2

7. Children develop new skills and behaviors and integrate those skills and behaviors
into more complex behaviors as they get older;
8. These skills and behaviors emerge in a somewhat predictable developmental
sequence in most children, thus allowing for descriptions of what 2 year olds
generally do, what 3 year olds generally do, etc.;
9. The development of children with disabilities can be compared to the development
of their same-age peers.
10. Some of the skills and behaviors that develop early serve as the foundation for later
skills and behavior, or expressed another way, later skills build on earlier skills in
predictable ways. Teachers and therapists can use the earlier skills to help children
move to the next higher level of functioning developmentally. We refer to these
earlier skills that serve as the base and are conceptually linked to the later skills, as
“immediate foundational skills.” For example, children play along side one
another before they interact in play.
11. Some children’s development is characterized by delays, meaning they acquire
skills and behaviors at a substantially slower pace than other children.
12. Some children’s development is atypical in that their functioning is so different from
that of other children their age that it is considered outside the limits of age
expected behavior for children of that age.
Use the following information to help you answer each question:



Ratings are expected to take into account the child’s functioning across a full range of
situations and settings. Therefore, information from many individuals in contact with
the child could be considered in deciding on a rating. These may include (but are not
limited to): parents and family members, caregivers or child care providers, therapists,
service providers, case managers, teachers, and physicians. If there is not enough
information available about a child’s functioning across settings and situations, you will
need to gather more information before you can decide on a rating.



Many types of information could be considered in selecting a rating. These may include
(but are not limited to): parent and clinical observation, curriculum-based
assessments, norm-referenced assessments, service provider notes about performance
in different situations, and progress and issues identified in the IFSP/IEP or
individualized planning process.



Depending on the assessment tool, assessment tools can be a useful source of
information for reaching a summary decision but resulting information should be placed
in context with other information available about a child. Many assessment tools are
domain-based and were not designed to provide information about functional behaviors
and functioning across a variety of situations. Knowing that a child has or has not
mastered assessment items that are related to the outcome provides helpful
information but the information should be used in conjunction with what else is known
about the child. A high score on a set of items in a domain related to the outcome
might not mean the child has achieved the outcome and, conversely, a low score might
not mean the child has not achieved it.



Ratings should reflect the child’s current functioning across settings and in situations
that make up his/her day. Ratings should convey the child’s functioning across

multiple settings and in everyday situations, not his/her capacity to function under
unusual or ideal circumstances.


A standardized testing situation is an unusual setting for a young child. If the child’s
functioning in a testing situation differs from the child’s everyday functioning, the
rating should reflect the child’s everyday functioning.



If the child is from a culture that has expectations that differ from published
developmental milestones for when young children accomplish common developmental
tasks, such as feeding themselves or dressing themselves, use the expectations for the
child’s culture to decide if child’s functioning is at the level expected for his or her age.



If the child was born prematurely, use the expectations for the child’s chronological
age, not the corrected age. The intent of the form is to describe the child’s current
functioning relevant to expectations for his or her age. Presumably over time and with
support, many children born prematurely eventually will perform like same age peers.



If assistive technology or special accommodations are available in the child’s everyday
environments, then the rating should describe the child’s functioning using those
adaptations. However, if technology is only available in some environments or is not
available for the child, rate the child’s functioning with whatever assistance is
commonly present. Ratings are to reflect the child’s actual functioning across a range
of settings, not his/her capacity to function under ideal circumstances if he or she had
the technology.

Additional Information

The outcomes reflect several beliefs about young children:



It is important that all children be successful participants in a variety of settings both
now and in the future. Achieving the three outcomes is key to being successful
participants in life.



Programs for young children and their families are working to ensure that all children
will have the best possible chance of succeeding in kindergarten and later in school –
even though school might be several years off for some children. Children who have
achieved the outcomes at a level comparable to their same aged peers prior to
kindergarten entry have a high probability of being successful in kindergarten.



Learning and development occur continuously in the years preceding kindergarten.
There is much variation in how children develop but children whose development is
consistently below what is expected for their age are at risk of not being successful in
kindergarten and later school years.

Definitions for Outcome Ratings

 Child shows functioning expected for his or her age in all or almost

Overall Age-Appropriate

Completely
means:

7

all everyday situations that are part of the child’s life.
Functioning is considered appropriate for his or her age.

 No one has any concerns about the child’s functioning in this
outcome area.

 Child’s functioning generally is considered appropriate for his or
6

her age but there are some significant concerns about the child’s
functioning in this outcome area. These concerns are substantial
enough to suggest monitoring or possible additional support.

 Although age-appropriate, the child’s functioning may border on not
keeping pace with age expectations.

 Child shows functioning expected for his or her age some of the
Somewhat
means:

5

time and/or in some settings and situations. Child’s
functioning is a mix of age-appropriate and not age-appropriate
behaviors and skills.

 Child’s functioning might be described as like that of a slightly
younger child*.

Overall Not Age-Appropriate

4

 Child shows occasional age-appropriate functioning across settings
and situations. More functioning is not age-appropriate than ageappropriate.

 Child does not yet show functioning expected of a child of his or
her age in any situation.

Nearly
means:

3

 Child uses immediate foundational skills, most or all of the time,
across settings and situations. Immediate foundational skills are
the skills upon which to build age-appropriate functioning.

 Functioning might be described as like that of a younger child*.
2

 Child occasionally uses immediate foundational skills across

settings and situations. More functioning reflects skills that are not
immediate foundational than are immediate foundational.

 Child does not yet show functioning expected of a child his or her
age in any situation.

 Child’s functioning does not yet include immediate foundational

Not yet
means:

1

skills upon which to build age-appropriate functioning.

 Child functioning reflects skills that developmentally come before
immediate foundational skills.

 Child’s functioning might be described as like that of a much
younger child*.

*The characterization of functioning like a younger child only will apply to some children receiving special services, such
as children with developmental delays

Training Activity Instructions
Name of Activity: Pop Quiz Activity
Preparation Time: 10 minutes
Activity Time: 10 minutes
Preparation:
1. Print the “Pop Quiz” questions handout and copy for each participant.
2. Print a copy of the “Pop Quiz Answers” to have available during the activity.
Activity Instructions:
1. Have participants read and respond to the quiz questions individually.
2. Review the questions one at a time and have participants share their answers.
3. Provide the correct answers along with explanations.

Activity Variations:
•

This activity may be completed in small groups. Divide the participants into pairs or groups of
less than 6 and have them work together to answer the questions on the quiz. Follow bullets 2
and 3 under Activity Instructions to debrief the answers.

•

This activity may be completed as a whole group.

•

Download the “Pop Quiz” document on the computer and minimize it during the presentation
part of the training.

•

When time for the activity, maximize the “Pop Quiz” so that it projects on the screen rather
than the Power Point or other materials. Read through each question and ask participants to
raise their hands to share answers.

For this variation, it is recommended that each correct response is given after the answer is
revealed, and any discussion about different answers occur prior to moving on to the next answer.
This variation works best when training groups of 20 or fewer people.

Early Childhood Outcomes Measurement: ‘Pop Quiz’

Section 1: Why collect outcomes data?

1. State government is the driving force behind measuring child outcomes.
True or False

2. Using the Performance Assessment Rating Tool (PART) in 2002, the federal Office of
Management and Budget categorized programs for infants, toddlers and preschoolers with
disabilities as:
a. “performing: effective
b. “performing: moderately effective”
c. “performing: adequate”
d. “not performing: results not demonstrated”
e. “not performing: ineffective”

3. Reasons to measure outcomes include:
a. to report data to the federal government
b. to learn whether programs are effective
c. for program improvement
d. all of the above

Section 2: The three child outcomes

4. Problem solving, attention, and understanding cause and effect fall under
a. Outcome 1
b. Outcome 2
c. Outcome 3

5. Awareness of safety falls under
a. Outcome 1
b. Outcome 2
c. Outcome 3

6. Pre-academics fall under
a. Outcome 1
b. Outcome 2
c. Outcome 3

7. Playing with other children falls under
a. Outcome 1
b. Outcome 2
c. Outcome 3

8. Which of the following would we consider ‘discrete,’ versus functional, skills? (circle all that
apply)
a. uses prepositions
b. hops on one foot
c. hands a toy to a child to engage in play
d. says “I’m hungry” when he wants food

9. Which of the following would we consider ‘functional,’ versus discrete, skills? (circle all that
apply)
a. looks for his cup when it is not in its usual place
b. repeats a sequence of 4 numbers
c. asks a question in conversation
d. crosses midline

Section 3: Assessing the three child outcomes

10. Assessment tools are designed to measure the three child outcomes.
True or False

11. Assessing functional outcomes can involve (circle all that apply)
a. asking the family about the child’s behavior at home
b. asking the family about the child’s behavior in the grocery store
c. observing the child on the playground
d. talking to the child care provider about the child’s eating habits at lunch

Section 4: The Child Outcomes Summary Form (COSF)

12. The Child Outcomes Summary Form (COSF) is an assessment tool designed by the ECO center
to measure child outcomes.
True or False

13. A six on the 7-point rating scale means that the child’s functioning is
a. below age appropriate
b. rarely age appropriate
c. overall age appropriate

14. A one on the 7-point rating scale means that the child’s functioning is
a. below age appropriate
b. rarely age appropriate
c. overall age appropriate

15. A three on the 7-point rating scale means that the child’s functioning is
a. below age appropriate
b. rarely age appropriate
c. overall age appropriate

16. The team assigns a rating on the COSF 7-point rating scale:
a. at entry only
b. at exit only
c. at both entry and exit

17. The team answers the yes/no progress question:
a. at entry only
b. at exit only
c. at both entry and exit

Section 5: Looking at data

18. Read the following statement and indicate whether it provides evidence, inference or action:
“COSF users are unaware of the need to answer the yes/no progress question.”
a. evidence
b. inference
c. action

19. Read the following statement and indicate whether provides it evidence, inference or action:
“90% of exit COSFs in Program B are missing a response to the yes/no progress question.”
a. evidence
b. inference
c. action

20. Read the following statement and indicate whether provides it evidence, inference or action:
“COSF procedures should be revised to emphasize completion of the yes/no progress question.”
a. evidence
b. inference
c. action

Early Childhood Outcomes Measurement:
Pop Quiz with Answers

Section 1: Why collect outcomes data?

1. State government is the driving force behind measuring child outcomes.
True or False

Answer: False. It’s actually the federal government that is the driving force.

2. Using the Performance Assessment Rating Tool (PART) in 2002, the federal Office of Management and
Budget categorized programs for infants, toddlers and preschoolers with disabilities as:
a. “performing: effective”
b. “performing: moderately effective”
c. “performing: adequate”
d. “not performing: results not demonstrated”
e. “not performing: ineffective”

Answer: D. “not performing: results not demonstrated” The programs did not yet have national
data to show results for children and families receiving services.

3. Reasons to measure outcomes include:
a. to report data to the federal government
b. to learn whether programs are effective
c. for program improvement
d. all of the above

Answer: D. “all of the above” Although states are required to report data to the federal
government, many state and local programs are interested in collecting the data for other
purposes.

Section 2: The three child outcomes

4. Problem solving, attention, and understanding cause and effect fall under
a. Outcome 1
b. Outcome 2
c. Outcome 3

Answer: B. “Outcome 2” The basic skills related to thinking, learning and problem solving
comes under outcome 2.

5. Awareness of safety falls under
a. Outcome 1
b. Outcome 2
c. Outcome 3

Answer: C. “Outcome 3” Skills and behaviors related to health and safety relate to a child’s
ability to get his/her needs met.

6. Pre-academics fall under
a. Outcome 1
b. Outcome 2
c. Outcome 3

Answer: B. “Outcome 2” The basic skills related to thinking, learning and problem solving
comes under outcome 2.

7. Playing with other children falls under
a. Outcome 1
b. Outcome 2
c. Outcome 3

Answer: A. “Outcome 1” A child’s skills and behaviors that enable him/her to interact with
adults and other children are in outcome 1.

8. Which of the following would we consider ‘discrete,’ versus functional, skills? (circle all that apply)
a. uses prepositions
b. hops on one foot
c. hands a toy to a child to engage in play
d. says “I’m hungry” when he wants food

Answer: A & B are discrete skills as there is no contextual information about how the child uses
them meaningfully in everyday life.

9. Which of the following would we consider ‘functional,’ versus discrete, skills? (Circle all that apply)
a. looks for his cup when it is not in its usual place
b. repeats a sequence of 4 numbers
c. asks a question in conversation
d. crosses midline

Answer: A & C are functional skills as it is obvious that the child is using the skill to accomplish
something meaningful in his/her everyday life.

Section 3: Assessing the three child outcomes

10. Assessment tools are designed to measure the three child outcomes.

True or False

Answer: False. There are currently no assessment tools designed specifically to measure the
three child outcomes.

11. Assessing functional outcomes can involve (circle all that apply)
a. asking the family about the child’s behavior at home
b. asking the family about the child’s behavior in the grocery store
c. observing the child on the playground
d. talking to the child care provider about the child’s eating habits at lunch

Answer: All of the above apply. Information from multiple data sources about a child’s
functioning across settings and situations is essential part of the child outcomes measurement
process.

Section 4: The Child Outcomes Summary Form (COSF)

12. The Child Outcomes Summary Form (COSF) is an assessment tool designed by the ECO center to
measure child outcomes.
True or False

Answer: False. The COSF is NOT an assessment tool but rather a process that teams use to
summarize information about a child’s functioning. The COSF is the common metric that allows
the state to aggregate data across the state.

13. A six on the 7-point rating scale means that the child’s functioning is
a. below age appropriate
b. rarely age appropriate
c. overall age appropriate

Answer: C “overall age appropriate”. Both 6 and 7 on the scale are overall age appropriate,
but the rating of 6 means that there are some significant concerns that warrant monitoring of
the child’s skills and behaviors in that area.

14. A one on the 7-point rating scale means that the child’s functioning is
a. below age appropriate
b. rarely age appropriate
c. overall age appropriate

Answer: A “below age appropriate”. A rating of 1 on the scale means the child has no age
appropriate skills or behaviors in that outcome area, and is not yet showing immediate
foundational skills in that outcome area.

15. A three on the 7-point rating scale means that the child’s functioning is
a. below age appropriate
b. rarely age appropriate
c. overall age appropriate

Answer: A “below age appropriate”. A rating of 3 on the scale means the child has no age
appropriate skills or behaviors in that outcome area, but is showing a lot of immediate
foundational skills in that outcome area.

16. The team assigns a rating on the COSF 7-point rating scale:
a. at entry only
b. at exit only
c. at both entry and exit

Answer: C “at both entry and exit”. The rating is about the status of the child’s current skills
and behaviors in the outcome area. It is a comparison of the child’s skills to what is expected at
his/her age.

17. The team answers the yes/no progress question:

a. at entry only
b. at exit only
c. at both entry and exit

Answer: B “at exit only”. At exit, the team must answer the question of whether the child has
developed any new skills or behaviors in the outcome area. Unlike the 7-point rating scale
which compares the child to age expectations, the yes/no question is a comparison of the child
at exit to himself/herself at entry.

Section 5: Looking at data

18. Read the following statement and indicate whether it provides evidence, inference or action: “COSF
users are unaware of the need to answer the yes/no progress question.”
a. evidence
b. inference
c. action

Answer: B “inference”. This is an inference one might make if data show that the yes/no
progress question is unanswered at exit.

19. Read the following statement and indicate whether provides it evidence, inference or action: “90% of
exit COSFs in Program B are missing a response to the yes/no progress question.”
a. evidence
b. inference
c. action

Answer: A “evidence”. The evidence is simply the numbers. There is no meaning in the
numbers until we put meaning on them.

20. Read the following statement and indicate whether provides it evidence, inference or action: “COSF
procedures should be revised to emphasize completion of the yes/no progress question.”
a. evidence
b. inference
c. action

Answer: C “action”. This is an example of an action that might be taken to address the
inference that COSF users are unaware of the need to answer the yes/no progress question.

