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MISSION

Oklahomais committed to engaging stakeholders through a unified and sustainable effort that
includes resources and funding that develops a robust public education systerthat is
focused on a positive culture, mentoring and leadership.
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EXECUTIVE SUMMARY

The current state of education in Oklahoma is a direct reflectiontos ci t i zens 6 com
promote education, to address work force nemubto function as a collective whole for the
betterment of its communities. Oklahoma is enduring a teacher shortage as well as uncertainty
related to standards developmentFAyradingand Teacher/Leader evaluation. The work of this
Equitable Access to Excellent Educators (EAEE) Plan is significant as a means to target
educational inequity for the purpose of designing and implementing powerful solutions.

This plan meets the reqament set forth by the U.S. Department of Education in July 2014 to

fensure that poor and minority <children are
inexperienced, unqualified, or eaf-field teachersandthe measures that the [SEA] will ute
evaluate and publicly report the progress of

this plan meet the USDE requirement, it also affords our state the opportunity to have a positive
impact on Oklahoma education.

Okl ahomads g aallire adwooates for Mrgpnoved Health of the state and its citizens,
reduced incarceratiomnd higher education attainment. This quest for elevated education
achievement is echoed by State Superintendent for Public Instruction, Joy Hofmeister. She
specificdly yearns to improve the educational opportunities for Oklahoma children by providing
adequate and appropriate resources in classrooms, sahddistricts as well as acknowledging
teachers as the most important factors in chi

This EAEE Plan det ail s Ok -dantfiedneguiysgaps, nostausea t i v e
for those gaps, strategies to close the gagpsuture plans to monitor and report success of the
strategies. The plan neeys a mixedmethod approach thatsesquantitative data for badme
analysisand qualitative data in the form dbcus groups angbersonal iterviews to further

explore the root causes of the equity gapiee EAEE Plan amponents include the following:

. Introduction

. Stakeholder Engagement

. Strategies for Eliminating Gaps

. Ongoing Monitoring and Support

Vi
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The Introduction reveals the mrcess used for plan development and a Theory of Action that
targets Qualified, Experienced ancEffective Teachers, Valuing Education, Workforce
DevelopmenandOk | ahomads Uni fied Voice.

The Stakeholder Engagementsection depicts the diverse perspectives from a variety of
individuals representing educators, parents, students, economic develoggrdex@mmunity
agencies. The role of these stakeholders is an agreed transitioning role from advisor to reviewer
to partrers in work.

The Equity Gaps identified and supported by data include fé@ywer qualified teachers in high
minority and high poverty school$2) fewer experiencedeachers in high minoritand high
poverty schooland(3) fewer effective teachers in high minorapd high poverty schools.

The Root Causegertainto an overall devalued educational cultypegrschool climateteacher
shortage, a lack of support for teachenslineffective teacher retention policies and &gges.

The Strategies for Eliminating Gaps include professional development and mentoring for
teachers; professional development for principals; improved recruitment and retention strategies;
and improved educator preparation and pathways.

Lastly, theOngoing Monitoring and Support sectioncaptures future goals to have sustainable
efforts supported by adequate resources and funding. Such efforts includarawad funding

of services for high minority and high poverty schooésources for needs basgfessional
development and accountability for district and building leadership through rigorous
evaluations.

Vil
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INTRODUCTION

The goal of Oklahonas Equi t abl e Access tisoto dasure ehbtll e n t E «
studentsregardless of race or incoirteave equitable access to excellent educaidis. EAEE
Planincludes quatitative measurements of existing equity gapslyses of the root causes of

these gapsstrategies for eliminating these gaps and specific steps for ongoing monitoring and
support. This plan was prepared with the input of stakeholders representinglanulti
backgrounds,nterests and agencies. OSDE submitted this plan in compliaitbe(1) the
requirement in Section 1111(b)(8)(C) of the Elementary and Secondary Education Act (ESEA)

t hat each stateds Title 1, P acrsteps that thé SEA will n c | u d
take to ensure that lowmcomeand minority studentare not taught at higher rates than other

children by inexperienced, unqualified, or @iftfield teacheraindthe measures that the agency

will use to evaluate and publicly refi the progress of the agency with respect to such steps; and

(2) the requirement in ESEA Section 1111(e) (2
indicate changes in stateds needs.
BACKGROUND

It is a priority for Oklahoma that all studerttave access to qualified and effective educators.
The 2015 Oklahomd&AEE Plan outlines equity gaps in the areas of teacher qualifications,
experience and effectivene§$e EAEE Plaraligns with several other OSDE education reform

efforts including:

A Thedevelopment of new, rigorous College and Career Ready Standards

A The development and implementation of a kigiality Teacher and Leader
EffectivenesgTLE) Evaluationsystem

A Early childhood programsuch as pr&indergartento improve access to quality

eduwation for all students

OVERVIEW OFPLAN DEVELOPMENT PRQESS

The development of this plan was led by QeS D EBeputy Superintendent for Educator
Effectiveness and Policy Research and the Executive Director of the Office of Edakation
Quality and Accountability (OEQA)The team obtaineduidance from The Center on Great
Teachers and Leaders (GTL Center) at American Institutes for Research (AIR) and thbl&quit
AccessSupport Network (BSN) in the development of this procesghe tean also worked
closely with the State Superintendent of Public Instructstatewide stakeholdersand an
internal advisory committee.

The process consisted of five main steps: identification of equity gegkeholder engagement,
identification of root cases of equity gaps, identificatiaf strategies for eliminating equity
gapsandthe development of a plan for going monitoring and support. In Winter 2016e
team created a work plan thexamined preliminary data on equity gappsese data measured
differences in the teacher qualifications, experience and effectivamessg schools in the

1
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highest and lowest quartile of poverty and minority students. Guided by these data, the team
facilitateda series otight stakeholdefocus groupdo further explore these gaps. During these
focus groupsstakeholders reviewed data on equity gaps, identified potential root causes of these
gaps as well as potential strategies for eliminativegn In Spring 2015, the team developed a
process for ofgoing monitoring and support.

THEORY OF ACTION

The theory of action guiding this work is displayed in Table 1.

QUALIFIED, EXPERIENCED AND EFFECTIVE TEACHERS

Students deserve equitable access to excellent educators who are qualified, experienced and
effective. Unfortunately, however, Oklahoma is in a crisis. We have a severe teacher shortage
and are rapidly losing many of our best teachers. We need to identify ways to address this key
issue in order to give students the quality educationdbsgrve.

EDUCATION IS VALUED

Teaching is one of the most important career paths in our society. Yet, compared to other
professionaloccupations, public education in Oklahoma is not valued. It is important to the
future of our state that we change this perception. We ted# able to attract higduality
teaching candidates and retain our effective teachers in order to develop our young people into a
robust workforce and improve our economy. In this way, valuing the profession is synonymous
with valuing our future. If lgislators, parents, business and other community members support
and value education and work to better it, then education itself will improve and those very
communities will benefit.

WORKFORCE DEVELOPMEN

Mary Fallin, Okl ahomaodsniGtoivaet inwe, MmQlkl d mauma h\a
strengthen partnerships between local schools and local businesses where studentsycan dual
track their education and work skillBOklahoma Works is designed to realign education and
work-skill training systemsa better meet the needs of both students and employers.

In order to develop a college and career ready culture, Oklahoma is also developing more
rigorous educational standards for our students. Oklahoma Academic Standards serve as
expectations for what stlents should know and be able to do by the end of the school year. The
development, review and revision process involves stakeholders throughout the state of
Oklahoma and is an ongoing and critical component to ensure Oklahoma students in every
classroomreceive current and relevant learning experiences. The goal is that all students be
college, career and citizen ready upon graduation from high sdBgdhe schoolyear 2016

2017 Oklahoma Academic Standards shall be fully developed and implemented.
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UNIFIED OKLAHOMA VOICE

By 201617 Oklahoma will fully implement a new set ofl2 Oklahoma Academic State
Standards; educators will have a defined roadmap that can determine student preparation and
readiness for college and caregkdopting rigorous staratds, aligning the curriculum, enabling
quality instructionand implementing assessments that improvechea and learning are
researckbased indicators that must be communicated to teachers, students, parents, business
leaders, communities and stakehodde

To speak with a unified voice for Oklahoma educatidnwill take an died approach of
everyone working together toward common go®& will build on the progress thabsbeen
madeandpush aggressively in the areas where we still need to improve
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VISION

STRATEGIC

TABLE 1 THEORY OF ACTION

IMPLICATIONS

COMPACT

INVESTED

INTENT

Quialified, Recruit,Prepare By 2018 Oklahoma will increasg
Experienced Mentor, Grow, the number of highly effective
and Effective Retain teachers inargetedhigh minority

Teachers and high poverty classrooms b

25%
Education is Funding, By 2020 a culture of cohesion
Valued Partnerships, will exist between schools,
Advocacy, legislators, parents, businesse
Collaboration andcommunity.
Workforce Partnerships, Beginning2015 focused

Development

Coalitions,
Communication,
Career Pathways

awareness of the urgency of
workforce needs.

By 2020 we will align education
outcomes and workforce
development.

Beginningin the20152016
school year, Oklahoma will star]
to close student skillgaps by
raising academic standards an|
expedations.

Unified
Oklahoma
Voice

Champion education
focused and positive

campaign

Beginning2016 Oklahomans wil
communicate a commitment ta

education for all.

All students, specifically
minority and
impoverishedwill

benefit from a robust
public education system
i one that is focused on
positive culture,
mentoring and leadershi

STAKEHOLDERS

P-12 Educators
Higher Education
Business/Industry

Economic Development

Community
Parents

Legislators
Students
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STAKEHOLDER ENGAGEMENT

BACKGROUND

OSDE values the input and feedback fratre communities it serve§o ensure that diverse
points of view were included ithe EAEE Plad s d e v e OSD sowgint feedback from a
wide variety of stakeholderSOSDE very much valued the input of its stakeholders and is
committed to ongoing collalbative work with these groups.

These stakeholdeayed a key role in the following tasks:

1 Defining key terms

1 Identifying equity gaps

1 Identifying root causes of equity gaps

1 Identifying strategies for eliminating equity gaps

APPROACH

Figure 1 providesan overview of the stakeholder engagement prodéss a more detailed
timeline of the process, see Appendix As the illustration shows, the stakeholder engagement
process involved several iterative steps.

FIGURE 1 STAKEHOLDER ENGAGEMENT PROCESS OVERVIEW

( ) ( ) ( ) ( )
. Prepare Data Meet with
Identify ;séﬁkgholder materials for Stakeholder Focus Pl\;%%rite;?nand
group stakeholders Groups 9
" J " 7 " 7 " 7
( ) ( ) ( ) é )
Build Virtual Forum Collect and Collate
: . and communication stakeholder input on Implementation
Technical Assistancq tools for two-way equity gaps and root Progress Meeting
feedback loops cause analysis
" J " 7 " 7 " 7
( ) ( ) ( ) é )
Gather and Review Meet with Advisory Meet with Advisory :
Data Committee Committee Review of Plan
" J " 7 " 7 " 7
( ) ( ) ( ) é )
Equitable Access .
. 3 Implementation
Recruit stakeholder Support Network i :
groups Targeted Coaching Interviews througlggegdback
(included site visit) P
" J " v " v " v
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During the first stage, OSDE identified and recruited stakeholders for the focus groups, sought
technical assistance and prepared preliminary data for stakeholder mesteigag input from

the EASN and its own internal adsory committeeduring the proces©©SDE then held a series

of eight focus groupsThe purpose of these meetings was to collabosgtte participants to
analyzedata on equity gaps, identify root causesl proposestrategies for eliminating them.

The EAEE Planwas then drafted and distributed to stakeholders for their review. Finally a
process for ofgoing monitoring and support was developed and implemented. This section
describes these steps in greater detail.

STAKEHOLDER IDENTIFICATION AND SELECTION

OSDE designed the approach to stakeholder engagement using guidanc&heo@enter on
Great Teachers and Leadd/GSTL Center)at American Institutes for Research (AlRphd
feedback from other states in the Eghle Access SuppoNetwork (EASN) working sessins.
OSDE identified takeholders with a special focus on inclusivity and diversityile still making
sure thestakeholder engagement process was manageable in terms of time and relSgurees
2 summarizes some of the key selection criteria usecetuifgt focus group participants

FIGURE 2 STAKEHOLDER SELECTIO N FACTORS

Experience  Geographic Community

Organization Factors Factors Factors

Schools, LEAs . .
and SEA Region Demographics

Community,
Governmental, Years of
and Education Experience
Organizations

Urban/suburbal

As it was important to OSDE that the stakeholders reflect the communities they serve, a special
effort was made to include stakehwHcHiactudesr epr e
a largeNative American population anghany small rural LEAs In order to makehe EAEE

Plan most useful and contextualize it within the larger picture, OSDE engaged stakeholders
throughout the educational pipeline, from early childhood to higher education. To ensure the
applicability of the EAEE Planto broader state wrkforce development goals, OSDE also

brought in individuals from economic development agencies.

To identify specific individuals for inclusion in the stakeholder groups, OSDE relied heavily on
the feedback of itsnternal advisorycommittee This committeerepresented individuals from a
wide range of departments includirmt not limited té special education, community outreach

6
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andcertification(for a full list of participants, se&ppendix B. The internal advisorgommittee
reviewed the list oproposed focus group participargsed identified additional individuals for
inclusion. A list of the resulting individuals included in the focus groups is available in Appendix
C.

OSDE groupedparticipantsinto eight focus groups based on stakeholder tygeachers;
parents/students; administrators; school personnel; education organizations; economic
development; higher educatiosdichempreparation; and communityancies As summarized in

Table 2 below, le individuals in these groupsrepresented a wideange ofroles and
backgrounds including students, teacher§EA administrators, central support stadind
community organizations.

TABLE 2 FOCUS GROUP STAKEHOLDER PARTICIPATION

akenolae Oup o] > Perce
Community Agency Personnel 10 11%
Economic DevelopmenOrganization Personnel 9 10%
Higher Education and Teacher Preparation Program| 10 11%
Personnel
Parents 5 6%
Principals 3 3%
School Personnel 10 11%
State Education Personnel 14 16%
Students 4 4%
Superintendents 5 6%
Teachers 10 11%
Education Organization Representatives 10 11%
Grand Total 90 100%

To recruit individuals, OSDE sennanitial letter of invitation signed by the Governor and the
State Superintendent for Public Instruction (Appera)ixParticipation in the stakeholder groups
was high, with 74% of invited participants agreeing to participate in the focus groups.

FOCUS GROUPS

Conducting the focus groups involved several stapsinput from multiple stakeholder3.he

internal advisory comitiee played a strong role ideveloping and refininghe presentation
materialsfor the focus groups. It served as a pilot focus group and @&IBE important
feedback for modifying future presentations, improving and clarifying definisodsdentifying
additional datahat would be helpful to understanding equity gdpmsed on these discussions,

for instance, we added additional data for students on individualized education plans (IEPs) and
English language learning (ELL) students as our advisory ctieathought that stakeholders
might be interested in data on these-gubups as wellWe also added distridevel data.For
example, based on feedback from the stakeholder groups, we added a list of the districts with the

7
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most new teachers both in total number and per&¥atalso moved several data analysas
statutory termsto tables which were availablat the focus groups but noncluded in the
PowerPoint presentation$he purpose of thishangewas to be able to stesome data which

the advisory committee thought would be useful for all stakeholder groups in the PowerPoints
anduse data in the tables in a focused manner to better dimdcengage each grobpsed on

their interestsexperiences and expertise. Thuaher than providing all groups with all data on
statutoryterms, stakeholder groups instead discussed what gapshbsgto address and then

data for those gaps were provided.

Once the materials were finalizédppendix E) the stakeholderfocus gropswere facilitated at
OSDE The same agendsas usedor each of the eight groupBacilitatorsfirst shared hseline
datawith the stakeholdergprior to engaging ira series ofbrainstormingactivities related to
understandingequity gaps, identifying t causes, citing possible strategies to eliminate gaps
and capturing challenge statentsfrom each group (Appendik). Participantsalso completed
fishbone diagrams, like the one displayed in Figude@eloped by the teacher focus grpum
order to cafure their ideas. These materials and other evidence from the intervereieavily
used in drafting th&€AEE plan.
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FIGURE 3 FISHBONE DIAGRAM TO IDENTIFY EQUITY G APS

We must increase
positive outlook,
provide funding for

quality mentoring
programs and
training

Omit higher education
advisor —pay site
teacher to advise

Quality assurance

P.D. for mentoring
Resources

Restore resident L
teacher funding/ More communication

(teacher prep. and
cooperating teacher)

Narrow focus

Decrease rigidness
from leader

Observation . .
rounds — sub paid Identify quality,

positive leaders

Once thisEAEE draft was completeand prior to submissignOSDE disseminated to the

internal advisory committeefocus group participantsstate board of education members,
superintendents and educators. OSDEG6s compr el
networks and those of community partners to mede largest audience possible. The draft

EAEE plan wasposted on the public websjtsent directlyto focus group participants and
distributed through our community partners, suclCasperative Council for Oklahoma School
Administration (CCOSA)ynd Oklahoma State School Boards Associat{@S5SBA). Feedback

from this process was used to imprdkie EAEE Plan

ON-GOING MONITORING, SUPPORTAND ENGAGEMENT

To facilitate ongoing communication and engagement, OSDE creatddual forum for
stakeholders to continue the conversatieyond the focus groups and submission of the initial
plan (Appendix G). Stakeholderdiave alreadybeen using this forum to engage meaningfully
with other educators on issues related to equitytamdentify impatant areas for consideration.
For example, o e
Oklahoma schools that illustrate the challenges of HP[HRilyh-poverty/highminority] schools

but

al so

st a k e h ollthihle it is isydorsant ehdt,we develop real stories from
c el e b Asathiecommer illusttatestde \artaa¢ ferund has allowed

9
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stakeholders to dig deeper into the issue of inequity while recognizing success stories that exist
in the state.

OSDE will alsocontinue the stakeholder engagement process throagmgtementatio phase.

It will continue to use focus groups assess implementation efforts, identify ways to support
LEAs during the implementation proceasd review new data to determine the progress of
narrowing equity gaps

LONG-TERM PARTNERSHIP DEELOPMENT

Evidence from the focus groups reinforced the comnsemse notion that stakeholder
engagement is key to fostering bimyand longterm partnership development. The success and
importarce of stakeholder engagement weradent in two emerging themes frometifiocus
groups.

First, focus group facilitators noted that severattipipantsexpressedextremegratitude for

being included in the focus groups. Expressing the sentiment of many others in the room, one
gentl eman noted, Al 0ved ntehvee rt abbeleen baesfkoerde .t oT hbae
He and other participants were extremely interested and engaged in identifying equity gaps and
potential solutions to them. OSDE found great value in such inclusion, both in terms of actual
content and morale bdinhg. In recent years, Oklahoma educators have been plagued with a
sense of diminished support. Armed with this information, our approach seeks to include,
recognize and empower teacheagiministrators, parentand other stakeholders. Including a

wide vaiety of educators and other stakeholde@ny of whom had never been included before
fostered a unique sense of appreciation and respect among participants that was invaluable. We
believe that this process of recognizing the unique professional knowledgexpertise of
educators is empowering to them and helps us build trust and partnership.

Secondly, including stakeholders from multiplerspectiveslso improved the actual content of

the EAEE Plan Another focus group participant noted the importancenmgfaging multiple
stakeholders and truly || i st éeducatipmadtiotunehlvitht t hey
t he cuditWhme ri 50 t h ®Wheno qusstioaet @abo? what he meant by customer, he
noted that everyone is a customer: students, gaadthe workforce. Such comments highlight

the importance of working to foster solutions to equity gaps from the ground up, from the people
who experience them every day. OSDE believes that in order to really make impactful change,
there cannot be disconact between the people leading the work and the people implementing
and living it. Communication needs to rimboth directions. Through continued stakeholder
engagement, buyn and partnership development, we believe that together we can make a
differerce.

10
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IDENTIFICATION OF EQUITY GAPS

To ensure that our work is dadaiven, OSDE used data from multiple sources to identify and
guantify equity gaps. Our data use was based on suggestions and guidance from federal
guidelines, the BSN and stakeholdefocusgroups This section defines the key terms used in

this document, discusses the data sourcesargioresentanalytical findings.

KEY TERMS

Oklahomadefined key termsnternally with feedback from the internal advisory committee.
Definitions are derived from national sources, state sources and research literature. Table 3
summarizes these definitions.

TABLE 3 DEFINITIONS OF KEY T ERMS

| Term Definition |

Unqualified A teacher whodoes not holdstandard teachingertification or las
Teacher requirements waived on an emergency, temporary, or provisional bas
Out-of-Field Teaching a core academic subject or a grade for which the teacher di
Teacher met the NCLB definition of dAhigd

a major, with only a minor or without any endorsement.
New Teacher | A teacher with less thasne year of experience.
Inexperienced | A teacher witlthree or feweyears of teadhg experience

Teacher

Effective Teacher | Defined in peding legislation (See AppendiX |

Minority Student | A student who is reported as a race or ethnicity other than White.
Low-Income A student who is reported as eligible for free or reduced pneals
(Poor) Student

Rural Censugdefined rural territorfyNCES)
Urban Territory inside an urbanized ar@dCES)
Town Territory inside an urban clustéNCES)
Suburban Territory outside a principal citgnd inside an urbanized ar@CES)

Ok | aho ma 6 s thesekeydecnisforcamalysiswas guided by federal statutorgrms and
guidelines research evidence and internal discusdi@aleral guidelines require the exploration

of the distribution of at-of-field and unqualified teachers. The importance of tHastorsis

also supported in the researdh.study from the Center for Public Education, for instance,
identified content knowledge antkacher trainingredentialsas two key characteristics ah
effective teacherTo enrichthe analysis and make it morelevant for Oklahomahe EAEE
Planalso explores the distribution of new and inexperienced teachers. The inclusion of new and
inexperienced teachens the analysis is based on research exadewhich finds thahew and
inexperienced teachers are less effective, on avefagesamestudy from the Center for Public
Educationalso identified teaching experience as another one of the five characteristics of an
effective teacherAnother study byrivkin, Hanushek & Kain (200%Iso provides evidendéat
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students of experienced teachers attain significantly higher lel/@lsh@vement thastudents
of newand inexperiencetkachersléss tharthree years of experience).

Current legislation includes a five tier rating system for the effectiveness of teachers.

1. Superior

2. Highly Effective

3. Effective

4. Needs Improvement
5. Ineffective

Once these ratings are implementetfective teachersvill be defined as the legislation from
Senate Bill 706®utlines(see Appendix)l While Oklahoma has yet to finalize a Teacher Leader
Effectiveness€valuationsystem the EAEE Plaralso includes preliminary evidence on teacher
effectiveness as measurduldugh qualitative teacher evaluatipmghich are currently already in
use.

Finally, in defining the terms for analysis,s important to note that there are individual teachers

who are highly effective although they lack one or more offdators OSDEidentified for

analysis (content knowledge, teaching experience, professional certificatind, effective

teacher rating).Likewise, there are ineffective teachers who have all of these tréfes.
nonetheless examine these measures dimeepresence ofhese quatlies is more likely to

produce positive outcomes for studepitd Teac her Qual ity and Student

DATA SOURCES

OSDE used data from 202914 from several sourcés conduct the rest of thanalysis. Table
4 summarizes these data sources

TABLE 4 DATA SOURCES

Data Source Description

School Personnel Records (SPR] District certified teacher ansupportpersonnel reports th:
include employment data for all certified and supp
school employees.

TeacherCertification Teacher certificationdatg including certification route
subject(s) and degraganting institution.
The WAVE Student information database that includes student

demographicenroliment teacher and courskata.
Teacher Evaluation Pilot Daa District certified qualitative data from teacher evaluatij
rubrics.

Notably, since the teacher effectiveness system is still under development and has not been fully
implemented, the teacher evaluation data are preliminary and incompleteexample,
gualitative teacher effectiveness data from teacher evaluation is available for only 37,080 of
49,156totalteachers (33,99@f 41,118 FTE teachexs

12
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For the stakeholder PowerPoint (Appendix E), OSDE also included-201A data from the
state prdile produced from the Civil Rights Data Collection.

In the future, we plan to include additional years of data to demonstrate whether gaps are a one

time occurrence aanongoing issue.

APPROACH

In order to better understand gaps in the equitable llision of studentacross schoo|]OSDE

conducted a schoddvel gap analysis. The goal of this analysis was to identify gaps in the

equitable distbution of new, inexperiencedternatively certifiedand effective teachergor
poorand minority students

The analysis consisted of three steps. First, tffea2fil 78" percentile values for the student
level variables were calculated. These values are summarized inSTaddéen.

TABLE 5 SUBGROUP QUARTILES

de Oup ow Quartile gh Quartile
Poverty 52% 80%
Minority 31% 58%

Next, schools were classified intiee low or high quartilesf each group based on the percent of

students at their school in each student gr&ghools with 52 percent or fewepoor students
were labeled atow poverty quartile (LPQ) schools. Schools witB0% or morepoor students
were labeled asigh poverty quartile (HPQ) schools. Schoelth 31% percent or fewer
minority students were labeled lsv minority quartile(LMQ) schools. Schools with 58% or
more mnority students were labeled laigh minority quartile (HMQ) schools.

Finally, OSDE calculatedhe average percent of nemexperiencedunqualified teacharand
average teacher effectiveness ratifogsall quartile groups.

RESULTS

The followingsections outline the results of the data analysis for each of the defined terms.

OUT-OFFIELD TEACHERS

Fewer than 1% of all t feroootbf-Geldteachezshnal@is of Gaps
based orthesevariables thereforeproduced no meaningfuksults Consequentlyput-of-field
teachersvill not be a focusof the euitable access plan for 2015.

13
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UNQUALIFIED TEACHERS

Equity gap analysis revealednoticeablgap in the equitable distribution nhqualifiedteachers

for poor students and a sigicant gap forminority students. The results of these analyses are
shown in Table 6. tatewide, 17.5% of teachersare unqualified In highpoverty schools
however,19.4% of teacherare unqualifieccompared to 16.8% in loywoverty schooB a 2.6%
gap.A more significantgap exists in high-minority schools 20.8% of teachers aranqualified

on averagecompared to onl{5.®% of teachers in lovminority school§ a 4.8% equity gap.

TABLE 6 TEACHER PREPARATION AND EXPERIENCE GAP ANALYSIS: ALL

SCHOOLS
oup Perce O gualified
All Schools 17.5%
HPQ 19.4%
LPQ 16.8%
Income Gap 2.6%
HMQ 20.5%
LMQ 15.7%
Minority Gap 4.8%

In order to understand how these gaps vary by geographical region, OSDE also conducted
separate analyses comparing rural and small town schools to urban and suburban schools.
Examining the schools in the top and bottom poverty and minority quartiles edveal
underrepresentation of rural schools in both quartiles. Most of the schools in the high poverty
and minority quartiles were located in cities while many of the low poverty and minority quartile
schools were located in suburban settings. In order taeaslequate representation of schools

in different geographical settings and provide meaningful results for LEAs in different
geographical settings, OSDE thought it was important to conduct geograpigoosytbanalyses.

Interestingly, equity gaps diffesignificantly for rural and small town schools relative to urban
and suburban schools. As Tabl@sllustrates, schools in rural areas and small tdviave
similar shares of unqualified teachens.urban and suburban ardasm Table 8 however, the
gap is 8.2% Similar trends are seen in minority gaps as well. Emalysissuggests that
inequities are much more pronounced in urban and subwdwolsin Oklahoma relatig to
rural areas and small town schools

! As classified by NCES
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TABLE 7 GAP ANALYSIS: RURAL AND SMALL TOWN SCHOO LS

OUpP O 0 <10
All Schools 16.2%
HPQ 15.6%
LPQ 16.7%
Income Gap -1.1%
HMQ 15.2%
LMQ 16.0%
Minority Gap -0.8%

TABLE 8 GAP ANALYSIS: URBAN AND SUBURBAN SCHOOLS

OUpP O 0 <10

All Schools 21.2%
HPQ 25.1%
LPQ 16.9%
Income Gap 8.2%

HMQ 26.4%
LMQ 13.9%
Minority Gap 12.5%

NEW AND INEXPERIENCHED TEACHERS

Equity gap analysis revealed significaghps in the equitable distribution afew and
inexperienced teachers for poor and minority students. The results of these analyses are shown in
Table 9. Statewide, 6.7% of teachers are namd 21.6% are inexperiencedin highpoverty

schools however,9.5% of teachers are newn averagegcompared to only 5.5% of teachers in

low-poverty schoo® a 4% equity gap. The gap is even great@r2%d for the percat of
teachers withhree or fewewears of experience.

The similargaps exisfor high-minority schoolsln high-minority schools9.8% d teachers are
new, on averagecompared to only 5.4% of teachers in {ovinority school§ a 4.4% equity
gap. In highminority schools, 27% of teachers armexperienced, on average, compared to
only 194% of teachers in lowninority school§ a 7.9% equitygap.
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TABLE 9 TEACHER PREPARATION AND EXPERIENCE GAP ANALYSIS: ALL

SCHOOLS
OuUp e C O > e C O Ea >
Ead > ce 0O EeWelnk ed O
nerience
All Schools 6.7% 21.6%
HPQ 9.5% 27.9%
LPQ 5.5% 18.8%
Income Gap 4.0% 9.2%
HMQ 9.8% 27.2%
LMQ 5.4% 19.4%
Minority Gap 4.4% 7.9%

The percent of new and inexperienced teackdfers significantly for rural and small town
schoolscompared tarrban and suburban schools. As Taldledlustrates, schools in rural areas
and small towns have a 4.3% difference between the percent of teachetbrestlor fewer
years of experience in high and low poverty schools. ThbEhows that in urban and suburban
areas, however, the gap is 18%lout four times greater. Similar trends are seen in minority
gaps as well. Thigdiscrepancysuggests that inequities are much more pronounced in urban and
suburbarschoolsin Oklahoma relatie to rural areas and small town schools

TABLE 10 GAP ANALYSIS: RURAL AND SMALL TOWN SCHOO LS

oup Percent o s Percent of Teache
ed = ee O ewel ea O
herience
All Schools 5.7% 19.1%
HPQ 7.0% 22.1%
LPQ 5.2% 17.9%
Income Gap 1.8% 4.3%
HMQ 6.6% 19.6%
LMQ 5.2% 19.1%
Minority Gap 1.4% 0.5%
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TABLE 11 GAP ANALYSIS: URBAN AND SUBURBAN SCHOOLS

oup Percent o e Percent o eache
Ead > ce 0O EeWelnk ed O

nerience
All Schools 10.0% 28.9%
HPQ 13.3% 36.8%
LPQ 6.3% 20.8%
Income Gap 7.1% 16.0%
HMQ 13.3% 35.8%
LMQ 6.1% 21.0%
Minority Gap 7.1% 14.8%

EFFECTIVE TEACHERS

Analysis on preliminary teacher and leadealeationdatafrom 20132014 revealedgaps in the
equitable distribution oéffectiveteachers for poor and minority studers.shown in Tabld 2,
statewide, the average qualitative teacher evaluation score is 3r6highpoverty schools
however the average score is 3.57 compared to B@@wv-poverty schoold a.09 equity aap.

A small gapalsoexists among teachers lmgh-minority versus lowminority schoolsAs Table
12 demonstrates,nihigh-minority schoolsthe average qualitative teacher evaluation sadre
teacherss 3.6 In low-minority schools, the average score in 8.62.02 equity gap

TABLE 12 TEACHER EFFECTI VENESS GAP ANALYSIS: ALL SCHOOLS

Oup Qualitative ore O
ea = a allO
All Schools 3.61
HPQ 3.57
LPQ 3.66
Income Gap .09
HMQ 3.60
LMQ 3.62
Minority Gap .02

Equity gapsfor the effectiveness metric alsliffer significantly for rural and small town schools
relative to urban and suburban schools. As TabBelustrates, schools in rural areas and small
towns have al3differencein the average qualitative teacher evaluation sdoeeseerhigh and
low poverty schools. Tabl&4 shows that in urban and suburban areas, however, thie gap
about three times smalleSimilar trends are seen in minority gaps as widlis suggests that
inequitiesin the qualitative scores from teacher evttrgs are much more pronounced ruwal
and small towrschoolsin Oklahoma relative tarban and suburban schools.
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TABLE 13 TEACHER EFFECTIVENES S GAP ANALYSIS: RURAL AND SMALL
TOWN SCHOOLS

Oup Qualitative Ore O
Ea C a allO

All Schools 3.55
HPQ 3.49
LPQ 3.62
Income Gap 13

HMQ 3.49
LMQ 3.59
Minority Gap .10

TABLE 14 TEACHER EFFECTIVENES S GAP ANALYSIS: URBAN AND
SUBURBAN SCHOOLS

oup Qualitative ore O
ea s a allO
All Schools 3.71
HPQ 3.69
LPQ 3.73
Income Gap .04
HMQ 3.71
LMQ 3.71
Minority Gap 0
GAPS

The abovealata andanalygssupport the presence of the followitigeeequity gaps

1 Gap#1li Fewerqualified teachers ihigh poverty andhigh minority schools.
1 Gap #2i Fewer gperienced tezhers in higlpoverty and high imority schools.
1 Gap#3i Fewer effective teachers in high poverty and high minochpsls.

The root causes for these equity gaps are discussed in the following section.
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ROOT CAUSES OF EQUIY GAPS

APPROACH

FOCUS GROUPS

Focus group failitators used the protocol from the ReGause Analysis Workbook produced by
the Center for Great Teachers and Leaders (GTL) at the American lIisdotuResearch (AIR)
to guide the roetause analysis. The procesgalved

1. Reviewing relevant and available data

2. ldentifying equity gaps found in the data

3. Analyzing root causes through a series of fishbone diagram activities
4. Connecting roetauses to practical strategies

This process resulted in the identification of seveoat causes for inequities related to issues
including school climate and cultur@, devalued educational culture, teacher shortage, a lack of
support for teachemndineffective teacher retention policies and strategiesxyng others-or a
detailed list othe root causes identified, please see the challenge statements in Appendix F.

In order to better understand these root causes and how to best address themis OSDE
conducing additional qualitative research on these topics. Specifically, OS@Bmpleing a
series of interviews with both teachers and administratorsvélh@onducta surveyexamining
shared perspectivedhe details of the approaches to both the interviews and survey are
described below.

INTERVIEWS

OSDEis conductinga series of inteiews with both teachers and administrators. The purpose of
these interviews is to further explore the factors that support or hinder their success in diverse
settings. Using the factors identifigd the focus groups, OSDHevelogd a semistructured
interview protocol(Appendix G)with questions aiming at unpacking the root causes identified in
the focus groups. To this end, OSDE is interested in how factors such as professional
development or school environment suppoot fail to suppod® success and pessence in
diverse classroomfDSDE is also interested in understanding wiigt staff can do to better
support and improve teacher experiences, satisfaatidipersistence towards the ultimate goal

of closing equity gaps and improving overall student ss€c
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FIGURE 4 SAMPLING PARAMETERS

Student Body School Leader Teacher SchoolLevel
Characteristics Characteristics Characteristics Characteristics

Level of Location
Experience (Rural/Urban

- Level of
Minority Experience

Percent

Certification
Route

Preparation
Programs

Low-Income
Percent

Number of

Assignmentq Subject

Grade Span

As summarized in Figuré, OSDE isinterviewing principals and teachers in a wide variety of
settings. Principals and teachers working in schools with large poor and minority popdagions
beinginterviewed so that we may better understand the unique challenges they face. Likewise,
we arealso intervieving new and inexperienced principals and teachers as well as teachers who
entered the field through different pathways in order to understawdwe may better support
them. Wearealso intervieving teachers who teach different subjects so that we can understand
how their experiences differ relative to teachers teaching other subjects. Finallgrewe
interviewing educators in a wide varietyf achool settings. Ware interviewing educators in

rural as well as urban schools, in small and large schools and in elementary, middle and high
schools. By sampling a diverse set of educators in a diverse set of schools, we hope to identify
common solutins as well as issues that require differentiated solutions.

SURVEY

Using data derived from the interviewGSDE will identify the most salient findings regarding

root causes for equity gaps as well as solutions to better support educators in their clasé& to
them. We will then develop a survey based on this evidence in order to quantify the extent to
which the thoughts and opinions of the interview subjects are shared with other educators across
the state. The results of this survey will help us idgrttie most widespread challenges and
supports to educating students in a wide variety of settings and closing equity gaps. The findings
will also help us identify the most promising solutions and help us leverage state resources for
maximal impact.
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STRATEGIES FOR ELIMNATING EQUITY GAPS

The stakeholder engagement process resulted in the identification of the following specific
strategies tshrinkequity gaps in Oklahoma:

A Professional development and mentorfog teachers in higipoverty/highminority
schools

A Professional developmefdr principals in higkhpoverty/highminority schools

A Improved recruitment and retentignactices

A Improved elucator preparation and pathways

These strategies reflect and align with thet causes identified in theot cause analysi§igure
5 summarizes the strategies that address eachlgygsection describes each strategy in detalil
and outlines the mechanisms by which it intends to reduce equity gaps.

FIGURE 5 STRATEGIES TO ADDRESS GAPS

s
. )
Gap #1: ATeacher professional development
Fewer Qualified ARecruitment and retention
AEducator preparation and pathways
Teachers )
: )
Gap . AT eacher professional development
Fewer Experienced | Arrincipal professional development
ARecruitment and retention
Teachers
Gap #3: ATeacher professional development
. A eadership professional development
Fewer Effective ARecruitment and retention
Teachers AEducator preparation and pathways
\.

DEVELOPMENTOFTHE TLE SYSTEM

Notably, while not a strategy in and of itselfjet further development and eventual full
implementation o f Ok | sa TL&E rewldation system is necessaryfor the successful
implementéion of the strategiesoutlined in this sectioffior three main reasons. First, the TLE
evaluationsystem provides the state with important data for understanding the distribution of
effective teachers in Oklahomand setting targets for closing gapSecondly, the TLE
evaluation system provides principals with useful data on teacher effectiveness that can help
them identify their most effective teachefglditionally, it can also help principals identify areas

for professionatlevelopment for teachers. Finally, fReE evaluation systemserves teachers by
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helping them understand and address their strengths and areas for develbjosemhportant,
it can also help them identify opportunities for targeted professional development. Specifically,
providing meaningful and relevantgsessional development for teachers requires the following:

Make evaluation system to improve practice

Ensure principals have ability to rate accurately and give high quality feedback

Ensure that principals can direct or provide teachers with resoorgapriove practice

Help districts develop data capacity to disaggregate evaluation data by domain, by school

Pwn PR

STRATEGY ONE: PROFESSIONAL [EVELOPMENT ANDMENTORING FOR
TEACHERS IN HIGHPOVERTY/HIGH MINORITY SCHOOLS

HP and HM schools will

If teachers in HP and HM schoo have more qualified,

have opportunities for targeted

Improved support will
reduce teacher turnover experienced and

and increase teacher :
; effective teachers (Gaps
effectiveness. #1, #2 and #3).

then they will feel more
supported in HP and
HM settings.

professional development and
mentoring,

PROFESSIONAL DEVELOMENT

Stakeholders expssed a strong desire for meaningful and practical professional development
opportunities for teachers in higtoverty (HP) and highminority (HM) settings. Teachers said

that they love it when they can go to a professional development session and idgave w
immediate applications for their classrooms. Currently, however, most professional development
opportunities are delivered at the distiietel and do not accuratedgrvethe varied needs of the
Oklahoma teache@ndparticularly teachers in higboverty and higéminority settings.

In order to address this root cause, OSDE intends to help provide more meaningful professional
development to educators that reflects the voice and needs of Oklahoratoezi\ide support
the implementation of professional development opportunities that

1. Extendover bng periods ofime

2. Engageteacherss active learners

3. Focuson combining catent and pedagogy

4. Includeopportunities for practice, feedbaakdreflection rather than orgay workshops

Evidencef r om WA Teacher Qual ity andtheSe foud faagiotrs ar&c hi e v
associated with professional development opportunitieshthaithe greatest impact.

Since we do notcurrently have the reaarces to providecomprehensiveprofessional
developmentn-personwe will focus our efforts initially orvirtual and regional options. Also as
part of our support of priority and focus schools (many of which are-gogkrty and high
minority), OSDE alsointends to offer assistance in developing meaningful professional
development opportunities to teachers in these schools as parsohtwturnaround process.
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MENTORING

Evidencefrom i Co | | a bQosirgtthe &ffective Teaching Gap ( 2 $h@n3 jhatwhen
teachersare given time and tools to collaborate with their peers, they are more likely to teach
effectively and remain in the higieals schools that need them mdstakeholders in the focus
groups echoed this research finding, statireyfind great value in pedo-peer mentoringand

that quality mentoring (or lack of it) is an important part in their decision about whether or not to
stay in the teaching profession

Previously, Oklahoma had a resident teacher mentoring program foydas teachers. Each
newteacher was supported by a committee of three people: a veteran teacher at his or her school,
his or her school principal and a faculty mentor from a teacher preparation prowtably, a
high-poverty, highminority district in a small towndeemed that mentoring was important, so it

has since always projected those costs. Even in times of financial difficulty, the district continued
to fund a mentoring program because it me t
Focus group participants expressed a strong desire to bring this program back. They said that it
was particularly valuable for firgtear teachers to have -gite support from a veteran teacher

and principal.Veteran teachers and principals expressed irtanelseing mentors as well. As

one special education expert stat@dj o 0 n e [toheaing a memtonyvhen they are dedicated

tothe professli and doing meaningful work. o

OSDE would like towork with other groups such as the State Regents for Higtlecation,
OEQA andteacher preparation prograrn reinstate astatewide mentoring prografor first
year teachersOEQA is currently piloting and evaluatingn énduction mentoringgorogramthat
could prove promising. Since a statewide mentoring prograoldv@quire legislativeaction,
OSDE and its partners plan to champion for this caugile we will do our best t@btain
legislative approval for this prograni we are not able to ultimately offer such a program, we
will provide some mentoring sessioas an agency to support fingar teachers, many of whom
are in highpoverty and highminority schools.

We also think itis important to provide training to mentors. In one focus group, a special
education teacher reported that he was asked to be arpiauttdid notfeel equipped to do so.

He had no preparation and did not know how to effectively mentor. As a state, we intend to
identify schools withthdén i g he st r at e smany bf whiah arenthighepoverey arsl 1
high-minority schools and offermentor training services to them.

Key Metrics for Monitoring and Evaluation

APercent of teachers in higloverty, highminority schools who report feeling
supported in their professional growth

APercent of teachers in higloverty, highminority schools who report being
satisfied with their PD experiences

ANumber of mentored teachers in higbverty, highminority schools
ANumber of mentors in highoverty, highminority schools
ANumber of mentors participating in mentor training services
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STRATEGY TWO: PROFESSIONAL DEVELORMENT FOR PRINCIPALSN HIGH-
POVERTY/HIGHMINORITY SCHOOLS

Improved school HP and HM schools
If principals in HP and HM then they will culture and climate will have more

schools have strong leadership) improve their school will reduce teacher experienced and
skills, culture and climate. turnover and improve effective teachers
effectiveness. (Gaps #2 and #3).

Stakeholders reportesthool culture and climate as one of the key root caesesquity gaps

Focus group participants noted that they thought it was the role of the principal to set the tone of
the building and foster a positive school climate marked by high academic expectations, cultural
sensitivity and professionalismieachers in the focus gips said that they feel dissatisfied when
their building principalis not a true instructional leadedoes not value them, does not
understand themnddoes noknow how to empower them to become leaders themselves.

Given the importance stakeholdersglat i n t he principal éds role in
and environment, focus group participants noted thatcipals in highminority and high

poverty settingsnay benefit from professional development aimed at improtay leadership

skills. For instance, principals may benefit from cultural competency training to help them
understand the importance of diversity and how to effdgtilead instruction in a diverse

setting. Principals may also benefit from increased knowledge about how to ude datee

instruction or obtain funding for their school, among other skills.

To help principals grow these skills and improve their effectiveness in leadingpdnginty and
high-minority schools, OSDE will offer trainings and resources to help new arsding
principals in highpoverty and higéminority settings build these skills.

Key Metrics for Monitoring and Evaluation

ANumber of principals who stay more than 5 years in-pigverty, highminority
schools

ANumber of principals in higipoverty, highminority schools participating in OSDE
principal professional development

APercent of principals in higpboverty, highminority schools reporting being
satisfied with their PD experiences

APrincipal turnover rate in higpoverty, highminority schools
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STRATEGY THREE:IMPROVED RECRUITMENTAND RETENTION STRATESIES

Students in HP and HM

schools will have more

qualified, experienced

and teachers (Gaps #1,
#2 and #3).

If education is valued as a careé then more students will The number of qualified,

path through increased be recruited to and experienced and
professionalism, improved working retained by the teaching effective teachers will
conditions and pay, profession. increase.

VALUING EDUCATION

Teaching is one of the most important career paths in our solgietybers of societgould not
acquire their currentareerpathsif it were not for teacherstet, mmpared to otheprofessional
occupations public eduation in Oklahomais not valued. Several misconceptions about the
teaching profession still exist and teachers are often not treated with the respect and
professionalism they deservi. is important to the future of our state that we change this
perception. We need to be able to attraghlguality teaching candidates and retain our effective
teachers in order to develop our young peopleamobustwvorkforce and improve our economy.

In this way, \aluing the profession is synonymous with valuing our future.

To address this root caudecus group participants noted the importance of recognizing the
accomplishments of teachers. Teachers, often, do not seek attention for their accomplishments so
it is up to principals, superintendents, OSDE and other stakeholders to recognize andhgraise t
accomplishments of teachers. Also, while teachers are not primarily motivated by pay, OSDE
believesthat pay parity is nonetheless critical to fostering an environment in which education is
valued and attracting and retaining top talentnhancedTo this end, GDE leadership is
advocating for regional pay parity. By making Oklahoma teaching salaries more comparable to
those in neighboring states, we hope to more effdgtreeruit and retain great teachers.

IMPLEMENTING STRATEGQES TO RETAIN GREATTEACHERS

If schools had more then students in HP and
supportive, professional HM schools will have

environments where more experienced and
teachers feel that they effective teachers (Gaps
can make a difference, #2 and #3).

poor school cultures and
working conditions
drive away great
teachers.

Since strategies to retain great
teachers or remove leperforming

teachers are often not implementes

Research fromThe Irreplaceablessuggests that principals are a critical factort@acher
retention Findings include

1 Policiesto retain irreplaceables or remove lperforming teacherare not implemented
91 Poor school cultures and working coralits drive away great teachers.
1 Policies give principals and district leaders few incentives to change their ways.

If principals are equipped to retain top teachers, equity gaps in high needs areas have the
potential of being decreased.
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Unfortunately, diricts do not tend to rigorously review their processof recruiting and
retaining They alsodo not study and track their retention and use that knowledge to craft
smarter retention policies. To address this gap, OSDE is offering a session at our summer
conference on .Adhiseessiom willehplp @incipads bebre specific strategies to
retain their great teachers (the irreplaceables), which the TLE system will help them identify.

Key Metrics for Monitoring and Evaluation

ATeacher turnover in highoverty, highminority schools
ATeacher pay

ANumber of highpoverty, highminority schools implementing interventions to
improve the school climate and culture

ADisparities in disciplinary actions between minority and-nonority students in
high-poverty, highminority schools, as an indicator of school climate

STRATEGY FOUR: IMPROQ'ED EDUCATOR PREPARATIONAND PATHWAYS

HP and HM schools will
If educator preparation programs then new teachers will Teacher turnover in HP have more qualified,

better prepare new teachers for worky be better equipped to and HM settings will experienced and
in HP and HM settings, work in diverse settings. decrease. effective teachers (Gaps
#1, #2 and #3).

Since many new teachers teach in kiglverty and highminority settings, efforts to better
prepargeachers to teadh diverse settingare importantEqually important are effort®tattract
more qialified and effective teacheasid more minority teacher$o address this ga@SDE, in
partnership with the State Regents for Higher Educaptans toexpand itsTeach Oklahoma
programand offer it in more higipoverty and higiminority schools The mission of th@ each
Oklahomaprogram is to encourage high performimgh schoojuniors and senior&/ho possess
exemplary interpersonal and leadership skillscomsider teaching as a care&@he program
provides a curriculum based, haras approach educating students regarding the requirements
to become a successful teacher and enabling students titeputnowledge to work through a
classroom internshipln this way, Teach Oklahomaprovides schools and districtsvith the
opportunityto recruit homegrown professionals.

Key Metrics for Monitoring and Evaluation

ANumber of high school students in highverty, highminority schools completing
the Teach Oklahoma program

APercent of minority teachers in higloverty, highminority schools

APercent of students majoring in education, as an indicator of interest in the teaching
profession
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TIMELINE

Table B outlines the timeline and parties involved for each of the aforementioned activities.

TABLE 15 ACTIVITIES TO ELIMIN ATE GAPS

Major Activities Parties Involved Organizer ! Dates
Professional Development OSDE Executive Director of Summer 2015
for Principals ProfessionaDevelopment (conference)
Professional Development OSDE Executive Director of Summer 2016
for Teachers Professional Development | (conference)
Recruitment and Retention OSDE Deputy Superintendent for Fall 2015
Efforts OACTE Educator Effectiveness and
(Higher Education; OEQA Policy Research;
Teach Oklahom3g State Regentlor | Executive Director 0DEQA,;
Higher Education | Oklahoma Teacher Connectic
Coordinator
Educator Preparation and OSDE Deputy Superintendent for Fall 2015
Pathways OACTE Educator Effectiveness and
(Higher Education; OEQA Policy Research;
Teach Oklahom3g State Regents for| Executive Director 0DEQA,;
Higher Education| Oklahoma Teacher Connectic
Coordinator
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ONGOING MONITORING AND SUPPORT

MEASURING PROGRESS O ELIMINATE GAPS

Once implementation to address equity gaps begins, the OSDE will measure progress toward
short and long term goals with particular focus on sustainable efforts that includes resources and
funding. The pathtoward these goals includes (1) advocating for waayund funding of
services for high minority and high poverty schod® providing resources for quality, needs
based professional developmeand (3) holding district and building leadership accobieta
through relevant and rigorous evaluations.

REPORTING PROGRESS OELIMINATING GAPS

Public reporting of the progress being made toward decreasing or eliminating equity gaps will
begin immediately as legislation passes in 8pring of 2015. Notification of newly passed
legislation will be broadcast through weekly email messages to district level leaders and through
the OSDE websiteLaserfocused advisory committee meetings will be continuous, deliberate
and intentional to explore and solve equity gapbe stakeholder groups will continue to stay
engaged via the virtual forunfeedback from this forum will be gathered and shared at TLE
Commission monthly meetingss well asState Board of Education monthly meetingke plan

to conduct interviews withargeted individuals should pre to be a method qirogress toward

the goal ofequity gap eduction. The EngagdO Summer Conference focuses on several
sessions linked to equity gap awareness and stratddiescore group serving as the Advisory
Commi tt ee fEAEE Platwél staytinalose éostaawith analytical working sessions.
The state superintendent 6s nuaforrepootingyo ti@ public.c i | s
Beyond educator couils, sme of those councils include parent groups, economic development
andcommunity advocacyAll major activities listed below will allow for a continuous process of
updating theEAEE Plan.

TABLE 16 ACTIVITIES FOR MONITO RING PROGRESS

Major Activity Parties Organizer Dates
Involved

Weekly OSDE Executive Director of Spring 2015
Superintendent Communications Winter 2018
Message

Equity Gap Literacy OSDE Director of Government Affairs, | Spring 2015

for Legislators Deputy Superintendent for Educat ongoing
Effectiveness &olicy Research

Website OSDE Communication Department Spring 2015

Winter 2018

TLE Commission OSDE Executive Director TLE Spring 2015

Monthly Meetings Winter 2018

State BoardMonthly OSDE Deputy Superintendent f&ducator| Spring 2015

Meetings Effectiveness & Policy Research Winter 2018
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Virtual Forum Stakeholders| Deputy Superintendent for Educat Spring 2015

Effectiveness & Policy Research Winter 2018

Educator Interviews OSDE Deputy Superintendent for Educat Spring 2015
OEQA Effectiveness & Policy Research ongoing

EngageOK Summer OSDE OSDE Cabinet Summer 2015
Conference LEAs

Quarterly Advisory OSDE Deputy Superintendent for Educat Spring 2015
Analysis Committee Effectiveness & Policy Research ongoing

StateSuperint OSDE Deputy Chief of Staff Spring 2015
Advisory Councils ongoing

Individual Public OSDE Deputy Superintendent for Educat Spring 2015
Presentations Effectiveness & Policy Research ongoing
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CONCLUSION

Driven by the belief that all EduitallleA\ccéssto d e s er
Excellent Educator@EAEE) Plan identifies gaps in the distribution of qualified, experienced and
effective teachers in higboverty and highminority schools; poposes a set of potential root

causes for these gaps; andtlines a specifices of strategies to shrink tlgaps.The EAEE Plan

reflects thoughtful input from a wide variety of stakeholders and is designed to evolve over time
through ongoing monitoringsupport and engagement. Rooted imheeory of Actionin which

Oklahoma hagyualified, experienced andffective teachers, values education, is adequately
preparing its students for the workforce and has a unified vageour guiding vision,

Ok | a h o mitables Acdess wo Excellent Educators plan is a reasonable and realistic agenda
for positive i mpact i n our e anhdeodrsstakgholdesst for
believe in and are committed to this goal. As one educator expiiirts,6 s ha kidsiumy t

heart is inhigh-poverty and higfminority schools; we are their only hope and it is ratfy
awesome responsibility.o
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APPENDIX A1 DETAILED PROCESS TIMELINE

ADVISORS, REVIEWERS, & PARTNERS IN WORK

Major Activity

REIETS
Involved

Organizer

Identify OSDE Executive Director of Systems Fall 2014
stakeholder ESAN Approach to Building quality School
groups
Technical GTL Center Deputy Superintendent for Educatg Winter 2015
Assistance Effectiveness and Policy Research
Executive Director oOEQA
Gather and OSDE; OEQA | Deputy Superintendent for Educatg Winter 2015
Review Data Effectiveness and Policy Research
Executive Director oOEQA
Recruit OSDE; OEQA | Deputy Superintendent for Educatg Winter 2015
stakeholder Effectiveness and Policy Research
groups Executive Director oOEQA
Equitable Access | OSDE; OEQA | Deputy Superintendent for Educatg ~ Winteri
Support Network Effectiveness and Policy Research Spring2015
Targeted Executive Director oOEQA
Coaching
(included site visit)
Meet with OSDE; OEQA;| Deputy Superintendent for Educatg Winter 2015
Advisory SC3 Effectivenessnd Policy Research
Committee
Build Equitable OSDE Tech. | Deputy Superintendent for Educatg Winter 2015
Access website ang  Support and Effectiveness and Policy Researct
communication staff
tools for two-way
feedback loops
Prepare Data OSDE; OEQA | Deputy Superintendent for Educatg Winter 2015
materials for Effectiveness and Policy Research
stakeholders Executive Director oOEQA;
OSDE Dat&Scientist
Meet with Eight Stakeholders | Deputy Superintendent for Educatg Winter 2015
Stakeholder (approx. 64) Effectiveness anBolicy Research;
Groups Advisors Executive Director oOEQA
Collect and Collate| OSDE; OEQA | Deputy Superintendent for Educatg Spring 2015
stakeholder input Effectiveness and Policy Research
on equity gaps and
root cause analysis
Meet with OSDE; OEQA;| Deputy Superintendent for Educatg Spring 2015
Advisory SC3 Effectiveness
Committee
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Major Activity Parties Organizer
Involved
Interviews Identified Deputy Superintendent for Educatg Spring 2015
interviewees Effectiveness and Policy Research
(HP/HM school Executive Director oOEQA
leaders/teacher
and other
stakeholders
Implementation Stakeholders | Deputy Superintendent for Educatg Spring 2015
through feedback Advisors Effectiveness and Policy Research
loops Executive Director oOEQA

Review of Plan Stakeholders | Deputy Superintendent for Educatg Spring 2015

Reviewers Effectiveness and Policy Research
OSDE Data Scientist
Implementation Stakeholders | Deputy Superintendent for Educatg  Fall 2015
Progress Meeting Partners in Effectiveness and Policy Researct
Work
Progress and Stakeholders | Deputy Superintendent for Educatg  Twice per
Monitoring Partners in Effectiveness and Polidgesearch | year through
Work Winter 2018
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APPENDIXB i ADVISORY COMMITTEE

ame PO 0 AQge
Melissa White Executive Director, ACE/Counseling OSDE
Cindy Koss Deputy Superintendent, Academic Affairs & Plannir OSDE
Todd Loftin Executive DirectorSpecial Education Assessment ¢ OSDE
Instruction
Joanie Assist. Superintendent, Child Nutrition OSDE
Hildenbrand
Melissa Director, Federal Programs, Bilingual/Migrant Edug OSDE
McGavock
Jennifer Director, Elementary Mathematics OSDE
Lamb
Joshua Flores Director, Secondary English Language Arts OSDE
Ramona Coats Executive Director, Federal Programs OSDE
Jeff Smith Executive Director, Certification OSDE
Sonia Johnson| Executive Director, Parent & Community Engagemg OSDE
Gloria ExecutiveDirector, Federal Programs OSDE
Bayouth
Shellie Accreditation OSDE
Gammill
Robyn Miller | Deputy Superintendent for Educator Effectiveness i OSDE
Policy Research
Desarae Executive Director of School Turnaround OSDE
Witmer
Megan Data Scientist OMES
Clifford
Sherry Labyer Executive Director OEQA
Sarah Hall Associate Director, Technical Assistance South Central
Comprehensive
Center
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APPENDIXC i1 STAKEHOLDER LIST

Teachers
Jason Proctor

Affiliation
H.S. Mathematics, Tahlequah, Teacher of the Year 2015

Michael Rogers

5th grade, Blackwell, District Teacher of the Year 2015

Kari Monholland

9th grade English, Millwood, District Teacher of the Year 201}

Kris Zorn 4th grade, Bartlesville, District Teacher of the Year 2015
Stacy Ford Elementary LibrarianNorman, District Teacher of the Year
Veronica Johnson Mathematics, OKC, Dove Academy
Misty Rangle 1st grade, Collinsville
Seth Meier Special Education, MidDel
Tina Roger Middle School Science, Woodward
Genia Harber High School Social Studies, Wister
 Parents/Students Affiliation
Christopher Stockton Senior, Oklahoma State University
Dillon Stanley Sophomore, University of Oklahoma
Kayla Bickell Senior, Mustang High School

Anjali Kumari

Senior, Northwest Classen High School, OKC

Stacey Husted

Parent, Blackwell

Administrators
Steve Dunham

Mike Daffin Parent, Sallisaw

Chris Deal Parent/School Board Member, Duncan
Dianna Carter Parent/PTA President, Putnam City

Jim Blevins

Parent/School Board Member, Elk City
Affiliation
Principal, Comanchgligh School

Dr. Sean McDaniel

Superintendent, Mustang

Dr. Jeanene Barnett

Superintendent, Bristow

School Personnel
Mashon Edge

Melissa Hitt Principal, Elgin
Dr. Tom Diehgan Superintendent, Lawton
Merry Stone Assistant Superintendent, Duncan
Kathy Dunn Assistant Superintendemilid-Del
Heather Zacharias

Principal, John Adams Elementary, OKC
Affiliation
Psychologist, Deer Creek

Kasey Brenneis

Director, Human Resources, Duncan

Charleen Hudson

Title 1A Coordinator, OKC

Talia Shaull Chief HumarCapital Officer, Tulsa

Beth Richert Director, Instructional Technology, Clinton

Gena Koster Director, Secondary Special Education, Broken Arrow
Amy Spiva Registered Nurse, Elementary, Stillwater

Lorrie Conley

Middle School Counselor, Antlers

Christy Prather-Skinner

Counselor, Boulevard Academy Alternative, Edmond

Jana Burke

Executive Director of Teacher & Leadership, Tulsa Public Schqg
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0 atlo A atlo

Orga atlo

Shawn Hime Executive Director, Oklahoma State School Board Association
Alicia Priest Vice President, Oklahoma Educators Association

Steven Crawford

Executive Director, Cooperative Council for Oklahoma School
Administration

Ginger Tinney

Executive Director, Professional Oklahoma Educators

Kathy Adams

President, Uniteuburban Schools Association

Robert Trammell

President, Organization of Rural Oklahoma Schools

Cathryn Franks

Board Member, State Board of Education

Steven Hendrickson

Ryan Owens Executive Director, United Suburban Schools Association
Economic Affiliation
Development

Director of Government Operations, Boeing

Community Outreach, Devon

Marilyn Feaver

Executive Director, Southern Oklahoma Impact Coalition

Cynthia Reid

Sr. Vice President of CommunicationsMarketing,
OKC Chamber of Commerce

Dr. Phyllis Hudecki

Executive Director, Oklahoma Business & Education Coalition

Keith Wilson Executive Director, Oklahoma Juvenile Affairs
Jari Askins Interim Executive Director, Oklahoma Pardon & Parole Board
Tim Burg Executive Director, Shawnee EconorBievelopment Foundation

Jonathan Small

Executive Vice President, Oklahoma Council of Public Affairs

Michael Southard
adne { allO

Dr. Bryan Duke

President, Ada Jobs Foundation
A allo

Associate Dean, College of Educatitmiversity of Central Oklahom:

Dr. Stan Sanders

Chair, Teacher Education, Northeastern State University

Dr. Stacy Reeder

Chair, Instructional Leadership & Academic Curriculum, University
Oklahoma

Dr. Lisa Huffman

Dean, School of Education, Camendniversity

Dr. Jennifer Job

Assistant Professor, Curriculum & Instruction, Oklahoma State
University

Dr. Lois Lawler
Brown

Chair, Education Department, Oklahoma City University

Dr. Beverly Devries

Professor, School of Education, Southern Nazatémeersity

Dr. Ruth Jackson

Chair, Teacher Education, Langston University

Dr. Vanessa Anton

Associate Dean, College of Education, Northeastern State Unive

Dr. Brenda
Sherbourne
- CommunityAgencies

Brent Bushey

Dean, College of Education, East Central University

Affiliation |
Executive Director, Oklahoma Public School Resource Center

Joan Korenbilt

Executive Director, Respect Diversity Foundation

Dr. Raul Font

President/Executive Director, Latino Community Development Age
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Julia Sterr

Child Welfare Services, Oklahoma Department of Human Servic

Danny Wells

Executive Officer, Education, Chickasaw Nation

Lynne Chatfield

Public School Director, Chickasaw Nation

Travis Hartfield

Coordinator, Office of Community & Faith Engagemedklahoma
Department of Human Services

Jake Yunker

Deputy Policy Director, Office of Governor Fallin

Phil Gover

Teach for America

Sandra Kent

Executive Director, OKLA+ Schools
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APPENDIXD T STAKEHOLDER INVITATION LETTER

STATE OF OKLAHOMA
OFFICE OF THE GOVERNOR

March 16, 2015

Dear Stakeholder,

Please accept this letter as an invitation to participate in an important stakeholder group
commitment. The critical work described below would require your valued perspective as an
advisor, reviewer, and monitor over the next several months.

On July 7, 2014, the U.S. Department of Education announced the Excellent Educators for All
initiative to help states and school districts support high quality educators for the students who
need them most. As a key piece of the initiative, each state is required to submit a State Plan to
Ensure Equitable Access to Excellent Educators by June 2015 describing how the state education
agency (SEA) will make certain minority students and low-income students are taught by
experienced, qualified, or in-field teachers at the same rate as other students. As Oklahoma seeks
to compile this information, we request your engagement on our state’s plan.

If you are willing to participate in this unique opportunity, we ask that you first attend one of the
stakeholder group meetings that will be held in March and April. In the coming week, you will
be contacted to finalize your commitment and determine which stakeholder group meeting date
best fits your schedule. Following this meeting, you would be expected to electronically engage
in continued conversations as we determine strategies for closing the identified gaps and
monitoring the plans developed from the stakeholder meetings.

Thank you for your dedication to education in Oklahoma. Ultimately, we hope you will choose
to engage in this effort to sustain equitable access to excellent educators. Again, you will be
contacted directly as a follow-up to this letter.

. v
Mary Fallin Joy Hofmeister
Governor State Superintendent for Public Instruction

SUITE 212 » STATE CAPITOL BUILDING * OKLAHOMA CITY, OKLAHOMA * 73105 ¢+ 405/521-2342

e
R recycled paper
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APPENDIXET POWER POINTAT STAKEHOLDER MEETINGS

OKLAHOMA EDUCATOR
EQUITY PLAN

ETAKEHOLDER MEETING

MARCHSAPRIL 2015

OBJECTIVES FOR TODAY

Stakeholders will

. learn the expectations the U.S. Department of
Education has for state equity plans.

2. examine state equity datarelated to years of

teaching experience and type of certification.

examine the geographic distribution of poor and

minority students across the state.

4. engage in an activity to identify equity gaps and
begin to complete a root cause analysis.

L
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U.S. DEPARTMENT OF EDUCATION

Announced in July 2014 - State Education Agencies
(SEASs) are to develop State Plans o Ensure Equitable
Access 1o Excellent Educators

Submission date June 1, 2015

U.S. DEPARTMENT OF EDUCATION
EXPECTATIONS

+ Stakeholder Engagement

+ |dentification of Equity Gaps

» Root Cause Analysis of the Identified Equity Gaps

+ Steps to eliminate Equity Gaps

+ Measures and Methodology for BEvaluating Progress
» Public Reporting on the Progress
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U.S. DEPARTMENT OF EDUCATION
REQUIREMENT

Calculate Equity Gaps between the rates which

minarity children and impoverished children are

taught by inexperienced, unqualified, or out-of-field
teachers compared torates at which other children

are taught by these teachers

US. DEPARTMENT OF EDUCATION
ALLOWANCE

Encourages states to also look at Equity Gaps for
other sub-groups, including English Language

Learners and students with disabilities
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PRELIMINARY DATA: STATE PROFILE

Mumber of Schools 1.773
In =each quartils Approximately 443
NMumber of Districts 9Z9

Total 5tudent Enrollment 646,011
Total Mumber of Teachers 41,254

Average Percent of Students in Average Percent of Minority
Poverty Students

Al Zchools &1% ANSChools A5%
Highest Powerty Guartile Schools (HP@]  #0%  Highest Minorty Guartile Schools [HMG]  74%

Lowwest Poverty Guartile schools [LPG) 558 Lowwest Minority Guartile schools (LWME)  25%

SCHOOL LOCALE DEFINED

+ City

* Suburb
* Town

* Rural

* Eachsubdividedintc three subcaiegornies
{handout provided)
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DISTRICTS WITH THE MOST NEW

TEACHERS
District ‘ Number of New ‘ Number of Total ‘ Percent of New
Teachers Teachers Teachers
Oklahoma City 425 2,897 15%
Tulsa 317 2,654 12%
Putnam City 153 1,259 12%
Edmond 102 1,433 7%
Norman 21 990 9%
Broken Arrow 86 1,103 8%
Union 82 895 9%
Lawton 81 970 8%
Midwest City-Del City 73 882 8%
Mustang 64 644 10%

NUMBER OF NEW TEACHERS BY
DISTRICT
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DISTRICTS WITH THE MOST
INEXPERIENCED (<3 YEARS) TEACHERS

District Number of Number of Total Percent of
Inexperienced Teachers Inexperienced
Teachers Teachers
1038 2,897 UE
2,454

CHdahoma City
Tuka

Putnam City 424 1.959 347,
Edmond 28 1.433 23%
Morman 268 250 i
Unicn 257 895 209,
Broken Arow 251 1.103 23,
Moore 238 1.266 19%
Lawicn Ll o70 e
Midwest City-Ded City 200 887 iy
Mustang 178 &dd 28%

NUMBER OF INEXPERIENCED
TEACHERS (< 3 YEARS) BY DISTRICT
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PERCENT OF TEACHERS BY
CERTIFICATION TYPE

Alternative
1%

Qther Non-Traditional
2%

B1%

PERCENT OF STUDENTS IN POVERTY BY
DISTRICT
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